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Lit Review
Assessment for leaning (AFL) plays a crucial role within education. There is evidence that AFL is essential for the teaching and learning development, which further provides a range of purposes diagnostic, achievement, progress, etc. While the key purpose of AFL continues to support education however, Gibbs (2006, p.23) argues that there is a strong connection between assessment practice and student success “frames learning, creates learning activity and orients all aspects of learning behaviours”. Previous research in AFL has discovered how pupils learn in a formative way. This view is highlighted by Black and William (1998) who believed pupils within an educational setting learn and accomplish higher expectations through implementing AFL in comparison to those pupils who do not. Further evidence supporting Black and William (1998) views of the importance of improving the standards throughout classroom assessment have been demonstrated `Inside the Black Box’. As Black and William (1998) concludes that “assessment is an essential component of classroom work and that its development can raise standards of achievement” (reference). However, Hedge (2000) stated that AFL can also break educational learning opportunities by causing frustration as well as embarrassment and allowing pupils to receive lack of self-esteem this may stay with the pupil.  Possibly the initial stage of the entire AfL method is establishing what the pupils’ educational goals would be (Wiggins & McTighe, 2000) At present, the essential targets are possibly most exemplified by government standards or the Curriculum. Corresponding to Heritage (2007), generally government guidelines “do not provide a clear progression for understanding where students are relative to desired goal” (p. 142). With no determined clear development, practitioners must develop a “big question” within thought (Black & Wiliam, 2009). A focus preference study suggests that pupils can become “challenge seekers” instead of  “challenge avoiders” (Meyer, Turner, & Spencer, 1997) once encouraged through process over implementation. Pupils understanding their goals are able to have critical motivational and cognitive impacts (Brookhart, Andolina, Zuza, & Furman, 2004), as pupils improve their own work and self-worth (Covington, 1992) while correctly assessing their personal work (Sadler, 1989). Furthermore to Sadler‘s (1989) and Wiliam and Thompson (2007) they mentioned three vital processes in education and understanding: confirming where exactly the pupils are in their education and confirming where the pupils are also what will need to be achieved for the pupils to get there. There is a model which is created by Sadler (1989) this explains the significance of recognising the gap among what the pupil presently understands and the required aim for the pupil to achieve. Establishing an appropriate challenge aim for the pupil is vital. The pupil may perceive the gap as being too challenging this then could be unattainable. Having said that, if the pupil perceives the gap as being too small, this could then lead to the pupil not pursuing. There is a metaphor which states the gap requires to be “just right”. The “just right” (Heritage, 2007) gap was created by a scholastic psychologist, the area of proximal development (Vygotsky, 1978; 1986). Known as the proximal development is an area where Vygotsky hypothesizes education and progress can happen. This is described as the distance between the pupils ability to of what he/she could accomplish during an individual problem solving and the intensity of the problem solving that the pupil is able to achieve with the assistance of an adult. Throughout these methods, cognitive growth appears as the pupil takes on the problem-solving method. Wood, Bruner, and Ross (1976) created the phrase “scaffolding” this describes the support pupils are given provided by their practitioners in the zone of proximal development. This enables the practitioner to move the pupil from what they know to what they will need to know next. Furthermore, other scholars mention that formative assessment should recognise what the pupils may accomplish within in the area of proximal development (Shavelson, 2006; Torrance & Pryor, 1998). As mentioned, “formative assessment gathers and uses information about students’ knowledge and performance to close the gap between students’ current learning state and the desired state by pedagogical actions” (Shavelson, 2006, p. 3). Formative assessment is required to gather quality learning evidence to be successful. Corresponding to Heritage (2009a, 2009b), there isn’t a necessarily a better way of gathering evidence than others, although choices must be suitable for the purpose, associated with educational targets, set within the learning which become the aim of the lesson, then offer adequately thorough evidence for achievement.
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