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Introduction – 
This paper will examine the micro-teach session, the lesson planning process and a critical evaluation of personal experience and the use of emergent technologies to enhance the teaching and learning experience. The reflection will adhere to Gibbs’ (1988) reflective model of ‘Learning by doing’ and will incorporate the development of the lesson plan, the micro – teach delivery with consideration of the teaching and assessment strategies used and an academic critique of the effectiveness emergent technologies in helping learners to achieve their objectives. The paper will conclude with an evaluation of micro-teach, including feedback from tutor and peers and how this feedback can be applied in the future to improve professional development.
Reflection of Lesson Plan – 
On Wednesday the 26th of September, I had the nervous but excitable experiencing of delivering my first 30 minute micro-teach lesson to the peers on my course based upon a lesson plan which I developed over the previous days. Originally, I wanted to teach about the models and theories that explain how addiction is formed but after careful consideration of timing and the complexity of the topic, as well as, the previous knowledge of the learners making it difficult to accurately predict their level of understanding, I decided to instead base the lesson plan upon addictive behaviours and the variety of treatments that can be offered to addicts. 
Lesson planning has been described as an essential component of a teacher’s practice and the key to developing the teaching skill (Fautley and Savage, 2013). Before developing the lesson plan, I found all the sections to consider such as professional standards and assessment strategies quite daunting as I had never created a lesson plan before. In hindsight, the lesson plan allowed the building of confidence as the direction of the lesson was decided prior to the micro – teach (Haynes, 2007). The process used for lesson planning allows for the consideration of own knowledge and any gaps, the establishment of clear learning objectives and deliberation of effective teaching and assessment strategies (Savage, 2015). The creation of a lesson plan can also allow the teacher to develop their teaching style and consider alternative styles and differentiation of teaching and assessment strategies within the classroom (Fautley and Savage, 2013).
As part of the lesson plan, I had to consider the learners’ previous knowledge of the topic and any special educational needs of learners. I found this slightly difficult as it was the first time I needed to consider what needs a learner may have. I was aware that one learner had dyslexia and so I decided to use a blue background for the PowerPoint Slides as it’s easier for people with dyslexia to read as reading black on white can often be distorted (V1, V2) (Goodwin and Thomson, 2012). Whilst I adapted the PowerPoint to assist learners with dyslexia, I failed to adapt my worksheet by printing on blue paper which in hindsight I would improve next time as I would be consistent with the adaption of my resources. Another target from improvement relating to my PowerPoint is to consider the font used within the slides, tutor feedback suggested that it may not be legible in all environments. Whilst I did consider the size of the font to make it big enough for learners with visual impairments to be able to read and understand, I failed to consider that the style of the font could prevent some learners from being able to read it. 
The learning objectives for the micro-teach were determined to focus on the four categories within the cognitive domain of Bloom’s (1956) Taxonomy as well as being aligned with the UK Professional Standards Framework (UKPSF, 2011) . The first learning objective focused on the learners’ knowledge and comprehension by asking learners to choose a definition of the term ‘addiction’ and listing various addictive behaviours that they were aware of. This learning objective was planned for the beginning of the micro-teach in order to give learners’ knowledge of the core subject material (K1) before developing the knowledge.
The second learning objective focused on application and analysis as learners were required to distinguish which different treatments for addictions could be applied to a variety of addictive behaviours. This objective was planned for the majority of the lesson as it involved teaching learners about the variety of treatments available to addicts (A2) using a learning activity designed on a worksheet (A1, A2, K2). Overall, I was happy with the learning objectives and felt like they were achievable within the 30 minutes. 
Once the learning objectives were decided, I was able to plan the focus of the lesson with consideration to the teaching and assessment strategies for the lesson and align the plan with professional standards. There was a range of teaching strategies selected including group work, an icebreaker activity , discussion and a short period of lecturing. Once the strategies were decided, the use of emergent technologies were chosen using Kahoot and PowerPoint. There are however limits to the advantages of using emergent technologies within the classroom as Taylor (2012) cited in Atherton (2018) suggested that frequent internet use can limit a learner’s attention span which in turn reduces the learner’s opportunities to develop their cognitive abilities. It is also important to consider the benefits of using emergent technologies as the use of new technologies can motivate students, engage students in interactive learning and feedback and increase the learners experience of education by broadening their opportunity to learn new skills and use multiple learning formats (Siegal and Claydon, 2016). 
In my opinion, the emergent technologies that I chose for the micro-teach were appropriate and effective with helping my learners to achieve their learning objectives. Kahoot helped learners to define the term addiction and the PowerPoint aided the second task on the worksheet as it presented learners with factual information about several different addiction treatments. Although, in future I aim to explore alternative emergent technologies and examine the benefits of engaging students with various learning formats. For example, Quizlet is a website which uses virtual flashcards that can be useful for teachers to test their learners’ knowledge and useful for their learners to revise topics (Atherton, 2018). 
Reflection of Lesson Delivery – 
The micro-teach was scheduled for 3:30pm on the first day, I was slightly nervous about being the last of the day as I anticipated that some learners may feel bored after watching eight micro-teach lessons before mine and despite my levels of nerves increasing with every micro-teach before mine, I was surprisingly excited as this would be my first kind of teaching experience. 
At the beginning of the session, I discussed the two learning objectives with the learners to ensure that they were aware of the direction of the micro-teach and it would allow for evaluation at the end of the session to assess whether learners’ felt that they achieved the objectives. In order to reach the first objective, I planned a short icebreaker activity with students using Kahoot, an emergent technology for learners to choose a definition of addiction and group work for learners to discuss what addictive behaviours they can list (A1,K4). 
Kahoot is a game-based student response game which allows for learners to feel motivated and allows for the scene of the micro-teach to be set using an introductory question (Atherton, 2018). Before delivering the micro-teach, I had practiced using Kahoot on my own computer and tested the link on the PowerPoint slides. However, during the session, there was difficulty using the Kahoot game which caused a delay as I had to log in and find the quiz, which I felt slightly knocked my confidence during the session and increased the nerves, this improved once Kahoot was completed and we turned to the next task. This experience has definitely provided me with a target for improvement as in the future I will double check that all links or videos included within my PowerPoint slides work by checking on a different device to prevent delays in the delivery of future lessons.
Group work was used throughout the micro-teach for two activities to allow students to discuss addictive treatments and the effectiveness of various treatments on the behaviour. This was an appropriate method for teaching (K2) as research has suggested that learners can remember and retain the information taught in the session when working within a group compared to alternative teaching strategies (Cohen and Lotan, 2014). However, there was difficulty with using group work during the micro-teach as when I circulated to ensure that each group were understanding the task, one group in particular had gone off task and had failed to do the activity. Using this teaching strategy therefore presented an opportunity for me to build confidence with my classroom management as I was able to encourage them to get back on task and complete the activity read for class discussion at the end of the session. 
Another teaching strategy that was involved in the micro-teach was a short period of lecturing, where I was able to convey factual information and core information relating to the subject of addiction and treatments (K1, K2, A2). The information I provided regarding the treatment options of addictions was presented using PowerPoint slides (K4) which included key points and treatment names and I expanded on each point, by providing names of treatments and asking learners if they had knowledge of each treatment, it enabled me to assess their previous knowledge and how they would learn about addictions (K3). Overall, I was happy with using this teaching strategy as I felt it allowed learners to become engaged throughout by asking questions with regards to each treatment that I discussed. I also felt confident with the amount of information that I included on my PowerPoint sides as the limited amount enabled me to expand and give information to learners and ensure they were engaged by asking questions. 
The assessment strategies for the micro-teach were formative and included paper-based assessment and non – paper-based assessment. This assessment strategy was chosen as formative assessments have the advantage of allowing both the teacher and the learners being able to determine what knowledge and skills the learners have acquired (Heritage, 2010). The paper-based assessment would consist of a worksheet I created consisting of two activities for learners to list addictive behaviour in a bubble and then a small grid for learners to list addictive behaviours (A1). Each group was then given the opportunity to discuss their answers with the rest of the learners as well as give feedback about how effective they thought the activities were to the lesson.
Before the micro-teach, I was happy with the worksheet I created as it was just a simple worksheet with two activities (A1 A2, K2), however, once I set the first task to learners to list the addictive behaviours, I began to realise that I should have labelled each activity rather than just use a question at the top of the bubble for the list of addictive behaviours. When I circulated between groups, I noticed that three out of the four groups were writing the list in the wrong section so in hindsight, I could’ve directed them better with the task and how I wanted the task completed. In future, I will ensure that I discuss the activities better with learners to ensure they understand the worksheet. Feedback from the learners suggested that I could have improved my worksheet by including the addictive behaviours that I wanted learners to explore the treatments of, within the grid of the worksheet. Whilst I did consider including the list of addictive behaviours on the worksheet originally, I felt that it would clash with the first activity where learners were required to list various addictive behaviours as there would already be a list on the worksheet. 
The non-paper-based assessment strategy for the micro-teach included a discussion of the second activity to explore which treatments each group felt were effective for addictive behaviours such as drug-taking, drinking alcohol, stealing and gambling. The discussion occurred at the end of the session and allowed learners the opportunity to discuss any alternative treatments for addictions that were not mentioned during the session and for learners to give feedback about the activity and whether they felt that they had achieved the learning objectives. Overall, I felt that each group were engaged with the activity and the discussion as learners were able to develop their responses when asked a question which gave me the opportunity for me to assess their learning from the micro-teach. 
Conclusion
 Overall, I think my first micro-teach and first teaching experience went well as I was pleased with the feedback given from both my tutor and peers as well as my lesson plan and the delivery of the micro-teach. The experience has allowed me to learn the processes of planning a lesson and creating resources and provided me with targets for improving future practice as well as demonstrating the importance and effectiveness of using emergent technologies within a lesson. 
In the future, I will ensure that I take extra consideration into the anticipated difficulties of the lesson, learners’ previous knowledge and their special educational needs (V2) during the lesson plan as well as consider various forms of emergent technologies which could be effective within the lesson (K4).
With regards to the actual delivery of a session, I will ensure that I am familiar with using the emergent technologies to ensure there is no delays or problems on the day. I will also ensure that I explain any activities or tasks to ensure that learners understand what they should be doing in order to keep them engaged.
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