Section 1 - Literature review
Owing to Wales’ continued poor PISA performance, especially compared with the home countries in the United Kingdom, the Welsh Government requested that a review of the current education system in the country be reviewed and (Donaldson, 2015) produced 68 recommendations to be considered in the creation of the new ‘Curriculum for Wales’, all of which were readily accepted by the Welsh Government at the time.  As all learning establishments and teaching staff differ in their approaches to teaching and how the current curriculum is delivered, it is vital that the recommendations are studied closely for them to be explored during this somewhat experimental period of transition between curricula.  In his review (Donaldson, 2015) produced 3 recommendations focussing directly on pedagogy, these being:

‘32. All teaching and learning should be directed to achieving the four curriculum purposes.
33. Teachers should apply the pedagogical principles identified in this report when planning their teaching and learning, to ensure that the activities relate directly to the curriculum purposes.
34. Children and young people should have opportunities to learn from expertise and experience from outside the school.’

Recommendation 32 refers directly to four core curriculum purposes and these have been set as the children becoming:

Ambitious, capable learners - ready to learn throughout their lives.
Healthy, confident individuals - ready to lead fulfilling lives as valued members of society.
Enterprising, creative contributors - ready to play a full part in life and work.
Ethical, informed citizens - ready to be citizens of Wales and the world.

Basing a curriculum around key principles is not a new concept as many other countries who have already undertaken their own curricula reform have also chosen to follow this route, with Scotland, Northern Ireland and New Zealand included to name a few.  Despite making changes in the curriculum, successes have been inconsistent due to the method of implementation in all education establishments in the countries and the manner of delivery in the classrooms.  Using Scotland as an example, (Priestly & Minty, 2013) conducted a study across one local authority, a relatively small research pool considering the 32 in the country.  From the study, (Priestly & Minty, 2013) concluded that the Curriculum for Excellence was being implemented by all schools but with great variation, lacking consistency in both the pace of change and the success of the changes made.  These findings highlighted a positive as changes were being made since the implementation of the curriculum in August 2010, noting that schools and teachers had been adapting to the new curriculum, however the overall success of the Curriculum for Excellence being found was inconsistent.  With the aim of the new curriculum being to improve overall standards in learning experiences and achievement, developing the readiness of the learners for the world in which they will be working, this again leaves a negative outlook on the success of the curriculum as the latest PISA results from 2015 (Government, 2016) saw Scotland achieve average in the three categories tested (reading, maths and science) for the first time, maintaining the maths result from 2012 but declining in achievement in reading and science.  These findings and comparisons in results over the years go to prove that curricula reform does not guarantee success in improving results, or even maintaining current results, presenting a major issue for Wales in the lead up to curriculum reform; how do the educational establishments in Wales implement the Curriculum for Wales successfully from the date of compulsory use (September 2022 for Nursery to Year 7 and Year 8 to 11 from 2023 to 2026)?

For the Curriculum for Wales to be an overwhelming success, as all in the profession would want, the four agreed curriculum purposes need to be embedded in general classroom practice and discussed with the learners daily.  Through this daily discussion the learners will become familiar with not only the language used but in understanding what the aim of the purposes are, reinforcing the activities they will be taking, or have taken, part in, establishing the purposefulness of the activity and learning that has taken place.  While many teachers will already feel they are fulfilling these purposes in their teaching, and there will be teachers who are, unless these purposes are being shared with the learners in regular dialogue the impact of the activity may be lost.

Previously, many teachers will have been trained in delivering 3-part lessons consisting of an introduction, main activity and plenary, with this method being utilised successfully under previous curriculum aims.  Whilst teachers may still find this method appropriate for their learners, the overall effect on the use and impact of the curriculum, in particular the core purposes, may not be as positive as it could be should other methods of delivery be used.  Due to the aim of making the curriculum purposeful, skills can be introduced and allow learners time to practise and develop their use of these, then an activity can be introduced for the learners to use this skill in a purposeful context, with the learners then progressing through the activity; this potentially making the delivery of the learning a four or five-part lesson, often with mini-plenaries in-between to monitor the understanding and learning taking place.  During the Successful Futures review, (Donaldson G. , 2015) did not deem it appropriate to provide detailed, prescriptive methods to effectively deliver the new curriculum that he foresaw, adding ‘decisions about teaching and learning are very context and purpose specific, and are best taken by teachers themselves’, however he did state that elements of good teaching include: ‘subject and methodological expertise; sound classroom craft skills; an understanding of the social and psychological factors that influence learning; and the ability to excite and inspire children to want to learn and to be able to learn independently’.  These elements are recorded in very technical vocabulary and can require further explanation for ease of interpretation.  (Hattie & Yates, 2014, p. 11) explain a view of ‘subject and methodical expertise’ when stating ‘to teach a topic or skill, it is important to know the topic thoroughly’.  In stating this they are advocating that the teacher requires a level of knowledge and expertise prior to starting to deliver a topic or skill, at which point they can then decide on the most appropriate manner to be able to do this successfully with their learners.  They further explained that a teacher cannot be ‘good’ when they are ignorant to the subject matter or skill being taught or that possessing a high level of knowledge about a topic does not guarantee an ability to teach this topic, warning that possessing a high level of knowledge can often have the opposite affect due to not being able to see learning through the eye of the learner as the professional may find it difficult to see from their position, thus not maximising the learning opportunity (Hattie & Yates, 2014, p. 11).  This can serve as a warning to teachers that knowing too much about a subject area can also harm the impact of the teaching, not improve it.

(Hattie & Yates, 2014, p. xi) also identify teachers as ‘change agents’, a person who can purposely set up conditions to impact on learning, a definition I interpret as linked with Donaldson’s ‘sound classroom craft skills’.  This is supported by (Watkins, Carnell, & Lodge, 2007, p. 5) when they suggest effective learning takes place when classroom management brings about a positive atmosphere in an environment where learners want to learn.  Both of these points acknowledge the importance of not only the skill of the professional in the way they deliver the teaching as well as their ability to create a setting where learners are stimulated, comfortable and have the trust that making a mistake can lead to a deeper level of learning.  

Further agreement can be found in Hattie and Yates, where these ‘sound classroom craft skills’ can include setting appropriate challenges based on a clear understanding of where they next need to achieve, being able to set high expectations and expect all learners to learn, and an ability to welcome error as opportunities to learn from.   Understanding this will enable teachers to utilise the Progress Steps in the Curriculum for Wales effectively, gaining an awareness of where the learners are at present and the specific step they need to achieve next, planning effectively to be able to do this.

While not identifying a particular approach to teaching, Donaldson has noted a distinct set of skills that would enable a teacher to effectively deliver the curriculum.

(Donaldson G. , 2015) also added 12 principles of pedagogy that he suggested would influence positively on how the curriculum is delivered in the classroom:
1. Good teaching and learning maintains a consistent focus on the overall purposes of the curriculum.
With the four purposes comprised in Recommendation 32 of the educational review it was to be expected that having these as a focus would be integral in good teaching and learning.   

2. Good teaching and learning challenges all learners by encouraging them to recognise the importance of sustained effort in meeting expectations that are high but achievable for them.
[bookmark: _gjdgxs]A principle of particular importance when striving for confident and independent learners, setting challenging targets that are achievable can enable learners to meet the goal of the new curriculum.  This principle must be applied for all learners, regardless of status or ability level.
[bookmark: _obhj8apy9yeq]
3. Good teaching and learning means employing a blend of approaches including direct teaching.
4. Good teaching and learning means employing a blend of approaches including those that promote problem solving, creative and critical thinking.
With both principles 3 and 4 regarding a ‘blend of approaches’ I will review these together.  (Watkins, Carnell, & Lodge, 2007, p. 107)  identified that ‘effective learners are not people who are acting as if following a recipe’, a theory which extends support to principle 4 but less so to principle 3 where I interpret the meaning as an introduction to a session where a skill would be taught discreetly, learners given time to explore its use before progressing to use this in a purposeful manner, possibly linked to problem solving, creative and critical thinking.  (Hattie & Yates, 2014, pp. 44-45) advise against a ‘recitation method’ however, a style of teaching that involves an authority figure, be it a teacher or visitor to the school, delivering pre-packaged knowledge for the learners to retain; learners would benefit from gaining this knowledge through active research, developing skills as well as knowledge.  Regarding these principles and the contrasting views, I’d support the principles set by (Donaldson G. , 2015) based on prior experience due to successes found in teaching skills in a discreet manner before using these in a purposeful activity, demonstrating how these skills will be useful in the future.  

5. Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.
Another link with support from (Hattie & Yates, 2014, p. xii), teachers have the greatest impact on learning when beginning from the point of what the learners can already do or what they already know, choosing and often creating resources that will enable the learners to progress to the desired level or expectation.  This is particularly difficult in comprehensives where the staff will come into contact with many different learners in a short space of time; there would be a great variety of skill and knowledge within the group of learners and identifying this will take time that they may not have.  With particular thought towards the achievement of boys, (Warrington & Younger, 2006, pp. 11, 194-195) recognised that girls’ maturity and learning strategies are enhanced compared with boys, supporting their development, with boys needing greater continuity in their experiences and interests in the wider curriculum.  Both of the sources referred to express the need for interest in the topic being taught and that the learning needs to be continuous, not repeated, for learner engagement to be maintained, especially with boys.

6. Good teaching and learning creates authentic contexts for learning.
There is a clear link between this principle and the first identified here as for effective learning to be authentic it should also be purposeful.  (Watkins, Carnell, & Lodge, 2007, pp. 117-118) recorded ‘voices against change’ when concluding their study into effective learning in classrooms, with reasons given as the deep under-estimation of learners and the fact that most teaching practices are based on adults knowing best.  This is a stark contrast to setting high expectations for all learners, enabling a teacher to create an authentic and purposeful context from which they can all gain from.  Watkins et al explained that effective learning often takes place when the teacher is invisible and when people are willing to be vulnerable.  If the teacher can create a positive environment where this is possible and the context is authentic taking into account the different learning styles of the learners, learners will be more confident in leading their own learning.

7. Good teaching and learning means employing assessment for learning principles.
This involves the skill of reflection, a skill that requires teaching at first for it to become effective.  (Hansen, 2012, p. 16) stated that reflection can be an effective tool in the classroom with focus and planning and (Boud, Keogh, & Walker, 1985, p. 141) went further and defined reflection as ‘meta-thinking’ the process of thinking about thinking, considering thoughts about the task completed and actions needed to improve together for future benefit.  Assessment for learning strategies can range from thumbs up-thumbs down activities to traffic light systems to recorded evaluations such as 2 stars and a wish, all of which can be both useful and appropriate depending on how they are used.  (Hansen, 2012, p. 11) concluded that reflection should be based on the process of the task completed, not the end-product, a fact lost on many practitioners and learners, hence the need for teaching the skill of reflection.  Although seen as an internal skill, (Hansen, 2012, p. 102) suggested that in its early stages reflection can be part of a learning conversation, akin to thinking out loud; a dialogue based on the process of learning carried out, before leading towards the internalisation of the reflection process.  Through demonstrating this process, teachers will be able to ensure the process remains positive, highlighting what the learners did well before identifying a way of making it better, with effectively planned opportunities to reflect and then improve allowing the learner to take responsibility of their own learning and become increasingly confident and independent.  According to (Moon, 2004, p. 73), being reflective and experiential are aspects of ‘employability skills’ in further education, a point that is pertinent considering the use of technology in a variety of highly-paid professions in the wider world, such as the use of video and photographs in improving sports performance or sound recordings for editing a song.  As technology becomes increasingly used within the education system, developing the ability to reflect from an early age will enable learners to make greater use of this technology when considering their own performances. 

8. Good teaching and learning ranges within and across Areas of Learning and Experience.
9. Good teaching and learning regularly reinforces Cross-curriculum Responsibilities, including literacy, numeracy and digital competence, and provides opportunities to practise them.
This principle could easily join principle 8 as by using literacy, numeracy and digital competence skills across the curriculum; this would involve utilising these skills across the Areas of Learning and Experience to provide extended and purposeful opportunities for these skills to be used.  If you were to ask a learner now which of the mentioned skills were used most across the curriculum, they would likely say literacy or digital competence, with literacy skills used constantly in reading or speaking and listening and technology increasingly available; a good teacher needs to ensure numeracy is given as much cross-curricular focus for the skills to be seen as purposeful in practice.  A way in which this can be done suggests (Beetlestone, 1998, p. 17) is through increasing the use of problem-solving activities as these use elements of creativity and logical thinking, giving the learners a degree of self-direction as well.

10. Good teaching and learning encourages children and young people to take increasing responsibility for their own learning.
As noted when explaining principle 7, learners are most willing to take responsibility for their own learning when they can reflect on the process in a positive manner, allowing them to forward plan during tasks.  (Claxton, Chambers, Powell, & Lucas, 2011) identified 5 core beliefs for ‘Building Learning Power’ (BLP); they recognised the purpose as preparing young people for life after school, much like Donaldson, an aim to build resourcefulness and resilience in our learners, the ability to remain confident in a changing world, the importance in acknowledging intelligence is learnable and that skills can be vital, difficult and do-able.  Through BLP activities learners are increasingly capable of being responsible for their own learning, though this can take time to embed into practice and requires parental engagement and community involvement to be most successful.  There are many projects and teaching styles that develop how learners can take responsibility for their own learning, including Flipped Learning where the teacher gives the learner, or group of learners, a success criteria and objective, with the learners then developing an activity that will support them in fulfilling these, and the Genius Hour, a project that can be carried over a number of sessions or weeks where learners are given dedicated time to develop work to present to their peers based on something that they wonder about.  However, for this to be most successful learners need to have a level of confidence in their ability where they can work independently, are aware of their ability and how they can improve; schools have begun using the work of (Dweck, 2006) aimed at improving the mindset of the learners to support them in becoming independent and seeing themselves as a successful learner, a person who can have a go and learn from errors.

11. Good teaching and learning supports social and emotional development and positive relationships.
All learners are different and teaching effectively requires a teacher who is compassionate and able to develop a relationship with all learners, a person who as (Hattie & Yates, Visible Learning and the Science of How We Learn, 2014, p. xv) explain can build a trusting, fair and safe environment, allowing learners to thrive and make mistakes with a teacher who will know how to support them.  This is particularly important with ALN learners and boys, those who require a role model who is going to be firm, fair and positive to support their development.

12. Good teaching and learning encourages collaboration.
This principle could be linked with principle 11 as it requires the relationships to be positive and productive between the learners and staff when collaborating.  The developments in technology available has only improved this area of learning, allowing learners to readily communicate about and collaborate on tasks in a variety of ways, such as email or skype to creating a word document or PowerPoint presentation with others.  Collaboration is now much more than being in the same room as other individuals, through the power of the Internet it can be conducted effectively online and at different times.  The skill of collaboration is vital as it can support learners in being ready to work as a team and to delegate responsibilities with the expectation that they will be fulfilled, much as working in an office or studio environment where a teach of staff could be working on the same project at the same time.  Learners can also develop an awareness of utilising the strengths of others in a group when collaborating, with creating a quality product as the end goal.

To prepare for a curriculum that addresses recommendation 34 from Successful Futures, schools have begun providing experiences and opportunities for learners to gain skills and understanding in expertise they would not normally have in a school setting.  They have begun this by utilising learning ambassadors, skilled-visitors commonly invited in to the school setting, while also affording similar opportunities during educational visits.  School A took the opportunity to invite learning ambassadors into the school on three occasions this past year, once a term, with the feedback from learners highlighting how positive this experience was, one Year 4 boy noting ‘I particularly enjoyed when the accident investigator told us about friction’ in an end of year report feedback.  Another useful example was during a theme week spent studying another country, with a grandparent who had visited the country coming into the classroom and explaining their experiences to the learners, an account of personal experience they would not have had previously.  Through providing these opportunities, School A is incorporating two of the purposes for their learners to benefit from (ethical, informed citizens and ambitious, capable learners), should they be utilised effectively.  Further to developing these two purposes, the school is also fulfilling recommendation 34 from the review, as they have through other avenues.

Through a ‘Night Out’ scheme offered by the Arts Council of Wales, School A also took the opportunity to benefit from organising a show performed by professionals, this including writing letters of invitation, deciding on ticket costs and raffle prices to budget the finances of the events, creating posters and handling the backstage running of the event on the day of the performance

Educational visits can also fulfil recommendation 34 as they can be utilised in a variety of ways to impact on the learning taking place, with these including experiences to stimulate the learners in a topic at the beginning of the theme or to bring the learning together at the end of the theme; learners often remember the opportunities provided to them outside of the classroom in greater detail.  Most educational visits involve a presentation given by a person of specialist knowledge and can involve the learners getting into character, adopting the role and responsibilities of a person.

Though Donaldson does not specifically give detailed explanation of how to teach the forthcoming Curriculum for Wales, with the time given to trial elements and the extensive research available, the educational establishments should be well prepared to deliver an education most appropriate for their learners for September 2022, enabling the young people of Wales to be ambitious, capable learners who are healthy and confident individuals, enterprising and creative contributors that are ethical and informed citizens of Wales and the world, ready for the world in which they will live and work. 


Section 2 - SWOT Analysis and Strategic Plan for School A  
While the pioneer schools test and develop elements of the forthcoming Curriculum for Wales, School A has begun taking steps to prepare for its implementation also.  To further this and enable the school to continue driving forward and be ready to successfully implement the new curriculum on its arrival, a SWOT analysis was carried out to identify the current Strengths, Weaknesses, Opportunities and Threats at this stage of development:
Fig.1 School A SWOT Analysis.
	S - Strengths
Consistency of teaching staff.








Shared vision of the Curriculum for Wales.



LNF and DCF already in use.





Use of Pupil Voice.
	
Owing to consistency of teaching staff, a largely unchanged team of at least 5 years, the staff are all aware of individual strengths and were noted in a recent inspection as ‘an inclusive and effective learning community with a strong ethos of co-operation and teamwork’ and making ‘effective use of the valuable opportunities offered by the school to learn from each other’. (ESTYN 2017 pg13)

Staff have all attended courses over the past 2 years and produced feedback for colleagues based on how these can support the implementation of the new curriculum.

As documents are being phased out and made available to schools, School A have taken an approach to implement them across the whole-school quickly, with these uses then reviewed and tracked.

An area of particular importance in developing interest in learning, especially with underachieving boys, how the ideas of the pupils can be used to develop the motivation in their learning is a strength of School A.

	W - Weaknesses
Time.






Budget and enhancing resources.


Learner confidence and esteem.
	
Time is not always available and this can impact on how effectively ideas and initiatives are implemented.  For example, the time needed to provide feedback from courses and develop an agreed action plan to successfully implement changes across the school.

With only 13% eFSM, the budget available to the school is restrictive in terms of updating and enhancing resources, requiring skilled management.

As demonstrated by the PASS survey results collected from the responses of learners from Years 2 to 6, the confidence and self-esteem of the learners does not match their current levels of achievement.

	O - Opportunities
New Curriculum for Wales.




Courses in preparation for the Curriculum for Wales.




New management team.






Involving the community.
	
With the new curriculum forthcoming and elements being tested within the school, the opportunities and freedom to develop a purposeful curriculum that fulfils the four purposes are available.

As a staff that is eager to continue in developing professionally, there are many opportunities being offered, particularly from the educational consortia within Wales, to enable staff and schools to be fully prepared for the forthcoming curriculum.

While the loss of the Head and Deputy Head can cause issues in progress towards continued implementation of the new curriculum, it also provides an opportunity to breathe fresh ideas and views on interpreting the new curriculum and how it should be delivered most effectively in School A.

Involving the community in the learning can enable the learners to see the purpose of their learning and how it will be useful in their future, adding to their interest.

	T - Threats
Departing management team.






Linking Areas of Learning and Experience within theme-approach.





Too much.






Transition.
	
The current leadership and management team (Head, Deputy Head and SENCo) have begun leading and implementing phases towards the introduction of the new curriculum, however both the Head and Deputy Head have departed their roles in the school at the end of the summer term. 

As the school undertakes movements in preparation for the new curriculum, they have made the change from individualised subjects to Areas of Learning and Experience, developing how these can be incorporated within themes or topics to be taught effectively across the Foundation Phase and Key Stage 2.

As all schools explore how they can introduce the Curriculum for Wales effectively, there is a threat that they can try to put too many initiatives and changes in place, not allowing them to embed and maximising the opportunity for them to be successful.

For the learning of each child to be successful, how they move between phases and year groups needs to be as seamless as possible for continued learning to be effective, hence how transition between schools is managed is particularly important and challenging.



Based on the conclusions of the conducted SWOT Analysis for School A, below is a plan of actions in order of current priority aimed at overcoming issues identified:
Fig 2. School A Action Plan
	Action
	Area(s) Addressed
	Purpose 
	Success Criteria

	Develop whole-school vision for the introduction of the new curriculum.
	Departing management team.
Too much.
Budget and enhancing resources.
	This action will allow for the new leadership team and current staff to be able to create a shared vision for the new curriculum, making the new leadership team aware of the steps already taken and developing a plan to build on these.
	· Previous School Development Plan (SDP) reviewed as a staff.
· New SDP created as a staff.
· Priority Resources listed and purchased. 
· Actions reviewed by set staff teams at mid-point (February 2019) and feedback shared, including further actions if required.
· End of Year SDP review completed (June 2019)

	Embed the purposes of the curriculum in classroom practice.
	New Curriculum for Wales.
	Through embedding the four purposes of the curriculum, the learners will be better prepared for the future world they will be living and working in.
	· Curriculum purposes displayed in each classroom.
· Curriculum purposes discussed and explained when used in learning activities.
· Curriculum purposes identified on Success Criteria for each session when appropriate with a #, learners evaluating success.
· Curriculum purposes identified on ‘Theme Plans’.
· Appropriate curriculum purposes presented by the work displayed in classes and around the school.

	Develop use of growth mindset across the school.
	Use of Pupil Voice.
Confidence and Self-esteem of learners.
	By learners being introduced and using growth mindset techniques and displays, they will be able to develop their confidence and self-esteem allowing the school and staff to use the ideas given during pupil voice sessions more effectively.
	· Each class to have a Growth Mindset display.
· Nearly all learners to be able to explain where they are on a Growth Mindset display, explaining why and how to get to the next step.
· Improved scores on the PASS survey based on confidence and self-esteem.

	Develop visible learning across the school.
	Confidence and Self-esteem of learners.
	Through encouraging the teacher to see through the eyes of the learner and develop usable classroom supports that enable the learners to see the learning that is taking place, learners will become increasingly confident and independent.
	· Develop personalised learning pit displays in each classroom.
· Embed the use of the displays in classroom practice.
· Develop skill ladders for literacy, numeracy and digital competence to be used to explain and reflect on work, identifying steps forward in learning.
· Embed the use of skills ladders to self- and peer-assess learning.

	Develop effective transition plan in collaboration with local cluster of schools.
	Transition.
	This will ensure the learning journey between local cluster of schools is as seamless as possible for the learners and effective, purposeful learning is continued.
	· Secondary school staff visit cluster primary schools to observe learning.
· Primary school staff, particularly year 6 teachers, visit secondary schools to observe learning.
· Transition plan to be developed, including activities to be carried out in year 6 through to year 7.

	Increase opportunities for parent engagement in the new curriculum.


	Involving the community.
	By carrying out this action School A will be involving the parents in the journey towards the new curriculum, increasing their awareness in the changes in education and how, and why, learning is being made purposeful for the learners.
	· Host a Curriculum Open Day each term, demonstrating and promoting the different Areas of Learning and Experience.
· Incorporate the local community within each theme e.g. visit local businesses, host a show etc.

	All Areas of Learning and Experience are satisfactorily covered across the themes throughout the academic year.
	Linking Areas of Learning and Experience within theme-approach.
	This action will include linking the LNF (Literacy and Numeracy Framework) and DCF (Digital Competency Framework) in sessions in a cross-curricular manner with the Areas of Learning and Experience, these covered by overriding themes and/or theme weeks.
	· Each class to develop a theme for the learning for each term, creating mindmaps of how the areas of learning could be covered.
· Evaluate the theme at the end of each term.
· Hold Theme Weeks each term for a chosen Area of Learning and Experience.
· LNF and DCF links identified on Success Criteria for each session when appropriate with a yellow highlighter, learners evaluating success.







Section 3 - Poster to Engage Dialogue Around Successful Futures

[bookmark: _GoBack][image: ]
Rationale for the Poster and Critical Evaluation of Work
The purpose of the poster is to keep the Successful Futures review and the forthcoming Curriculum for Wales at the forefront of the mind of the staff members at School A, a constant reminder that the learning opportunities provided at the school are required to be purposeful for the learners and support in preparing them for the future world they will be living and working in.  The poster has the aim of being informative and to promote discussion on the progress made by the school across all classes and Areas of Learning and Experience in light of the soon-to-be compulsory Curriculum for Wales.

The poster is entitled ‘Unlocking Excellence in the Curriculum for Wales’, identifying the school aim of maintaining the motto of ‘Unlocking Excellence’ in learners while linking this with the new curriculum, creating a new overriding aim of unlocking excellence in learners through the use of the Curriculum for Wales.  This will allow School A to promote the school motto as chosen by the learners and identify that the school expects the highest achievements possible from the attending learners as the new curriculum is implemented.

With the staff having studied the Successful Futures review and the school already progressing through plans over the previous 2 years, with staff now working in Area of Learning and Experience teams rather than Curriculum Subject Leaders, the next step is to develop the understanding and use of the four purposes, embedding this in the teaching delivered in the school to the level where the learners are able to explain the purposes and understand the reasoning between the work they are undertaking.  By highlighting the four purposes with their explanations, the poster also supports the School Development Plan (SDP) for School A over the next two academic years as the school aims to embed two purposes in each year through the learning opportunities offered; ambitious, capable learners being developed in 2018/2019 with ethical, informed citizens while the SDP for 2019/2020 will include the embedding of enterprising, creative contributors and healthy, confident individuals among its set targets.  Whilst only two purposes are being embedded during this academic year, all four have been promoted on the poster to encourage further exploration on how the teaching and learning in the school can be developed to incorporate these, also allowing staff to form links between the purposes where possible.

The inclusion of the explanations for each of the purposes is important at this stage for School A as staff are required to become familiar with the terminology and, as the poster will be stored in the room where staff plan, it can be directly used to plan opportunities where they are included in the learning, allowing staff to train the learners in their understanding of the purposes also.

A QR code has been added to the poster to allow staff to access a copy of the education review ‘Successful Futures’, enabling the poster to be used interactively and support staff in locating the document for use and reference at any time.  Further to this the specific pedagogy targets are included as well, continually emphasising how the teaching should be evolving to best prepare the learners for their future and allowing them to be used to support reasons in discussions.

The key questions displayed around the poster are pertinent to the new curriculum and aimed to be thought-provoking when the poster is viewed, reinforcing for the staff the importance of being reflective of their own practice, questioning how we can begin to and continue developing how the four purposes could be utilised within all learning opportunities.  To prompt self-reflection, the following questions have been included:

How purposeful was the learning in your classroom today?
Did you TEACH today or did you FACILITATE learning?
Is your practice changing?

The responses to these questions could be an internal thought process, questioning if the learners gained a sense of purpose from the activities they have been involved in (Question 1), if the learners would be able to use the skill taught independently and purposefully, understanding why (Question 2) and how their own practice is evolving to be able to fulfil the new curriculum and the four purposes (Question 3).  Although the responses for questions 1 and 2 could be immediate and impact on planning directly as a consequence, the solution to question 3 may take more time to be formed, with a bank of examples and reasons how these exemplify change possible.  Though the term ‘facilitate’ may be somewhat different to the language used to describe how the staff teach at present, and a definition of its meaning could be included on the poster, the professional dialogue the question is planned to prompt would be of a greater benefit for the staff and allow them to develop their understanding of what it means in the school together.

With the ‘How are we progressing?’ question remaining, this would encourage most discussion as it refers to the school as an entity, a constant evaluation of how the school is progressing in its implementation of the Curriculum for Wales and its aims.  If staff have taken the time to think about, or even discuss, the first three questions previously mentioned, the responses could be used to form the evaluation of how School A is moving forward while even being useful for identifying what has not worked and reasons for this, enabling the staff to put plans into place to overcome this.  This question has the aim of stimulating ‘appreciative inquiry’ in the form of a reflection, as Watkins, Carnell and Lodge (pg4) acknowledged the aim of a ‘positive approach that does not seek to find fault or emphasise negative aspects’.  As this poster will be supporting the SDP for School A, identifying what works and how this can be made more effective to drive the school forward will be more beneficial than a focus on what did not work and a negative view.
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32. All teaching and learning should be
directed to achieving the four curriculum
purposes.

33, Teachers should apply the pedagogical
principles identifiedin this report when
planning their teaching and learning, to ensure
‘that the activities relate directly fo the
curriculum purposes.

e Successful |3/ Children and young people should have
Futur es opportunities o learn from expertise and

experience from outside the school.

Mow an

“
Click to add notes

Siide 1012 | Trek |

H O Type here to search g




