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AI Acknowledgment
1. Personal Development Plan
“Ask me questions to help me identify my strengths and areas for development as an early years education student. Help me consider realistic goals and ways to measure my progress, without writing my plan for me.”
2. Reflective practice poster
“Explain the main differences between Gibbs’, Kolb’s and Schön’s approaches to reflection. Suggest questions I could investigate and reliable original sources I could read to understand their application in early years settings in Wales. Do not write my poster.”
3. Professional practice essay
“Help me plan my research into how early years practitioners meet children’s individual needs and support inclusion in Wales. Suggest research questions, useful search terms and relevant Welsh research and guidance. Explain how I can evaluate these sources critically, without writing any of my essay.”
I acknowledge the use of Grammarly on 25th of October 2026 to check the spelling, punctuation, and grammar of my own writing. I pasted my drafts into Grammarly and reviewed its suggested corrections. I did not use Grammarly to re-word my work. 






Personal Development Plan
	No
	Improvement and Development Goals
	Success Criteria

(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	What will this help me to achieve?
	Achievements

(3 monthly review)

	1
	I will improve my time management.
	I will submit every assignment on time and complete my weekly study sessions.
	I will use a weekly timetable, divide assignments into smaller tasks and study using Pomodoro sessions.
	I will start this week and review my progress every Sunday.
	I will balance university, school work and rest, reducing pressure before deadlines.
	At my three monthly review, I will compare planned study hours with completed tasks.

	2
	I will develop my academic writing.
	I will produce clearer paragraphs and use feedback to improve my next assignment.
	I will plan each essay, follow the marking criteria and proofread my work before submission.
	I will practise throughout this term, checking progress after each assignment.
	I will explain my ideas clearly and build confidence in writing about early years education.
	At my three monthly review, I will identify improvements in my tutor feedback.

	3
	I will improve my research and referencing.
	I will support my assignments with academic sources and accurate references.
	I will use the university library, record source details and follow my course referencing guidance.
	I will practise weekly and check references before every submission.
	I will strengthen my arguments, acknowledge other writers and understand the evidence behind educational approaches.
	At my three monthly review, I will check whether referencing corrections have decreased.

	4
	I will build confidence in university discussions.
	I will contribute one relevant point or question during each teaching session.
	I will prepare notes, complete required reading and practise explaining my views aloud.
	I will begin at my next session and reflect each week.
	I will communicate more confidently with tutors and classmates and learn through discussing different perspectives.
	At my three monthly review, I will reflect on my participation and confidence.

	5
	I will deepen my knowledge of child development.
	I will explain key theories and connect them to examples from school.
	I will revise lecture notes, create summaries and compare theories with observations while maintaining privacy.
	I will revise each week throughout this term.
	I will connect university learning with my work and make more informed decisions when supporting children.
	At my three monthly review, I will assess my understanding through practice questions.

	6
	I will develop my reflective practice.
	I will identify strengths and areas for improvement after learning experiences.
	I will keep a reflective journal, consider feedback and set a next step.
	I will write one reflection each week this term.
	I will recognise how my values and behaviour influence my learning and my support for children.
	At my three monthly review, I will examine how my reflections have informed changes.

	7
	I will maintain my wellbeing while studying.
	I will follow a manageable routine that includes study, exercise, sleep and breaks.
	I will protect rest time, set realistic priorities and seek university support when needed.
	I will monitor my routine weekly throughout the academic year.
	I will develop resilience and stay motivated when managing competing responsibilities.
	At my three monthly review, I will consider my energy, motivation and ability to manage university demands.




[image: ]
Professional practice and meeting children’s individual and inclusive needs in Wales
Professional practice combines specialist knowledge, ethical judgement and accountable action to support children’s learning, development and welfare. A professional must justify decisions, recognise limitations and continue learning. The Education Workforce Council (2025) identifies responsibility, integrity, collaboration, leadership, knowledge and professional learning as expectations for registered practitioners. Within early childhood provision, meeting individual needs requires understanding each child while removing barriers to shared experiences. This essay argues that relationships, informed safeguarding, partnership, observation and children’s rights are interdependent aspects of inclusive professional practice.
Communication and relationships
Communication enables practitioners to understand children’s interests, recognise distress and support participation. Welsh Government (2023) guidance describes enabling adults as responsive to communication expressed through actions, words and behaviour. Consequently, listening requires more than asking questions. Practitioners might use gestures, photographs, communication boards or additional processing time. For example, offering visual choices can enable a child with limited speech to influence an activity (Welsh Government, 2021). Requiring spoken answers from everyone would risk confusing communication differences with limited understanding.
Waldron, Rhys and Taylor (2014a) found that warm adult interactions were associated with approximately 20% higher observed child involvement than cool interactions. This association supports prioritising sensitive engagement, although it does not establish that warmth alone caused improvement. Observations capture particular moments and cannot fully explain individual differences. Nevertheless, the findings suggest that purchasing resources without improving interactions may overlook an important influence on engagement.
Relationships with families also provide information about routines, languages and experiences that practitioners cannot obtain through classroom observation alone. The Welsh Government’s (2020) Talk With Me plan promotes early communication support and recognises Wales's bilingual context. Practitioners should therefore discuss children’s communication across their languages rather than interpret unfamiliarity with English as evidence of difficulty. Respectful relationships must also maintain professional boundaries, including appropriate digital contact and fair treatment (Education Workforce Council, n.d.).
Knowledge, understanding and safeguarding
Knowledge of development helps practitioners interpret behaviour and adapt provision without assuming that all children progress identically. Morgan and Miles (2023) place child development at the centre of Welsh early childhood policy and connect meaningful experiences with reflective improvement. For example, a child avoiding group activities might need reduced sensory demands, familiar support or a different communication approach. Labelling the child as uncooperative before investigating these possibilities could reinforce exclusion.
Estyn (2025) identifies structured professional learning and purposeful teaching as strengths in Welsh schools, while noting inconsistent practice and constraints on training. This suggests that individual commitment needs organisational support, including supervision, shared reflection and time to apply learning. However, inspection evidence identifies patterns of practice rather than proving that a particular training course improves outcomes. Practitioners should evaluate whether learning changes children’s actual experiences.
Safeguarding knowledge is essential because children cannot benefit fully from provision when their safety is compromised. The Wales Safeguarding Procedures explain that practitioners should report concerns to the relevant local authority and understand emergency arrangements (Social Care Wales, n.d.b). Practitioners should record concerns accurately, follow reporting procedures, and avoid conducting an independent investigation (Social Care Wales, n.d.c). Waiting for certainty may delay protection. Equally, a change in behaviour should prompt careful consideration rather than an unsupported conclusion that abuse has occurred.
Confidentiality requires informed judgement. Social Care Wales (n.d.a) explains that data protection permits justified information sharing and that decisions should be necessary, proportionate, timely and recorded. Therefore, confidentiality cannot mean promising complete secrecy (Social Care Wales, n.d.d). Practitioners should explain information sharing sensitively while prioritising protection. Inclusive safeguarding also requires accessible communication so that disabled children and children using different languages can express concerns and understand available support (Social Care Wales, n.d.d).
Partnership and working across agencies
Partnership combines knowledge held by children, families, educators and specialists. Welsh Government (2015) guidance places the person at the centre of educational planning. Families contribute understanding of daily life, while practitioners contribute observations of learning and participation. Differences between these accounts should encourage investigation. A child communicating confidently at home but remaining silent in a setting might experience anxiety or environmental barriers that neither account reveals independently.
The Additional Learning Needs Code for Wales emphasises participation and coordinated support (Welsh Government, 2021). Where appropriate, collaboration might involve the additional learning needs coordinator, health visitor and speech and language therapist. A shared plan can connect specialist advice with everyday play rather than leave recommendations isolated in reports. Clear responsibilities, agreed outcomes and review dates help practitioners determine whether support is delivered and useful.
However, involving several professionals does not automatically create effective partnership. Conflicting advice, inaccessible terminology and repeated meetings can create barriers to effective partnership (Welsh Government, 2015). Practitioners should explain decisions clearly, seek children’s views through suitable methods and challenge arrangements that exclude parental knowledge. Services must also recognise language preferences and practical barriers to attendance (Welsh Government, 2021). Partnership is meaningful when it changes provision, rather than merely demonstrating that professionals have met.
Transitions illustrate the importance of continuity. Waldron, Rhys and Taylor (2014b) identified varied transition practices and concerns about assessment communication within the former Foundation Phase. Although this research predates Curriculum for Wales, it highlights a continuing professional issue. Information should describe effective support, relationships and interests, enabling receiving practitioners to maintain security while recognising that children’s needs can change.
Observation and the planning cycle
An effective cycle involves observing, interpreting evidence, planning responses, implementing changes and reviewing their effects (Welsh Government, 2023). Welsh Government (2023) recommends using observation and developmental knowledge to plan experiences that support and challenge learners. Observations should therefore influence decisions rather than produce records. For example, noticing a child repeatedly watching construction play without joining could lead to accessible materials, a smaller group or sensitive adult support.
Review should consider whether the child participates more confidently and enjoys the experience. If an adaptation produces little improvement, practitioners should reconsider their interpretation rather than blame the child (Welsh Government, 2023). Family perspectives and observations over time can strengthen understanding. Families should review these decisions so professionals can test assumptions against children’s experiences across different environments over time. Records should distinguish what happened from assumptions about motivation to reduce the risk that labels shape future expectations (Welsh Government, 2015).
Taylor et al. (2015) evaluated the Foundation Phase through multiple research methods, demonstrating the value of examining implementation alongside outcomes. Their work offers contextual evidence rather than a universal formula for current settings. Likewise, Waldron, Rhys and Taylor (2014b) found that observation and assessment were not regularly evident in sampled provision. This historical finding illustrates how a commitment to individualisation can remain incomplete when daily practice lacks systematic review.
The same evaluation found improved attainment associated with Foundation Phase provision but no evidence that it had reduced attainment inequalities at the end of Key Stage 2 (Taylor et al., 2015). This distinction matters because average improvement can conceal persistent disadvantage. Practitioners should therefore review who benefits from provision, considering individual children's participation and progress alongside overall group outcomes. Equal access to an activity does not necessarily provide equal opportunity to benefit from it.

Planning must also preserve children’s agency. The Playwork Principles Scrutiny Group (2005) describes play as freely chosen, personally directed and intrinsically motivated. Excessive adult direction can therefore undermine the very engagement planning aims to support. A balanced response provides accessible opportunities and purposeful support while allowing children to develop their own ideas. Inclusion requires adapting experiences without unnecessarily separating children from peers.
Children’s rights and professional judgement
The United Nations Convention on the Rights of the Child provides an ethical framework for professional decisions. The Children’s Commissioner for Wales (2024) translates rights into educational practice through embedding rights, equality, empowerment, participation and accountability. These principles require practitioners to examine whose voices influence decisions and who encounters barriers. Rights should shape routines, resource choices and relationships throughout provision.
The Convention’s principles of nondiscrimination, best interests, development and respect for children’s views connect directly with inclusive practice. Participation must include children who communicate without speech, using observation, familiar adults and accessible choices. However, adults should avoid treating their interpretations as unquestionable expressions of children’s wishes. Checking responses over time can strengthen understanding and reduce adult bias.
For example, Article 12 supports listening to children, while Article 3 requires decisions to be guided by their best interests. Article 2 addresses discrimination and Article 6 concerns survival and development (Children’s Commissioner for Wales, 2024). Together, these principles link everyday choices to broader responsibilities to every child.
A routine that repeatedly excludes a child from outdoor play because adaptation is inconvenient should prompt review of staffing, access and resources. The Children’s Commissioner for Wales (2024) emphasises accountability and opportunities to question decisions. This means inclusion should be judged by children’s experiences, not by the existence of a policy alone.
Overall, effective professional practice brings ethical responsibility and informed action together. Relationships reveal needs, safeguarding protects welfare, partnerships coordinate support and observation tests whether provision works. Welsh research offers valuable evidence, while guidance establishes expectations that practitioners must translate into daily decisions. No single approach guarantees inclusion. Practitioners need to question assumptions, evaluate adaptations and remain accountable to children and families. When children’s rights guide this process, individual support can strengthen belonging, participation and meaningful opportunities for development.
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