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“Critically discuss the Enquiry Based Learning (EBL) approach that can be used as part of a range of teaching and learning approaches in the primary school. In your discussion, refer to examples of EBL strategies and techniques that you would use to develop learners’ knowledge, understanding and skills in aspects of the humanities and science in the primary school.” 
Introduction
[bookmark: _GoBack]Currently, in accordance to Estyn (2018) and Impact Wales (2018), many schools across Wales are succeeding with the use of Donaldson’s ‘12 pedagogical principles’ where applying appropriate pedagogy to complement the pupils’ needs is significant to track their progress. Hence, Donaldson (2015) emphasises that highlighting the purpose alongside how learners are assessed and the effect on each individual, is crucial with regards to the teaching and learning process of the curriculum. In addition to this, effective teaching and learning complements Donaldson’s four purposes where it intends for learners to be “ambitious, capable learners” (Donaldson, 2015, p44). Nevertheless, Wallace and Husid (2017) indicate that practitioners aspire to produce environments that are positively inclusive and support the learning. However, Macblain (2014) alleges that learning does not stem from the approach that obtains knowledge and understanding based on information transferred within the class. Similarly, this complements the idea that many practitioners may focus on the intended information rather than creatively influencing learners to succeed at their learning (BBC, 2017). Thus, learning strategies should be divided amongst establishing facts and allowing learners the opportunity to have independence in their learning (Wallace and Husid, 2017). 
In accordance to Taylor (2013), learning is effective when the learners are engaged in and are able to construct their own learning thereby allowing the context of their learning to be meaningful. Therefore, the use of Enquiry Based learning (EBL) is becoming a popular approach within schools to develop areas of learning through all aspects of Humanities and Science in order to improve the  effectiveness of learning whereby ensuring learners have the opportunity to construct their own learning (Blessinger and Cafora, 2014). Arguably, the ability to learn is considered active, implying that it relies on the learner’s willingness (Bates, 2019). In accordance to Dewey (1977, cited in Blessinger and Cafora, 2014, p), visualising learning from an active approach, that the learners construct their own understanding, suggests effective Enquiry-Based Learning as the current learning environment will allow learners to enhance their engagement. This method transitions from a practitioner’s traditional representation of the teaching-learning process to enquiry which requires an alternative mindset on the nature of the learning experience (Wallace and Husid, 2017). Hence, Enquiry-Based Learning being considered as a prudent aspect for stimulating the curiosity and imaginative characteristics of the learner whereby making it essential that creative environments  must reflect the complementation of these aspects alongside the ability to think critically as Pickford et al (2013) states that thinking skills and enquiry are intrinsic elements. Hence, imaginative inquiry can stem from practical enquiry of a class project to any application that requires children to research their own findings (Taylor, 2013). 
In addition to this, the intrinsic elements of thinking and enquiry based learning can be stimulated by assessment such that the practicality of building and improving their own ideas will not only maximise assessment opportunities but will also provide the social skills that learners need to benefit them in the future (Naylor, Keogh and Goldsworthy, 2004). Therefore, Ofsted (2010a) and Pickford et al (2013) emphasises the importance of involving the learners in their own and peer assessment as this allows learners to reflect on their ideas and understanding thereby enabling them to become the confident individuals proposed in the new curriculum. Additionally, Blessinger and Cafora (2014) and Donaldson (2015) refer to EBL as a formative assessment strategy thereby emphasising the behaviour and collaborations within groups is significant when identifying strengths and weaknesses in their learning. Also, allowing learners to capture leadership skills and collaborate in groups and clubs promotes effective practice particularly as practitioner often carry out assessment where the social and emotional development is visible (Macblain, 2014).  Hence, successful teaching, learning and assessment demands apprehension of the curriculum and identifying the skills required to assess such as the adaption of various roles within a group (Donaldson, 2015). 
Alternatively, Enquiry-Based Learning can also be acknowledged as learners using their deductive and inductive reasoning skills to discover research as a result from a focus question (Pickford et al, 2013). Supporting this, Wallace and Husid (2017) states that Enquiry-Based Learning shapes a learner’s experimentation with their learning whereby emphasising their curiosity which complements Bloom’s taxonomy where higher order thinking skills challenges the learner in to discovering the relevancy of what they are learning. Grigg and Hughes (2013) and Pickford et al (2013) state that learning should provide the challenge of asking meaningful questions to promote their learning which allows discussion regarding their individual responses. Additionally, it is the quality of the engagement and learning experience between the practitioner and the learners that facilitates the motivation and willingness to learn whilst activating prior knowledge enabling the thinking skills of the learner (Pickford et al, 2013). Therefore, Blessinger and Cafora (2014) states that it is the role of teacher to facilitate holistic learning encouraging the learner to reflect on prior knowledge in order to enable discussions which enhances the self-belief in their own abilities to ask questions and challenge themselves. In similarity with this, Vygotsky’s (1978, cited in Macblain, 2014, p ) ‘Zone of Proximal Development’ emphasises the importance of the role of the practitioner whereby supporting the thinking skills develops the cognitive development, implying that practitioners are required within a learning process, to provide guidance from low order thinking to higher order thinking. For instance, providing children with the opportunity to enquire and provide their own perspectives is a crucial element to cross-curricular teaching as it develops the social and contextual developments (hoodless et al, 2009; Macblain, 2014). However, the Welsh Government (2013) and Wallace and Husid (2017) emphasise that in order to improve attainment, whole school approaches should be skilfully equipped in enquiry Based Learning enabling them to collaborate ideas that distinguishes any barriers to a learner’s development. Hence, the use of embedding a Professional Learning Community (PLC). Supporting this, Hume (2017) emphasises that successful learning acquires skilful practitioners who challenge themselves and their pupils to become critical thinkers and active learners. Moreover, practitioners obtain knowledge and understanding of enquiry and learning from interacting with peers or participating in training support provided for them (Welsh Assembly Government, 2008).Hence, WAG (2008) and Estyn (2018) influence practitioners and trainee teachers to participate within active learning allowing them to evaluate themselves against the QTS standards and manage their performance. 
Benefits of EAL 
Enquiry-Based Learning provides learners with appropriate cognitive development and critical thinking in order to apply these to the environment surrounding them whereby developing the values and practicality that life skills hold (Blessinger and Cafora, 2014; Pound, 2017). Additionally, Fisher (2012) complements this whereby stating that enquiry, particularly in relation to philosophy, enhances the social and emotional intellect within society and guides them to appreciate and discuss moral issues. Furthermore, this approach of learning provides structure and flexibility for the learners to partake in first-hand experiences through a variety of environments outside of the class thereby enhancing competence and the ability to explore learning dependent on their interests (Grigg, 2015; Donalson, 2015). Grigg (2015) and Wallace and Husid (2017) synthesises with this whereby providing an effective structure to enquired-based learning provides relevancy to a learner’s understanding which refers to Bloom’s taxonomy highlighting the effect knowledge transferred obtains on individuals. Thus, the significance that practitioners must recognise the transition away from succeeding at authorities’ testing requirements to allowing learners to construct their own ideas. 
In addition to this, this approach to learning is proposed from a constructivist perspective where talk is considered a significant element of learning development (Macblain, 2014). Moreover, this provides opportunity for combined thinking and communication skills (Haynes, 2008). Similarly, Vygotsky (1896-1934, cited in Grigg, 2015, p. 139) emphasises that social interaction and the differentiated relationship with peers and the practitioner is a key component in developing language and knowledge cognitively. According to Hattie (2012), social interaction benefits the element of enquiry as learners are able to reflect on their strategies to learning particularly experimentation and problem solving. 
Limitations of EAL
As acknowledged by Blessinger and Cafora (2014), the role of the facilitator faces the challenge whereby many learners will limit their learning dependent on their ability to construct their knowledge and understanding. Arguably, Piaget’s ( , cited in Macblain, 2014, p ) theory of cognitive development opposes an alternative to Vygotsky whereby highlighting the development of the learning stages is crucial as dependent on the process, many learners are unable to analyse new information acquired to them. Hence, appropriate levels according to their current stage are to be considered to stimulate understanding. Nevertheless, Wallace and Husid (2017) indicate that effective practice influences learners to exceed the familiarity of their learning. 
However, this also raises concern for those who are ‘More Able and Talented’ where Hume (2017) refers to the secretary of Education who states that standards within schools, needs enhancing at the risk of limiting many learner’s achievement if the enquiry does not challenge the learner. Therefore, implementing the learners in to the planning of their enquiry allows effective practice (Estyn, 2018). Despite this, efficient practices and projects require effective planning embedding enquiry and digital competency which as a result, can be time consuming (Taylor, 2013).
In relation to scientific enquiry-based learning, Turner et al (2011) acknowledges that learners acquire independence in their approaches and their intellect enhances their abilities to explain the outcome between the hypotheses and observations. Originally, Dunne and Peacock (2015) insinuate that enquiry-based learning in Science referred to the use of fair testing to yet now highlights all areas of practical experiences. However, it is significant to recognise difficulties and perspectives learners equip within science particularly as Loxley et al (2014) emphasise that learners identify science as an area that is distinguished from their everyday lives. Hence, the importance of providing practical, engaging activities that fuels interest enhances the understanding and scientific thinking that is required to discuss with peers (Loxley et al., 2014). Donaldson (2015) adheres with this such that in order to fulfil the four purposes, learners are required to use their competent transferrable skills within numeracy and literacy in order to enquire effectively with problem solving. 
Additionally, effective teaching and learning within Science relies on the active learning the practitioner provides for the learners whereby Feynman (1999, cited in Loxley et al., 2014, p. 6) underlines that in order for scientific terminology to be meaningful, enabling learners to experiment with their enquiries is essential to understanding knowledge provided. Arguably, active learning alone does not imply understanding of concepts, hence, the necessity for a facilitator to plan motivating activities that stimulate children to challenge their learning further (Sharp et al, 2009). Moreover, scientific enquiry allows learners to use their senses to question their environment (McCrory, 2017). Regarding the attitude to science on this behalf, Cutter and Kelly (2015 ) and Waller (2017) indicate that learners are positive towards their own investigations as they are motivated to become the scientists constructing experiments.  Furthermore, Yates and Eames ( ), emphasises that the learners’ attitude towards learning complements scientists whereby exploration of senses and connecting cause and effect are prime examples of multi-sensory enquiry-Based learning within Science. 
According to Hoodless et al (2009), teaching humanities should allow the learners to enquire about the variety of beliefs and attitudes that the morality of the area holds whilst enlightening individuals on the views of the world. Nevertheless, having full knowledge and understanding of all areas of humanities; Religious Education, Geography and History distributes a variety of skills that learners can apply to other areas of learning (Donaldson, 2015). Moreover, Pickford et al (2013) outlines that enquiry-based learning within the Humanities relies on reasoning and questioning rather than experimentation such that learners should be encouraged to portray the roles that humanities offer to consolidate understanding. Allowing learners to portray such roles encourages creative thinking and problem solving, as a result of their curiosity and inquisitiveness (Cooper, 2017). In relation to reasoning and questioning in Humanities, Cooper (2017) recognises the work of Bruner who emphasises that for learners to equip secure knowledge from the facilitator, there must be useful resources to seek reasoning behind it as personal experience is required to enhance development. Additionally, Pickford et al (2013) and Blessinger and Cafora (2014) insinuates that education should be a community which encourages the growth of responsibility and diversity whilst educating learners on previous points in history that could benefit how they visualise the future.
Illustrating this, enquiry-based learning through Humanities is effective where learners are able to use models or learning objectives to promote their reasoning and discussion (Cremin and Arthur, 2014 ; Pickford et al, 2013). For instance, a proposed model that supports enquiry in humanities, particularly regarding Religious Education, consists of Ofsted’s (2010b) ‘5 Stages of Enquiry’ which is carefully facilitated by the practitioner in order to positively influence the learners formulate questions, plan, analyse, present and reflect on their enquiry. Alternatively, additional models may be considered prudent to both humanities and Science such as; The S Model (Grigg and Hughes, 2013) ; Enquiry and Questioning Model (Pickford et al, 2013); The 4 Stage model ( Samuel, 2009); Michael Storm 5 Question Model (Storm, 1989, cited in Scoffham, 2014) and; The 6 stage enquiry (Scoffham, 2010). 
Part Two 
The intended area of learning for this portfolio focuses on Humanities within Key Stage, particularly Religious Education, where learners will explore their knowledge and understanding on Judaism whilst comparing aspects with Christianity. For instance, highlighting the difference between the routines, beliefs and places of worship on their holy days; Shabbat and the Christian day of rest. Additionally, an educational visit to Cardiff Reform Synagogue, will enhance enquiry alongside the visit to St Peter’s Church in Llanelli. Constructed in 1867, St Peter’s church welcomes the history of Christianity within the community to various schools whereby the synagogue in Cardiff was discovered in 1948 bringing the Jewish community together within Wales ( see appendix). Bates (2019) supports the use of educational visits whereby learners, in order to receive full understanding, must experience in environments that are not comfortable to them.  Despite the significance educational visits have on a child’s learning, Fisher (2012) many risk assessments undertaken for many trips oppose of the idea.
Whilst participating in this enquiry, learners will demonstrate their understanding of Judaism and Christianity through questioning and enhancing their values for the religious beliefs (Welsh Assembly Government, 2008). Supporting this, Hayes (2012) indicates that educational visits enhance the relationships with peers and the practitioner. Moreover, the learners will develop their skills within the Curriculum Cymreig whereby developing their admiration for their heritages within their area and valuing other religions making their learning meaningful (Welsh Assembly Government, 2003; Welsh Assembly Government 2008). Similarly, Ofsted (2010) and Donaldson (2015) adheres to this whereby humanities allows learners to relate to the communities that they live in enabling them to reflect and encourage the curiosity on the diversity. Hence, the inclusivity religious education provides to all learners (Erricker, Lowndes and Bellchambers, 2011).
As previously acknowledged, Arthur and Cremin (2014) emphasises the use of models to guide enquiry-based learning, therefore, the preferred model for this portfolio is proposed by Ofsted (2010b), five stages of Enquiry, who clarifies that effective enquiry through RE enables the learners to develop their abilities and confidence. As a result, this model will be implemented in to the chosen activities which will emphasise the skills that the learners equip through each stage; enquiry, context, evaluate, communicate, apply.
Enquiry - Lesson One 
In order to promote effective enquiry, it is significant that the practitioner, as a more knowledgeable other, guides learners to understand aspects of the world thereby creating a fundamental hypothesis to activate any current knowledge (Pickford et al, 2013). Hence, circle time as a whole class approach, where selections of photos are placed in the middle, is required to address any speculations of religious education which complements the perspective of Erricker, Lowndes and Bellchambers (2011) in which various views of religion should be taught which is dependent on the practitioner’s knowledge. Naylor (2013) adheres to the use of circle time promoting enquiry-based learning, as allowing learners the opportunity to discuss and value their own voices facilitates understanding through questioning techniques. In relation to the use of photographs ( see appendix), it allows them to engage physically encouraging critical thinking and inquisitiveness which brings meaning and relevance to their development (Pickford et al, 2013; Fisher, 2012 ). Nevertheless, analysing and evaluating photographs are reliant on the leaner’s cognitive development to obtain information which complements the work of Bruner ( , cited in , p ) where it is reliant on perspectives on reality and the ability to compare and contrast the relationship between their existing knowledge and the photographs. Consequently, Estyn (2018) states understanding the connection puts emphasis on the social and cultural influences a learner may have as religious education is still seen as a sensitive topic within the curriculum (Donaldson, 2015).
Questioning within this section of learning is vital as Grigg (2015) and Dunn (2017) synthesise that the type of strategies used affects how the learner responds which also is dependent on the time given to answer. Supporting this, Estyn (2018) indicates that practitioners will receive effective feedback from most learners if careful timings is used to think and respond. For instance, techniques that permit all learners to comprehend, analyse and explain their perspective will succeed at achieving understanding such as “What do we know about faith and religion?”, “What do you think is happening in this photo?” and “How do these photos relate?”. To enhance inclusivity, assessment for learning strategies such as the use of ‘show me show me’ on whiteboards is a prudent tool in terms of understanding what a child is thinking (Dunn, 2017). Furthermore, this enables learners to achieve the skills required within Religious Education to identify meaningful experiences and apply them in a cross-curricular approach (Hoodless et al, 2009). Thus, this will lead to discussions to the actions portrayed in the photos which will lead onto the stories of creationism from the perspective of Christianity and Judaism where the practitioner will activate knowledge on how they differ and their outcomes, illustrating the terminologies of Shabbat and the Christian holy day. Hence, embedding the LNF document where learners in Key Stage 2 should develop their listening skills and respond appropriately (Learning Wales, 2014). Without acknowledging values of humanities, learners are unable to contribute to experiences and issues within the community as effective teaching and learning guides the deeper thinking and well-being of individuals (Grigg and Hughes, 2013). 
Additionally, the learners, as a result of critical thinking and support from the practitioner, wanted to learn more about the roles and places within the two religions. Therefore, a ‘KWL’ grid was used for the learners to reflect on existing knowledge and queries or investigations that are of interest. Dunn (2017) supports the use of ‘KWL’ grids as it allows learners to control their learning.  
Context and Evaluate
Within this section of enquiry, the practitioner will activate the children’s knowledge on the previous session using lollipop sticks and differentiated questions. According to Hattie (2012), differentiation is an effective tool when practitioners can identify the strengths and gaps in a learner’s attainment in order to influence individuals on to the next step of their learning. Moreover, differentiation influences the thinking skills of the learning and their cognitive abilities (Wallace and Husid, 2017). As a result, the learners will be able to retell the events of the creation stories amongst the two religions which embeds geographical and historical enquiry through the use of chronological understanding (Hoodless et al, 2009). Despite this, the limitation through this approach highlights that learners mirror the behaviour of their peers when explaining to the class (Hattie, 2012). 
Once thorough understanding is represented, the role of the teacher would be to instruct the children that further research on the rest days of creation is required to be able to identify similarities and differences between practices. Hence, learners will be working within mixed ability groups to create an informative poster on the following; Shabbat or Christian Day of rest, in order to feedback to the rest of the class. As a result, creativity will be enhanced through this area of learning as learners will be able to identify and express their opinions towards the information they enquire (Elton-Chalcraft,2015).
In accordance with the Welsh Government (2008) and Grigg (2015), group work supports learners in developing essential skills which highlights Vygotsky’s ZPD where the role of the practitioner would be to provide provision towards the pupils accompanying them when required in order to enhance independence. Supporting this, Donaldson’s ‘12 pedagogical principles’ emphasises that communication and working within a team should be enhanced to create learning environments that stimulate enquiry and responsibility (Impact Wales, 2018).  
In order to acquire the information required, the learners will enhance their digital competence through using ICT such that the DCF states that learners should be able to “select an appropriate website from search results and begin to consider if the content is reliable” (Learning Wales, 2016). Hence, websites such as Primary Homework Help ( www.primaryhomeworkhelp.co.uk/religion/ ) and BBC Bitesize (https://www.bbc.com/bitesize/subjects/z7hs34j ) are reliable particularly on informative content. In accordance with Estyn (2018), it is evident that Humanities exceeds within schools when cross curricular approaches are used to enhance ICT, Numeracy and Literacy promoting investigation skills. Nevertheless, recognising the safeguarding risks that accompany online research use is a significant factor when allowing children to contribute to findings (Jarvis, 2015). However, Pickford et al (2013) states that perhaps the use of ICT may be diverting away from the ability to interpret and evaluate opinions. 
Another method to approach the context and evaluation of this enquiry, would be the educational visits to both the synagogue and the Church would acquire information through active learning and first hand experiences as Elton-Chalcraft (2015) emphasises that learners experience and visualise in a way that is different to their familiar environment of a classroom. Moreover, outdoor learning and educational visits may engage most of the learner’s self-esteem dependent on their confidence amongst their peers  suggesting  an inclusive approach is required (Rosaleen, 2012) Additionally, learners are able to experience effective learning within their local area and are able to apply this to their values of the community (Estyn, 2018). Hence, Donaldson (2015) indicates that educational visits benefit the learners through receiving an alternative abstract to learning. Using De Bono’s six thinking hats, the role of the children will consist of preparing questions based on their research for the Rabbi and the Vicar in order that all learners are critically thinking  through the use of the black hat along with the use of the red and white hats to acquire information and emotions (De Bono, 2009). Thereby, deepening the knowledge and understanding that learners will obtain. 

Communicate
In accordance to  Elton-Chalcraft (2015), the communication section of enquiry is considered to be one of the vital aspects to complement the learning objectives and success criteria of the theme. Hence, within this section, the learners will communicate their findings, identifying the similarities and differences they found between the routines of Judaism and Christianity complementing the current curriculum where belonging is a significant aspect in connecting religions and practices (Welsh Government, 2008). Adhering to this, Wallace and Husid (2017) emphasise that learners require sharing of information to prompt them into their next area of learning whereby developing their abilities to critically analyse their information allows appreciation for each aspect. Therefore, the role of the teacher within this aspect will encourage the learners to expand their curiosity through delivering questions that are Socratic enabling learners a stimulus to think and enquire (Fisher, 2012). Additionally, Grigg and Hughes (2013) synthesise with this whereby questioning should stimulate explanation or demonstrate a child’s learning. Besides this, the role of the practitioner also relies on the behaviour to construct learning, therefore, Grigg (2015) indicates that schools are required to enhance environments that are engaging and inclusive. 
In order to provide effective communication within Enquiry, the role of the learners will be to present their informative posters in groups, mentioned in the context stage, whereby this will provide opportunities for learners to share ideas developing confidence (Gross, 2018). Supporting this, Cremin and Burnett (2018) indicates that teaching in a dialogical environment enables collaboration in which link ideas together in order to obtain a clearer understanding. However, Dunn (2017) acknowledges the literacy skills involved within group enquiry whereby learners are required to equip appropriate communication skills as well as the ability to agree. For instance, allowing the learner to present their poster to the class and allowing feedback from their peers, enables the learners to contribute to discussions and justify opinions (Cremin and Burnett, 2018). Moreover, in accordance to Hattie (2012), enhancing collaboration skills and peer assessment stimulates successful self-assessment. The learners will present their knowledge and understanding actively, complementing Hattie’s theory of Visible Learning, whereby in order for leaning and teaching to be considered meaningful, learners are required to become their own educator of their learning (Bates, 2019). Therefore, it is the role of the practitioner to encourage learners to express ideas in which the Welsh Government (2008) states that communicating and listening to their peers allows strengths and limitations of theories and opinions to be visualised. 
Alternatively, communicative enquiry also relies on the school’s partnership with parents as Dunn (2017) insinuates that enquiry can be used out of school environments with the guidance of parents and other family members scaffolding their intellect to motivate them in to sharing their knowledge and understanding. Hence, the use of provision at home enhances the enquiry throughout this aspect as learners will be able to develop their knowledge on their beliefs and routines to be able to transfer and compare onto their theme of learning. For instance, the various routines and places of worship throughout the class will have an impact on their enquiry and the feedback provided within the class discussion. 

Apply
Lastly, in accordance with Bruner (1977, cited in Pickford et al, 2013, p ),  learning is most effective where they can they reflect on their learning experience and apply certain aspects to develop their knowledge further. Illustrating this, the concept of a ‘hot seat’ would reflect knowledge and understanding whereby two chairs would be at the front of the class in which the remaining learners will interview each learner, representing Judaism and Christianity,  to consolidate understanding of the similarities and differences between the two religions. Blanchard (2009) emphasises that allowing the learners to interview each other, identifies their strengths and weaknesses throughout the theme and enhances their ability to ask questions dependent on what they are enquiring. Additionally, the concept of role play is effective as practitioners are able to assess the learner’s perspectives and knowledge on the religion enabling construction of their learning (Blanchard, 2009; Elton-Chalcraft, 2015). Supporting this, Hattie (2012) connotes that formative assessment involving the learners is crucial for them to identify prime ideas of the theme that is being learnt in order to trial new strategies to learning. However, enabling enquiry and inquisitiveness through role play in humanities, emphasises the significance of valuing culture such that acknowledging the differentiation of views and beliefs amongst the learners is mostly reliant on family backgrounds and the current views of society (Elton-Chalcraft, 2015). Therefore, Macblain (2014) recognises that the application of learning may be influenced in relation to these views, thereby indicating that parents and families are a significant factor in a child’s learning. 
Furthermore, enhancing creative environments with the use of the hot seat, encourages interest and motivation which provides learners with an alternative way of thinking (Jenkin, 2013). Blanchard (2009) and Donaldson (2015) synthesise that schools are required to educate learners through creativity in order for learners to obtain control in how they can apply their knowledge to other areas of their lives benefitting future aspirations , particularly as a result of the increase for learners ,who are not only skilled academically but equip imagination and creativity. Therefore, using Donaldson’s (2015) view of a holistic approach to learning, the hot seats would complement this as it develops the learning experience to be relatable to each individual. Additionally, learners begin to imitate one another influencing the learning further as a result of the enhanced language and discussion (Cremin and Arthur, 2014). Nevertheless, it is the role of the practitioner to demonstrate innovate thinking and responses to learning which complements Bandura’s social theory such that practitioners should provide active learning whilst influencing learners to share their knowledge and experiences encouraging self-esteem and motivation  (1977, cited in Wildflower and Brennan, 2011). Similarly, the LNF document emphasises that learners must develop their ideas through communication and dialogue in order to traverse through a variety of perspectives (Learning Wales, 2014).
Despite this, Jenkin (2013) and Cutting and Kelly (2015) synthesise that creative environments are reliant on the confidence and ability of the practitioner to deliver the practice through Humanities and Science. For instance, practitioners may determine areas of learning such as Humanities and Science difficult dependent on their skills within it. Ensuring both practitioners and learners equip creative intellect to compare knowledge and understanding of the enquiry to apply it to various learning experiences (Wildflower and Brennan, 2011). Regarding the learners’ role within this stage of enquiry, sharing ideas and values amongst peers produces an effective environment in which is reflective and friendly whereby all learners will have confidence in addressing any misconceptions that they may receive (Dawes, 2011). Moreover, as a result, learners will be able to use this as a stimulus to construct their own questions (Gross, 2018). 
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