Language and Literacy in the digital age

Defined by the National Storytelling Network (no date), Storytelling is an interactive form of human expression in which actions and words are used to uncover the elements and images of a story while encouraging the listener to engage. 

Firstly, the roots of storytelling, originates from the earliest evidence of stories from cave drawings in Lascaux and Chavaux, France. These drawings date as far back as 30,000 years (National Geographic Society, 2020). Storytelling originates from visual stories, for example cave drawings, which then evolved to oral storytelling, such as poems and by word-of-mouth stories were passed down from one generation to the next (National Geographic Society, 2020).
Secoundly,throughout history, stories have shaped our lives (BBC,2018). Children start to engage in story-telling by observing their parents at an early age, especially since they are the first storytellers in their lives. This influence can have a profound impact on a child’s life for example, if parents are living in poverty, it is more than likely children will result in poor language development (Swain,2013).  The welsh government (2017) outlines the importance for competent speech and language skills in order for children to establish and maintain social relationships as these are ‘crucial’ for life-long learning academic success. Thereby ensuring parents are included within the training programmes to prevent language delay in children.
[bookmark: _msocom_1]Thirdly, the oldest form of education is storytelling (Hamilton et al., 2005), but yet many teachers still believe that storytelling will reduce class time (Hamilton et al., 2005) but it doesn't. Furthermore, all of us know that reading is important (BBC, 2022). Teacher’s resistance to storytelling is due to a lack of confidence, feeling that the stories are too childish, thinking the language in storybooks is too difficult, and not understanding how to use storybooks in planning lessons (British Council, 2002). Therefore, if teachers do not prioritise storytelling, research shows that children with a lack of literacy skills are more than likely to perform worse in school leading to unemployment or even suffer from health and relationship problems (BBC,2022). 
South Wales (2016) reports that 89% of reception teachers in Wales claim that children are starting school with speech and language delays. 79% of these teachers state that children are incapable of speaking in full sentences, leaving children unable to express their feelings and thoughts resulting in poor language and literacy development (South Wales,2016). Having difficulty communicating can negatively impact a child’s holistic development (WJEC, 2019). Reporting that 81% of children with emotional and behaviour disorders have significant language deficiencies stated by The Royal College of Speech and Language Therapists (2019). Using the Foundation Phase profile, practitioners can access a child’s development stage before they start reception class. Baseline assessments can allow for early identification of speech and language delays by using the ladders of Language, Literacy and communication skills. Flying start settings support speech and language development by ensuring that training resources and competency frameworks are available to all practitioners (Welsh Government, 2017).
Using early interventions and accessing resources and gaining parental engagement, The Borgen Project (2015) highlights how disadvantaged families can break the cycle of poor literacy development. This can be broken if children are to be surrounded by books, as it contributes to a positive impact on their literacy however, not having the access to a book will have a negative outcome on their reading and writing development and suffer from poor communication skills (Welsh Government, 2020; The Borgen Project, 2015). Therefore, practitioners within the Early Years setting will continue to use storytelling and create rich experiences in order to increase a child’s oracy, written and reading skills (O'Neill, Banoobhai and Smith, 2016). 
The ability to articulate their feelings and thoughts can be resolved through the use of storytelling. The vocabulary of children is not something they are born with, yet it is something they can acquire and develop (Erickson, 2018). Montessori (2009) stated a child absorbs every word it hears vocalised, when a child says a particular word, it does so because it has heard it, and it holds it in memory. Young children behave in a comparable way, when children retain language, they become better prepared to verbalize their thoughts and experiences. Children can express themselves more evidently and become successful in conveying their thoughts and become aware of the feelings of others through storytelling. This corresponds with Article 13 of the UNCRC as children are entitled to freedom of expression. 
Early years settings in Wales aims to provide young children with a rich environment to ensure language development is promoted (Welsh Government, 2015). If storytellers are to create a rich, relaxing environment, stories will encourage children to listen and share stories about emotions allowing them to gain an insight of the value of feelings through conversation of their peers (Dettore 2002). This is supported by Vygotsky (1986) as he believed, children’s thoughts and language are shaped by the immediate environment, where a child grows, giving them the opportunity to express their thoughts and feelings through their cognitive development (Gnjatović, 2015).  Furthermore, Piaget believed teachers should give children the opportunity to create discussions and interactions between their peers to learn what is ‘wrong’ or ‘right’ to problem solve through the use of storytelling; this will allow a child to fill in the minor details of the story and to express their thought process (Hamilton et al., 2005)
As a result of applying discussions within the activity, children are able to participate in conversation, allowing them to develop their vocabulary growth and oracy skills. The children’s bureau (2017) emphases the importance’s of creating opportunities for discussion between the storyteller and the children. 
Having analysed the first activity, the use of frequent repetition aids to strengthen a child’s vocabulary and can be a powerful tool for creating rich environments (Mordsley, 2017, cited in British Council, 2017, p.1). Children of all abilities will benefit from repetition, but those who have English as an Additional Language or children who have Language disorders such as childhood apraxia (Atlanta Speech Therapy, 2016) will benefit more in particular stated by both Arnerich (2018) and Soni (2013). 
Reflecting upon both activities, as storytellers it is important that opportunities do arise to make predictions through the use displaying prosodic features such as stress, lengths of sound, tone, pitch, breath patterns; allowing the story to be more expressive (Rowe,2016). As a result of this, it opens up opportunities to capture children’s full attention to the story thereby endorsing engagement (Eder, 2007). Without the use of prosodic features, storytelling will continue be on the same note which will divert a child’s attention (Vendenaal, 2016). Vygotsky's theory of more knowledge ties into storytelling, with the storyteller as the more knowledgeable other. Through scaffolding, children mimic reading behaviours during storytelling, thereby children will eventually gain confidence in their own language and literacy development (Bruner, 1987).
In addition, both Pennycuff and Miller (2008) highlight that storytelling is one way to build children’s oral language skills in preparation for reading and writing so that they will be proficient in literacy.  Baker and Greene (1977) state that storytelling fosters the art of listening, as it incorporates individuals who are actively involved within the process. Rather than letting children just hear, It is important for children pay attention and to listen and think. 
The use of digital technology was a major difference within the activities to promote storytelling. Evidence to suggest that digital and e-books are more pleasurable in comparison to traditional storytelling, parents report that 48% of their children enjoy using digital devices, with 39% of children liking the interaction with the e-book (Kucirkova, 2016). Although, there is speculation from parents, thinking their child will become addicted to technology (Kucirkova,2016) through the use of digital storytelling. 42% of these children use digital media as a resource of fun (kucirkova, 2016), children are essentially gaining educational value, as they learn best when knowing they’re not being observed as children use a range of cues to differentiate between play and learning (Wing 1995, Keating et al; Howard, Bellin, and Rees 2003, cited in McInnes, Crowley, Howard and Miles, 2013). Therefore, the new curriculum puts great emphasises on the importance of practitioners creating meaningful environments, rich language and literacy experiences so that children are fully equipped for becoming lifelong learners (Welsh government, 2019). 
A child will then be able to participate fully in society, whether is it to be a basic digital skill you need in everyday life or for future employment (Government, 2019). The future of work is uncertain and technological advances are always developing (Wales Centre for Public Policy, 2017) playing an increasingly important role across to the economy and society (Government, 2019).  
Additionally, children learn the methods of communicating through digital storytelling, as they learn to operate digital technology appropriately in order to access particular audiences, share and edit and compose clear messages (Welsh Government, 2019).  Digital storytelling, it encourages children to organise and communicate their ideas (Robin,2008), ask questions, express opinions, and interact with other individuals (O’Byrne et al., 2018) in a unique meaningful way (Robin,2008), Additionally, Kosara and Makinkay (2013) found that it has been an effective tool for encouraging practitioners to engage in conversations with children and to promote understanding of the story’s comprehension. 
Furthermore, The digital Competence Framework is a new curriculum and is key to practitioners, in order for them to teach children digital skills and supports practitioners when planning lessons to incorporate new opportunities. The curriculum is set how so that children are prepared for adult and feel confident within their digital abilities so that they can be successful in today’s society (Welsh Government, 2018). As mentioned before, technological developments are always increasing and in Successful Futures, Professor Graham Donaldson states the importance for children to develop their digital skills to adapt and to keep up to current every changing technological world. 
To conclude, storytelling, never underestimates its power as it should not be forgotten. Storytelling has the ability to enhance their academic performances in the areas of their oracy, reading, writing and digital literacy skills and to encourage children to pursue their learning. There is evidence that using a combination of structured instruction with storytelling and play-based activities, both oral and digital forms, can effectively promote and develop a child’s literacy and digital literacy development. Practitioners should be mindful that the choice of story plays a role for the storytelling to meet its objectives. It has also been noted that practitioners and parents should work together to promote the best possible learning environment for the child, creating more positive mindsets which the New Curriculum for Wales articulates well. It is noted that in for children to fully participate in society, digital skills are necessary for life. Finally, It has been documented that digital literacy skills are needed as there becoming near-universal requirements for employment.

