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Choose an ALN of interest to you and undertake independent research.
Complete the following:
a) With reference to children’s rights, explain, in depth, the importance of early intervention for a child with your chosen ALN (1000 words)
Early intervention is viewed by the Welsh Government (2018) as a positive step in helping with additional learning needs. This is because the earlier the intervention is taken, there is more chance of it being effective, which then results in better outcomes for the child. Supporting the Welsh Governments (2018) view is Speaks (2011), as their view is similar as they believe early diagnosis is key, as this will help children long-term to reach their milestones. Thus, corresponding with article 23 of the UNCRC (1992), which entitles the child to live a full and decent life to the best of their ability with dignity and independence. Should a child with ASD not have early diagnosis and intervention, there is evidence from NIH (2017) that there will be long term effects which could lead to further complications later in life, as between the ages of 2-3, a child’s brain is still forming. Research by Rogers (1996) shows that intensive, early intervention processes appear to help lessen the effects of autism. 
Article 28 of the UNCRC (1992) provides the right for every child to be entitled to education regardless of their ability. With article 28’s aim for a child to be able to participate in school activities and reach their fullest potential. This duplicates article 7 of the CRPD (2006) that children with disabilities should have fundamental freedoms on an equal basis of other children. The National Autistic Society (2021) believes that autism should be viewed as a difference rather than a disadvantage, therefore continuing to believe that a cure for autism is not necessary. This is now resulting in positive outcomes for children with autism, as CPD (2018) reveal 70% of children with ASD are educated within a mainstream school.
Early comprehensive and targeted behavioral interventions is suggested by Lai, Lombardo and Baron-Cohen (2014) to help significantly to improve social communication, as well as contributing towards reducing aggression. Mirroring this suggestion is Speaks (2011), as they believe communication and learning skills can fundamentally improve through early interventions such as behavioral and speech therapy. The early years are pivotal for establishing socially inclusive interactions with diverse groups of children and Rutland and Killen (2015) express that it is important for awareness to be made to understand why a child may be rejected. This forms from evidence from Nipedal, Nesdale and Killen (2010) that children's friendships are based on such factors as behaviors. 
However, research from Scholes et, al. (2017) and Thornberg (2008) argue that exclusion within the setting is common as children are quick to perceive the views of those around them in an objectivist manner, for example the teachers view. Banduras (1986) theory models this as he believed that children learn from one another through their actions, therefore they may mirror the teachers' views. Schools set out sets of rules which need to be abided by, therefore most rules ensure that aggressive behaviour is unacceptable (Thornberg, 2008). Social exclusion which is based upon prejudice can result in consequences for psychological development found by Killen and Rutland (2011). Although Nesdale, Killen and Duffy’s (2012) research found that children make moral decisions and judgements around aggressive behaviour. This then helps them to have their own opinion on whether it is right or wrong. This is due to the child beginning to develop insights into social systems and how they work. Respecting the child’s views are protected by article 12 of the UNCRC (1992). 
Therefore, it is vital for children with ASD to get sufficient intervention as this will then help their mental health and well-being as stated in the Children and Families Act (2014). Ensuring that children’s rights are at the core of the provision is article 24 of the CRPD (2006) and article 2 of the UNCRC (1992). They state that the person with a disability should be provided with the right to participate fully in their education and within social groups equally to those around them. However, should this intervention defeat the child, there is evidence that the child's well-being could potentially be impacted as it is reported by ONS (2019), that disabled people report lower well-being levels than those without a disability. ONS (2019) add that this is due to lack of social interactions and experience the feeling of loneliness. Additionally, one of the Together for Children and Young People Programme (2018) recommendations in (2019) is that children need to be more involved in decision making which influences their well-being as they are currently in valued. Providing opportunities for decision-making helps to give the child a voice which is deemed essential by the UNCRC (1992), article 12. 
When addressing children with additional learning needs and the UNCRC (1992), it is vital that under article 42, children and the families are aware of the rights which are there to protect them. Article 23 of the CRPD (2006) also supports children and families with additional learning needs as it encourages family planning education. Additionally, this ensures the families have access to the right information to support the child as best as possible. Research by Flippin and Crais (2011) shows that during early intervention, autistic children’s outcome is positively impacted by the child’s father. The Children and Families Act (2014) helps to support families in participating in decision making to help provide the best possible educational outcomes for the child. This is reflected in the new ALN Programme (2018) in Wales, as this new act ensures families have input in the provision provided for their child. However, Flippin and Crais’s (2011) research found that even though the father's impact is positive, fathers tend to find it harder to remain involved as they are not typically incorporated in comparison to mothers. Supporting this research is Crais et, al. (2000) found that despite a more family centered model from Bruder (2000) mothers continue to be the primary intervention. 









b) Critically analyse ONE or TWO barriers the child with your chosen ALN may experience. Consider the impact the barrier/s may have on the child (1000 words)
Children with additional learning needs should be included within a learning environment that accepts and respects them, remembering that everyone is different, so therefore an inclusive approach is crucial (Lai, Lombardo, and Baron-Cohen, 2014). This then ensuring the child with ALN is not treated ‘less favorably’ under the Disability Discrimination Act (2005). The Equality Act (2010) continues to ensure that no child should be at a disadvantage regarding their education on the grounds of disability and that teachers have a duty to understand this and provide an inclusive practice under the Teacher Standards (2011). 
Research indicates that one of the barriers a child with ASD will face is the lack of knowledge and understanding in the autistic spectrum field by teachers as revealed by Rakap et al. (2016). As a result of this, Priory (2021) explains the ASD learners will face barriers within their education and potentially not receive the correct educational learning provision and inclusion they need for them to develop. This is due to the lack of support available despite the role of the ALNCo within a setting. The Autistic Society (2021) adds that the child's inclusion is based upon the quality of the child’s experience within their setting. Claiming the teacher's knowledge is limited in respect to autism. Franz et al. (2017) indicates there is sufficient evidence that there is a need for further training. This is because without this training, the 2017 research by Franz et al, suggests the child will result in a negative outcome on the education provision provided for them, again this impacting their chance of an inclusive education. 
Currently, there are no statutory requirements for teachers to have SEN training incorporated into their training, especially autism-specific training found by the Ambitious about Autism (2013) survey. This survey revealed, due to the lack of ASD training, over half of teachers feel they have inadequate training to support the needs of a child with ASD. Research by Barry, Holloway, and Nelson (2015) indicates that school-based interventions are being implemented but with low support. However, their research proposes that a lack of resources and information available to the teachers is what forms barriers to a child's experience in education. Providing services and to increase awareness is priority on the Autistic Spectrum Disorder Strategic Action Plan (2018), this is a clear step in the right direction for ASD learners as this will provide further opportunities for teachers to develop their knowledge. 
Complying with this research is Beardon (2007), as he illustrates that due to the lack of understanding directly, this will cause significant amounts of stress for both the child and the staff. Adding that staff should listen and respond accordingly, meaning this could go a long way when meeting the needs of those with ASD. Stress was also a barrier which impacts a child’s experience, identified by Barry, Holloway, and Nelson (2015). This then causes an inconsistency in the interventions due to the rise in staff absences. They suggest that more research is needed in this area to correlate autism and stress. Yet, there is evidence to suggest from Boe et al, (1997) and Jenett, Harris and Mesibov (2003) that those working with children with autism are likely to experience stress and burnout due to the severity which is brought through disorder. This could impact on the child’s relationship with the teacher as suggested by the Autism Society (2020), as it is vital for the staff to form a relationship with the child to improve the understanding of the individual child’s needs and demands. Attachment bonds need to form between a child and the teacher, leaving the child feeling secure recommended by Bowlby’s (1958) ethological theory. 
However, wider research into countries outside of the UK determines that there is strong interrelationship between the views on teaching a child with ASD. Precepting autism is critical for long-term outcomes and aiding early diagnosis within ASD children (Masnoon et al., (2018). Studies show in Pakistan, one primary shortfall of autism considered by teachers is abnormal behaviors, these normally occur in short episodes, so therefore, Ayub et al, (2017) indicates teachers feel that misdiagnosis occurs due to short clinical observations. So therefore, this research provides clarification that teachers need to be aware of the individual child’s needs and assist them as best as they can in assessments and diagnosis. 
Within Nigeria, teachers as well as medical professionals are faced with challenges regarding the identification of autism and providing the appropriate treatment for the child reported in Ruparelia et al’s. (2016) research. Extension in this research by Ruparelia et al. (2016) provides weaknesses in the diagnosis of ASD, resulting in further complications for the child and therefore will result in more severe cognitive and language delays. Odunsi, Preece and Garner (2017) state that children as old as eight are being diagnosed with ASD due to lack of knowledge. This in comparison to the UK is significantly higher, as the Nationl Autistic Society (2021) inform, children as young as two are being diagnosed with Autism. Late diagnosis then results in the child being non-verbal. This then contradicts Chomsky's (1965) view on how everyone is born with the basics of acquiring a language. As autism is a neurological disorder, the Autism Society (2020) certifies this affects everyone differently so therefore, their language is not easily developed, with many remaining non-verbal.
The Salamanca Statement by UNESCO (1994) has been crucially adopted regarding the rights of those with SEN in countries across the world, including the UK and Nigeria. Ensuring that any child, no matter what their disability is included within the education system and during discussions on education, special needs education is formed within. Continuing to ensure that further research is carried out, as well as implementing it into practice and  disseminating the findings further to increase awareness and knowledge for those with additional learning needs to have an advocated education. 














c) Critically evaluate ONE example of how a child with your chosen ALN is supported in an early years setting (500 words)
Choose an ALN of interest to you and undertake independent research.

There is research to prove that nonverbal autistic children overcome their severe language barriers, opposed by Autism Speaks (2013), with most children going on to acquire a language. The Communication Trust (No Date), express communication is key for all children, as it is essential for the child to be able to understand as well as be understood. Subsequently, it is necessary for early years settings to support the child to reach their best outcome as stated by the Welsh Government (2018). 
Makaton is one way in which a child with ASD can be supported within a setting. This is because Makaton does not only concentrate on encouraging an individual to speak, but it also helps to learn to communicate through facial expressions, body movements and gestures as stated by Makaton (2020). Makaton has been implemented into early years settings within the UK and is now implemented across the world, revealed by Lal (2010). This then helps children to communicate within their immediate environment focusing on their familiar items, before developing further. What is viewed as an advantage of Makaton is it is flexible and universal, meaning it can adapt to the individuals' personal needs and at a level which is suitable for them. This then helps to minimize frustration due to being unable to communicate as stated by NDNA (2019). Agreeing with the positive benefit of Makaton is Henshaw (2015), as there is evidence that by using Makaton, not only does it minimize frustration, but it also creates a choice for the individual. This is also going to help them to play more independently, and this is critical in today’s education system, especially in Wales as the New Curriculum (2022) aim is to create a hand on, play approach as Donaldson (2015), Vygotsky (1978) and Bruner (1976) all agree that play is a fundamental part of a child’s childhood and that adults should have an active role in perusing this. 
However, despite the advantages of Makaton, it is reported by Bromley CCG (2015), there are downfalls to this approach to tackling the communication barrier. Due to Makaton not being widely used in the community, there is a limited function to using this aid within every social community. This is because the communication partner must have Makaton knowledge. On the other hand, this could be turned into a positive within settings. The designated ALNCo under the Welsh Government’s (2018) bill of the setting could use this disadvantage and turn it into a positive by providing the staff with training needed for this area of support. Thus, meaning that the additional learning provision of the child will be met, helping to ensure the child with ASD gets the best support possible though the educational system (Welsh Government, 2018). 
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