[image: U:\UWTSD Logo.jpg]

LEVEL 6       
                                                                      
SEMESTER 2                                                                         


MODULE CODE: SHSS6078
Assessment in Physical Education
aSSESSMENT TYPE: aSSIGNMENT 
Assessment/Component: 1
COMPONENT WEIGHTING: 50%
WORD COUNT: 3000 WORDS 
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Assessment portfolio:
You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken. 
The portfolio should contain four parts:
1. A detailed rationale underpinning the creation of the rubric. This should be firmly based on high quality and relevant literature form the field. 
2. An assessment rubric to assess outcomes within a physical education lesson (please include a copy of the completed assessment).
3. Having used the rubric to assess a pupil, a report detailing the pupil’s current levels and their next stages of learning.
4. A critical reflection on the effectiveness of the assessment process undertaken. Use relevant literature to support this.

SUBMISSION DETAILS: 11th of April 2020, 3pm.
School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

	                Student No./Name:	
                                               Module:	
                                     Module Code: 


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	

	Which aspects do you consider could have been improved in this piece of work?
	

	What have you found most satisfying whilst undertaking this submission?
	

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:













	 Submission date: 
via Turnitin
	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 




Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single .pdf file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing as described in UWTSD Harvard Referencing Handbook on the Library website https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/library-and-learning-resources/infoskills/harvard-eng.PDF
· Correct spelling and punctuation, using UK English
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!
Rubric Rationale

In order to devise a rubric sufficient to assess a pupils’ ability within physical education, you must decide what defines a person as physically educated. In 1965, Cassidy (1965) explains that society’s values and beliefs influenced different concepts and programmes in relation to man and the body. 55 years on, have we really moved that far away from Cassidy’s (1965) statement? Recently, The World Health Organization (2020) realised disturbing statistics, stating that since 1975 worldwide obesity levels have somewhat tripled. In 2016, over 1.9 billion adults over the age of 18 were overweight and a staggering 650 million being identified as obese. With Donaldson’s (2015) ‘Successful Futures’ Curriculum being implemented within schools, delivering “PE” as a means of sustaining pupil’s development of ‘Health and Well-being’ supports Cassidy’s (1965) earlier statement physical education adapts to answer the demand of society. 

As a magnitude of today’s society many people regard physical education to be less important as physical literacy, for physical literacy is lifelong participation and not just curriculum based. Whitehead (2013) is an advocate for physical literacy and highlights that physical literacy is “much wider” than physical education, physical literacy is all forms of physical activity. Castelli (et al., 2014) suggests that physical literacy is a language within the education field, providing a framework that can be applied throughout a lifetime in turn increasing activity levels regardless of age. Whitehead (2010) portrays that physical literacy allows for development of physical competence, confidence, self-esteem and motivation. In relation to Deci & Ryan’s (2000) self-determination theory, higher motivation levels will result in greater learning outcomes and participation levels in and outside of physical education lessons. 

Metzler (2017) proposes that there are four learning domains within the subject of physical education: ‘Cognitive’, ‘Social’, ‘Physical’ and ‘Affective’. Learning within the four domains results in development of the whole child. The belief that physical education is just how good one can be at sport is thwarted by the work of Whitehead (2013), who states that the mind and body cannot be separated. In order for pupils to develop physically, they must be taught using a holistic approach. Metzler’s (2017) four learning domains ensure that pupils are able to be holistically developed, they will develop physical competence alongside many psychological and social aspects. The proposal of Whitehead, (2013) coinciding with the work of Metzler (2017), forms the basis of the rationale in which I will use to assess a pupil within one of their physical education lessons. 

There are two forms of assessment within physical education, ‘assessment of learning (summative)’ and ‘assessment for learning (formative)’. McManus (2008) highlights that summative assessment is overshadowing the use of formative assessment, however, McManus (2008) believes that formative assessment is equally important. Summative assessment acts as a way of assessing what has been learnt at the end of a session, as where-as formative assessment assesses where the individual is in relation to the desired goal and help plan a way to achieve it.
The devised rubric analyses four areas of the participants performance, social, cognitive, physical and skill acquisition. Within the four areas, there are specific marking points to look out for during the performance. The areas are located within 5 colours (levels), starting at ‘red’, moving up to ‘purple’, ‘yellow’, ‘green’ and ending at ‘gold’. The decision to use colours rather than a grade or level is due to physical education being very subjective, and opinion based. Bookwalter (1936) states that physical education frequently marks pupils incorrectly and inadequately. In May 2013 the Secretary of State for Education demanded 
for ‘levels’ to be removed. Perhaps Pulfrey (et al., 2013) answers as to why by stating that grading pupils will have either a positive or negative effect on the pupils’ intrinsic motivation. Providing a pupil with a level or a score, they will then be comparing themselves against others in class. Depending on their grade, this may lead to negative effects as they could become over-confident or disheartened. Balmeo & Fabella (2018) state that grading pupils causes anxiety prior to the assessment, by giving pupils a colour, it softens the blow of receiving a low grade and also adds an element of fun within the rubric. If this rubric was to be used as a formative assessment tool, pupils could work their way up the colours and this would be more enjoyable instead of just grading them, as it hasn’t got the same serious, regimented feel.   

Within the four areas are key components which will be assessed: social focuses on ‘communication’, ‘isolation & game involvement’ and ‘levels of advice offered/questions asked’. These are included, as in the National Curriculum (WAG, 2008) it states, that pupils should develop skills such as literacy and communication, along with planning and reflecting within their physical education lessons. Communication is a fundamental life skill and being able to effectively communicate will enhance ones’ development greatly. The pupil will also be assessed on their use of questioning and level of help they deliver to fellow classmates. Goudas & Magotsiou (2009) explain by delivering cooperative based learning programmes in physical education, tpupils will experience positive social outcomes such as, confidence, communication and affiliation. Bailey (2006) supports the work of Goudas & Magotsiou (2006) by advocating that physical education allows pupils to develop their level of self-esteem. Bailey states this will not only benefit them in their physical education lessons, but throughout their everyday lives and other academic subjects. Within the rubric there is no mention of the pupils’ confidence or self-esteem levels, however, the decision was made due to the fact that communication, questioning and advising all take a level of confidence and self-esteem. By marking players on the elements within the rubric will ultimately inform you about the pupils’ confidence and self-esteem levels. In terms of assessing pupils’ isolation and game involvement levels, this was included within the social area of the rubric, for the Curriculum (WAG, 2008) demands that all pupils are included within the lesson. The reason as to why a pupil will isolate themselves and not be involved within the lesson is a result of two factors. The first being poor teaching and creating a lesson where it is not possible to include all pupils’ regardless of ability. The second reason, the pupil does not have the required social skills to interact and socialise with their peers. When analysing game involvement, it is not on the basis of how many touches or tackles the pupil makes, but if they are willing to get involved and show a willingness to cooperate and socialise with their classmates. By marking this way, it ensures that ability does not interpret the involvement of a pupil. The way in which the colours progress is simple, the more the pupils communicates, using questioning, offers advice and is involved within the lesson increases each colour along with isolation levels decreasing. The social marking criteria as follows: 
1. Performer shows no communication with teammates or teacher. Performer is isolated and game involvement is at a minimum. Performer does not offer advice to teammates/teacher nor do they ask for help from others (RED).
2. Performer shows little communication with teammates or teacher. Performer is often isolated and game involvement is at a low level. Performer rarely  offers advice to teammates/teacher and rarely asks for help (PURPLE). 
3. Performer shows basic communication with teammates or teacher. Performer is rarely isolated and game involvement is at a continuous level. Performer sometimes offers advice to teammates/teacher and sometimes asks for help (YELLOW).
4. Performer shows good communication with teammates or teacher. Performer is never isolated and game involvement is at a high level. Performer continuously offers advice to teammates/teacher and sometimes asks for help (GREEN).
5. Performer shows excellent communication with teammates or teacher. encourages teammates. Performer is never isolated and game involvement is at a very high level. Performer continuously offers advice to teammates and teachers and encourages teammates. Performer  sometimes asks for help (GOLD).
The cognitive area of the rubric was included to assess pupils’ decision making, stimulus response and knowledge and understand of the rules/tactics within their sport/activity. Bailey (et al., 2009) along with Bjorklund & Brown (1998) both advocate that physical education enhances pupils’ cognitive development drastically and believe that it is the subject with the most cognitive value, compared to other academic subjects. Fedewa & Ahn (2011) conducted research into the relationship between physical fitness and cognitive ability within children. The pair discovered that children had significant cognitive benefits from physical activity which also impacted their academic results. The work of Bailey (et al., 2009), Bjorklund & Brown (1998) and Fedewa & Ahn (2011) justified as to why cognitive ability needed to be assessed via the rubric I created.  

The colours progress as follows: 
1. Performer always makes irrational decisions which result in a negative outcome. Performer never anticipates or reacts to stimulus in an appropriate manner. Performer has very poor/NO knowledge of game rules/tactics (RED).
2. Performer often makes irrational decisions which result in a negative outcome. Performer rarely anticipates or reacts to stimulus in an appropriate manner. Performer has very little knowledge of game rules/tactics (PURPLE).
3. Performer rarely makes irrational decisions which result in a negative outcome. Performer sometimes anticipates or reacts to stimulus in an appropriate manner. Performer has basic knowledge of game rules/tactics (YELLOW).
4. Performer makes decisions that result in a positive outcome. Performers regularly anticipates or reacts to stimulus in an appropriate manner. Performer has good knowledge of game rules/tactics (GREEN).
5. Performer consistently decisions that result in a positive outcome. Performer always anticipates or reacts to stimulus in an appropriate manner. Performer has excellent knowledge of game rules/tactics. Performer analyses opponent and exploits flaws within their tactics/team (GOLD).
The way in which the colours progress are through the consistency of the pupils’ correct/incorrect decisions made, their ability to react and anticipate to a stimulus, i.e, a high ball in rugby and the pupils’ knowledge and understanding of rules/ tactics. The marking criteria will be able to identify the pupils’ cognitive ability as each component being assessed relies on decisions being made and quick thought process. 

An instrumental factor determining how developed a pupil is within physical education is their physical ability. This rubric does not distinguish physical ability as skill, instead focuses upon ones’ muscular strength and endurance. Along with their physical strength, posture, balance, agility and coordination skills. Heyman & Hillman (2014) suggest that higher physical ability, such as aerobic fitness result in healthier children both in mind and body. Posture examination was included to ensure that pupils’ do not put themselves at risk of future skeletal issues due to poor posture. Quka (et al., 2015) states that it has been a recent worry of many scientists and PE practitioners need to do more in teaching children regarding the importance of a good posture. If I can identify poor posture and enable a child to rectify it, then it more than deserves its place within the rubric. The way in which the colours progress within the physical component of the rubric is via the quality of the pupils’ muscular strength, fitness, posture, agility, balance and coordination:

1. Performer possesses very poor muscular endurance, very poor physical strength, very poor posture, very poor agility, very poor balance and very poor coordination skills (RED)
2. Performer possesses poor muscular endurance, poor physical strength, poor posture, poor agility, poor balance and poor coordination skills (PURPLE).
3. Performer possesses sound muscular endurance, sound physical strength, sound posture, sound agility, sound balance and sound coordination skills (YELLOW).
4. Performer possesses good muscular endurance, good physical strength, good posture, good agility, good balance and good coordination skills (GREEN).
5. Performer possesses excellent muscular endurance, excellent physical strength, excellent posture, excellent agility, excellent balance and excellent coordination skills (GOLD).

The final area of assessment is skill acquisition, it assess’ the pupil as follows: 
1. Performer has very poor skill acquisition and frequently performs incorrect technique. Performer uses incorrect skills to achieve outcome (RED).
2. Performer has poor skill acquisition and often performs incorrect technique. Performer uses incorrect skills to achieve outcome (PURPLE).
3. Performer has sound skill acquisition and often performs correct technique. Performer uses correct skills to achieve outcome (YELLOW).
4. Performer has good skill acquisition and more often than not performs correct technique. Performer uses correct skills to achieve outcome (GREEN).
5. Performer has excellent skill acquisition and consistently performs correct technique. Performer consistently uses correct skills to achieve outcome (GOLD).
Again, consistency and quality are used as a way to distinguish the progression of colours. Knowing when and what skill to perform to achieve the desired outcome takes hours of practice, Charlton (et al., 2005) highlights that in order for a skill to be mastered it must be taught frequently and taught well. By assessing the pupils’ ability to select and perform the correct technique of the skill, to achieve the correct outcome shows their skill acquisition ability. 

With the literature forming the basis of my devised rubric, I believe that I cover the key elements of physical education and have enough evidence to assess and create a report on a pupil. The rubric is of course an observational and summative form of assessment however, it can be used weekly by the child after my initial assessment to continue their physical development. 

Word count-2215
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Pupil Report


Name: Ben Aldred 
Age: 10
Gender: Male 
Overall colour: Green

After one lesion of assessment I have come to the conclusion that Ben is currently operating at level green on the rubric attached below. Ben’s lowest scoring colour was in the social domain. Ben showed little communication throughout the lesson with both teacher and peers. He was often isolated from the group and looked disinterested at times. Ben didn’t show a willingness to be involved in activities and games throughout the lesson and was happy to be by himself, getting distracted by the external environment. Ben looked unsure at times in relation to non-sporting games but did not ask for help or further explanation, he also rarely offered advice to his classmates and as a result scored the colour yellow for his social ability. 

Cognitively, Ben performed far better than socially. He anticipated and reacted well to different stimuli throughout the lesson and had particular success when intercepting the ball. His decisions made frequently resulted in a positive outcome for both himself and the team, Ben also showed great knowledge and understanding of rules and tactics of the games played during the lesson. Overall Ben has very good thought process and is able to make decisive decisions whilst performing, as a result, he scored the colour green for cognitive ability. 

Ben showed good physical attributes for somebody his age. He had good muscular strength and endurance, competing at high intensity throughout the session. Ben also has good physical strength and used it well, particularly when beating players and shielding the ball from his opponents. Ben had good posture which will help minimise the risk of future skeletal issues, his agility was average although he had good balance skills. When performing Ben always looked assured on his feet and very rarely lost balance whilst performing skills. His coordination was good and he demonstrated this frequently through catching and throwing activities as well as kicking a ball. Overall, Ben scored level green for his physical ability. 

Skill acquisition is the area in which Ben really excelled, he looked silky and fluid when performing various skills and had very good technique. The consistency of his technique and skill acquisition is what impressed me the most and you could see other classmates trying to imitate his technique. He made the most complex skills look easy and always used the correct skill and technique to achieve the desired outcome. Ben scored level gold within the domain of skill acquisition and was an example for the rest of the class to follow. 

With all four domains in consideration, level green is a fair assessment of Bens’ overall ability level with physical education. To further his development, allowing Ben to develop his social skills will really give him an extra boost to his development within the subject. A sports education model styled term may be enough to allow Ben to develop his social skills whilst still developing physically and cognitively. 

Words- 483


























Reflection of Assessment Process

Chroinin & Cosgrave (2013) state that implementing formative assessment within primary physical education lessons regularly, displays beneficial outcomes for both teaching and learning. As an assessor, I had the single opportunity of analysing the pupil, thus meaning that my assessment rubric became a summative assessment tool. Pastor (et al., 2013) advocates that subjective assessment tools such as mine, over the years have been extremely popular and are effective. However, Kirk (2013) highlights that new, alternative assessment tools have far greater educational value. Although my rubric would be classed as subjective, observational assessment, it has more depth than the traditional ‘watch and take note’ approach. The rubric used had specific skills and qualities which could be analysed through observational analysis. Hensley (1997) supports the use of the rubric created and used as he states that “I do advocate that teachers use observational analysis techniques combined with well-conceived scoring rubrics for meaningful skills assessment in physical education class”. If I was given the task of devising a rubric and assessing a pupil again, I would take a very similar approach as I believe that my rubric gives a great indication as to where the pupil is currently operating at in terms of their overall physical education. 

The pupil being assessed was oblivious to the fact throughout the assessment, had the pupil been aware that they were being assessed during the lesson there may have been different and unreliable results. If it was known to the pupil that they were being assessed, they may act in mannerisms that were uncharacteristic to themselves, creating a false representation of themselves. This would have resulted in the pupil receiving a colour (grade) which may not be accurate. Anonymous observation allows for pupils to act freely and in turn gives the assessor a more realistic and valid end grade. 

Leirhaug & MacPhail (2015) believe that the assessment for learning tool can be used as a means of linking their learning and movement within physical education lessons, to outside of school life. The rubric incorporated the work of Whitehead (2013) throughout, who advocates that physical literacy is more important to children as it will promote an active lifestyle outside of school. The rubric could act as a tool in which pupils could bring home to work on certain aspects of their physical development. It is extremely pleasing to see that my rubric could be used both in and out of school, as this means that more learning can occur which will only positively impact the pupil. Lochman (2000) suggests that teachers have limited time to teach pupils the required knowledge, if my rubric is able to help learning occur at home then it is certainly a huge positive to come out of the process. 

Although the rubric created was effective, one lesson of assessment isn’t enough to get a true reflection on the pupils’ ability. The consequence of one lesson of assessment means that you can only give a summative opinion based not on a full term of learning, but a one-off lesson where the pupil could have performed far better or worse than they have done throughout the year. Taras (2005) believes that summative assessment is only effective when it is used after a prolonged period of formative assessment. Another who supports the opinion of Taras (2005), is Harlen (2005) who believes that using one form of assessment without the other will have a negative effect, on both teacher and learner. 

Overall, the assessment experience went positively and the rubric produced feedback which can be given out to whom it may concern. The four areas of my rubric: ‘social’, ‘cognitive’, ‘physical’ and ‘skill acquisition’ are very similar the Metzlers’ (2017) four learning domains of physical education. Thus meaning that the rubric assesses what it should and the added element of Whiteheads’ (2013) beliefs surrounding physical literacy allow for the rubric to be used once the pupil has finished their PE lesson. If I had to change one element of the assessment process, it would be to assess the pupil over a longer course of time. This way, I am able to ensure that the pupil is performing at the level I am marking them to be as I will have better knowledge and understanding on the pupils’ ability. 

Words-711
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