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	Brief description of the activity (no more than 50 words)

	

	An outside activity to learn about the wildlife in the wooded area. Pictures and cuddly toys will be used for the children to guess the animal, where they live, and then to go looking for these animals, writing down their findings and feeding back to the class at the end. 

	 Aim/Objective of the activity

	The aim / objective of this activity was for the children to gain a better understanding of the animals and wildlife that lives in the outdoors. I thought the activity would help the children learn about the types of habitats the animals live in and the role they play on our environment. The children seemed to know what a lot of the animals were; showing me that they understood what the activity was about. The children were aged 5 which I thought was a perfect activity for their age because they are exploring their surroundings by themselves and then identifying what animals are what by the pictures and toys, making them more independent and improving their motor, literacy and communication skills

	 Your role

	My role as the practitioner was to teach the children about the different animals and wildlife that live outdoors. I planned my activity by making sure I had pictures and cuddly toys that represented the animals as that would keep the children interested, as they would want to hold and look at them. I also brought with me, magnifying glasses so that the children could use them to look closer in detail at the wildlife surrounding them. My objective was to teach the children about the wildlife and nature so that they know what animals live in the wild, where they live and the role they play on the environment. Also, getting the children to go off and explore the environment themselves is important because it teaches them independence, helping them think for themselves and their knowledge about the environment will expand.

	Positive aspects – why?

	Showing the children pictures and cuddly toys of the animals worked well, as they were able to identify what the animals were. Some of the children were not as vocal because they did not recognise the animals, but I encouraged them to give it a go making them interact like everyone else, so they did not feel left out.
I also encouraged the children to ask questions, this worked really well  as the children became less shy and more vocal, because they felt more comfortable as I gave them the chance to ask me anything they did not understand.
Letting the children go off and explore the area for themselves was beneficial, because the children demonstrated that they could explore and use their own knowledge learnt from the previous exercise and apply that to the activity at hand.

	Challenging aspects – why?

	When the children were able to go off by themselves or in groups to explore their surroundings it was very hard keeping track of where everyone was at all times. Also some individuals found it hard to share the equipment supplied as there was not enough for one magnifying glass each.
Another point of the activity that did not go as well, was showing the cuddly toys and pictures because some of the children found it difficult to concentrate as they got bored from just sitting down. Perhaps this was because this part of the exercise was too long. This may also be because of their age, meaning they became easily distracted by the surrounding wildlife and noises of animals around them, resulting in one getting up and wanting to explore before the first exercise was over. 

	What knowledge was demonstrated?

	As the practitioner, I knew that by taking the children outside and getting them to explore on their own or in groups that this would all link to Forest Schools. The benefits of taking the children outside into a wooded area is that according to Brien and Murray (cited in Forest Schools Wales, 2003) there is access to wider range of resources, as the practitioner I can observe the children in an alternative setting. Also being outside is a more stimulating place because it is somewhere new for the children to be taught rather than in a classroom base setting, enhancing their sensory perceptions.   
As the children will be individually or in pairs exploring the environment this links in with Self-directed Play. The pros of this are the children become independent because they are free to explore and develop their sense of inquisitiveness as they will feel there are in control of their own learning.

	What skills were demonstrated?

	The skills that I applied were part of the VARK style of learning. Visual skills were seen as the children had to look at their surroundings, as well as the pictures and toys that I had used as props; they were also actively looking for things. The activity was very hands on (kinaesthetic) which meant that the children were touching and feeling everything around them. This also led to good communication skills (aural) on my part because I encouraged the children vocally to touch the cuddly toys and the ground, leaves, soil, stone and anything else around them, so that they could get an idea of what nature actually feels like.
Getting the children to explain what they had found at the end of the activity showed me that the children had the confidence to report back to the class. This proved that my communication and body language towards the children was appropriate because I allowed them to feel comfortable and not worried if they made a mistake.

	Which values were demonstrated?

	The values that I used during this activity were, encouraging inclusion, making sure every child had a go at guessing what animal it was and where they lived. Also, if one of the children was too nervous to get involved because they did not know the answer I would be very positive and not make them feel if they got the answer wrong then they would be told off. I was very positive praising them when they answered correctly or even when they were incorrect so that they did not feel embarrassed in front of their peers. When the children had found one of the animals we were searching for, or even if they found something not on the sheet, I would be positive and praise them. 

	What could have been done differently?  Why?

	When the children were sat down listening to myself asking them about what the animals were in the pictures and the cuddly toys, some of them became disinterested. I could improve this by making the session shorter and making it more inclusive by getting all the children to participate more. This might have prevented some of them from walking off.
Another improvement I would make is that I would have another member of staff or only restrict the children to a small area because I found it difficult to keep track of the children on my own when we were outside because the area was quite large.













Briefing Paper
What is reflection
Reflection is an individual looking back at a situation and analysing if it went well and what could be improved for the next time they carry out an activity or task. Osterman and Kottkamp (1993) states that reflection is viewed as a 
‘means by which practitioners can develop a greater level of self-awareness about the nature and impact of their performance, an awareness that creates opportunities for professional growth and development’. 
Rodgers (2002) agrees with this by saying reflection encourages an individual to grow both personally and intellectually. Reflection is a straight forward way of thinking as it makes the practitioner have a better understanding of their own knowledge, skills and values and what they need to put in place to improve these for the future. According to Peters (1991) reflection means to acknowledge one’s own assumptions and feelings and how these are linked to the practitioners practice. Self-reflection is all about identifying the pros and cons of a situation and seeing how it can be done differently next time; or why and how it was a success so that you can apply it to a situation in the future. Shunk and Zimmerman (1998) expand on this by saying self-reflection is all about observing and understanding what happened, evaluating and analysing the findings and reintegrating them back into practice. Bengtsson (1995) explains reflection as a kind of ‘Self research’. Gün (DATE) says that in order to self-reflect that the practitioner will need to ask ‘what’ and ‘why’ questions so that deeper self- knowledge can be generated and applied. The practitioner needs to be willing to think critically about their own work, thinking about the feelings of others and themselves, if the task was carried out well and what needs improvement. This all ties into self-reflection.
Why it is important
Reflection is very important as it helps an individual learn from themselves. Ferraro (2000), when talking about teaching practice, says that one of the main benefits of reflective practice is that the teacher will develop ‘a deeper understanding of their own teaching style’ and this should lead to them becoming a better practitioner. This will lead to the practitioner becoming more knowledgeable and skillful in their workplace. Both Osterman (1990) and Loughran (2002) emphasise this by saying that reflective practice brings more self-awareness and gives practitioners better understanding of their practice in their setting. Reflection is important because it identifies the individual’s strengths and weaknesses. It also involves the individual questioning themselves (Smyth, 1992) by making sure that a practitioner considers not just their own feelings, but everyone involved in the situation at hand. 
Reflection can lead to misunderstanding by the individual, as they can misread the situation at hand, resulting in the practitioner not thinking critically, or having a deep enough insight into their own actions. This means that the practitioner does not learn from their own mistakes, meaning they do not develop a better and deeper understanding on how to improve themselves. Dewy (1933, cited in Bringle and Hatcher, 1999) explains how it is important that the practitioner develops a critical sense of mind. Dewey says this can be achieved through practitioners communicating with each other about their own and others’ practice.  
Challenges of Reflection
A practitioner needs to make sure that they are open and honest with themselves when reflecting, by realising where there is room to improve, what aspects did not go well and what parts were successful, otherwise the individual will not be able to improve for similar situations that arise. Also, the practitioner must challenge their own assumptions which can be difficult if these are deeply entrenched. Mezirow (1990) emphasises this by saying that it can be very challenging for the individual to overturn their own long-held views and beliefs which may have been ‘central to one’s self-concept’. 

Conclusion
In conclusion, reflection can be difficult if you are not willing to ‘look outside the box’ and see what mistakes have been made and how you are going to improve upon them. Reflection is very important when you want to learn and improve your knowledge, skills and values for future situations. It is beneficial for early years practitioners to reflect, as it is vital for the development and care of young children. Paige-Smith (2011) emphasises this by saying reflection plays such an important role in developing not just  the practitioners knowledge and understanding but the children’s as well.










Element 4 Personal Development Plan

	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	1. Knowledge

Get my assignment grades up from a 2:2 to a 1st. 
	I want to develop this because it will expand my knowledge of the given subject. The main areas I need to target will be referencing and the structure of my essays. I would like to develop this because it will dramatically improve my university work making my marks go up and it is a useful skill to use after my degree. 
	I will research on how to reference and structure my essays. 
Student services can help me improve by expanding my knowledge on how to reference and how to structure my essays. Also, if needed I will be able to get one to one sessions to get my mark up even more.
	· I will go to the study skills sessions to get advice and help to improve my mark. This will be in the Student Services building located on campus.
· I will also go to the library to find out about referencing and how to structure my essays.
	Final year of university



	2. Knowledge 
Improve my presentation and public speaking skills


	I would like to develop this because I have a big fear of  public speaking and presenting and if I would like to become a teacher, I need to be able to talk in front of adults and children.
	I will look up on the internet strategies on how to control my  nerves as that will help me when I next need to speak in class or in a setting.
Student services will help me as well as my lecturers as they have experience with public speaking and presenting . They will give me advice on how to keep my cool whilst presenting.
	· Student services study sessions
·  My lecturer 
· The internet
	By the end of the summer term

	3. Skills



	The skills I already have from my essay writing are good evaluation and critical analysis of the module work. The skills I need to improve and are going to gain to get my marks up are being able to reference properly and knowing how to structure my essay properly. I want to develop these skills because it will improve my mark hopefully allowing me to get a 1st  overall and it might help me in future jobs.

	To develop my skills even more, I will research into referencing and structure by reading different articles and websites that can offer me advice and show and tell me how to improve and what I need to do.
Using the study skills sessions to improve my skills in referencing and structuring an essay so that after a few sessions I can start to be able to reference myself and how to write and structure my essays.


	· I will ask student services when their study sessions are on so that I can go to the sessions daily so that my skills improve quickly.

· Different websites, articles and even videos on the internet.

· The library on campus and online for research.
	Final year of university

	4. Skills



	The skills I already have are that my reading is fine whilst presenting and the content of my presentations are good. The skills I need to develop are: how I stand and look whilst speaking, and how I interact with the audience. I would like to develop these skills because it will then make my presentations look more appealing. If I can master these skills and better my presentation skills then this would also be helpful in everyday life.
	I am going to improve these skills by going to the study sessions put on by Student Services, as they can offer me advice and even practice presenting in front of someone.
My lecturers as they can show me what is expected when presenting as they do it on a daily basis so can give me real advice on how to overcome my fears.
I can also ask my father as he presents and does public speaking for a living so he can help me at home by my watching him present so I can take notes and copy what he does.
	· Student services

· The lecturers 

· My parents
	By the end of the summer term

	5. Values



	The values that I already have are believing in myself and others and I am committed to doing my work.
The value that I want to gain is patience. 
I would like to gain this value because it will mean that I will not become impatient if learning how to reference and structure my work takes a long time.
	I am going to achieve this by going to the study skills sessions to get some advice and help with developing my patience.
Look up strategies on the internet that tell me how to cope and make me less impatient  
	Student Services are going to help me become more patient in their study session. 
	Final year of university

	6. Values 



	The values that I would like to work on and achieve are gaining confidence when I present and develop my communication skills for the audience when I am public speaking. I would like to gain these values because it will not just improve my skills on my university course, but later, after my degree, it will be a great help for future jobs.
	I will attend the study sessions that take place in Student Services as they can give me advice on how to become more confident whilst speaking by giving tips I can use when presenting.
I will ask my lecturers and my father to allow me to present in front of them so that they can give me feedback on what I need to improve on to gain more confidence and interact with the audience. Also, they can me show me how they communicate with the audience and how they look and sound confident.
I will research and watch videos which explain strategies on how to gain more confidence whilst presenting to an audience.
	· Student Services study sessions

· My lecturers 

· My father 

· The internet
	End of summer term
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