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Within this essay it will discuss inclusion within early years and the policies, legislation and practice related to it. It will then look at how Autism is supported in early years setting and different strategies to support this. Lastly it will include an analysis and evaluation of the advantages and disadvantages of inclusive practice for young children with Autism. Firstly, it will look at what is inclusion? 

According to Frederickson (2009) inclusion is described as a ‘journey or movement away from the kind of segregation’. However, Boyle and Topping (2012) believe that inclusion is linked with people and society, and how they deal with diversity. They also state that it means including all children and adults in the setting. As Cambridge Dictionary (2018) states inclusion is that ‘everyone should use the same facilities, take part in the same activities and experiences, this includes people with disabilities’. According to Unicef (nodate) all children have rights under the United Nations Convention on the Rights of the Child (UNCRC), it does not matter what their ethnicity, gender, religion, language, abilities are, they are protected by these rights. The rights linked to inclusive practice are article 2, which states children should not be discriminated against, article 3, the children is top priority, article 6, all children have a right to life, article 28, all children have a right to education, article 29, all children’s education should develop the childs personality, talents and abilities, and article 31, children have the right to play, take part in all activities and experiences.

According to Poston (2009) Maslow created the hierarchy pyramid of needs, it starts at the bottom with a childs basic needs, such as food and warmth. Then makes its way up to Psychological needs such as, self-esteem and belongingness, then at the top is self- fulfilment needs, which is a child achieving full potential. Maslow believed that to get to the full potential level, a child would need all the things before it. According to Clarke (2005) looking at the belonging need, people want to be within groups of friendships and families, it is important for humans to be loved and accepted by others. This links to their self-esteem need and makes them feel worthy and important to someone. Once people belong to a group, their self-esteem is then brought out, by the people they seek attention and recognition from. As Florian et al (2003) states inclusive practice is allowing all children to take part in all the same activities and experiences, and that children with disabilities should not be separated. However, there is a huge difference between policy and practice, which does not get acknowledged. There are so much rights and policies linked to inclusive practice, however there is so much separation within practice. Allowing children to be a part of all activities and experiences, makes them feel like they belong. 

According to Milner (1985) the Education Act 1981 provided the rights, safeguarding and needs for children with special educational needs within education. It made sure that the children were not separated due to their special educational need and that they got the right to education and life in the community. It also highlights the importance of early identification for children with special educational needs. However, the act does not give a full description to what special educational needs are, which mean it was not clear to teachers, health practitioners and parents. This mean that children with ‘clear’ special educational needs such as cerebral palsy, were included in the act, however, children with epilepsy were maybe dismissed. As RNIB (2018) states the Disability Discrimination Act 2005 protects anyone that has a disability. Many people who are disabled, get discriminated against, this can be within employment, education and facilities. Looking at the Children and Families Act 2004, it supports children and their families with special educational needs. It focuses on the partnership that parents, teachers and health practitioners have, to help the child. It states that there should be education, health and care plans in place for the child and that everyone should know about these plans (Great Britain, Children and Families Act, 2004). As Department for Education (2014) states the families of children and young people with special educational needs should be aware of this act because there is help and support the parents can get for them and their child. Parents may find it difficult, this is why it is important for all practitioners should work together to support them.       

Looking at autism is supported in early years, as The National Autistic Society (2018) each children is different, especially children on the autistic spectrum. It is very important for professionals that work with the child, to get to know them and their individual profile, because the behaviours and strategies will be different for each child. 
As the National Autistic Society (2018) suggest it is a big deal for a child to start an early year setting, especially if they are on the autistic spectrum. It is very important to introduce the early years setting gradually to the child, there are a few steps the parents and professionals can do before the child starts nursery, such as, arrange for the staff to visit the child at home first, take photographs of the nursery for the child to look at home and for staff to have a badge with their names and photographs on. It is highly recommended that all staff within the setting have an understanding of autism, or to go on training, to be made aware of the needs and different strategies and approaches used. According to Blome (2018) gaining trust with autistic children is extremely important, forming positive relationships with children and their parents, allows them to develop and progress. Also their behaviour is calmer as they feel safe. Blome (2018) also suggests team work is essential when working with children on the autistic spectrum. Working together forms a fun and safe place for the children and then they strive off eachother and the staff. Similarly, The National Autistic Society (2018) states it is important for professionals to talk clear and use simple language with the children, good communication is key with parents and other professionals and being aware of what upsets them. 

[bookmark: #adpating]According to Lloyd et al (2002) children on the autistic spectrum being integrated in to mainstream schools, causes issue to arise. As The National Autistic Society (2018) states children with autism have many communication difficulties and do not like social situations. There are many ways professionals can help the children, such as, using pictures, allowing time for them to process the information, using simple language and using gestures. So, as Lloyd et al (2002) states children on the autistic spectrum being integrated in to social situations, like a classroom, having to socialise and build relationships with other children and staff, may cause for their behaviour to change. This may seem to teachers as a distraction for the other children in the class, and may affect their learning. However, according to Wall (2010) there was a programme developed in 2007, called the inclusion development programme. Which was meant to deliver a training programme for professionals, to develop their professional development and enhance their confidence and understanding of children with special educational needs, and integrating them in to mainstream. Therefore, as Lloyd et al (2002) states schools need to accommodate to autistic children and their families, they need to consider how their learning environments can be chafed for them. It may mean for professional to make a smaller teaching area or groups, which may make it easier for autistic children to deal with the social situations. 
According to The National Autistic Society (2018) they follow a framework called SPELL, which stands for ‘Structure, Positive approaches and expectations, Empathy, Low arousal, Links. This helps them understand and respond to the need of autistic children and their families. It has five principles in the framework, which they think is vital for the best practice when it comes to autism. It highlights ways to adjust the environment and meet the needs of each person. According to Martin et al (2017) making sure there is structure, within an autistic childs day is very important, because it makes it easier for them to ‘navigate the social environment’. As Martin et al (2017) suggests giving autistic children visual routines or timetables benefits them because they know what is happening in that day. As The National Autistic Society (2018) points out structure is highly recommended when working with autistic children. Children who know what is happening in their environments and they know what is expected of them, makes them feel safe and it reduces anxiety. However, as Ravet (2015) states the importance of structuring may not be possible because of the learning environment. This may happen if the child is integrated in to mainstream school. According to Martin et al (2017) positive expectations and focusing on interest and abilities makes the childs self-esteem and confidence develop. As Ravet (2015) states having positive attitudes means maintaining high but realistic expectations, being inclusive, using positive behaviour and language and creating an environment that is enabling, allows participation and independence. According to The National Autistic Society (2018) assessments made on autistic children should have views of barriers and opportunities. 
[bookmark: #positive][bookmark: #empathy][bookmark: #lowarousal][bookmark: #training][bookmark: #behaviours][bookmark: #challenges]According to Martin et al (2017) professionals that work with autistic children need to have positive attitudes, calmness, good humour, empathy and adaptable. As The National Autistic Society (2018) states it is important for us to view the world from an autistic child, it is critical that we know what frightens and distress them. ‘Making efforts to understand, respect and relate to the experience of the autistic person must underpin our attempts to develop communication and reduce anxiety’. According to Ravet (2015) it is critical that practitioners understand the way autistic child thinks, communicated, learns and experiences the world. Practitioner need to be self-aware, and how they may influence or effect the child and they need to think how they can change themselves or the environment not the learner. According to Ravet (2015) children with autism may get aggravated by different sounds within their environment, that they cannot ignore, the texture of the carpets, colourful posters, the smell of perfume or paints and tastes of foods. This can cause behaviour to change and for them to get upset. The National Autistic Society (2018) states the environment the child is in, should be calm, little distractions, not loud noises, lighting, odours and clutter. ‘It is of course desirable that people are exposed to a wide range of experiences but that this is done in a planned and sensitive way’. There are many ways to do this, such as, ‘sensory rooms, music and massage’. As Ravet (2015) points out being consistent with autistic children is essential for their learning and progress, they do not like change, because they find it extremely difficult to understand it. All professionals need to make sure they are all communicating with eachother, to make sure all information is passed on. It is also important for children with autism to be included in mainstream activities, when possible and close links with parents. 

According to Brady et al (2012) professionals who work with autistic children use ‘Speak, Move, Play and Learn’ strategy. They use tools such as sensory play and visual resources. They adapt to each childs individual needs to promote their health and wellbeing. They also look at what triggers autistic childrens behaviour to change and different strategies which calms them down. As The National Autistic Society (2018) states autistic children have ‘meltdowns because they struggle to communicate, express their feelings and be overwhelmed by the environment. This is why it is very important to know what triggers this and how to calm them down, so it does not distress other children. Kielhofner (1992 cited in Brady et al 2012:19) states that engagement with autistic children promotes childrens ‘physical, cognitive, social and emotional wellbeing’. Practitioners who get autistic children to experience and interact enables them to learn, it also allows them to react to how they want when in a multi-sensory environment. It is important to make daily activities as fun, interesting and calm for autistic children. It is also important to promote their development by engaging in sensory play and experiences and linking it with their interests. According to The National Autistic Society (2018) autistic children have one interest, which they really like, they will talk about it or want to play with their favourite object continually. Using their interest in activities and experiences, will help them learn, because they are interested in it. On the other hand, according to Tomcheck and Dunn (2007) it is important to remember that many children with autism, have sensory processing disorders. Children with autism, can be sensitive to different sensory stimulations, for example touch can be very sensitive and overwhelming, objects such as, different materials or textures can make the child distracted or fidgety. Similarly, children can be sensitive to loud noises or background noise that we can normally block out, however autistic children find it difficult to do so. 
[bookmark: #introducing]According to Loreman (2007) it is highly important that professionals who work with children, need to accept that all children are different and some will have special educational needs, which the professional need to adapt too. It is the professionals job to make sure the child is well supported and that they are able to get the education they have a right too. Loreman (2007) states that inclusion in schools needs to include all children with or without disabilities. This means no child getting segregated and all children with special educational needs being involved in activities, even if they need to be adapted. Schools also need to remember that it is not just the activities that need to change, it is the ‘attitudes, beliefs, and values of school staff’. As Loreman (2007) points out to make inclusive practice achievable and long lasting within education, many early years settings follow the seven pillars of support. Each pillar focuses on a different aspect to support. The first one is developing positive attitudes, this includes professionals having positive attitudes, when adapting their curriculum, activities and environment for children with autism. As Hobbs and Westling (1998 cited in Loreman 2007:24) states ‘positive attitudes allow and encourage practices’, which makes inclusion successful. Having negative attitudes towards inclusion in early years, gives low expectations for children with autism it develop and progress. As Murphy (1996 cited in Loreman 2007:25) points out if practitioners have negative attitudes against inclusion for children with autism, it is hard for their attitudes to be changed. This is why teacher or early years practitioners training is essential, it keep up to date with new strategies in how to include all different children. Loreman (2007) suggest that Reggio Emilia is a good example of inclusive practice and positive views of children with autism. As Loreman (2007) states pillar two is legislation and policies linked to inclusion, these documents are understood and in place within early years settings, however the settings may not see outcomes of this and in result, practitioners loose willingness to comply. It is important that the whole school follows the policies, and the leaders should have this in place for all members of the school community. Loreman (2007) points out pillar three is early years practice, pillar four is having flexible curriculum and pedagogy, pillar five is community involvement, pillar six is reflection and pillar seven is training and resources.

According to Hewett (2001) ‘within the Reggio Emilia Approach’ they believe that the childs rights are extremely important. They should have opportunities to develop and progress, these are within their rights. Listening to children is highlights to be a key aspect within the Reggio Emilia Approach. Therefore, children have the right to be included, whether they have a soecial educational need or not. According to Cochran and New (2007) Reggio Emilia schools support inclusion, they give priority to any child who has a disability, special educational need or even low income. As Cochran and New (2007) states Pestalozzi believed that all ‘children should be educated equally’ no matter what their gender, disability, background or religion are. He believed that each child had an individual potential and that practitioners should not intrude, just observe. According to Morgan (2011) Pestalozzi believed that children should have the freedom to interact and experience, the environment they are most comfortable in. 
According to Morgan (2011) Montessori believed in inclusion, her approach started from looking at children who were ignored or treated differently. She believed that all children with special educational needs, should be educated in the same environment as ‘normal’ children. As Zanazzi (2018) Montessori was known for teaching children for teaching children with special educational needs, shoe created different tools and resources for them, such as sensorial materials. She observed and interacted with them, she developed methods on how to teach the children. She realised how important senses were to children with special educational needs, especially autism children. Also she discovered how important it is for children with special educational needs to have that direct interaction on a daily basis. 
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