	
	
	2307571
ECEY 5006



[bookmark: _Int_HLtsocnu]Leadership and Teamwork 
    Good afternoon, everyone. My name is Georgina Davies, and I am the current Year 4 teacher, a member of the Senior Leadership Team (SLT), and the designated on-site first aider. Today, I will be leading our discussion on the incident that occurred last Friday involving Jessica and Jack.
To bring everyone up to speed, during Friday’s lunchtime play, Jessica, a child in my class, left the junior playground without permission and entered the lower playground. While there, she unexpectedly picked up Jack, a pupil from Reception, and threw him across the playground. Jack sustained a head injury from hitting the concrete, along with a bloody nose and a split lip.
One of the lunchtime supervisors on duty immediately brought Jack to the staff room, where, as the designated first aider, I attended to him in line with the responsibilities outlined under the Health and Safety (First-Aid) Regulations 1981 (Health and Safety Executive, 2019) and the Department for Education (2014) guidance on First Aid for Schools (Department for Education, 2022). After cleaning his injuries and applying an ice pack, I noticed that Jack had a significant bump on his head and appeared unusually lethargic. I determined that he required further medical attention, so he was taken to the hospital, where he was observed over the weekend and underwent scans. Fortunately, he was discharged this morning and is now recovering well.
    Understandably, Jack’s parents are very upset and have raised concerns regarding the incident. They are seeking clarification on how it happened, the consequences for Jessica, and the measures we will implement to prevent similar incidents in the future. I have assured them that we take full responsibility for any gaps in supervision that may have contributed to this event. However, I have also explained that, under the General Data Protection Regulation (GDPR) (Gov.uk, 2018), I am limited in the information I can share about Jessica. And that while I can provide general details about the steps being taken to ensure all the children’s safety, specific information about Jessica’s circumstances or any actions related to her must remain confidential to protect her privacy. As outlined in our school's Safeguarding and Confidentiality Policy (St. Mary's Catholic Primary School, 2024), I have assured Jack’s parents that any steps taken regarding Jessica will prioritize the safety and well-being of all children while respecting her right to confidentiality.
    Moving forward, it's important that we respond to this incident not only in the short term but also with a long-term strategy for improvement. A key priority is understanding why Jessica was able to access the lower playground. As we know, Jessica has Additional Learning Needs (ALN) and has a history of attempting to wander into areas where she shouldn’t. Research indicates that children with ALN often require tailored risk assessments and specific interventions to address such challenges and minimize risks (McLeod, 2023). 

“Can I please confirm that this is in line with our school's policies and procedures, Katie?......That’s great, thank you.” 

By recognizing these needs, we can implement more effective safety measures to prevent future incidents.

This also underscores the need for targeted risk assessments, as required by the Management of Health and Safety at Work Regulations 1999 (legislation.gov.uk, 1999), and reasonable adjustments in line with the Equality Act 2010 (GOV.UK, 2010). I propose that Katie and I work together on this, with her expertise as the ALN coordinator. I am confident that, with her guidance, we can develop an Individual Development Plan (IDP) tailored to Jessica’s specific needs. These actions will align with the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (Welsh Government, 2018), ensuring a comprehensive and supportive approach to Jessica's safety and well-being.

“Is that something that you would be open to, Katie? ....... That’s great, thank you.” 

    To address supervision gaps, we will also implement rota systems and mapped supervision zones to clarify lunchtime supervisors' responsibilities. These tools will enhance clarity and accountability, ensuring all children are adequately supervised.
Teamwork is key to these improvements. Open communication among staff, especially lunchtime supervisors, will help generate ideas to prevent similar incidents. Leveraging Belbin’s team roles, we can identify strengths, such as empathy, to better support children emotionally (Aritzeta, Swailes & Senior, 2007). Research highlights that recognizing individual strengths boosts collaboration and problem-solving (Delice, Rousseau & Feitosa, 2019). Transformational leadership can inspire staff to actively engage in safety improvements by fostering a shared vision, which transactional leadership may not achieve (Fadrinab, 2024).
Targeted training will further enhance our team’s effectiveness. ALN awareness training will help staff better understand Jessica’s needs and those of other ALN pupils. Updated first aid training will ensure swift responses to injuries, as research shows prompt action significantly improves recovery outcomes (Hall, 2023). Training also strengthens skills, trust, and team cohesion, fostering a shared commitment to safety and inclusion (The National College, 2019).
“Do you think this would be possible, Ceri?”......Ok, that’s great thank you.” 
    During this time, I recommend using a transformational leadership approach to foster a shared commitment to safety and inclusion (Anderson, 2017; Shields, 2020), while applying situational leadership to address the specific needs of the incident (Matinul Haq & Roesminingsih, 2023). Leadership practices like transformational leadership, restorative practices, and targeted interventions for students with additional needs are linked to improved student outcomes, including well-being, academic achievement, and safety. Research shows that leaders who cultivate a supportive and inclusive school culture enhance student engagement and emotional health, leading to better academic performance (Wilson Heenan et al., 2023).
Moving forward, any consequences for Jessica should be supportive and developmental. We will use restorative practices, such as reflective conversations and social stories, to help her understand boundaries and the impact of her actions. Restorative practices have been shown to promote accountability and emotional growth in children with behavioral challenges (Klevan, 2021). This approach aligns with the Children Act 1989, which highlights the need to meet children's developmental needs while ensuring the safety of others (GOV.UK, 1989).
    To support Jessica, we will align with the Social and Emotional Learning (SEL) framework by providing supervised breaks and engaging her in structured play with buddy systems. These strategies will foster her social skills and emotional regulation, gradually reducing supervision as she builds confidence and independence in a supportive environment (CASEL, 2024; Zieher et al., 2024).
    While addressing Jessica’s needs, it is also essential that we prioritize Jack’s recovery and emotional well-being. As outlined in the United Nations Convention on the Rights of the Child (UNCRC), every child has the right to safety and an education (Article 28 and Article 19) (UNICEF, 2022; The Children's Commissioner for Wales, 2019). To support Jack's emotional recovery, we will arrange for him to work with the school’s Emotional Literacy Support Assistant (ELSA). This will give him a safe space to process the incident and rebuild his confidence within the school environment (Elsa Network, 2017). Research shows that interventions such as ELSA sessions are effective in helping children overcome trauma and regain self-assurance, particularly in the context of emotional development and healing after distressing events (Balampanidou, 2019; Dunsmuir & Knibbs, 2016).
    It is equally important that we engage in effective communication with Jack’s parents, as research suggests that maintaining clear and transparent communication with parents, especially during challenging situations, helps build trust and collaboration (Henderson & Mapp, 2002). I will be meeting with Jack’s parents tomorrow morning to provide updates and reassure them that all necessary steps are being taken to support Jack’s well-being and prevent similar incidents. This approach aligns with our Communication with Parents/Carers Policy, as set out by the Department for Education (Department for Education, 2024). Following this meeting, I will update Ceri on the outcomes and any additional steps required.
That’s all from me today. Thank you for your time, ladies.
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