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Introduction
The purpose of this essay is to examine the way in which a child learns both language and mathematics. To accomplish this task a collection of evidence is crucial to provide purposeful insight to the way in which the individual learns. The essay aims to analyse how an individual learns by considering how their attitudes, skills and knowledge impact on their learning before providing recommendations to facilitate future progression in light of their learning style. 
The mosaic approach includes a variety of data collection (Clark et al., 2011). In order to collect the information, it was essential that the learner agreed to and was informed about the process and it was made clear to the pupil that they could opt out at any given time. The mosaic approach allows practitioners to gather documentation to piece together and interpret before deciding on steps for further progression (Clark et al., 2011). During Professional Teaching Experience (PTE) I was able to collect a range of pictures, observations, samples of work and informal interviews. Due to the nature of the Key Stage 2 environment there was no opportunity to create a map as learners solely worked at their own desk for both language and mathematics. 
For the purpose of this essay the pupil discussed is from a dual language stream school in West Wales. The pupil is a 9-year-old boy in an English stream year 4 class of 30 pupils, he is of middle attainment. He will be addressed as pupil X to ensure all ethical and safeguarding responsibilities are met as agreed with the school (see appendix 1).
Nottingham (2013) suggests the use of the ASK Model to analyse how children learn therefore, the following discussions will be structured to discuss how the attitudes, skills and knowledge of Pupil X help him learn both mathematics and language through the analysis of previously mentioned data. Although, it is important to note that analysis of one learner does not represent all children in the class.
Analysis of Learning in Mathematics
Attitudes
The positive attitudes of Pupil X are crucial to enhancing his learning experience as Claxton (as cited in Aubrey and Riley, 2016) demonstrates that developing a student’s love for learning will encourage them to learn for themselves. ESTYN (2016, p.1) place a significant value on ‘attitudes to learning’ as it one of the five main categories they measure whilst inspecting schools demonstrating the need for practitioners to engage and interest pupils in learning across the curriculum. Pupil X’s attitude towards mathematics activities were highly positive as he suggested that mathematics was his preferred subject further supported by my observations during ‘mission time’ where he would often start with the mathematically focused task. He would show great enthusiasm during introductions by offering answers to questions orally or using mini-whiteboards; a strategy promoted by Wiliam (2015) as he suggests mini-whiteboards help practitioners to engage and monitor all students in the classroom. From my observations Pupil X was highly motivated to complete tasks where there was an interesting or challenging extension task at the end, one example can be shown in appendix 2 as the choice of creating a fortune teller encouraged Pupil X to complete the initial work with great care. 
Skills
Pupil X has shown the ability to use a multitude of skills to acquire new knowledge. Nottingham (2013) suggests that developing a learner’s intellectual, social, communicative and physical skills allow them to gain understanding when learning. One of Pupil X’s strengths is his use of social skills, he had a good relationship with his partner both inside and outside of the classroom. Controversially, Piaget (1969, as cited in Aubrey and Riley, 2016) suggested children learnt best in isolation, although his limited sample of high socio-economic European children suggest his results are biased and unreliable for the purpose of education whereas, research by Vygotsky (1978, as cited in Aubrey and Riley, 2016) supports social interaction as a tool to develop new learning as being able to talk about it increases a child’s confidence in their knowledge. Pupil X occasionally worked with a partner to discuss their work; I often observed them justifying their calculations to one another and finding where the other had gone wrong in their work then explaining how to correct their method, an idea supported by Resnick (1988, as cited in Pound and Lee, 2015) and Krathwohl (2002, p.215) who suggest that discussing conflicting views engages learners in checking and critiquing their own work in turn developing high order thinking skills.
Pupil X displayed good communicative skills throughout sessions, he consistently paid full attention and contributed to class discussions. If he was unable or unsure of something, he would immediately seek help from myself or the Learning Support Assistants (LSA) showing his dedication to learning. 
Intellectual skills are essential when developing new knowledge and understanding (Nottingham, 2013). Being able to draw connections is crucial to giving children meaningful links between previous and new learning (Hansen and Vaukins, 2012; Aubrey and Riley, 2016). Whilst looking at fractional word problems (see appendix 3) Pupil X used a variety of problem-solving strategies. Pupil X read the questions with independence enabling him to decode the information from the questions and organise them to into calculations to answer the question which highlights his understanding of basic problems and the variety of mathematical strategies to work out the answer. 
Knowledge
Pupil X demonstrated the attainment of some level 3 descriptors in mathematics (see appendix 4) (DCELLS, 2016). The group were introduced to the concept of vertical layout for decomposition of subtraction, for many of the group the idea was new.  It is important to give children a range of strategies to help them solve problems in the real-life (ESTYN, 2013). The method was modelled to the group during the introduction as Bandura (1971) advocates that a teacher providing a good example is more beneficial than passive instructions. Haylock and Cockburn (2012) suggest that learners should not be introduced to this style of subtraction unless they have a strong understanding of place value; Pupil X had shown good understanding of place value through his previous work with decimals (see appendix 5) suggesting that he had sound knowledge which could be applied to the new learning concept. 
Pupil X has shown solid knowledge throughout the mathematical concepts taught whilst developing the ability to apply these concepts to other areas of learning which is highly beneficial (Krathwohl, 2002). As part of a cross curricular theme, mathematics was incorporated into the Chinese New Year theme an ideology shared by Barnes (2018) and Dewey (1938, as cited in Aubrey and Riley, 2016) who believe that themes that stem from real-life contexts are more engaging and relevant for learners. The task encouraged learners to identify the cost of an order using the menu and work out the change the customer would need (see appendix 6); the concept of managing money has been greatly emphasised by ESTYN (2017a, p.5) who recommend that practitioners should deliver ‘meaningful opportunities’ to develop learners’ financial skills which will support them in adult life. In order to be successful in this task (see appendix) he had to calculate the cost of each order, the calculation had to be accurate in order to calculate the change. For this he chose to use column addition suggesting it is his preferred way to work out addition problems. 
This section has analysed the way Pupil X learns mathematics best and has argued that he benefits most from tasks that allow him to work with others. The next section will address ways to progress his learning in mathematics with regards to his preferred learning style. Controversially, Wiliam (2016) suggests that adapting activities to suit a child’s learning style can be detrimental to their learning. 
Steps for further progression
A key area for Pupil X to further develop as a result of this task is numerical reasoning as the CfBT Education Trust (2014) indicates that these tasks actively engage a child in mathematical thinking as they think about what they need to accomplish and how they are going to get there. Whilst looking at question 5 and 7 (see appendix 7) although Pupil X knew the answer there is no explanation or proof to support his answer. In order to enhance Pupil X’s understanding of fractions it would be beneficial to develop his ability to explain his thoughts using a variety of methods to show an answer. Going forward it would be ideal to plan a session aimed at the whole class, as it was something the majority struggled with. A task could be prepared that allows children to use a creative and visual approach as supported by Boaler and Dweck (2016) and Claxton and Lucas (2012) who champion the need for creativity and playfulness the classroom suggesting that mathematics should be a creative and visual exploration allowing the learner to draw connections. Additionally, ESTYN (2017b) advocate good practice of incorporating creative themes into maths in order to engage and in turn improve the standards of mathematical attainment.
The first part of the task would encourage learners to start using creative approaches as they would use a variety of resources such as unifix, numicon, fraction walls, playdough, dice, Lego and mini-whiteboards to represent a mathematical problem which could be written on the board. A strategy constructed on the research of Haylock and Cockburn (2013, p.10) who advocate the use of language, symbols, pictures and concrete experiences to develop mathematical connections. The Department for Children, Education, Lifelong Learning and Skills (DCELLS) (2016a, p. 2) states that learners ‘refine informal methods of recording calculations’ supporting the use of activities that encourage learners to show different ways of representing his answer using different resources. In contrast, Sinclair (2009) indicates that providing visual strategies may be accessible for many learners although it can limit understanding of mathematical truths. Overall, planning visual and kinaesthetic activities will further enhance understanding as Lee (2008) indicates the visual representation of fractions can cause children some difficulty. 
To further develop and test understanding, the group would be asked to create their own questions using only the resources available, no pen or pencil, increasing their resourcefulness to communicate meaning. Pound and Lee (2015) suggest activities that give a learner the opportunity to form different representations of answers allows the practitioner to gain a better insight into the learners thinking which would require excellent questioning skills from the practitioner to understand the learner’s thinking. At this point the practitioner could take on the role of facilitator an idea championed by Piaget and Montessori (as cited in Aubrey and Riley, 2016) who suggest the practitioner nurtures inquiry through high quality questioning furthering the child’s exploration.  Alternatively, Grasha (1994) suggests the facilitator role can be time consuming and at times ineffective highlighting the need for practitioners to ensure this style of teaching is most appropriate for the nature of the task. To draw upon the social constructivist theory (Aubrey and Riley, 2016) that suits Pupil X’s learning style, they could try to answer a partner’s questions, developing the ability to interpret questions and apply the correct strategies. Learners can then discuss and compare their intentions versus the interpretation of their partner, justifying and explaining their thoughts further strengthening his knowledge and understanding of fractions. Overall, the social and physical nature of this activity would appeal to Pupil X’s learning style, therefore enhancing his logical reasoning resulting in improved understanding of visual representations of fractions. Securing his confidence to use visual explanations as supported by the new Mathematics and Numeracy Area of Learning and Experience (AoLE) which encompasses logical reasoning as one of the key proficiencies (Education Wales, 2019a). 
Analysis of Learning Language
Burnett (2004) suggest that continuity and progression over the time allows learners to build on experiences and knowledge highlighting the significance of dedicating a week to the delivery of topics such as, descriptive writing and recount writing to promote development. Whilst on Professional Teaching Experience (PTE) I taught topics within language that allowed children to be creative and incorporate their own interests (see appendix 8) as Deed et al. (2014, p.72) suggest personalised learning projects allow for deeper ‘investment in learning’ from both the student and teacher.   
Attitudes
Pupil X was engaged in the topics covered during language sessions due to the creative and personalised nature of the activities. During work on biographies where the learner was able to choose a celebrity of his own personal interest, Pupil X enjoyed sharing the information he had found out both verbally and through written work. Pupil X remained open to trying new ideas and writing styles taking on any recommendations suggested by the teacher or LSA’s. 
Skills
Walker-Gleaves and Waugh (2017, p.120) suggest writing activities are ‘reliant’ on the skills of an individual child highlighting the need for a personalised learning approach. During a session on descriptive writing the introduction activity included pair work to come up with some ideas to describe the scene pictured on the board as Bushnell and Waugh (2017) suggest boys in particular benefit from visual aids to stimulate writing. Pupil X worked well with his partner to note down ideas on their whiteboard to share back to the class as supported by Burnett (2004) highlighting the value of recording ideas before verbal feedback. He is confident when noting down ideas and will occasionally ask for the correct spelling of new words. I have observed Pupil X (see appendix 9) helping others after completing his own work, he will explain the task and break it down into steps to encourage them to succeed also.  
Handwriting was initially modelled on the class board and learners copied the phrase; thereafter learners wrote individual letters using the handwriting books (see appendix 10) as DCELLS (2016b) highlight the importance of improving learners’ handwriting skills. Bara and Gentaz (2011) suggest developing handwriting require children to have strong fine motor skills although they indicate that highlighting can be improved through targeted practice. In contrast, Stievano et al. (2016) suggests repetitive handwriting tasks can cause a decrease in the quality of work. However, during PTE handwriting was taught once a week through handwriting books; I observed Pupil X taking his time to ensure he created high quality work and enjoyed positive verbal feedback as a result of his efforts, his work did not decrease in quality over the course of the sessions. 
Education Wales (2019b, p.7) promote imagination and creativity as one of the four ‘What Matters’ in the recent publication of the proposed Welsh Curriculum.  Pupil X was able to generate very creative ideas in the planning stages of the descriptive writing tasks using similes, adjectives and personification (see appendix 11). Although ideas were shared in the introduction and noted on the class board, he included original and purposeful phrases to describe the scene. 
Having multiple opportunities to listen to Pupil X read allowed me to evaluate his reading skills. He reads with clarity, at a steady pace and can decode words independently. 
Whilst marking his first draft of a biography piece (see appendix 12) Pupil X was encouraged to re-read and include additional information. The learner used his knowledge of web searching to find reliable information to include in his work. 
Knowledge 
Pupil X has shown confidence to plan and write in chronological order and confidently writes in third person. As a class we followed Palmer’s (2001) recount writing frame which was displayed in the class for the duration of the topic (see appendix 13) this enabled the learner to check the success criteria along with a helpful example of a recount plan. 
Pupil X demonstrated his previous knowledge during the introduction to explain the differences between adjectives, similes, metaphors and personification before descriptive writing session.
Pupil X was able to contribute to class discussions regarding what should be included in a descriptive paragraph (see appendix 14). As a class they agreed on the success criteria, an ideology supported by Cricton and McDaid (2016) who indicate the enhanced progress of students as they become involved in the process resulting in deeper understanding of the topic. After completing their paragraph, learners chose a name off the board and looked over their work to provide two stars and a wish an idea supported by McGarr and Clifford (2013) who suggest peer assessment motivates pupils in learning as they are active in the assessment process. This allowed Pupil X to read other peoples work and identify good elements within their work whilst creating constructive targets; providing him with a variety of ideas of how to improve his own work in the future as he becomes more familiar with identifying elements of writing.
This section has analysed the way Pupil X learns language most effectively; it can be argued that he learns language through social interactions highlighting similarities to the way he learns mathematics. The following section aims to apply his learning style for future language development.
Next Steps for Language Development
To further improve Pupil X’s reading skills, it would be beneficial to develop his fluency and begin to use expression for dialogue as this will make his reading more engaging. ESTYN (2008, p.8) recommend greater emphasis on assessing the expression and accuracy children use when reading. It has been argued that engaging the child in drama and role play activities improves their reading skills. Fisher, Frey and Hattie (2017) suggest engaging a learner in a role play or drama activity can lead to improvements when reading as they begin to understand the different characters in the text. Coles and Bryer (2018) highlight the importance of delivering drama activities to improve engagement with reading as learners become more invested in what they read through creative approaches. Booth (1985) suggests developing links between print and experience is crucial to refining the way in which a learner interprets a story. Overall, due to the natural confidence and enjoyment Pupil X shows towards social activities, this learning style would be beneficial to improve his expression when reading.
Pupil X had shown creative ideas in his planning however, he failed to convey them in writing through lack of sentence structure. To further progress Pupil X’s written skills, it would be highly beneficial to plan a small group session, for those that have similar targets, aimed at developing sentences within a paragraph for descriptive writing. 
Alternatively, some academic researchers advocate shared writing to enhance learners’ fiction writing (Walker-Gleaves and Waugh, 2017). Grigg (2015) supports the use of shared writing to improve literacy as it provides structure for learners. By modelling writing using the learners’ ideas, the practitioner can model the entire process such as reading the sentence back before writing alongside proof reading for errors and fluency and giving explanations for each decision (Knapper, 1978). Additionally, Fisher, Frey and Hattie (2017) highlight the importance of the practitioner discussing thoughts aloud during the modelling process, as it allows learners to explore different ways of thinking. Therefore, getting children to share their explanations would also be helpful to give learners a variety of thinking processes. 
The Welsh Government (2010) support the idea of gradual release as they suggest the practitioner should demonstrate the process before becoming the scribe for the class which is then followed by independent writing. To begin the group would independently analyse a character description from a varied selection as Fisher (2003) suggests giving the learner a choice of models to follow to give them more control. Similarly, Corbett and Strong (2011) suggest rehearsing familiar stories allow the learner to internalise the language pattern. Through teacher-questioning Pupil X should be encouraged to think about the structure of the sentences as this was something he struggled with, showing differentiation within the group as the Welsh Government (2010) highlight the need for practitioners to differentiate for individuals. They could feedback their ideas to the group and create a success criterion together. The practitioner could then model a paragraph using their ideas and success criterion. Aligning with the idea of gradual release, the group could give some feedback on the paragraph created, giving suggestions for improvements. Horner and Ryf (2007) indicate that writing is a process that allows for re-drafting and improvement of paragraphs using peer and self-assessment techniques. Eventually, learners should be able to think about creating their own writing using their ideas. To further secure understanding before writing Corbett and Strong (2011) advocate Talk for Writing which encourages learners to verbally rehearse their ideas for writing as they feel more confident to express themselves verbally which would appeal to Pupil X’s skill set as he thrives when learning enables peer-to-peer discussion (Fisher, Frey and Hattie, 2017). 
Conclusion 
Overall, analysing the attitudes, skills and knowledge of Pupil X has been crucial to planning activities that ensure future development for him. The analysis showed similarities in the approach to learning for both mathematics and language development. However, it is important to note that the analysis of one learner does not provide one teaching and learning style for a whole class as learning styles differ from child to child (Welsh Government, 2010). As we move towards an enhanced child focused curriculum it is important to consider the learning style of all individuals when planning activities across the curriculum to ensure all learning is accessible and promotes development (Donaldson, 2015).
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National curriculum level descriptions

“The following level descriptions describe the types and range of performance that learners working at a particular level should characteristically demonstrate. In deciding on a learner’s level of attainment at the end of a
key stage, teachers should judge which description best fts the learner’s performance. Each description should be considered in conjunction with the descriptions for adjacent levels

By the end of Key Stage 2, the performance of the great majority of learners s likely to be within the range of Levels 3 to 6, and by the end of Key Stage 3 within the range 4 to 7. Level 8 s available for very able
learners and, to help teachers differentiate Exceptional Performance at Key Stage 3, a description above Level 8 is provided.

Level 1

Learners use mathematics as an integral part of classroom activities. They represent their work with objects or pictures and discuss it. They count, order, add and subtract numbers when solving
problems involving p to 10 objects, and can read and write the numbers involved. They count on and back in steps of different sizes and from different numbers. They measure and order objects using
direct comparison, and order events. They are aware of the value of different coins. They use everyday language to compare and to describe positions and properties of regular shapes. They recognise,
use and make repeating patterns. They sort and classify objects, demonstrating the criterion they have used

Level 2

Learners talk about their work using familiar mathematical language, and represent it using symbols and simple diagrams. They count sets of objects reliably, and use mental recall of number facts to
10 to add or subtract larger numbers. They order numbers up to 100. They choose the appropriate operation when solving addition or subtraction problems. They identify and use halves and quarters
in practical situations. They recognise sequences of numbers. They use mental calculation strategies to solve number, money and measure problers. They use everyday non-standard and standard units
to measure length and mass. They distinguish between straight and turning movements, recognise half-turns and quarter-turns and right angles in turns. They sort objects and classify them using more
than one criterion. When they have gathered information, they record their results in simple lsts, tables, diagrams and block graphs;

Level 3

Learners organise their work, check results, and try different approaches. They talk about and explain their work. They use and interpret mathematical symbols and diagrams. They find particular

examples that satisfy a general statement. They use place value in numbers up to 1 000 to make approximations. They use decimal notation in recording money, and recognise negative numbers in
the context of temperature. They develop further mental strategies for adding and subtracting numbers with at least two digits. They use mental recall of the 2, 3, 4, 5 and 10 multiplcation tables
in solving whole-number problems involving multiplication and division, including those giving fise to remainders. They use standard units of length, capacity, mass and time. They classify shapes in

various ways. They extract and interpret information presented in simple tables and lists, and construct and interpret bar charts and pictograms

Level 4

Learners develop their own strategies for solving problems, and present information and results systematically. They search for a solution by trying out ideas of their own. They use their understanding
of place value to multiply and divide whole numbers by 10 and 100. They use a variety of mental and written methods for computation, including recall of multiplication facts up to 10 x 10. They add
and subtract decimals to two places. They check their results are reasonable by considering the context or the size of the numbers. They use simple fractions and percentages to describe approximate
parts of a whole. They recognise and describe number patterns and relationships and use simple formulae expressed in words. They use their knowledge of shape to make 3D mathematical models
draw common 2D shapes in different orientations on grids, and reflect simple shapes in a mirror line. They choose and use suitable units and instruments, reading, with appropriate accuracy, numbers
on a range of measuring instruments. They find perimeters of shapes, areas by counting squares, and volumes by counting cubes. They use and interpret co-ordinates in the first quadrant. They collect
discrete data, group data where appropriate, and use the mode and median as characteritics of a set of data. They draw and interpret frequency diagrams and construct and interpret simple ine
graphs. They understand and use simple vocabulary associated with probabilty.

Level 5

Learners identify and obtain information to solve problems, and check whether their results are sensible in the context of the problem. They describe situations mathematically using symbols, words
and diagrams and draw their own conclusions, explaining their reasoning. They make general statements of their own, based on available evidence. They use their understanding of place value

to multiply and divide whole numbers and decimals. They order, add and subtract negative numbers. They check their solutions by applying inverse operations or estimating using approximations.
They calculate fractional or percentage parts of quantities and measurements. They construct and use simple formulae involving one or two operations. They use co-ordinates in all four quadrants.
They measure and draw angles to the nearest degree. They recognise, identify and describe all the symmetries of 20 shapes. They convert one metric unit to another and know the rough metric
equivalents of imperial units in daily use. They make sensible estimates of a range of everyday measures. They find areas of rectangles and triangles and volumes of cuboids. They read scales on maps,
plans and graphs. They use the mean of discrete data and compare two simple distributions. They interpret graphs, diagrams and pie charts. They use the probability scale from 0 to 1, and appreciate
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Learners recognise familiar words in simple texts. They use their knowledge of letters and sound-symbol relationships in order to read words and to establish meaning when reading aloud. In these
activities they sometimes require support. They express their response to poems, stories and non-literary texts by identifying aspects they like.

Learners' reading of simple texts shows understanding and is generally accurate. They express opinions about major events or ideas in stories, poems and non-literary texts. They use more than
one strategy, such as phonic, graphic, syntactic and contextual, in reading unfamiliar words and establishing meaning.

Learners read a range of texts fluently and accurately. They can use appropriate strategies in order to read independently and establish meaning. In responding to literary and non-literary texts they show
understanding of the main points and express preferences. They use their knowledge of the alphabet to locate books and find information.

In responding to a range of texts, learners show understanding of significant ideas, themes, events and characters, and are beginning to use inference and deduction. They refer to the text when
explaining their views. They locate and use ideas and information on a specifc topic from more than one source, and use them effectively.

Learners show understanding of a wide range of texts, selecting essential points and using inference and deduction where appropriate. In their responses, they identiy key features, themes and
characters, and select relevant words, phrases, sentences, images and other information to support their views. They retrieve and colate information from a range of sources,

In reading and discussing a wide range of texts, learners select relevant words, phrases and information in order to comment on their significance and effect. They are able to identify different layers
of meaning in text. They give personal responses to both lterary and non-literary texts, referring to aspects of language, structure, themes, images and ideas in justifying their views. They summarise
a range of information from different sources.

Learners show understanding of the ways in which meaning and information are conveyed in a range of texts. They articulate personal and citical responses to literary and non-literary texts, showing
awareness of their thematic, structural, linguistic and visual features. They select and synthesise  range of information from a variety of sources.

Learners' response is shown in their appreciation of and comment on a range of texts. They analyse and evaluate how particular effects are achieved through the use of linguistic, structural and
presentational devices. They select, analyse and synthesise information and ideas, commenting on the ways in which they are presented in different texis.

Learners confidently sustain their responses to a demanding range of texts, developing their ideas and referring in detail to aspects of language, structure and presentation. They make apt and careful
comparison between texts, including consideration of audience, purpose and form. They identify and analyse argument, opinion and alternative interpretations, making cross-references where
appropriate.





image7.png
Key Stage 2 English

Attainment target 3: Writing

Level 1

Level 2

Level 3

Level4

Level 5

Level 6

Level 7

Level 8

Exceptional
Performance

Learners' writing communicates meaning through simple words and phrases. In their reading or their writing, they begin to show awareness of how full stops are used. Letters are usually clearly
shaped and correctly orientated.

Learners' wiiting communicates meaning in both creative and factual forms, using appropriate and interesting vocabulary and showing some awareness of form and the reader.Ideas are developed in
2 sequence of sentences, sometimes demarcated by capital letters and full stops. Simple, monosyllabic words are usually spelled correctly, and where there are inaccuracies the alternative is phonefically
plausible. In handwriting, letters are accurately formed and consistent in size.

Learers’ wiiting is often organised, imaginative and clear. The main features of different forms of writing are used appropriatel, beginning to be adapted to different readers. Sequences of sentences
are used to develop ideas and words are sometimes chosen for variety and interest. The basic grammatical structure of sentences is usually correct. Spelling is usually accurate, including that of
common, polysyllabic words. Punctuation to mark sentences — full stops, capital letters and question marks — is used accurately. Handwriting is legible and work is appropriately presented.

Learners' witing in a range of forms s lively.Ideas are often sustained and developed i interesting ways and organised appropriately for the purpose and reader. Opinions are stated and supported
with some reasons given. Vocabulary choices are often adventurous and words are sometimes used for effect. They are beginning to extend meaning and use different sentence structures. They organise
their writing into paragraphs. Speling conforms to regular patterns and is generally accurate. Full stops, capital letiers and question marks are used accurately and they are beginning to use punctuation
within the sentence, including inverted commas for speech. Handwriting is clear and legible and, where appropriate, presentation is adapted according to the task.

Learners' witing s varied and interesting, conveying meaning clearly in a range of forms for different readers, using a more formal style where appropriate. They express opinions, supported by reasons.
Vocabulary choices are imaginative and words are often used precisely. Simple and complex sentences are organised into paragraphs. Words with complex regular patterns are usually spelled correctly
A range of punctuation is generally used accurately. Work is legible and well presented.

Learners' writing often engages and sustains the reader’ interest. They show some adaptation of style and register to different forms, including using an impersonal style where appropriate.
They present information for various purposes and express opinions, developing some points in support of a point of view. They use a range of sentence structures and varied vocabulary to create
effects. Spelling i generally accurate, including that of iregular words. A range of punctuation is usually used correctly to clarify meaning. Ideas are organised into effective paragraphs. Work is legible
and well presented.

Learners' writing i confident and shows appropriate choices of tyle in a range of forms, Writing is coherent, sustained and developed. In literary writing, characters and settings are developed and,
in non-literary writing, ideas are organised and coherent. They sustain arguments and offer convincing evidence in support of their views. A range of sentence structures and vocabulary are accurately
and effectively used. Spelling s correct, including that of complex rregular words. Paragraphing and correct punctuation are used for clarity and effect. Work is legible and wel presented

Learners' writing shows the selection of specific features or expressions to convey particular effects and to interest the reader. Flair and originality is evident within their written work. Literary writing
shows control of characters, events and settings and shows variety in structure. Non-iterary writing is coherent and gives clear points of view. They structure their arguments, offering evidence
consistently. The use of vocabulary and grammar enables fine distinctions to be made or emphasis achieved. Writing shows a clear grasp of the effective use of punctuation and paragraphing. Work is
legible and well presented

Learners' witing has shape and impact and shows control of a range of styles, maintaining the interest of the reader throughout. Literary writing uses structure as wellas vocabulary for a range

of vagative ftcs,and non erey riing & coheren,eesoned an porsive, & vty o grammatal consnucton ar puncisonfusd acurately e appacvitly nc whh s
Paragraphs are well constructed and linked in order to dlarify the organisation of the writing as a whole. Work is legible and well presented.
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