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A critical evaluation and the identification of next teaching and learning steps focusing on a study of an individual learner or a group of learners, based on an observed critical incident
Introduction
When considering critical incidents in teaching, it is important to note that a critical incident is not something which happens in isolation but is created. A critical incident is also not something which is necessarily negative as they can also be positive. They are also not necessarily something that will cause a major impact and can happen quite commonly in the classroom (Tripp, 2011) It is due to their significance that they are classed as critical. (Shapira-Lishchinsky, 2001)
It is because of the significance and impact of these incidents, that it is important that they are reflected on. (Shapira-Lischinsky, 2001) Refection allows for consideration of improvements which may be needed in practice. A reflective approach to teaching is therefore essential for teachers to reflect on any improvements needed to practice and to have the opportunity to apply relevant theories to current and proposed improved practice. (Tripp, 2011)
In order to fully assess the importance of critical incidents and their subsequent reflection, it is worth analysing a critical incident and the identified areas for potential research the incident has highlighted.  It is also important to assess why the role of reflection is important in teaching practice. Therefore, the role of critical reflection will also be discussed. Following this, a critical incident which occurred during observation will be discussed which will allow for focus on two or three areas of the incident which can be used for further discussion and potential further research. Three critical incidents were observed during 22nd and 23rd September 2021. The critical incident chosen has more areas for reflection. (See Appendices)
The Role of Critical Reflection
According to Hattie, if teachers are willing to look to improve their own teaching methods and monitor the impact of these methods, they are more likely to have a positive impact. This also gives teachers the chance to adjust their approaches (Killian, 2017). It is a method of performance management which helps to raise educational standards, but also improves pupil’s learning potential. The ability to be able to assess one’s own practice also highlights commitment to professional development. Stenhouse (1975) identified five key attributes of a reflective practitioner, and these are as follows: a commitment to questioning practice; the ability to critically reflect on their practice; be able to test and question theory; be able to appreciate being observed and receiving feedback and being committed to self-study and develop skills. (Zwozdiat-Myers, 2012)
A theory linked to reflective practice is the theory of the ‘experiential learning cycle’. This theory was first developed by Dewey but was later developed by Kolb (Petty, 2014) A diagram of the cycle can be seen below.

[image: Kolb&#39;s Learning Styles and Experiential Learning Cycle | Simply Psychology]
Kolb’s Learning Styles and Experiential Learning Cycle: Simply Psychology Website www.simplypsychology.org/learning-kolb.html
Kolb’s belief is that people learn best first-hand which then enables reflective thinking. His theory is focused on the four stages of learning modes and these are as shown in the diagram above. Kolb’s cycle evolved from the ideas of Dewey, Levin and Piaget.(Aubrey and Riley, 2019) 
Different to Kolb, in 1988 Gibbs developed a reflective cycle which included 6 areas. These were: description; feelings; evaluation; conclusions; actions and analysis (Mind Tools Website 2021). His idea was that the first three steps had to be followed to reflect on what happened. The last three steps allowed for refection o how to improve (Geoghegan, 2019)
Brookfield believed there to be only four areas to the reflective cycle and described these as lenses. Lens one being about self, lens two about the students, lens three about the peers and lens four about scholarship. Practitioners need to work through each lens be able to plan next steps (Brown, 2021)
Myers reflective cycle has the most dimensions to follow through. These are arranged in a semi-circle as in the diagram below
[image: Dimensions of Reflective Practice (Myers) | Download Scientific Diagram]
Myers’ Dimensions of Reflective Practice: Research Gate Website: www.researchgate.net/figure/Dimensions-of-Refelctive-Practice-Myers_fig1_333448235
Contrary to these cycles, however, Schön in 1987 believed that there should be more on the spot reflection. Therefore, believing that when a new or surprise encounter occurs, the practitioner should immediately reflect on this. (Zwozdiak-Myers, 2012)
Teachers must be committed to continuous professional development as it is an ever- changing profession. In Wales, the education is currently undergoing important changes with the introduction of the new curriculum beginning in September 2022. (Hwb Cymru website, 2020) 
Following a review by Professor Graham Donaldson, the curriculum is changing to provide a more integrated approach to learning and to give schools the opportunity to develop their own curriculum. It will also allow for more cross curricular learning. The new curriculum will be more of a continuum of learning for pupils and is more stage specific, rather than age specific. (Hwb Cymru Website 2020) Donaldson’s review highlighted the need for four key purposes of the curriculum which he identified as integral skills for learners. These are that children should be ambitious, capable learners; they should be enterprising, creative contributors; they should be ethical, informed citizens; and they should be healthy, confident individuals (Donaldson, 2015)
Another education reform in Wales worth noting as it highlights the need for continuous learning and reflection are the teaching professional standards. The five new professional standards have been created following collaboration between the Welsh Government and teachers. The five new standards have an overarching set of values. The new standards are pedagogy, collaboration, leadership, innovation and professional learning.  These are essential to a teacher’s practice and allows for reflection relating to these standards (Hwb Cymru Website 2020)
Observation
Garnteg Primary School is situated in a town in Torfaen County Borough Council. The school promotes healthy values and ethos. The school is a pioneer school in supporting the introduction of the new curriculum for Wales. As a result of this the school has established its own personal curriculum called ‘Climb to Sparkle’. The pupils are engaged and challenged in their learning using a range of teaching strategies, skills and up to date resources. The school is committed to ensuring equality of education and opportunity for all. (Garnteg Primary School Website)
In March 2019 there were 448 pupils in the school aged between 3 and 11 years old. This included pupils attending the nursery on a part time basis. The average proportion of pupils receiving free school meals over the preceding three years was 38%, well above the Wales average of 18%. The school had also identified 36% of pupils as having additional learning needs, well above the national average of 21%. 19 pupils were identified as being in the care of the local authority. Nearly all pupils are of white British ethnicity and come from homes where English is the main language. No pupils at the time of the latest Estyn report spoke Welsh at home. (Estyn School Report for Ganteg Primary School 2019 available at  www.estyn.gov.wales/provider/6782315  Accessed 28/09/21)
Anonymity has been applied to this information to ensure confidentiality of the school, its students and its staff.  This is in line with the British Educational Research Association (BERA) guidelines. These guidelines inform us that anonymity is important when carrying out research as institutions and individuals are entitled to this anonymity. (BERA, 2018)
Critical Incident linked to Donaldson’s Four Purposes
During observation on Wednesday 22nd September, the Year 4 class pupils were delivered a lesson on perimeter. The teacher gave a presentation on perimeter which included the theme of SpongeBob SquarePants. This seemed to keep the pupils’ attention, although at first this was primarily focused on SpongeBob SquarePants.
Following the presentation, the children were given tasks to do according to ability. Ability groups in the class are arranged using the school’s ‘climb to sparkle’ initiative. This means that there are three ability groups called, climb, to and shine. These ability groups are not arranged by the teacher, but the pupils who pitch their own ability level. 
One pupil in the sparkle ability group was struggling to understand the task and asked the teacher for help. The teacher subsequently asked the pupil to firstly find out if another pupil in the group could help. The pupil asked another pupil and as a result gained a better understanding of the task.
During this observation I questioned the teacher regarding the ‘climb to sparkle’ initiative and if there were occasions when children pitched their ability incorrectly or if they sometimes chose the easier option. The teacher stated that this very rarely happened. However, I in fact witnessed this happening during observation the following day. (See Appendix 2)
To allow for critical evaluation of this critical incident it is worthwhile assessing if any aspects of the incident can be linked to any of Donaldson’s four purposes. (Donaldson, 2015). The introduction of SpongeBob SquarePants into the teacher’s presentation would apply to pedagogy as to maintain this standard the teacher must use methods to secure the best outcomes. The teacher in this instance used the theme of SpongeBob SquarePants to not only try to maintain interest in the subject, but to try to initiate a better understanding by making it more interesting to the pupils. This in turn is helping the pupils’ wellbeing and helping them towards progression (Hwb Cymru Website, 2020)
The other aspect of this incident which would link into a standard is the use of the ‘climb to sparkle’ initiative for ability groups. The idea that the pupils are able to pitch their own ability is not only involving in their own learning but is quite innovative when it is the teacher who normally decides the ability groups. This is moving the pedagogy forward and is a controlled and measured technique applied to improve outcomes. This is also manageable and controlled as a positive climate for learning is ensured. (Hwb Cymru Website, 2020)
Literature Review
In order to further critically evaluate the critical incident, it is important to highlight elements of the incident which allow for further evaluation.  This will then lead the way for effective evaluation which will allow for further reflection and will also allow for identification of further steps needed. The two elements of the incident identified for further evaluation are peer collaboration and the use of the ‘climb to sparkle’ initiative.
In the critical incident identified a pupil in the class was struggling to understand the concept of perimeter and was encouraged to ask another pupil for help. The pupil, as a result gained a better understanding and was able to complete the task (See Appendix 2). 
The idea of peer collaboration can be linked to Vygotsky’s theory of the zone of proximal development. This theory focuses on the idea that there are some tasks which can only be completed independently, but there are also tasks which are too difficult to complete alone. The area in between these two concepts is the zone of proximal development. Berger in 2011 also referred to this as the ‘magic middle’. This is where children can complete a task but need the assistance of another child or children with more knowledge than themselves. (Rose, Gilbert and Richards, 2015) This theory would enforce what happened in the incident as despite both pupils being in the same ability group, a pupil required help from another pupil with a little more understanding. 
Nonetheless, a study conducted in 2011 by Fawcett and Garton found that children who worked together obtained a significantly higher score at the end of the activity, which was sorting cards into correct groups. However, the study also found that it was only the children with lower abilities who collaborated with children of higher abilities that showed a significant improvement. (Fawcett and Garton, 2011) However, this would seemingly disagree with what occurred during the critical incident where the children working together were of the same ability. Nonetheless, worth noting here is that the study was caried out with 100 Year 2 children of a high socio-economic background. (Fawcett and Garton, 2011). The same outcome may not be achieved with children form a low socio-economic background. The study was also conducted with Year 2 at an age when peer collaboration may have a different response to children in Year 4 at a different stage of development. (Fawcett and Garton, 2011)
Edward Thorndike would also dispute the effectiveness of peer collaboration as he believed that children should in fact be encouraged to work by themselves to complete tasks. This is achieved through methods of trial and error. This is achieved by connections between how actions strengthen outcomes and is achieved by reward. B.F. Skinner’s idea would also agree with this idea with his theory of classical conditioning, whereby learning is an active process and by where learners should use previous experience to help progression. (MacBlain, 2015). However, there was no reward offered to the pupils in the critical incident and the positive outcome was still achieved. The pupils also requiring help had no previous experience to draw upon as this was a new topic. Piaget also believed in the role of peer collaboration and believed that it both enriches communication and aids intellectual development. He also believed that children develop at different rates which can help to explain why peer collaboration is so beneficial. (MacBlain, 2015)
Both Piaget and Vygotsky also had the same belief that the transfer of knowledge is more linked to social interaction, rather than the actual transfer of knowledge. (MacBlain, 2015) This is explained in the identified incident as the pupils sharing knowledge through their social interaction led to an increase in knowledge. 
The second element of the critical incident worth more critical evaluation is the use of the ‘climb to sparkle’ initiative for the assignment of ability groups. To allow for critical evaluation, the theories regarding child centred learning, the different schools of thought on learning and the needs of the learner should be identified and discussed. Overall, however, it is important to know that each individual learns differently. (MacBlain, 2015) 
Child centred learning is at the heart of this incident. John Dewey believed in the importance of learner-centred pedagogy, allowing. (Aubrey and Riley, 2019). A common misconception of this nevertheless is he believed in free, student led education. He believed that although it is important that children are involved in their learning, there should be structure to their learning and direction given. (MacBlain, 2015) However, there have been criticisms of this theory. For example, R.S Peters has questioned whether Dewey’s theory was in fact child centred. The answer to this was both yes and no. Peters agreed that he held the interest of the child at the centre but debated whether he glossed over what education is. Paulo Freire also questioned whether he was truly progressive with his theory. He also believed that Dewey was an advocate of the child-centred approach but did not actually view Dewey as a facilitator in this. It is true to say that although some may have criticised his approach, they fundamentally agreed with his overall approach. (Beckett, 2018) It is also worth noting here that Montessori agreed with Dewey’s theory and also placed the child at the heart of their learning. The child is an individual and she identified stages or planes which the children pass through in their learning. Nevertheless, her work has been criticised for being too rigid. (Aubrey and Riley, 2019). The idea of stages however can also be linked to the new curriculum in Wales and its use of stages not ages (Donaldson, 2015)
There are three schools of thought regarding learning and it is beneficial to look at these here to identify any links with the critical incident. These schools are behaviourist, constructivist/cognitive and humanist (MacBlain, 2015)
The behaviourist school consists of theorists such as Watson, Thorndike, Skinner and Pavlov The belief with this school is that learning involves small steps progressing in increments. (Aubrey and Riley, 2019). This does not necessarily however, take into consideration the notion that each brain is different and develops at different stages (Rose, Gilbert and Richards, 2015). Behaviourists also rely on the idea of positive reinforcement and operant and classical conditioning. Skinner’s work was very much influenced by that of Watson and Pavlov. However, in the case of skinner, his experiments revolved around the use of animals and this has been criticised. Whereas Watson’s and Pavlov’s work observed behaviour and believed that humans have no free will (Aubrey and Riley, 2015). This does not tie in with the idea that children can be involved in their learning and would suggest that they need to be steered. There have also been criticisms of the behaviourists’ work being quoted in textbooks as it has been noted that authors can often distort their views (Malone and Garcia-Penagos, 2014)
The humanist school of thought however reject the behaviourist approach and look at the whole person and how everyone is unique. We all have free will. Rogers and Maslow look at how humans ae motivated by fulfilment to enhance themselves. (McLeod, 2015). However, in terms of pitching one’s own ability, this may lead to pitching too high to try to attain fulfilment.  This in turn may lead to a negative impact. 
Maslow’s theory also focuses on the hierarchy of needs. This is one of the best know theories of motivation and claims that in order to fulfil our motivational needs, we have to move through a hierarchy of needs as shown in the diagram below. (Cherry, 2021) [image: Maslow&#39;s Hierarchy of Needs | Simply Psychology]

McLeod, S (2020) Maslow’s Hierarchy of Needs. Available at https://www.simplypsychology.org/maslow.html
This diagram shows the most updated version with the added level of transcendence which is not shown in outdated textbook versions. This again shows the desire for self-fulfilment. (Kolkto, 2006). The issue with this theory is that learners may again look to pitch themselves at a higher ability to seek self-fulfilment. However, seeking this level of need may lead to a greater level of motivation to get tasks completed. 
Some have argued if humanistic education really exists. It can be argued that it simply exists in a more structured approach to education. (Patterson,1987) However, in the case of the critical incident identified, the allowing of pupils to choose their own ability group would undeniably be linked to humanist theory. Time and new curriculum changes have also evolved education.
The Constructivist/cognitivist school consisted of theorists such as Piaget, Vygotsky and Laevers. This school of thought relies heavily on the idea of learners constructing their own learning. There is also the belief that learning is based on whatever we already know and that we learn by doing and to make sense of it, it must be processed into the long-term memory (LTM). (Aubrey and Riley, 2015)
Piaget focused his research on how children think and learn. (Aubrey and Riley, 2015). He also believed that knowledge was gained through interaction between experiences and ideas. He believed in development due to age, not stage. However, his research can be criticised as it relied heavily on the observation of his own children. Despite this, he was the first theorist who attempted to explain the internal process of thinking (MacBlain, 2015) 
Vygotsky’s theory of the zone of proximal development as already noted is also worth highlighting here as part of this school of thought. The idea of children pitching their ability links heavily to the critical incident. This has also become known as scaffolding. This is the theory of this school of thought most intrinsically linked to the incident. (Aubrey and Riley, 2015). Laevers’ theory links heavily with this as he believes strongly in the importance of well-being in learning. If we are comfortable in our environment, we are more focused. He also believes strongly in pitching ability correctly to feel content in learning. (Laevers,2017) These ideas can be criticised as it can be difficult to decide what the child can do without an adult present. This can lead to the child either over or under evaluating their abilities. A more inclusive notion of scaffolding has been suggested by Rogoff in 1990 who believed more in guided participation (Aubrey and Riley, 2019)
Reflection/Evaluation & Next Steps
Dewey argued that teachers should regard learning as a cycle of experience which enables reflection and the identification of any further steps needed (Aubrey and Riley, 2019). Reflecting on the critical incident discussed allows for areas of further research and ideas on how to further progress in pedagogical methods and to explore innovative methods of teaching and child-centred learning. Tripp also agrees that teachers, to be effective in their practice, need to have established routines and techniques, but that it is however, also important to be reflective. Being a reflective teacher is therefore essential (Tripp, 2011). Teachers also need to be researchers and extended professionals (Zwozdiak-Myers, 2012). This is because the role of the teacher is ever changing with new developments in legislation, curriculums, policies and therefore the need for continuous professional development. 
The use of reflective models is useful when reflecting on teaching practice. There are a few reflective learning models as previously highlighted and these include those designed by Kolb, Myers, Brookfield and Gibbs.  However, for the purpose of this incident and for my professional practice, I feel that the Kolb cycle is the most appropriate to use. The reason for this is that it focuses on first-hand experience. (Simply Psychology website, 2021). This cycle starts firstly with the concrete experience, that is the teaching (the presentation, the allowing of peer collaboration and the ‘climb to sparkle’ initiative). The second element is reflection on experience (all three elements appeared to work well in the class, but more evaluation and trial is needed). The third element is abstract conceptualisation (questioning the teacher about the children pitching their own ability, assessing how effective peer collaboration worked and assessing the success of the use of the theme in the presentation). The final element is that of active experimentation (maybe limiting the use of a theme in the presentation, thinking about if peer collaboration is effective with all abilities and ages as with pitching ability. (Petty, 2014)
Having critically evaluated the critical incident, linking relevant theories, it is important to consider the next appropriate steps in practice. The critical incident highlighted the use of peer collaboration and a child-centred approach to learning in that the pupils were able to choose their own ability groups for tasks. Despite the use of a theme not being explored further in the literature review section, this is still an aspect of pedagogy which is worth developing further. The use of SpongeBob SquarePants was useful as it gained the attention of all the pupils in the class. However, there was a little much too attention to this at the beginning. This is worth further development in my practice as it would suggest the need to include a theme initially, but to potentially exclude it as the lesson or presentation progress. Assessment is needed here however, as to whether attention decreases when this is carried out. 
The idea of peer collaboration was also very useful in this instance as it helped the pupil to gain a better understanding of the task being undertaken. This is an element of pedagogy which is worthwhile maintaining and assessing as to whether it works for all abilities and potentially mixed abilities also. There is also an element of the collaboration standard here as it is good practice to learn from other professionals and to share knowledge. In terms of my professional development, this is a area that I feel would be worth further research and further trial in the classroom.
The use of the ‘climb to sparkle’ initiative for tasks in the classroom is also very innovative.  This allows the pupils to take an active part in their learning and seems to also help them with confidence in completing tasks. The issue can be however, that pupils may pitch their ability incorrectly to either take the easer option, or to maybe sit by a close friend. Nonetheless, on questioning the teacher this appears to rarely happen. This is a very positive initiative which links with the new curriculum for Wales and contributes well to the four purposes. (Donaldson, 2015) This is undeniably a valuable way of forming ability groups which will be used in practice.  However, it is worth monitoring how children pitch themselves and maybe particularly more so in lower age groups where friendships could be more of a deciding factor in the decision-making process.
Conclusion
We are all different and we therefore all learn differently. The role of the practitioner is to encourage learners to achieve their best potential by believing in their own abilities. This will help them to achieve goals and to feel a sense of achievement as a result. Building up self esteem is important. (Rose, Gilbert and Richards, 2015)
By evaluating a critical incident and the linked theories and ideas it has been identified that there are different approaches to learning and these may have different outcomes dependent on both the individual and the task being completed. What underpins most of the theories, however, is that the best outcomes may be achieved when the learner is involved in their own learning. (Rose, Gilbert and Richards, 2015) This has been clearly highlighted in the incident when children were not only encouraged to choose the level of their work, but also encouraged to ask peers for help. (See Appendix 2)
The role of the reflective practitioner should not be underestimated and it has been identified how being reflective informs further practice. It has also been highlighted that although techniques may work well in the classroom, this may not apply to all ages and abilities and there is need for continuous assessment of these techniques. 
The identified incident has highlighted a link to the professional standards for teachers in Wales, with particular links to pedagogy and innovation.  There is also scope to link the teaching methods to collaboration as it is good practice to share ideas and knowledge and to discover how ideas work for other professionals (Hwb Cymru Website, 2020)
As a teacher, it Is essential to be a reflective practitioner. To be a good teacher, it is important to know how to learn from mistakes as well as successes. Learning from successes is as beneficial to assess what works well. (Petty, 2014)
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[bookmark: _Hlk86174123]APPENDIX 1 - OBSERVATION / FIELD NOTES
Record 1
	Date and time, year group: 22nd September 2021. AM. Year 4


	Where and When: Context of the observation – subject/AOLE, general classroom context

The Year 4 children were entering the class at the beginning of the day. A child in the class with Down’s Syndrome came in very proud holding a trophy. The teacher and two teaching assistants were present. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The child was asked by one of the teaching assistants what the trophy was for and the child explained it was because he had scored 10 goals in football. This then led to the teacher and the other teaching assistant being told. Everyone made a big fuss of the child. The whole class then became involved, and all the children clapped.
The child was initially very pleased with the attention, but when all the children also became involved, he became quite shy and embarrassed by it.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

This leads me to further explore additional learning needs and the implications of this for inclusion versus exclusion and equity vs equality. I feel it is positive that the child is included in the class with one to support, but this may not always be appropriate in certain situations and environments. 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The class was very noisy. The child is collected at a different gate from the rest of the class as less children enter through this gate. The teacher and support staff were busy preparing for the day. Everyone stopped what they were doing with the focus being put on the child with the trophy.
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APPENDIX 2 - OBSERVATION / FIELD NOTES
Record 2
	Date and time, year group:22nd September 2021, AM Year 4


	Where and When: Context of the observation – subject/AOLE, general classroom context

The children were being taught about perimeter today. The children were given a presentation and clear instructions on what to do. The presentation included the theme of SpongeBob SquarePants which seemed to keep the children’s attention, although initially just due to the interest of the character. The children were then explained the task they were required to do and split into their ability groups with the appropriate task. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The school have a policy in place called climb to sparkle. This means that there are 3 ability groups, climb, to and sparkle with sparkle being the highest ability. Children are not allocated into these groups by the teaching staff, but they choose their own ability group. 
One child in the sparkle group was struggling a little to understand the concept of perimeter. The child asked for help and was told by the teacher to ask the child sitting next to them for help. The child gained a better understanding as a result. 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

I liked the pedagogy used in this lesson. Even though they were a little distracted by this initially. I also found the idea of children being able to choose their own ability group very innovative in teaching. I asked the teacher if this really works and if the children are likely to pick an easier group when they are more able or pick to be in the same group as their friends. The answer was that they sometimes can, but overall, they do pitch their ability correctly. 
I feel that this fits with the Constructivist school of thought in that the children are being involved in their own learning. However, I feel that there are also elements of the humanist school of thought in that if a child chooses the easier option, this may be due to fear of failure may lead to children playing it safe. 
There is also a link here to Vygotsky’s Zone of Proximal Development. There may also be an element of cognitive load theory here with regards to the presentation.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The classroom was quite busy and there was a lot of noise. The children became more unsettled when they first came in from break. 







APPENDIX 3 - OBSERVATION / FIELD NOTES
Record 3
	Date and time, year group: 22nd September 2021, AM Year 4

	Where and When: Context of the observation – subject/AOLE, general classroom context

During the last lesson of the day, the children were learning about the organs in the human body.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work) 

A few children were not totally engaging in the lesson and talking. A warning was given. However, one child continued to not pay attention. The child was sent out of the class to reflect on their behaviour. The child was outside for 2 minutes. The teacher mentioned that this approach does not need to be used very often. The teacher had already commented during the afternoon about the fact that the children seemed more ‘wound up’ than usual. However, the same behaviour occurred the next day.

The school has a behaviour policy in place and a reward system via points given on Class Dojo.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

There is an issue with this child engaging which needs to be further investigated. Different methods pf pedagogy need to be explore. It would also be interesting to understand the different theories of behaviour to understand any issues which may be underlying here. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Directions were made explicit. The class were very excitable after returning from lunch. 
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