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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
APPLICATION FOR FELLOW

Before you start, you will need to refer to the following documents/guidance:
[bookmark: _Int_BhH7HEMT]The Advance HE Fellowship Category Tool will help you to determine whether Fellow is the most appropriate category of Fellowship for you at this point;
+ The Professional Standards Framework for teaching and supporting learning in higher education (PSF 2023) – the award of Fellow is based on the criteria of Descriptor 2 (PSF 2023) being evidenced;
+ Fellowship Applicant Guidance and Guide to the PSF 2023 Dimensions -  Fellowship (D2).

	Fellow is based on meeting Descriptor 2 (D2) of the PSF 2023.

Your application for Fellow consists of:

· a 3,000-word reflective narrative shared across all five Areas of Activity plus citations 
There is a 3,000 word limit plus citations (overall maximum of 3,500 words). Please note that Academic Office checks the word count as part of the submission process. 
In addition, Supporting Statements from two referees (see Applicant Guidance) will need to be submitted with your application. The Supporting Statements will verify and endorse that what you write about in your Account of Professional Practice represents your practice in a genuine way.
 
Descriptor 2 is suitable for individuals whose practice with learners has breadth and depth, enabling them to evidence all Dimensions. Effectiveness of practice in teaching and/or support of high-quality learning is demonstrated through evidence of:

D2.1: Use of all five Professional Values
D2.2: Application of all five forms of Core Knowledge
D2.3: Effective and inclusive practice in all five Areas of Activity

You will need to continue to refer to the applicant guidance and Descriptor 2 of the PSF 2023 as you draft your application to ensure that you are writing to meet the requirements.
You must structure your Reflective Narrative around all five of the PSF 2023 Areas of Activity. You will be able to use the relevant boxes below to complete your draft application
When you have finalised your application you will need to send the completed form to your referees so that they can write their Supporting Statements. Please direct your referees to the Fellowship Guidance for Referees writing a Supporting Statement. The referees need to return their Supporting Statements for you to upload with your application. 

Your application is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).





SECTION ONE:

	NAME
	
ADAM IAN SHELTON

	INSTITUTE/CENTRE/UNIT

	
WISA - SCA

	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Director of Discipline/Other (please specify)

	
Technical Demonstrator

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Technical Demonstrator – Product design, Design Craft, Fine Art, MA Fine Art

	Referees
Please could you tick the box if you have sent in your referees’ statements (Please be aware if we do not receive your referees’ statements at the time of the submission or a maximum of 2 days after the panel submission date then your application will be passed to the next Panel meeting).
If your supporting statements are not included with your application, you must ensure your referees send their supporting statements to the Academic Office by the deadline. The Academic Office will not chase referees.
	

Yes    √                         No ☐

	Date of Training
	30.07.2025

	Mentor
	Christine Jones






Context statement: 


	
I am a Technical Demonstrator within the WISA/Swansea College of Art faculty at the University of Wales Trinity Saint David. My role focuses on delivering workshops and mentoring Art & Design students, working along-side lecturers to deliver the mandatory technical/practical side of the course - encouraging them to think innovatively and produce their best work. I primarily support Product Design, Design Crafts, and Fine Art students, utilising my expertise across:
· Digital 3D Design: 2D & 3D CAD, VR modelling, and 3D scanning.
· 3D Modelling Techniques: 3D printing, sketch modelling, machining, prototype modelling, and finishing.
· Woodworking Techniques: Structural woodwork, carving, and lathe work.
· Engineering Design: Design engineering, refinement, and manufacturing processes.
I plan, prepare, and deliver workshops on design processes and practical skills, ensuring students learn in a safe, effective, and professional environment. I guide students through their projects, encouraging the practical application of workshop techniques. Through informal one-to-one support and formal assessments as part of their degree, I provide constructive feedback to help students realise their potential and refine their final work.
A key aspect of my role is researching, developing, and introducing new techniques to maximise the potential of our resources and the diversity of our students project output. I have played a pivotal role in setting up new digital facilities, acquiring and integrating cutting-edge machinery and tools into the curriculum to inspire creative approaches.
Beyond technical skills, I support students' personal and professional development, fostering time management, communication, and practical independence. This helps students become confident, self-sufficient professionals ready to contribute to future employers.
In summary, Drawing on my design and manufacturing industry experience, I combine technical knowledge, research, and collaboration to develop and deliver the more technical part of the course - workshops, provide feedback, and aid in assessing and developing the course curriculum.





















Evidencing Area of Activity 1 (A1): Design and plan learning activities and/or programmes 
	
A key part of my role as a Technical Demonstrator is designing and delivering inclusive, engaging learning activities that work across disciplines and accommodate the diverse learner needs we see. I take pride in my ability to create new innovative ideas and learning opportunities that connect technical/ digital processes to creative practices, supporting learners of all backgrounds and skill levels. (V1, K4, A4)
One example of this approach was when I was asked to introduce Fine Art and Design Crafts students, many of whom had limited technical experience, to CAD and 3D printing. I knew a traditional, software-led CAD demonstration would not be engaging, especially given the neurodiversity and broad age range across the class. (K1, K2, V1, V2) Rather than relying on engineering-led content, I created a session centred around a practical, desirable outcome: designing and 3D printing a custom roller tool. This roller could be used to emboss clay, or apply paint and printmaking ink - making it relevant to a wide range of studio practices. This tangible connection to their own work helped learners engage with digital technology meaningfully and confidently.(A1, A4, V2, K4)
To address varied learning preferences and reduce anxiety often associated with digital tools, I designed a clear, illustrated, step-by-step booklet to accompany the session. This booklet allowed students to move at their own pace and supported independent learning. During the workshop, I demonstrated the process live, but the booklet allowed students to follow at their own speed or revisit content as needed - supporting both visual and kinaesthetic/hands on learning styles. This approach also freed me up to provide more targeted 1:1 support during the session. (K1, K3)
As Race (2007) outlines, “students often benefit most when they’re given opportunities to "do" and "receive feedback" alongside clear explanation and resource scaffolding.” The effectiveness of this approach was confirmed through verbal and written feedback: students expressed that the booklet made the session feel less daunting and helped them access skills they “wouldn’t have thought they could learn.” Several went on to use the rollers in their final assessed projects, demonstrating both successful learning transfer and long-term impact. (A2, A4)
Since reviewing this session, I’ve planned simple changes like tick boxes for each stage to help students track progress, manage tasks, and reduce cognitive load, changed the text size and colour to help poor sighted and dyslexic pupils, and also simplified the images. This change is driven by reflection and feedback and ensures my material becomes even more inclusive and user-friendly. (K3)
This approach to sessions also extends to supporting individual learners with specific challenges. In one case, a student working in glass struggled to visualise their final piece using paper maquettes. Recognising that this limitation was impeding his progress, I introduced CAD as a way to pro-actively plan and refine his structure virtually. However, this student had significant anxiety around digital tools and lacked the confidence to work from the booklet alone. Instead, I provided personalised, in-person support and paced the learning to meet his needs - demonstrating respect for his individual learning style and adapting my planning accordingly . (V1, K1, A4) 
These examples demonstrate how I use both learner feedback and professional reflection to inform and plan my practice. I also seek external validation where appropriate. For instance, a peer with PCET qualifications and lecturing experience remarked: “The students really appreciated the booklet—it was seen across their studio spaces, and they said it helped them do something they never thought possible.” feedback like this confirms the effectiveness of the approach and supports continued refinement and evaluation of my practice.(K3, V5, K5)




[bookmark: _Int_f5VKueqd]
Evidencing Area of Activity 2 (A2): Teach and/or support learning through appropriate approaches and environments

	At Swansea College of Art, I lead the introduction and delivery of 3D digital modelling and additive manufacturing processes. While these technologies offer vast creative potential, they can appear overly technical or inaccessible to many art and design students. To tackle this, I’ve developed an inclusive and engaging teaching approach that blends practical relevance with varied delivery methods, while keeping accessibility and confidence at the forefront (V2, K2, K4).
As part of my ongoing CPD (A5), I’ve researched and implemented strategies that support a range of learning styles. For auditory learners, I give verbal step-by-step instructions with live commentary during demonstrations. This real-time narration explains what the machine is doing and why - helping demystify the process and encouraging students to problem-solve and think independently (K1, A4). This approach aligns with Fleming and Mills’ VARK model, which highlights the importance of adapting teaching strategies to accommodate different learner preferences (Fleming & Mills, 1992).
To support visual learners, I showcase 3D printed artwork and complex design samples - many developed during my own CPD - to inspire students and show the real-world application of the technology (A5). I also use simple, colourful diagrams and short presentations to outline the differences between printer types, methods, and technical settings. Step-by-step printed guides and machine-based method statements are placed on or near each machine, supporting students who are hearing-impaired, neurodiverse, or who prefer visual instructions (K1, A1). These multiple methods create a layered learning structure where students can engage with the content in a way that suits them best.
The effectiveness of these inclusive strategies, has been evidenced through an increase in the number of students with diverse learning needs completing projects independently. I’ve seen students who previously struggled with digital processes become confident, autonomous users of 3D printing and CAD tools - outcomes that have directly contributed to their successful course progression and final project execution (V4, A4).
To maintain engagement and deepen learning, I use interactive methods such as object-matching activities, where students compare printed components and guess which machine was used. They're asked to justify their choices, promoting visual analysis and peer discussion (A3, V2, K2). I also apply a “tell and ask” method - breaking down key information, and following it up with short, targeted questions to reinforce understanding and encourage active participation (K1, K2, A4).
Together, these approaches build a scaffolded learning environment where students are supported through early stages and gradually encouraged to work independently. Written guides, visual prompts, and direct support create a balance between structure and freedom - encouraging autonomy and increasing student confidence when problem solving, handling complex tools and workflows (K2, K4, A4, V2).
A similar strategy was applied in the wood workshop when developing a two-part induction for Foundation Art students. Initially, I introduced a puppet-making project that covered core machinery and health and safety practices. It allowed for individuality while embedding practical skill application immediately after the morning’s H&S induction (A4, V4). The task successfully boosted student engagement, reflected by the increased number of students returning to the workshop independently that term (K5). However, I found the complexity was overwhelming for some, particularly those lacking prior workshop experience (K3).
In response, I redesigned the session with input from foundation lecturers. The revised task focused on making canvas frames, still covering all key machines and safety principles but reducing the number of steps and decisions (K2, K3, V5). The simplified format improved accessibility and allowed students to focus on mastering core skills. Feedback showed increased confidence, and workshop usage rose again among Foundation students that year (K5, V4).


Evidencing Area of Activity 3 (A3): Assess and give feedback for learning
	
While formal assessment is a smaller part of my role, assessment and feedback are embedded throughout my day-to-day work as a Technical Demonstrator. Given the technical and creative demands of the disciplines I support, feedback is essential in helping students progress with confidence, accuracy, and real-world relevance. I regularly draw upon my previous industry experience - spanning mechanics, carpentry, shop fitting, product design, and engineering - to inform the feedback I provide. These evidence-informed insights benefit students not only technically but also strategically, as seen in the depth, precision, and originality of their final project outcomes (V3, A2).
I implement this through ongoing mentoring during workshops, where most learning is formative and hands-on. I support students through all stages of the design process - from idea generation and iteration, to prototyping and execution. This feedback often includes introducing professional techniques as guidance like benchmarking: critically reviewing existing products, features, and manufacturing methods to assess feasibility and guide their own design decisions (K3, K4, V3, V4).
This iterative approach is grounded in both practice and theory. As Nicol and Macfarlane-Dick (2006) state, “effective formative assessment provides opportunities for learners to develop self-regulatory skills by using feedback to bridge the gap between current and desired performance.” This model underpins my mentoring. Through consistent feedback loops - discussing, testing, referencing and revising - I support students to think critically, adapt independently, and refine their outcomes with increasing confidence (V3, K3, A3).
The results of this are clear: student projects are increasingly well considered in terms of manufacturability, cost-efficiency, and user experience. Several students have successfully outsourced parts of their work, demonstrating real-world viability, and lecturers have noted improved technical accuracy and strategic thinking across submissions (A2, V5).
Every technical demonstration I deliver is designed not just to teach a process, but to assess and improve skillsets within professional contexts. Whether using VR for A-surface modelling, guiding safe machinery use, or introducing rapid prototyping methods, I ensure the knowledge and feedback students gain is credible and applicable. These sessions are regularly reviewed in collaboration with academic and technical colleagues, and updated to reflect new technologies, materials, and industry practices uncovered through research and CPD. (K3, A5, V5).
In addition to formative feedback, I contribute to summative assessment processes across a range of programmes. During assessed presentations and critiques, I play a supportive but evaluative role - posing questions, identifying technical strengths and weaknesses, and advising lecturers on manufacturing feasibility and process accuracy. This partnership ensures that student work is evaluated with appropriate technical scrutiny and fairness, especially in modules where materials, tools, and precision are central to the brief (A3, A4, V5).
Given the rapid pace of change in design technology, I treat my own learning as a continuous responsibility. I engage in CPD through online courses, testing new machinery and materials, and keeping in contact with industry networks (V3, V4). This keeps my technical input and feedback current, ensuring students receive relevant, high-value guidance. I’m also able to pass this knowledge on to staff, contributing to the overall development of our curriculum and assessment approach (A5, V3).
In summary, while I may not lead formal assessment, I play a crucial role in shaping student development through formative assessment, technical evaluation, and feedback underpinned by real-world experience and reflective practice. My input helps students develop practical autonomy, critical thinking, and industry-ready skills and  outcomes evidenced by an increase in the use of advanced tools like VR and CAD, and a notable improvement in final grades and project depth across cohorts (V3, K3,K4, A2, A4, A5, V5).




Evidencing Area of Activity 4 (A4): Support and guide learners
	
Teaching to benefit the wider context is a core part of my role and personal philosophy as a Technical Demonstrator. I aim to ensure the skills, mindsets, and processes students develop are not only academically sound, but directly transferable to the professional world, otherwise I see no point. I consistently align my teaching with industry standards, evolving - digital technologies, and cost-aware, problem-solving approaches to mirror real-world ways of working (V2, V3, V4).
As Healey and Jenkins (2009) state, “students are more likely to engage deeply when they see the relevance of their learning to real-world contexts.” I’ve seen this first-hand through students who initially didn’t engage with digital or technical content, but who, over time -developed a passion and confidence for these skills, as they recognised how it enabled them to realise their creative ambitions and improve their career prospects (K4, V2, V4).
One way I achieve this, is by guiding students through their design process with a strong focus on professional implications. I ask them to approach their projects as if they were pitching to an employer; considering part cost, production efficiency, off-the-shelf components, material recyclability, user needs, and target market alignment. These quick but crucial interventions, not only raise the standard of academic work but build transferable, employable thinking. This was recently reinforced by positive comments from employers at the New Designers show, who complimented the high level of industry-relevant work produced by our students (V4, A4).
I also help students benchmark their work effectively by helping to identify relevant influences and avoiding common pitfalls. These early-stage conversations, help students break down and develop realistic, efficient pathways through their project timelines - something many may not yet have the experience to do independently. This has shown to contribute to higher quality outcomes, and better-informed decisions throughout the design process (K1, K2, V2).
A key part of my teaching practice is ensuring students are well-versed in digital design and manufacturing methods. I develop creative ways to incorporate 3D modelling, scanning, 3D printing and VR into diverse art and design disciplines. For example, I teach students to use VR headsets not only to visualise aesthetic options, but to test scale, assembly, and ergonomics virtually.(K4) Students use CAD, to develop detailed engineering drawings and prototypes, which then feed into 3D printing for mould-making, maquettes, and mechanical prototyping. These iterative methods dramatically increase the pace, quality, and feasibility of their work (K1, K4, A4).
The impact of my push for digital integration/implementation to support learners is evident in the uptake across courses. Lecturers now embed these methods in modules where they were previously absent. Students are graduating with broader technical capabilities, enhanced portfolios, and the ability to meet industry expectations in areas like rapid prototyping and user-focused design. (K4).
Alongside digital practice, I ensure students gain confidence with hands-on processes and workshop machinery. In creative industries, understanding materials and tools not only improves output but builds foresight - enabling designers to anticipate challenges, reduce waste, and lower costs.(V2) I work hard to make the workshop environment both safe and supportive, so that all students, regardless of background or ability, can build this confidence. (K4, V2, V4).
I also find value, in taking a student aside and allowing them to focus, by highlighting the importance of transferable and often overlooked skills such as breaking a task down, and noting the process backwards, or using Excel for cost modelling, benchmarking, or managing iterative data. (V1, V2, K1) These basic tools become powerful when taught in real-world context, and are often seen by students as a surprising but valuable addition to their skillset (K4, V4).
In summary, I make it a priority to bridge the gap between academic learning and industry practice. By embedding relevance, employability, and real-world tools into my teaching, I support students to become confident, capable and work-ready creatives. (V4, K4)


[bookmark: _Int_GMU7shk2]
Evidencing Area of Activity 5 (A5): Enhance practice through own continuing professional development 
	
Collaboration is central to my role as a Technical Demonstrator, and a key part of my continuing professional development. I see it not only as a way to improve technical delivery, but also as a driver of creativity, accountability, and higher standards across teams. I work closely with academic and technical colleagues to shape workshop content and ensure that the experiences we offer students are responsive, inclusive, industry-informed, and continually evolving (V3, V5, K5).
Working collaboratively - particularly within the technical team, brings shared expertise and joint problem-solving into daily practice. It also models professional behaviours to students, reinforcing how collective input and communication lead to stronger, more innovative outcomes (V5). One example, is the co-development of a workshop focused on manipulating 3D scans to produce refined prototypes. In collaboration with Product Design lecturers, we created a session aligned with industry practices, which introduced both students and staff to new digital workflows. (K4) The lecturer commented, “Collaborating with Adam brings new skills into the department that students and staff wouldn’t otherwise experience.”(V4, V5, K4, K5)
Regular dialogue with colleagues supports ongoing quality enhancement. I reflect with academic and technical staff on how sessions are delivered, using student feedback, attendance data, and informal peer review to identify opportunities for improvement. (K3) These insights feed into curriculum, planning and module delivery, helping ensure that our technical demonstrations and lectures remain current, accessible, and aligned with sector expectations (K5, V5).
My quality enhancement contributions also include risk assessments, method statements, and technical audits. I treat these not as administrative duties, but as tools for improving safety, accessibility, and relevance. These practices help assess whether our resources are effectively meeting learner needs and inform changes - whether updating documents, modifying teaching methods, or integrating new tools (V4, K2, K5, A1).
I take an active approach to CPD by attending technician conferences, national events, and formal training; (V3) comparing delivery styles and learning from peers, helps me reflect on how I teach. A session on workshop delivery and mental health, led me to modify how I pace and interact within demonstrations, resulting in better student engagement. Similarly, completing a project management course helped me assess departmental workflows and begin preparing for potential leadership opportunities. (V1, V2, V3, K2, K5).
Cross-institutional collaboration has also had a significant impact. By participating in inter-university training events and technician networks, I’ve encountered varied approaches and brought useful insights back to my department.(V5) As Crawley (2013) highlights, cross-institutional engagement supports the sharing of effective practices and leads to enhanced quality across the sector. I’ve applied these learnings to improve workshop structures, student support materials, and delivery consistency. (V3, V4, V5, K3, K5)
My CPD also involves attending design meets, reading sector literature, and contributing to knowledge exchange with colleagues. I’ve created technical guides to help staff work independently with new digital processes - helping embed digital literacy and supporting staff confidence with evolving tools (A2, V5, K4).
One area of focus has been sustainable practice. Responding to both budget constraints and sector expectations - I’ve worked with staff and students to explore sustainable design. This includes sourcing grants for recycling equipment, increasing offcut use, and introducing tools like 3D print pens to repurpose leftover filament. These actions show how reflective development can lead to practical, environmentally conscious outcomes which transfer to industry relevance. (K5, A5).
Finally, my work is grounded in reflective practice. As Schön (1983) states, reflective practitioners “think about what they are doing while they are doing it.” I keep annotated workshop scripts, that I not edits, challenges, and student reactions. These notes inform immediate improvements and long-term developments, ensuring our delivery remains responsive and effective (A1, K3, V3).
In summary, collaboration, critical reflection, and CPD form the foundation of my technical teaching practice - supporting high-quality, inclusive, and relevant learning experiences for all students and staff (V5, K5).








[bookmark: _Int_4QuNaHnV]
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Your application (including the two Supporting Statements from your referees) is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).



SECTION FOUR: 	Referees

Your application must be accompanied by two supporting statements from  persons who are in a position to comment on your teaching and learning practices and achievements.

The function of a Referee is to provide an informed peer review of your eligibility for Associate Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Each Referee are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken.  Your Referees should either be Fellows, Senior Fellows or Principal Fellows of Advance HE, or an appropriately experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the PSF2023.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	Referee 1:


	Name
	Lloyd James

	Job Title
	Principle technical Demonstrator

	Fellowship Status
	-

	Institution/Institute/Centre/Unit
	WISA – Swansea College of Art

	Email address
	lloyd.james@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Lloyd is my direct line manager, has seen my way of working and had many conversations with myself about improving practice.





	Referee 2:


	Name
	Owen Luetchford

	Job Title
	Technical Demonstrator

	Fellowship Status
	-

	Institution/Institute/Centre/Unit
	WISA – Swansea College of Art

	Email address
	owen.luetchford@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Owen is a colleague in a similar role of whom I work with often, to help increase digital techniques within a very old traditional discipline.







GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that successful recognition at UWTSD,  personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://my.advance-he.ac.uk/
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.

SECTION FIVE: 	Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	

	Date 
	30.07.2025
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