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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  

Contents 

	Portfolio Section
	Topic

	Task no.

	1
	Contents page
	

	2
	Developmental Review
	1

	3
	Observation and feedback
	2

	4
	Safeguarding and working in complex situations – Case Study
	3

	5
	Safeguarding
	4

	6
	Developmental Review
	1

	7
	Bibliography
	

	8
	Learner details, Signatures and Line manager verification
	

	9
	Learner and Employer Learning Agreement
	




Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)





Throughout my first year in practice I have developed my skills and knowledge in all aspects of duties required by my fostering agency. These include the recruitment and assessment of prospective foster carers, the supervision and support of foster carers, the reviewing of foster carers, liaising and consulting with other professionals to ensure appropriate placements are made for children and their care needs are met in adherence to their care plan (Local Authority XXX, 2020). However as stated by (Social Care Wales, 2017) I must always be improving my practice through learning and training, developing my skills and knowledge. The areas where I need to develop are outlined below.
A large part of my role has been the completion of Form F assessments to ascertain an individual’s suitability to care for a child (CoramBaaf, 2019). Within this assessment is the necessity for analysis of the information gathered in relation to the individual’s competency regarding the fostering task (BAAF, 2000). 
Throughout my supervisions it became apparent my assessments were too descriptive, lacking analysis and therefore not accurately identifying the individual’s fostering capacity. In order to better apply analysis in assessments to inform interventions I will attend Form F training. This improved analytical skill will help in identifying for me the support I will be required to provide to that individual as a carer. This intervention in the form of support will ensure the needs of the child are met and positive outcomes achieved (The Local Authority Fostering Services (Wales) Regulations, 2018).
It became evident throughout my first year I did not fully understand the roles, responsibilities and processes of Looked After and Duty and Assessment teams within Children’s services. This was highlighted by Banks (2010) where she speaks of a lack of understanding of prospective roles causing dilemmas and conflicts when professionals work together. In order to develop my collaborative working with other professionals I will shadow workers in other teams, as identified above, to better understand their objectives and processes to minimise any conflict that could arise which is a principle of the Social Services and Well-Being (Wales) Act 2014 (Welsh Government, 2015a).  
I am not going to be unrealistic and think conflict will not occur as the role of a supervising social worker and a childcare social worker is quite different with regards to priority (Parrott, 2014). I will use supervision to discuss and reflect on any conflicts so they can be resolved thereby improving my collaborative working with other professionals (Hughes, 2010)
In order to improve my interventions and application of professional judgment in increasingly complex situations I will complete Signs of Safety training. This approach is an assessment and planning tool focusing on the relevant issues thereby decreasing the complexity of the situation and easing professional judgement difficulties. (Turnell and Edwards, 2020). I believe this training will help me to improve my supervisions and assessments so they are more focussed, meaningful and more easily identifying what support is required.


492 words

Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  _22nd January 2020 _ _ _ _ _ _ _ _ _ _ _ _ 

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)







The objective of this observation is to complete a home enquiry visit (HEV) of prospective foster carers, this being the first part of their assessment in becoming approved carers (The Fostering Network, 2016). The purpose of the HEV is to share information about fostering and gather information about the applicants (The Fostering Network, 2016).
The (Social Services and Well-Being (Wales) Act 2014) states that foster carers must be approved by the foster panel as to their suitability to care for a Looked After Child. In order to ascertain this suitability they must be assessed (The Regulated Fostering Services (Service Providers and Responsible Individuals) (Wales) Regulations 2019).

The Local Authority (LA) where I work is in a rural/coastal area in Wales. The LA covers quite a large area with a population of over 70000 (Welsh Government, 2011). Almost half of people speak Welsh within the LA (StatsWales, 2011). 

The couple have spent the majority of their adult and working life in England whereby he was an engineer and she was a secretary in a doctor’s surgery. The couple moved to the small community in which they now live to retire. They live in a large detached house with ample grounds. The couple were white British and of Christian religion. The couple’s first and only language was English. 

The couple have been married for twenty five years having five children between them from previous marriages. They now state, having brought their children up into maturity they can now enjoy time spent with their six grandchildren but feel they want to offer a home and give opportunities for a child that cannot live with their birth family and has to come into local authority care.

To summarise the objectives of this assessment was to work collaboratively and reciprocally in sharing information. This allows for professional judgement regarding the couple’s appropriateness to become foster carers and for them to be able to make an informed decision about their wish to become carers (Beesley, 2015).


330 words

	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centredperson-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs preference including the “Active Offer” principle, and ethical practice..

1300 (+/- 10%: include your actual word count at the end of each section)




In order to reflect on the observation I completed I am going to use Gibbs’ Reflective Cycle. This will allow me to look at what happened, how it made me feel, what went well and not so well and what I need to do in the future (Gibbs, 1988). 

Gibbs (1988) states the first part of reflection is to describe what happened. On arriving at the couple’s home I introduced myself and my observer, explained her role and confirmed they were still happy for her to attend (Trevithick, 2012). I did this in a friendly manner to help put the couple at ease and start to build a relationship.

I had previously ascertained the couple’s language preference which I confirmed with them in consideration of making the ‘active offer’ whereby the couple would have been offered to complete the assessment in Welsh in adherence to the Welsh Language (Wales) Measure 2011 It was important to consider this as people have a right to be able to speak in their preferred language, in Wales it is recognised as Welsh (Social Care Wales (SCW), 2017).Research has shown people who are not able to communicate in their first language find it very difficult, what they are trying to say loses meaning. (Misell, 2000; Pavlenko, 2006; Welsh Government (WG), 2019).

I explained the purpose of the visit and the outcomes we would achieve ensuring the couple understood what was going to happen as suggested by Trevithick (2012). I informed them they were going to receive a lot of information about fostering and that I would be gathering information about themselves. I reassured the couple they had nothing to worry about and that we would work through it together ensuring a collaborative approach (Crawford, 2012).
I was open and honest with the couple about the role of fostering and what they could expect so they could make an informed decision. This is so they were realistic about the task which would then provide positive outcomes for themselves and for any children placed. This honesty meant I was not only able to build a relationship with them but also give them confidence in the fostering service (Thompson, 2018). 

Gibbs (1988) then states thoughts and feelings need to be recognised throughout reflection. I was nervous at the start of the assessment which is a common feeling for myself particularly when meeting someone for the first time. This nervousness was also increased when I saw the high standard of the property the couple lived in which triggered in me feelings of inferiority about where I come from and was brought up. This Trevithick (2012) highlights is common with most social workers struggling to talk to those they feel are more prosperous or have a more senior status    than themselves. This feeling always confuses me as I am very proud of where I come from and it is part of my identity as is the case with many Welsh people (Williams, 2011). 

After meeting the couple these feelings receded and I became focussed on the outcomes I had to achieve, I was able to relax into the assessment. I think this was because I considered they would be nervous too as they were embarking on a journey totally new to them, I had a responsibility to put them at ease. 

On evaluation there were several things I was happy with as well as several things I was not happy with throughout this observation (Gibbs, 1988). To ensure my assessment was outcome focussed in advance of this HEV I ensured I was fully prepared. This included refreshing myself of the information I was required to both share and gather. This gathering/sharing of information would enable me to make a professional judgement as to their suitability to become foster carers and they were able to make an informed choice about whether they wished to continue with the process. 

I believe my use of active listening was good throughout the assessment. I ensured the couple were aware I was listening to them by maintaining eye contact and reflecting back to them what they had said and asking further questions. I believe this portrayed I was interested in what they were saying and respected and valued their opinions and more importantly their wishes, feelings and life experiences which not only ensured  my practice was ethical and upholding their rights but was value based and person centred (The Human Rights Act 1998; SCW,2017) 

When reflecting on barriers to communication I noticed after sharing a certain amount of information I could see the couple appeared a little overwhelmed with everything I had said. I think this was because the information being shared was new to them but also the way in which I was sharing it may have confused them as I would forget certain facts and have to go a previous discussion. In addition to this I can also speak quite fast when I have a lot to say or am enthusiastic about what I want to communicate. I rectified this by giving them the opportunity to ask questions at the time or when they had had the opportunity to reflect on what had been said.

As suggested by Gibbs (1988) I will now analyse. Koprowska (2020) discusses communication in regards to systems theory where things cannot be understood in isolation but you must look at the relationship and how they interact together. Thompson (2018) emphasises this by suggesting communication involves visual, verbal, environmental, cultural, emotional and contextual attributes for it to have meaning and be effective. 

In support of this I was able to see on entering the couple’s home it was clean and tidy. This artificial communication through the physical setting told me the couple wanted to make a good impression and becoming foster carers was obviously important to them (Kadushin and Kadushin, 1997). It also told me they take pride and value in their home and what they do which would be valuable attributes as foster carers. This visual communication would be useful in confirming what they would say verbally especially with regards to their motivation to foster. 

I believe the inferiority I feel when being around affluent, higher status individuals is due to my awareness of where I come from – an area in post-industrial decline with high levels of unemployment, poverty and deprivation (Williams, 2011). I believe it is a cultural power imbalance which makes me more aware of any power imbalance the couple might have felt. I believe this may have been due to not having any involvement with social workers in the past and having to answer questions which are not naturally open to scrutiny by strangers (Beesley, 2015). I considered this will also make me more culturally aware and non-discriminative with any other individual (SCW, 2017).

This awareness of my emotions and subsequently recognition of those of others suggests I have a certain amount of emotional intelligence. This it is argued improves decision making, communication skills, empathy and therefore relationships and outcomes (Mayer, DiPaulo and Salovey, 1990; Goleman, 1995). Due to this emotional intelligence I believe, as demonstrated by Ingram (2013) I was able to communicate using active listening and giving them my undivided attention in a value based approach showing respect, honesty and empathy - core values of social work practice (SCW, 2017) (Farukuzzaman and Mahbubur Rahman, 2019). This also assured I was person centred throughout my interactions (Crawford, 2012).

I believe my communication skills throughout this assessment assured I was collaborative and person centred in my approach whereby the use of a transactional, exchange or social model of communication allowed for the couple to be involved and participate (Corey, 2019; Crawford, 2012).

Gibbs (1988) then states to conclude what I have learnt. I think the main thing is how difficult it is to balance free flowing conversation and being able to direct it so the conversation is also outcome focussed. At times throughout the assessment I confused the couple as I was not able to direct the conversation to what needed to be said but followed what they were saying. This is true transactional communication but I think I need to be more methodical in my approach to sharing information as there is such a vast amount.

Finally Gibbs (1988) suggests making an action plan for what I have learnt. For future practice I will plan a timeline of what I am going to say and when to reduce confusion. Even though this will not have to be totally adhered to it will help to explain the process as it happens. 


1426 words

Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Lindsay and her colleague/observer were a little late however but Lindsay had asked the office to telephone us to let us know. They were late as they had gone to a house close by with almost the same name as our bungalow. We live in a very rural area and this has been a common mistake which even the postman makes.

On arrival Lindsay apologised for being late acknowledging we may be anxious about the visit and didn’t want to add to this by being late. 

Discussing the mix up with the house name broke the ice as Lindsay described they had got into trouble with the people at the wrong address for disturbing them.


	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	When Lindsay contacted us to make an appointment to come and see us re our enquiry into becoming foster carers she asked our views on a colleague coming along to observe her. She explained why she was making this request as she was undertaking a yearlong course to advance her social work experience and develop her skills. She told us the observation of her is part of this course. She also told us we would be asked a few questions after the meeting by Julie who was her line manager and mentor and so would be observing her. We were aware our comments would be recorded and therefore be seen by Lindsay as part of her course work.


	Were you clear why the social worker met with you today?

	Yes, we fully understood why Lindsay was visiting, this had been explained when we made the first enquiry over the phone about being foster carers. The person we spoke to asked us lots of questions and said this phone call would be followed up by a visit and why this was necessary.

When Lindsay phoned up to make the arrangements she reminded us of the reasons for the visit and how long the visit was likely to take. She also suggested we give thought to questions we may have.


	How well prepared do you think, the social worker was for his or her meeting with you?

	We consider Lindsay had given thought to her visit and had made sure she had with her all the information we would need.

Lindsay had also brought a blank copy of the assessment we would be going through and left this with us. This was so helpful as it made clear the level of scrutiny we would be expected to comply with.


	  How has the social worker listened to you and respected your views and wishes?

	Lindsay has a relaxed and friendly manner, she thanked us for considering becoming foster carers for the Local Authority.

She gave us the opportunity to talk about our lives, without interruption even though we would be going through the questions again at a later stage. She was very encouraging in seeking our views and had a way of re visiting information she needed without us feeling we were being doubted or quizzed.


	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	As spoken about above Lindsay had a friendly manner and her information she gave was easy to understand, she did not use jargon and gave us lots of examples to explain and help us consider the problems/challenges as well as the good things about being foster carers.




	How has the social worker’s involvement met your expectations for this visit?

	Lindsay shared more information than we expected, this was because we knew very little about the process of being assessed and approved as foster carers. Lindsay started at the beginning of what we could expect and took us right through to the end and spoke about attending the panel which would approve us. 

Having such a full picture was a little overwhelming for us. Lindsay picked up on this and was reassuring adding the timetable of events. She also encouraged us to discuss this as a couple and write down any questions we had as she acknowledged she had shared a lot of information with us today.


	Are there any other comments or suggestions that you would like to make?
	Only to say the meeting was a lot less stressful than we had anticipated and left us feeling we had a better understanding of what lay ahead and the support we would be offered if we wanted to continue with our application to become foster carers.




Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)




This case study involves the completion and approval, by court, of a Connected Persons Assessment for the paternal Grandmother (2) and paternal Step Grandfather (3) of a one year old baby (1). The safeguarding of 1 will be discussed in relation to legislation, social work theories, values and ethics, dilemmas and conflicts and the impact of the Welsh Context on social work practice in Wales. I will consider, and reflect on, how the above promote the application of analysis in my assessments to inform my interventions, collaborative working with others, and the intervention and application of professional judgement in what was a complex situation. 

1 is a one year old baby who had recently been removed from her parents care and placed in Local Authority (LA) foster care. 1 had been born prematurely with complex health needs. 1’s learning needs were also unknown due to her parents both having some additional needs themselves. As part of the court process to decide 1’s future, 2 and 3 had been put forward by 1’s parents to care for her as Kinship Carers (foster carers for a named child). 2 had supported her son, through his own (similar) health and learning needs, and to date was still doing so. This evidenced her knowledge and experience of parenting children with complex needs, therefore putting her in the best position to care for her Granddaughter. 

2 is a Welsh white woman in her late fifties and 3 is an African, black male in his mid-thirties. 3 was applying for his United Kingdom (UK) residency, through immigration services The couple had met when 2 was holidaying in 3’s native country - ten years previous - and have now been married for five years. Throughout their married life, and up to the date of this assessment, they had resided in their family home situated in one of the many sea side towns within the Local Authority. 

The area had a large Welsh speaking population . 2 was a Welsh speaker, whereas 3 (who was learning Welsh), spoke English and his native tongue. 3 was a practising Muslim, attending the local Mosque, and 2 had embraced several of the lifestyle choices of the faith, despite not attending any formal religious rites. 

The Social Services and Well-Being (Wales) Act (2014) (SSWBA) (Part 6) states that the LA must give preference to placing the child with a relative or friend connected to the child, if they cannot remain with their parents, providing it is appropriate in promoting their well-being. That person(s) must then be registered as a Local Authority foster carer (Welsh Government (WG), 2018). The assessment required to ascertain the suitability of this registration is called a Connected Persons assessment. 

The Connected Persons assessment was nearing its completion, when an allegation was made against 3 of a sexual nature by a female. This had several ramifications for the viability of the assessment, particularly in regard to the possible risk of harm posed to 1 if she were to be placed with 2 and 3, and therefore the permanence for 1 within her family. This meant it was necessary for me complete further assessments to ascertain the risk posed to 1.

Throughout this case I realised, as a supervising social worker, my role is complex as there is an expectation to support, empower and advocate for a foster carer in addition to safeguarding the child (The Local Authority Fostering Services (Wales) Regulations 2018). The focus of these roles can certainly conflict and change professional relationships, as sometimes they can result in very different outcomes. I had previously considered the complexity of my role in this regard, as I had not managed a case involving a foster carer and possible risk of harm. The realisation of this, and the collaborative working with other professionals, has emphasised the differences in the roles, responsibilities and perspectives of all those involved. This is surprising as the desired outcome is the same – to keep the child safe (Children Act 1989)
The SSWBA is the overarching legislation for social services in Wales. It provides a duty to promote the wellbeing of a person that needs care and support, or a child who requires protection from abuse and neglect, in turn, requires care and support (WG, 2015a). It is from this legislation, that the Wales Safegaurding Procedures and its accompanying guidance - Working Together to Safegaurd Children at Risk - is derived from . The principles of the SSWBA underpin the assessment process of all procedures and guidance. These include child/person-centred approach - whereby the wishes and feelings, of both the child and the person with parental responsibility, are ascertained and considered to include any outcomes they wish to achieve. The assessment must also be theoretically grounded in research to provide analysis, as well as utilising professional judgement (WG, 2015d). Social workers are required to use theory within their assessment practice, as they inform understanding of an individuals situation now and into the future. They safeguard individuals from harm by allowing for evidence-based observations, assessments and interventions which ,therefore, provides professional, ethical and value based practice in alignment with legislation, procedures and protocols . 
 argues there is a relationship between a person-centered approach and focusing on outcomes. She states that being outcome-focused ensures the rights of the individual are upheld, as they endeavor to build on an individual’s strengths and utilise their family and support networks – which are also the attributes of a person-centered approach. The use of these approaches clearly ensures any judgements made are based on both strength and systems theory - in line with assessment practice (WG, 2015d)

The connected person’s assessment is a joint assessment between the child’s social worker, the fostering team social worker, the child and her parents, and the prospective carers and their support networks . 

In order to focus my analysis and reflection in this increasingly complex situation, and make it easier to make a professional judgement, I decided to use Signs of Safety (SOS) as a framework of assessment and planning (Turnell and Edwards, 2020). The SSWBA places a duty on Local Authorites to ask “What matters?” - putting the individudal at the centre of services. This ensures that the individual has voice and control over what happens – a fundamental principle of the SSWBA, which is fundamentally empowering and anti-oppressive  (WG, 2015a). SOS complies with the SSWBA, as the main principle of the approach is to put the child and their family at the centre of the assessment, and decision making process, by providing their own ideas (Turnell and Edwards, 2020). Using this framework also means I am adhering to the COPP listening to the individual and involving them in decision making (Social Care Wales (SCW), 2017). It is a strength based approach identifying what they can do to achieve their goals in an outcome focussed approach (Turnell and Edwards, 2020).

Using SOS I felt was a good idea as it gave myself, 1’s social worker, as well as 2 and 3, a full picture of what we are worried about – the risk and what is working well, and enabled us to put a plan together of what needed to happen to safeguard  1 if she was to be placed with granparents which is the format of the approach (Turnell and Edwards, 2020). It was decided a risk assessment and contingency plan would be developed to safegaurd 1 if she was to be placed. The contingency plan would encompass every eventuality of the outcome of the criminal investigation. This plan would not only ensure the short term safegaurding for 1 but ensure she is protected from harm into the longer term outcomes, which are necessary as stated by .

I believe by involving 2 and 3 in the assessment and planning process I used a person-centred approach, whereby they were able to be involved in making the decisions concerning their lives (SSWBA, 2014; Carr, 2012). In his development of the person centred approach, Rogers (1961) states that the outcome of the approach is to enable the individuals to realise that they can make their own choices, and are capable of making important decisions. Despite this, I do not feel I was fully person-centred as this would have conflicted with being child-centred, and ultimately the welfare of 1 must be my main priority - as it is the courts (Children Act, 1989). This clearly was the case as I was asking them to do things they were not fully in agreement with. 

This meant I was taking a slightly authoritarian stance, which Roger (1961) states should not have been the case, but states that this is inevitable due to the nature of safegaurding. I later realised that it was because of this stance that I was not completely adhering to the COPP, as even though I was involving them in the decision making and supporting them in a person-centred way, I was taking away some of the control of their lives (SCW, 2017). I justified this to myself because of the statutory duty to protect 1 from harm and her rights to be safe (United Nations on the Convention of the Rights of the Child 1989 (UNCRC); SSWBA). This is also argued by (Murphy, Duggan and Joseph, 2013), whereby because statutory work has a purpose - in this case to safegaurd 1 – even though there is an indication of voice and control, ultimately it is the Local Authority and the courts, who will make the final decision. Thereby suggesting ‘pure’ person-centred practice, as put forward by Rogers (1961), is not always conducive to statutory work.

I was able to empathise with 2 and 3 due to my own personal values of family and the importance of looking after each other. They were endeavouring to keep their granddaughter in their family, both for her and their son, which is a common motivation for Kinship carers . Yet this was to the detriment of their own life aspirations, which I respected them for. This was now causing conflict within their own relationship, as the Local Authority were enquiring as to what 2 plans to do if 3 was to be found guilty. I was asking 2 to make decisions which may not have to be made if it were not for the involvement of social services, including separating from, in order to protect her granddaughter. 

These were very difficult options to suggest to 2 and 3, particularly as I knew what they had already gone through to be together, and how close they were. I was conscious that I was asking them to give solutions to what was the unknown, due to the uncertainty of the investigation. I was aware that working with uncertainty and making judgements is an everyday occurrence for social workers, albeit still very difficult. However, this was a totally new concept for 2 and 3, particularly with the possible outcomes that could arise. I was also aware of how the verbalising and documenting of these contingencies may affect the dynamics and sustainability of their relationship - even if they were not required. 

Writing is an extremely important form of communication as it allows for the longevity of sharing of information, in comparison to the verbal word which is short lived . It allows for the gathering of all information appertaining to a case, to ensure analysis and decision making is holistic and well informed.
When discussing assessments and the timescales of the court process, Munby (2013) states there now needs to be more focussed and detailed analysis in assessments not just chronologies and narrative. This is to ease professional judgement and to reduce requirement of additional assessment whilst in the court arena. He also stated in the judgements of cases Re A (A Child) [2015] EWFC 11 and Re B-S (Children) (Adoption Order: Leave to Oppose) [2013] EWCA Civ 1146 that all alternatives for the child must be investigated and analysed, so the evidence is there and the 26 week deadline can be met, consequently ensuring that the permanence for the child not delayed. This early intervention clearly meets this judgement, principally as I ensured my assessments were accurate, coherent, cogent and analytical.
As soon as I became aware of this allegation, I shared the information with all other professionals involved - including my team manager, the child’s social worker and the legal team in a collaborative approach. I also ensured all information was recorded on the Local Authority’s chosen computer system in a confidential manner, as stated by Code of Professional Practice (COP) (SCW, 2017). The assessment I completed was recorded on the Local Authority’s template for a connected person’s assessment.

The allegation added further complexity for me, as I then had to consider this with regards to my main assessment. This disclosure clearly had an impact on the robustness and viability of the Connected Persons assessment, due mainly to the uncertainty of the required competencies of a connected person. These included stability of the placement, family dynamics and protection from harm (The Care Planning, Placement and Case Review (Wales) Regulations, 2015).

Having reflected on this, I questioned whether I was making a decision in the best interests of 1, as would I be subjecting her to increased Adverse Childhood Experiences (ACE). 1 had already experienced neglect and separation from her parents, and now I could potentially be putting her through repeated ‘parental’ separation. 

Public Health Wales (2015) discusses how ACEs can affect your well-being as an adult, suggesting that the more that you endure, the larger the impact on your future overall well-being. 1 also had the loss and separation from her foster carers, which would also affect her future development and this is all in addition to her complex health needs. The Future Generation (Wales) Act 2015 places a duty on Local Authorities to ensure that any decisions they make about a person now will not impact on their future well-being whilst residing in Wales (WG, 2015)
I discussed and analysed these thoughts, alongside my analysis in my Connected Person assessment, through supervision and using a strengths based approach. I then realised that 2 was a protective factor for 1, with regards to safeguarding, due to her own resilience - gained from her past experiences, and motivation for 1 to achieve positive outcomes .
Ethical considerations also had to be made whilst making a professional judgement - I had to balance 1 not living with 2 and 3, but also not safegaurding her and putting her at possible risk of harm. The British Association of Social Workers Code of Ethics for Social Work 2012 (BASW) states that social workers must respect human rights as does the SSWBA (WG, 2015a). A social worker must promote the rights of individuals, whilst ensuring their behaviour does not harm themselves or others . The Human Rights Act 1998  covers the right for respect and a private family life. The UNCRC Article 16 (in the case of children) states that every child has a right to privacy in their way of life, families and homes. 

Williams (2004) identifies that in an abusive family these rights for the child are in direct conflict with the CA89 duty to protect from harm, wherein a duty states it has to be done (Carr and Goosey, 2017). This gives the court the legal power to remove a child to safety, if necessary. Additionally, the abovementioned rights are also in conflict with their counterparts, whereby there is a right not to be subjected to inhumane and degrading behaviour (Human Rights Act 1998), and children have the right to be protected from violence, abuse and neglect from their parents/carers (UNCRC). In Wales, the Seven Core Aims means that children have the right to be free from abuse, and to have a safe home (Welsh Assembly Government, 2004). I had to balance these rights whilst taking the necessary steps to ensure risk was minimised . 

Gigerenzer (2015) speaks of people’s desire to ignore uncertainty in the hope of obtaining certainty, which quickly distorta the line between risk management and risk elimination. I did not want to do this in this case, as to do so would mean 1 would not be able to be placed with 2 and 3, and the outcome for her would lead to her being placed for adoption or long term foster care. 
My reasoning for the above decision is based on research which has shown Kinship care provides children with increased placement stability, decreased problems with behaviour and fewer mental health issues – thus providing overall increased well-being, compared with those children placed in mainstream foster care (Winokur, 2018). Kinship care also allows 1 to be kept within her family, thereby promoting her identity and sense of belonging. The Children Act 1989 states that any intervention made must be the smallest possible intervention, whilst still ensuring the welfare of the child. 1 had already been removed from her parents, so with this in mind the potnetial of 1 going to live with her Grandparents was now the best possible outcome - providing it was safe. As previously discussed, this was not only my view, but also that of 1’s parents, social worker and grandparents and were the desirable outcomes of her final care plan (WG,, 2015d).

At the time of 3’s disclosure, I questioned my professional judgement and decision making. After discussing it with the child’s social worker and legal department I began to realise that maybe I had got carried away by the emotiveness of his confession (particularly as it was in the presence of his wife). However, research has shown the presence of emotion can enhance information processing, which in turn supports assessment and analysis, particularly in the emotionally-driven task of child protection . This made me question my initial assessment, which had been completed quickly due to the court timescales, and the potential that perhaps I had overlooked something .

Furthermore, it also made me question my personal judgment of people - something I had always felt I was good at. Having experienced this, I now realise my assessments are only as good as the information I have been provided and what I directly observe – and the same applies to my judgements of individuals. This is something I will be realistic about, and take forward into my future practice. I have also learned to appreciate the importance of references, and the checks which are completed, in adherence to regulations – thus ensuring that information is not only self-reported, but also corroborated The Local Authority Fostering Services (Wales) Regulations 2018.

Communication is essential to all collaborative working in fact it is essential to all interactions with individuals, carers and professionals as it is happening all the time whether it be verbal or non – verbal, listening or writing . It should be respectful, open and honest . Within Wales there is an right for individuals to be able to access services in Welsh. In order to ascertain an individual’s preference the ‘active offer’ must be made . This was made statute in Wales due to research being conducted that individuals find it easier to communicate in their first language during stressful or emotional experiences. This reduces the risk of misinterpretation and enables the individual to better express themselves . This offer was made to 2 as a Welsh speaker but she declined the offer as 3 did not speak Welsh. I did however use basic Welsh to acknowledge her as a Welsh speaker. 

I believe throughout the Connected Persons assessment I had been open and honest with 2 and 3 and had shown them respect and empathy for the stressful situation they were in in addition to having good communication skills . I used an exchange model of assessment which allowed for them to feel listened to, helped them identify their strengths thereby enabling them to achieve their outcomes . This meant I had a good collaborative relationship with them as discussed by whom identifies these attributes as being key to collaborative working. I believe the collaborative relationship I developed at this time aided the difficult conversations I had to have after the allegation as I felt they knew I considered what mattered to them important and more significantly 1’s safety a requirement of Part 7 SSWBA . 

I now wonder whether this relationship was weakened by this further assessment process and planning due to the change in power dynamics in the relationship. I certainly felt the power now favoured the Local Authority and was not balanced.  discusses this change of power throughout the social work task where in this instance it started with ‘power to’ and ‘power with’ whereby I was fully supporting the couple to achieve their outcomes, empowering them by supporting eachother collaboratively. It then changed slightly to ‘power over’ where I had to exercise some authority to ensure positive outcomes for 1  According to Calder (2016) this shift in power is not unusual in child protection and the word power can have limited meaning at certain times. On reflection power imbalance is certainly something I will be more aware of in the future especially due to the conflicting roles within the supervising social worker role. 

This case did not meet threshold for a safeguarding referral as 1 was currently in foster care. This was a professional decision made between myself and my line manager as there was no risk at present . Nevertheless I considered the actions I would have had to have undertaken including that stated by Part Seven of SSWBA (2014) whereby there is a duty to report and assess any child who is at risk of abuse or neglect or experiencing it or has needs for care and support. If there is deemed to be a risk of significant harm then the Children Act (1989) s.47 states the Local Authority has a duty to investigate. In Wales safeguarding procedures of what to do and how to do it are documented in the Wales Safeguarding Procedures 2019 . These incorporate all the principles of the SSWBA and its guidance Working together to safeguard people: Handling individual cases to protect children at risk 2015 . The SSWBA made for provision for regional safeguarding boards to quality assure and review safeguarding of children in Wales. Their guidance is called the Threshold document and is instrumental in the Local Authorities safeguarding procedures providing information on eligibility for referral in safeguarding concerns . 

What causes complexity in safeguarding is the concept of significant harm as it is subjective resulting in there never having been a clear definition (Adcock, White and Hollows, 1991; and Madge, 2010).  denotes a number of different forms of abuse and nelgect including physical, emotional, sexual and  wide ranging number of indicators which sometimes could be caused by a whole number of things and not abuse. This is the reason why intra and multi-disciplinary working is fundamental to safegaurding so circumstances are better understood, professional judgements and decisions are not made in isolation and its a holistic approach . This collaborative working also informs strategy discussion/meeting and any subsequent assessments/reports for conferences and core groups if the child is put on the Child Protection Register and a care and support protection plan be written . This is emphasised by (Sidebotham et al, 2016) where they discuss how collaborative, multi-agency working is imperative for effective safeguarding due to no single professional having all the knowledge, skills and information required. 

After the allegation was made it became apparent there were several dilemmas and conflicts in this case which I had to manage. The main dilemma was the uncertainty – had 3 committed this assault or not? Munro (2018) states uncertainty is unavoidable in child protection but can cause errors in decision making certainly if it is not reduced and managed appropriately. Initially the only record of the events available was from 3 himself so it was decided in a legal case planning meeting to obtain all evidence from the police. This was to ascertain if his self-reported account was comparable to what the ‘victim’ and any witnesses has said thereby reducing uncertainty.
 
Ideally it would have been advantageous to have waited for the conclusion of the criminal investigation to have certainty. This temptation of waiting for more information is highlighted by Munro (2018) when faced with a difficult decision. Unfortunately this could not happen within the Public Law Outline timescales. The Public Law Outline Practice Direction 12A - Care, Supervision and other Part 4 Proceedings Guide to Case Management (PLO) came into effect in 2014 under the Children and Families Act 2014 . The Family Justice Review identified that care and supervision orders were taking too long and increasing delay for the child which is detrimental to their present and future well-being. They recommended the twenty six week time limit introduced by the PLO . Furthermore the conflict of criminal law and family law was further exasperated in this case due to being totally separate from the family proceedings in addition to commencing close to the final hearing for 1. 

Subsequently, in light of the continued uncertainty, the ethical considerations and time scales balanced with eliminating delay of permanence for 1 it was decided that myself and 1’s social worker would compile a safety and contingency plan her so she could be placed with 2 and 3. These plans would be filed to court with the Local Authority Connected Persons assessment on the correct paperwork used by the Local Authority so the judge could make an informed decision about 1’s future. This early intervention would both protect 1 from possible abuse and prevent any problems escalting. This early intervention and prevention is a principle of both the Wales Safegaurding Procedures and the SSWBA (Project Board, 2019; Welsh Government, 2015a). This ensures preferred outcomes of all those involved can be achieved in this case 1 could live with her Grandparents rather than be adopted. In this case the outcomes were achieved and 1 went to live with her grandparents.

I believe this case went well as the preferred outcomes were achieved. I realise there is still development for myself in managing cases with making professional judgements in complex situations, collaborative working and applying analysis in assessments. I will continue to undergo training, seek advice and support through supervision and be aware of the issues which arose in this case. 



Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)




The overarching legislation for safeguarding adults in Wales is the Social Services and Well-Being (Wales) Act 2014 (SSWBA). Part 7 of the SSWBA gives a duty to make enquiries about and report any ‘reasonable cause for suspicion’ of an adult whom may be at risk (Welsh Government (WG), 2018a). 

The SSWBA clearly defines an ‘adult at risk’ as an adult who “is experiencing or is at risk of abuse or neglect; has needs for care and support; and as a result of those needs is unable to protect themselves against the abuse or neglect or the risk of it” (SSWBA, 2014). The SSWBA provides a duty to promote well-being which with regards to safeguarding involves protection from abuse and neglect. An individual who cannot promote this for themselves is eligible for care and support (WG, 2015a; WG, 2018a). 

The SSWBA gave instruction for WG to provide regulations and guidance for safeguarding. It is the SSWBA and its guidance – Working Together to Safeguard People which underpins the development of the Wales Safeguarding Procedures (WG, 2018b) and subsequently Local Authority Safeguarding policy (Local Authority X, 2019). These were developed to standardise the safeguarding for adults at risk across Wales by detailing the roles and responsibilities of frontline practitioners and managers, stipulating what to do and how to do it (Project Board, 2019). The management and quality of safeguarding is overseen by the regional adult safeguarding board and how it does this is laid out in a threshold document (Regional Safeguarding Adults Board X, 2018).

Furthermore, Project Board (2019) identify the forms of abuse (physical, emotional, psychological, sexual, financial and neglect) and the indicators of them so they can be recognised by all professionals working with older and vulnerable adults in all manner of settings (WG, 2018a)

It is important to realise an integral principle of safeguarding guidance and policies and procedures is that there is a person centred approach where individuals have their say about any personal outcomes they wish to achieve and they are listened to (WG, 2015a; WG, 2018a). To ensure this is the case for a vulnerable adult the SSWBA makes provision for an authorised person to access a property to speak to that adult alone to ensure there is no coercion and they are making decisions freely (Adult Protection and Support Orders (Authorised Officer) (Wales) Regulations 2015).

It is for this reason the SSWBA states Local Authorities must pay due regard to the European Convention of Human Rights whereby there is a right to protection of life and from inhumane and degrading treatment, right to private family life, a fair hearing liberty and security. Safeguarding under the SSWBA also allows for sharing of information under the General Data Protection Regulation 2018 and common law of confidentiality unless a person has capacity to make decisions to put themselves at risk as stated by the Mental Capacity Act 2005. 

This Mental Capacity Act 2005 states a person must be deemed to have capacity unless assessed not to have so under particular conditions. It makes allowances for safeguarding of an adult without capacity through Deprivation of Liberties. In addition to this the adult at risk could also be detained under the Mental Health Act 1983 if it is deemed they cannot be kept safe within their community for mental health reasons. 
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	Reflect on the difference between safeguarding in adult and children’s work



400 words (+/- 10%: include your actual word count at the end of each section)






The safeguarding of both adults and children are governed by the Social Services and Well-Being (Wales) Act 2014 so are very similar in practice. However there are some particular differences which can impact on intervention and professional judgements. 

The main differences are accounted for by perceptions of the capacity or autonomy. The Mental Capacity Act 2005 states an adult is assumed to have the capacity to make informed decisions about a particular issue at a certain time unless assessed to not be the case. This means an adult who may be at risk of abuse or neglect can choose not to accept any intervention from the Local Authority to help keep them safe (Age UK, 2020). 

This causes several dilemmas for professionals as discussed by (Braye, Orr and Preston-Shoot (2014) whereby they found the biggest and most common challenge was managing cases of individuals with mental capacity refusing care and support. The ethical dilemma arises due to the individual’s right to refuse intervention due to article 5 and 8 – right to liberty and private family life of the European Convention of Human Rights 1953 and their right to life (article 2 and rights to live free of inhuman and degrading treatment (Article 3) (Braye, Orr and Preston-Shoot, 2017). Clearly the balancing of autonomy and protection requires clear professional judgement to include the consideration and robust assessment of capacity as highlighted in the case (Glasgow APC, 2015) whereby the rights of a lady with dementia and her son had taken precedence over safeguarding.
  
In comparison the case of the child is very different as children are more often deemed not to have the autonomy to make informed decisions and they are made by the adults around them (Archard and Skivenes, 2009). This is despite legislation relating to children stating their voice must be heard. In fact Article 12 of the United Nations Convention on the Rights of the Child 1989 states it should be assured that ‘due weight’ is given to the views of the child in accordance to their age and maturity providing they are capable of forming their views and those views should be expressed freely that is they are ‘Gillick Competent’ (Safeguarding Hub, 2020). Nevertheless, as (Carr and Goosey, 2019) discuss the child’s decision is generally taken away from them and the courts retain the right to make the difficult decisions themselves as the ‘welfare of the child is paramount’ (Children Act, 1989).

To summarise, adults are deemed to be autonomous and able to make decisions to put themselves at risk whereas ultimately it will be adults who will make the decisions for children in their best interests. 
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)





This review is going to reflect on my personal development over the last year with regards to applying analysis, collaborative working and making professional judgements. I am going to use Gibbs’ Reflective Cycle to provide me with the opportunity to look at what happened, to look at my feelings, to evaluate, analyse and make conclusions about my learning, I will then be able to produce an action plan for further development. (Gibbs, 1988).   

In order to improve my analysis in assessments to inform interventions I attended Form F training as planned in my personal development plan (PDP). To develop my collaborative working with other professionals and carers I (as planned) shadowed colleagues in Looked After and Duty and Assessment teams. I was also involved in joint visits with child care SW in addition to starting to build supportive relationships with my foster carers. I also used supervision to discuss and reflect on conflicts that occurred to reach resolution. My plan to attend Signs of Safety (SOS) training to develop my intervention and application of professional judgement was cancelled due to COVID 19 so I researched this framework independently using it in my supervisions and assessments.

I received feedback from the fostering panel and foster carers as to my performance so I was able to monitor my learning and development. 

With regards to my feelings I think the Form F training left me feeling quite exposed by my lack of knowledge of the fostering task. This was further highlighted as this was regional training which emphasised my inexperience within a new cohort of supervising social workers. I reminded myself I was there to learn and this motivated me to develop further, determined to do the best I possibly can to support my foster carers. I am now more assured I have a sound knowledge of the fostering task which I use in my analysis in my assessments.

Initially I felt I was becoming more confident in collaborative working particularly due to my increased knowledge of other professionals roles and the feedback I received from foster carers. However I am concerned my development has slowed in collaborative working due to COVID19 restrictions meaning I have not been able to see my carers or other professionals resulting in effective communication and relationship building being more difficult (Turner, 2020). 

In evaluating my learning over the last year I believe it to have been positive overall, I have progressed in all my learning outcomes. One significant experience was the Form F training which highlighted my knowledge of the fostering role was not robust enough to provide comprehensive analysis. This gap in my knowledge persuaded me to complete research into the fostering role particularly with regards to the expectations in the fostering regulations. 

I had planned to complete Signs of Safety training to improve my professional judgement however as explained previously this was cancelled due to COVID19. This was a detriment to my development as it was a five day course which involved knowledge but also the opportunity for practice, discussion and support from both the trainer and peers where by learning is enhanced and transferred to my practice (Taylor, 2005).

Whilst analysing my learning I think the feedback from the panel was useful as it was constructive and identified specific learning needs (Murdoch-Eaton and Sargeant, 2012). The feedback raised issues of inconsistent analysis within my assessments. I was not providing a holistic reflection of the intervention in the form of support the foster carers would require in their role. Whilst discussing this in supervision it became apparent my analysis was strong in aspects of the assessment which interested me but less so in sections I found more mundane. As a result of this I have already begun to be more consistent with my analysis by gathering the further information I require during the assessment which I had not collated in the past. 

I believe overall my collaborative working has been positive particularly with regard to foster carers. The feedback from my observation evidenced this, the couple stated I listened to what they had to say, reassured them and displayed empathy for their feelings regarding the visit. Furthermore a foster carer has stated she now feels a more valued member of the fostering team explaining the reassurances, guidance and support I have offered have increased her confidence in decision making for the children in her care. On reflection I believe this is as a result of my personal values of dignity and respect and not due to any learning I may have completed. With regards to collaboration with other professionals I think I have improved however as discussed in supervision I struggle with my enthusiasm sometimes being misconstrued and causing conflict particularly when objectives differ (Banks, 2012).

In the absence of SOS training I decided to research it myself and implement it into my supervisions and assessments to inform my professional judgements in complex situations. I was at an advantage because I had already completed the two day course. In addition to this I had participated in reviews where the framework had been used. The research and seeing SOS in practice clearly promoted my learning however I missed the opportunity to learn about any issues that may occur and how to manage them (Burke, 2007). I have however identified I am comfortable in the use of SOS as I am a strength based practitioner (Turnell and Edwards, 2020).  
 
To conclude I think I need to be more aware of conflicts arising during collaborative working particularly with other professionals. I need to be better in expressing my views in regard to respectfulness and validation of another person’s opinions. 

I also need to assure consistency of analysis within my assessments which has been raised through my feedback.

For future development I will continue to utilise supervision to discuss professional judgements and conflict in collaborative working. I will complete SOS training to support professional judgement. I will continue to gain and value reliable feedback in regard to my practice so as to monitor my progress and assure the quality of my work.






























Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  
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	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.



Lindsay Geddes CPEL Mentors Report
My name is Julie Murphy, I have mentored Lindsay through her CPEL. I managed Lindsay in her role as supervising social worker in the fostering team until I left the team in March 2020. I was also panel advisor, as her line manager I countersigned the assessments she wrote.  

It was agreed I would continue in my role as mentor as I had carried out the observation as well as planned a structure in regard to timetable of assignments to be completed including regular mentoring/supervision sessions agreed with Lindsay to support her through her CPEL.  

I have read section 2 and section 6, and as discussed above I also carried out the observation and spoke to service users to gather their feedback. 

Lindsay outlined in section 2 she was aware of her need to continue to improve her practice in general terms through learning and training as this would support her developing skills and knowledge base. She also spoke about the importance of supervision as a tool to provide guidance, support and offer a safe place for reflection, exchange of ideas and reassurance in regard to next steps in managing issues/situations which presented a degree of conflict. 

I have found Lindsay open and honest in supervision, in return she expects supervision to promote integrity on both sides, she will be vocal in expressing disappointment if she feels you have fallen short of her expectations. She holds significant value in being able to rely on quality supervision. Lindsay is keen to learn and would suggest training courses she had researched which would provide her with a learning opportunity to build on her knowledge and skills. She also fully embraced the chance to network with other participants as she recognised the value in building positive collaborative relationships for future working.

Lindsay is proactive in ensuring supervision is not just confined to a planned monthly event but is ongoing and available to her at times  when she needs to check things out, seek reassurance, discuss dilemmas. 
Lindsay has in discussions recognised one of the areas she has to develop is her time management skills. She acknowledges she has to build realistic timelines and to adhere to them when completing her assessments so she does not run out of time thus impacting on the quality of analysis she can achieve overall.

It is evident from her comments Lindsay is now more aware how much her time management skills impact on her overall practice. She has spoken about this adding to frustrations she often feels in the regard to the standard of work she produces as time runs out for deadlines. She spoke about the realisation that this is an area of her development where the responsibility for positive change will only be achieved by more commitment from her.  

I am going to discuss the learning objectives separately starting with:

Analysis in Assessment  
This is the learning objective which involved the observation. Lindsay is by nature a friendly conversationalist who will both listen and inform. She is enthusiastic in sharing information. When we visited prospective carers she was at times overwhelming in her enthusiasm to ensure they had a full understanding of the role and responsibilities of a foster carer, and the process they would have to go through. In my discussions with them they explained her enthusiasm was in a way a respectful attitude which they welcomed. They acknowledged how much she appeared to have prepared for the visit and again were impressed with this fact. They also highlighted they recognised she had gained a lot of information from them without them feeling interrogated and they spoke about how skillful this was.

I have also been present at foster panels when feedback has been given to Lindsay in regard to the good quality of her assessments. However it has also been discussed there are gaps when it is clear she has not spent time on sections which she is not interested in/does not consider relevant and this has been evident in the quality and depth of her concluding analysis.   

Lindsay has now completed her Form F Assessment 2 day training course which I also attended. She was a keen participant and her willingness to learn was evident throughout the training. She asked appropriate questions, fully participated in the exercises and sought additional information from the tutor in regard to reading material and good practice guides in order to build on her learning through additional research.   
Lindsay has put into practice the learning she gained from this training. Her assessment are now more balanced in regard to the attention she has paid to all sections of the assessment. This has resulted in her being able to make better informed analysis throughout the assessment leading to a more robust understanding of the ongoing strengths/needs of the potential carers.      
 
Working Collaboratively 
As a result of Lindsay shadowing workers from both Looked After Children’s Team and Assessment and Duty Team she has gained a more in depth understanding not just of their roles and responsibilities but the pressures and stresses they are under.  This has enabled Lindsay to reflect on the need to be more aware of other team’s priorities and how they link in with the priorities of her role. She has in discussions during this programme identified the triggers for disagreement. She has also considered how as a result of gaining knowledge of the duties of other workers she has more insight into the importance of working collaboratively. She explained to me this did not just mean going out on visits with another social worker but was about respectfulness, honesty and confidence to challenge appropriately when     there was a difference of opinion. 

Lindsay is aware of the need to work collaboratively with the carers she supervises so they are best supported in achieving positive outcomes for the children they care for. Lindsay has made an effort to attend joint training with foster carers so she can build on shared experiences of learning together. She encourages carers to carry out their own research into areas they are keen to know more about such as ACE (Adverse Childhood Experiences) training as she recognises the value of training and learning in building confidence as well as knowledge.
Several carers have given feedback in regard to how Lindsay is available, an active listener to their concerns who will advocate on their behalf, they trust her responses as did the couple she met during the HEV I observed.   
 
Improving Interventions of Professional Judgement in Complex Situations   
As Lindsay discussed in Section 2 she had planned to attend Signs of Safety (SOS) training as this would offer a significant learning opportunity as well as providing opportunity for her to undertake more research. The LA we work for has signed up to embracing SOS to bring about more positive interventions of professional judgements in complex situations. 

This method of practice suits Lindsay as she is naturally a strength based practitioner who would in general terms first explore what's working well  and this sets the tone for better working relationships when you move to exploring what we are worried about.   Lindsay researched SOS as she was not able to attend training due to COVID restrictions. She downloaded all the training material being used to familiarise herself as well as making sure she was not left behind in regard to her learning opportunities. She has since used the tools of SOS in her assessments as well as in her supervision of the carers to achieve a plan of What needs to Happen next.   This Lindsay understands allows for improved intervention and the planning of next steps in both complex and more day to day practice issues.

In summary Lindsay has utilised this learning opportunity to identify her own gaps in development which include improving time management. Lindsay has never fallen into the trap of believing an analysis is just about repeating what she has written in the body of her assessment. Having more time will allow her to consistently evidence her ability to write quality and meaningful analysis. 

Lindsay has spoken about gaining more insight into how her enthusiasm can be misinterpreted as not valuing another point of view. She is now more aware of the need to ensure she provides opportunities for others to share and their views to be valued.

Lastly Lindsay recognises the importance of ensuring all information has been gathered, difficult questions asked, and all those involved have had the time and opportunity to voice their views, concerns, wishes and feelings. This strategy Lindsay believes will assist in ensuring improvement of professional judgment both in complex and more mundane situations.
The impact on COVID 19 restrictions has to be taken into account in regard to the limitations it has placed on Lindsay to continue collaborative practice, build on joint working relationships etc.   
  
Julie Murphy 
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Section 8

Learner details, Signatures and Line manager verification

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner Lindsay Jayne Geddes

2. Learner’s University Number: 1909980

Address for Correspondence: Wenallt, Aberarth, Aberaeron, SA46 0LX




Telephone: 07411337665

E-mail: lindsayged@gmail.com

Date of Professional Qualification: 6.8.2018

Date of registration with Social Care Wales:



3. Name of Learner’s Agency: Ceredigion Local Authority

Agency Contact details:

Name: Sandra Jones

Address: Penmorfa, Aberaeron, SA46 opa




Telephone Number: 01545574075

E-Mail address: 


4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only x


Mentor’s details

5. Mentor’s details:

Name: Julie Murphy

Address: Penmorfa, Aberaeron sa46 olx




Telephone Number: 01545 574075

E-Mail address: Julie.murphy@ceredigion.gov.uk



	6. Observer details 

Name: Julie Murphy

Work Address: 

Professional Qualification and date of qualification:

Email and telephone number: Julie.murphy@ceredigion.gov.uk








Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)

Date: _ _ _ _ _ _ _ _ _ _




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)

Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Lindsay Geddes

	
Name of Team/Agency 
	Ceredigion Local Authority Fostering team

	
Name of Mentor 
	Julie Murphy

	
Name of Line Manager 
	[bookmark: _GoBack]Sandra Jones



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 
(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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