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Welsh Language Lesson Reflection

Video: https://youtu.be/omTAXRvfDcw 

During this lesson I felt confident as the children were very well prepared from their previous learning. They already understood various Welsh language patterns. The children responded well and listened attentively. I enjoy teaching Welsh as I enjoy learning it myself. I am not a fluent Welsh speaker however I am learning Welsh to ensure my Welsh language is a vital part of my teaching practice. 
Throughout the lesson (see appendix one) the children learnt new vocabulary in two separate activities. The first activity required the children to use their previous knowledge of the board game ‘battleships’ to ask and answer questions and the second activity requires the children to design ‘reviews’ of the subjects in school using new Welsh vocabulary. The class have played the ‘battleships’ game before during their topic lessons therefore they are familiar with the rules. By using the children’s previous knowledge of ‘battleships’, I was using the educational theory of scaffolding to enhance their language processing (Wood, Bruner and Ross, 1976). Wood et al (1976) defined scaffolding as a process “that enables a child to solve a task or achieve a goal that would be beyond their unassisted efforts.” Scaffolding is a useful educational tool to utilise in the classroom environment. I have used this educational tool during my lesson whereby I used the children’s previous way of learning to teach them new Welsh vocabulary which could result in a stronger understanding as they can solely focus on the new vocabulary without trying to understand the activity itself. I also demonstrate the use of prior knowledge in my lesson when I recap language they have already used before introducing them to new vocabulary. The children were required to use their previous knowledge in order to learn new vocabulary. However, I do believe that I could have demonstrated this more when the children were suggesting ideas of how to ask a question. I had asked “how do we ask do you agree?” and I believe that I could have used the children’s previous knowledge more. For example, I could have suggested that they already know other questions such as “beth wyt ti’n feddwl?” and “wyt ti’n hoffi dawnsio?”. They could have had a deeper understanding of the words in the question as they would have understood that “wyt ti” means ‘do you’ or ‘are you’. This would also help them in future Welsh language sessions as they would be thinking more about the words rather than just knowing how to say a sentence without thinking about what each word means. 
Many incidental Welsh phrases were utilised throughout the entirety of the lesson. In order for children to learn a second language it is vital that it becomes a part of their everyday life. Estyn (2017) inspectors are required to evaluate how teachers provide opportunities for children to develop their Welsh language skills in both formal and informal situations. Estyn (2017) could be suggesting that the Welsh language should not be only limited to the Welsh language lessons and can be used throughout the school and throughout all lessons. For example, in my lesson I have incorporated incidental Welsh to help promote the Welsh language. I used ‘da iawn’, ‘fendigedig’, ‘dwylo i fyny’, ‘unrhy beth arall?’, ‘dim byd’, ‘diolch’ and many more. By using incidental Welsh throughout all lessons and throughout the school it will encourage children to be enthusiastic when learning Welsh within the school and within their community. Lewis H (2015) demonstrates the importance of Welsh language to be learnt which will result in the use of Welsh within their communities. This could possibly result with the promotion of the Welsh language throughout the community. The children responded well to the incidental Welsh being used and even though they may not have understood it they understood what was asked of them. For example, I asked the children “Beth yw Hanes?” whilst pointing at the word ‘Hanes’. I believe that because I used actions whilst also using incidental Welsh the children understood what I was asking of them. They answered with the correct answer. I will use this in my future teaching practice as it is evident that the children understood what I was saying even though they do not know Welsh.
For my Welsh teaching practice to improve I believe it is vital that I am confident in my own Welsh language abilities. To ensure I am confident when delivering Welsh language lessons to children I have undertook a course online which will later result in fluency. I also try to speak Welsh throughout my day in and out of the classroom environment. However, there is a shortage of Welsh teachers that are able to teach the language which results in a problem with promoting a thriving Welsh language throughout Wales. I believe I am combating this issue by educating myself of the Welsh language, so it is authentic for the children I teach. There is a growing need for immediate action to build confidence of teachers and school leaders so that they can be confident enough to lead children to also being confident with their abilities both informal and formal settings Donaldson (2015). I believe that the Welsh language is very important in and out of schools across Wales. This is why I am completing a course which will allow me to eventually be fluent which will allow me to deliver authentic Welsh confidently in the classroom. I believe that this has helped my teaching practice during this lesson as I have felt confident enough to introduce the children to new material with two activities. For example, the children were introduced to ‘casau’, ‘wrth fy modd’, ‘llawer o hwyl’, ‘fy hoff bwnc ydy’ and ‘fy nghas bwnc ydy”’ and they responded well because I was able to deliver them and change any of their mistakes confidently. 
I spoke with my class teacher after the lesson was conducted and she gave me useful feedback which I will use in the future to ensure I am constantly improving my teaching practice. She suggested that I delivered the lesson confidently as she understand I enjoy learning Welsh myself. She also suggested that when any children mispronounce or use the wrong vocabulary that I am also confident enough to tell them and show them where they are getting words incorrect. However, she noted an improvement for the future which was to write all of the vocabulary on the board rather than just the new vocabulary which will allow me to scaffold more than I already did throughout this lesson. In future Welsh lessons I used this advice and ensured all of the children had access to the vocabulary on the board to ensure they won’t only use portions of vocabulary and instead use all of the vocabulary. If the children cannot see all of the vocabulary in one place, then they are unlikely to use all of the vocabulary. In that future lesson that I taught, the children used all of the vocabulary that was put up on the board, this way they understood what they were expected to use, and it blurred the line between ‘new’ and ‘old’ vocabulary. Instead it became vocabulary they were expected to use. 
Overall, on reflection I can see that I have developed my Welsh language and my teaching practice of the Welsh language by using different pedagogical theories. In the future I will take the advice from my teaching mentor into future Welsh lessons to ensure the children are gaining a purpose when learning. Perhaps in the future I would change where the children access the vocabulary as if it is not in one place the children seemed to get confused which affected their learning. I could do this by either writing all of the vocabulary on the whiteboard or printing all of the vocab on one piece of paper. I believe the printed help sheet would work best as it can be put into their books for future lessons. I will continue to learn Welsh myself to ensure I have the correct subject knowledge to deliver authentic Welsh lessons as I believe the promotion of the Welsh language in Wales is vital. 
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Appendix

Appendix one:
Lesson Plan Phase 1
Enw: Beth Jones 
Rhif Myfyriwr: 1800475

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Beth Jones
	Class:
	Year 6
Class 10

	AoLE or Subject
	Language, Literacy and Communication
	Date:
	03.02.2020

	Lesson Focus:
	Welsh – Cytuno/Anghytuno

	Meaningful links to Curriculum 
	Learners who speak and write effectively are prepared to play a full part in life and work.

	Meaningful links to:
Cross Curricular Responsibilities
	Descriptions of learning based on progression within what matters statements and reflecting the four purposes of the curriculum.

	Personal Targets (Linked to QTS and identifed in weekly review):
There is a commitment and proactive appraoch to incremental development of personal skills in the use of the welsh language.




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
I can expand on my reasoning using new Welsh vocabulary. 
I can write a Welsh review. 




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can form questions using new vocabulary.
	Lollipop sticks
Questionning 
Recap on previous knowledge




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Recap the children’s previous knowledge on hobbies or things they like to do. For example, rheddeg, dawnsio and siopa. Use lollipop sticks to ask children. 
List all of the hobbies they know on the white board. 
Introduce any new hobbies the children did not suggest. 
Go through new language. Casau, wrth y modd, cytuno, anghytuno
	Recap on previous knowledge. 
	Lollipop sticks 

	

Teaching & Core Learning
	Introduce the two acitivities the children will do.

Introduce the vocabulary that they have not done before. However, they know other ways of saying certain sentences such as “mae’n gas ‘da fi” which they will now be introduced to “dw i’n casau”. 
	Battleships – Using the grid, the children will select 5 hobbies. They will also write these hobbies on a whiteboard to ensure they remember their selection. In order to guess their opponents choices, they will have to say and sentence and then ask a question. “Dw i’n hoffi canu achos dw i’n meddwl bod yn fendigedig! Wyt ti’n cytuno?” If the opponent has chosen canu then they answer ‘dw i’n cytuno’ if they do not have canu then they answer ‘dw i’n anghytuno’ 
Reviews  – Using the sentence helper sheet the children will write reviews on subjects. The children already know lots on subjects and their names. They will be expected to use new vocabulary that has been introduced to them. 
	Battleship grid
Welsh books
Sentence helper sheet


	

Plenary
	Using lollipop stick ask the children for a sentence using a new word they have learnt today. 
	
	Lollipop sticks
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