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INTRODUCTION:
This reflective paper will describe my experience working with others on a critical organization research. Gibbs' Reflective Model will help me analyze my writing. This choice is based on the model's structured and cyclical reflection process, which includes describing, feeling, evaluating, analyzing, concluding, and planning. This format encourages me to go deeper into each component of my group work and ensures that I evaluate my contributions, how the group operated, and what we learnt from the project.

Gibbs' Reflective Model emphasizes actionable ideas, therefore I chose it. Gibbs' model encourages me to describe what happened and consider how and why it happened, unlike other models that focus on comprehensive explanations. This clarifies the benefits and challenges of our group work. I want to learn more about my behaviors, attitudes, and the group's performance by carefully considering each step. This will help me in future group assignments, improve my teamwork, and advance my career (Masgoret, A.M. & Gardner, R.C., 2003).

Explain the Experience 
Our group research examined Google's organizational structure, performance, management, and leadership to determine its success. I researched and presented Google's leadership ideas and how they're implemented. This required detailing how Google's leadership style has fostered innovation and success. In addition to studying Google's leadership styles, we wanted to demonstrate how theory might be used in practice by tying them to theoretical frameworks (Marton, F., Dall’Alba, G., & Beaty, E., 1993).
As department head, I needed to find correlations between Google's leadership and its organizations' results. I intended to draw intriguing findings regarding leadership theory in practice. I had to study Google's leaders and compare their achievement to academic models and ideas for this position (Martin, B.M. & Briggs, L.J., 1986).
I FEEL:
 
I was excited and scared when the initiative was announced. It was fascinating to learn more about Google, a digital superstar and innovator. I was curious in how a famous company worked and what made it successful. Besides being excited, I worried about how enormous the job was and whether I could accomplish it well. Since Google is complicated and relies on leadership, researching and presenting on its leadership ideas was terrifying. Group work, where things change quickly, was also difficult. Despite these concerns, I believed we could deliver an educational and engaging presentation by working together and doing a lot of research (Neri, D.L.E., 2007).


Checking Out 
Successes and failures occurred simultaneously on the group project. Communication was a strength of our group. We use technology to quickly communicate and exchange resources. This strategy made teamwork easier, which helped us organize our research and ideas. Our diverse group's perspectives strengthened our examination of Google's leadership and organizational structure (Ozsoy, G., Memis, A. & Temur, T., 2009).
Organizing our work, especially group meeting planning, was difficult. Due to our diverse schedules and time zones, live chats were often difficult to schedule. We also learned conflict resolution. We had to learn to negotiate and apply those skills to reach an agreement because we had different project ideas and methods (Piji Kucuk, D., 2010).
Our project generally had enough aid and tools because our institution has so many digital libraries and databases. However, several case studies and pieces regarding Google's internal leadership techniques were difficult to find, so we had to use other sources and less direct assessments (Pressley, M., Yokoi, L., Meter, P.V., Etten, S.V. & Freebern, G., 1997).
 
We may better comprehend our group's dynamics and my efforts by looking at Tuckman's stages of group development—forming, storming, norming, performing, and adjourning. In the beginning, our group was excited and agreed on goals. As we started work, the storming phase began, where we battled about project direction and task division. We entered norming by conversing openly and respecting each other. We established norms and tasks to simplify collaboration (Prociuk, T.J. & Breen, L.J., 1974).
I used my organizational and conflict resolution abilities to keep the group on track with our goals and the talks on track during these stages. This event showed me how vital Belbin's Team Roles are for group behavior control. As a "Coordinator" and "Teamworker," I assigned tasks and coordinated teams (Purdue, N. & Hattie, J., 1999).
We presented our Google leadership research and ideas well throughout the performing stage. To understand Google's leadership approach, I used my organizational behavior and leadership theory coursework reasoning and critical thinking abilities. My buddies taught me a lot, especially on issues where they were more knowledgeable or researched. This emphasizes the need to pool knowledge to achieve a whole picture (Rafoth, M.A. & DeFabo, L., 1990).
This reflection study reveals how group dynamics and team roles models functioned in our project. It teaches me how to manage real-world teams and apply leadership philosophies.
In conclusion 
My biggest lessons from this group project are how vital it is to communicate clearly, value other perspectives, and be able to modify and solve challenges as a team. By applying academic theories to Google's leadership, I learnt how theoretical ideas operate in practice, especially in a complex firm like Google (Ramsden, P., 1992).
This experience helped me grasp how groups work and the intricate role of leadership in directing them to success. It taught me what I'm strong at (coordinating and keeping the group together) and what I need to focus on (more assertive conflict resolution and better time management).
I now realize how this project helped me work with people, use my academic knowledge in the real world, and understand the intricate interplay between individual contributions and group achievement. This has been a great learning experience that will benefit me in my academic and professional career.
Action Plan 
My action plan for future group projects contains a few essential activities to improve my talents and address my weaknesses:
1. Proactive Communication: I'll start and maintain communication open from the start to make sure everyone knows their roles, expectations, and project goals to avoid misunderstandings (Ramsden, P., 1997).
2. Conflict Resolution Skills: I want to practise conflict resolution through workshops and hands-on activities to better resolve conflicts and maintain group harmony.
3. Time management: I will encourage the use of project management tools to schedule and track tasks to improve collaboration and achieve goals faster.
4. Leveraging Diversity: I will actively encourage and include varied perspectives because I know they will improve project performance.
5. Reflective Practice: I use Gibbs' model to evaluate and learn from each incident.
 
Finally, this reflective report examined the difficulties of group dynamics, leadership, and self-evaluation. Thinking on how our group worked on the project and what I did taught me about leadership, excellent communication, and the pros and cons of working with people from different backgrounds. This experience taught me about leading and working with others and helped me identify my strengths and weaknesses. Knowing these things and having a clear action plan will help me contribute to future group initiatives with confidence, skill, and a willingness to learn and improve.
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