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‘St Fagans Castle and its gardens…form the first exhibit in the Welsh Folk Museum’.                                                  (National Museum of Wales, 1955, p.8).
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Foreword
This project seeks to examine how St Fagans, The National Museum of Wales, can promote the language, culture, history and geography of Wales in an educational context. It will demonstrate how an educational visit to the historical site can set in motion a journey of discovery and the revelation of the fabric of Wales. St Fagans is a multifaceted  educational experience underpinned by the Cwricwlwm Cymreig and educational theories of Professor Jim Cummins, linguist Noam Chomsky and social constructivist Lev Vygotsky. The folk museum acts as a portfolio of activities in itself. 
The portfolio will reveal a selection of learning opportunities and discuss the significance of the learning in relation to how children learn and the interrelationship with educational theory and Welsh Government educational policies. 
It is an all-encompassing educational activity which is offered to an English medium primary school in Wales, specifically a mainstream year 2 class ages 6 to 7years. The discourse will look to offer a balance between educational policy, theory and education and will strive to inform, engage and immerse the reader. 












The history of Wales can extend as far back as 230,000 BC when ‘the earliest known human remains…found in Pontnewydd cave’ dated back to the Stone Age, revealed by Black (2000, p.7, p.20) who further reveals that it was the pre-Roman and Roman era that signified the birth of the Welsh language which evolved from ‘a branch of a Celtic language’. However, it was not until the eighteenth century that gentry ‘were carving out a Welsh identity…in terms of the ancient language and history of Wales’. This led to a cultural revival of the Eisteddfod, bardic craft and literary traditions. Nonetheless, ‘This clear sense of identity based on the Welsh language and on the sense of the Welsh past…’ was of no consequence as Wales was yet to be held in any esteem (Black, 2000, p.126-127). 
Central government was alarmed by the social and political unrest of the 1830s and 1840s which was considered attributable to ‘the deplorable state of education and in particular the ignorance of the English language among Welsh people’ reported by Jones and Roderick (2003, p.57). Resultantly, the ‘controversial Blue Books on Education in 1847’ stoked the debate on the Welsh language. The Blue Books described Welsh as ‘symbols of backwardness, reflecting uncouth behaviour and inadequate for proper communication’  (Great Britain, 1848, p.4).
 It was the 1850s that saw a ‘net immigration rate’ of English immigrants who ‘had no commitment to Welsh culture’ or language. Resultantly, the Welsh language was of little significance despite areas of Wales becoming more politically and economically prominent. 
‘Over half the population of Wales still spoke Welsh in 1901’ (Black, 2000, p.160). However, the political landscape of Wales was influenced by the ‘decline of the Welsh language and the consequent ‘upsurge of nationalist feeling in Wales’. For that reason, Plaid Cymru became a credible party and saw success in the by-elections of 1967-72 (Black, 2000, p.210). Indeed, this was the start of the journey toward devolution in Wales. Government acts that ensued from the Welsh language act of 1967 included the establishment of the Welsh language board in 1988 followed by the introduction of a statutory body to promote the use of Welsh in 1994. 
Welsh language and culture has faced much adversity in years gone by. However, current Government frameworks actively and vehemently endorse the education and celebration of Wales in the Curriculum Cymreig. It is pertinent to emphasize that ‘The Welsh language is, of course, a crucial part of the Curriculum Cymreig’ (Welsh Government, 2003, p.8). Furthermore, ‘A Curriculum Cymreig helps pupils to understand and celebrate the distinctive quality of living and learning in Wales in the twenty first century…’ (Welsh Government, 2003, p.2). The aim of the Welsh Government (2013, p.7)  ‘in every subject  should be to integrate the essentials of the subject  with the Welsh perspective’ and with ‘opportunities for active learning through direct experience’. Pupils twenty first century learning at St Fagans is exactly that, shaped by the past with a step back in time for a cultural and linguistic learning experience. St Fagans National Museum of Wales (2020) recommends ‘Don’t just visit history, be part of it...’. 
The first example of an activity takes the children all the way back to the Iron age where the children can ‘Explore with teacher-led activities and/or take part in a museum-led workshop’ and ‘Discover how people lived and worked in Wales in the past by visiting one of our many original re-erected historic buildings’ revealed by the National Museum of Wales (2020), see appendix 1. The children can use all of their learning styles of a first-hand visual experience looking at the artefacts and the re-erected roundhouses. An auditory involvement of listening to the reenactors orally relaying the history of the era that they are exploring. Finally, a kinaesthetic participation in the interactive museum-led workshop on site. Driver and Browne (2008, p.77) recommend that ‘Reconstruction drawings are often the best way to interpret the past in the present... it reveals as much about changing interpretations of the iron age as about the archaeology of the site’ offering an additional learning experience of the Iron Age hillfort, see appendix 2. Cummins (2000, p.75) claims that ‘These literacy events (e.g. oral storytelling) represent powerful occasions for learning...particularly when classroom instruction integrates them with the learning of reading and writing’. The learning tools of the teacher, reenactor, folklore, drawings and artifacts can serve as tools, which Gray and MacBlain (2015, p.94) reveal ‘provides the cultural tools necessary to develop the child’s thinking’, according to social constructivist, Lev Vygotsky. Furthermore, Vygotsky believed that ‘Language is another cultural tool...and...described it as ‘a powerful and strong tool’ and ‘He believed that language carries meaning and sense and must be interpreted by the child’ (Gray and MacBlain, 2015, p.96-97). It is the child’s interpretation of their learning which embodies a child centred approach and encourages ‘children and young people to take responsibility for their own learning’ stipulated by Welsh Government (2015).
A second example of an activity takes the children on a historical journey along Rhyd- y-car Terrace, see appendix 3. ‘The six houses have been displayed at different periods of their history’ from 1805-1985 (National Museum of Wales, 2020). The changes are visible as the children enter each house and can clearly see the transformation of the building and the contents as ‘Each house has been decorated and furnished to illustrate life in a different period’ (Edwards, 2003). For instance, the 1800s witnessed ‘crowded housing conditions, especially the sharing of beds...and sanitary practices were also a problem’ reported by Black (2000, p.124) and  is visible in the configuration of the living quarters and outdoor space.  Edwards (2003) reports that, ‘coal was so important. Nearly every home used coal for heating. It was usually kept in a small outhouse...’. The coal outhouse, erected in Rhyd-y-Car Terrace, alludes to the significance of the coal industry which ‘brought both output and employment to a peak just before the First World War’ (Malaws, 2018, p.259). Whilst the buildings proffer a visual depiction of living conditions, Black (2000, p.122) proposes that ‘It is difficult to recreate the smell and dirt of the period’ and therefore will not create a complete portrayal. Each house is individual to its time and it is ‘where we explore history together through people’s everyday lives’ reported by National Museum of Wales (2020). The coal house exhibit can prompt an investigation into the Welsh coal industry and its economic and environmental impact on Wales during the eighteenth century and beyond.

The final buildings to be explored are Kennixton Farmhouse and buildings. The history dates back to the 18th century where agriculture offered employment, food and shelter. Although, ‘low wages, long working hours, often miserable conditions...’ as farm hands, ‘...made life in an industrial industry an attractive proposition’ (Hall and Sambrook, 2018, p.201).  Resultantly, the industrial areas of the South Wales valleys, from the 1840s and onwards ‘drew more and more of the rural population away’ (Hall and Sambrook, 2018, p.201) in search for better wages and living conditions and, as such, the 1981 census saw a drastic decline in the agricultural population. The history of this Industrial Revolution can offer an insight into Welsh cultural and heritage along with Welsh economics, geography and population. What’s more, the Welsh language could feature in the learning opportunities on offer. The unfamiliarity of the artefacts and building exhibits, may almost certainly raise questions from the inquisitive minds of the children and consequently, learning can be achieved through questioning and research. Although, typically, research is conducted through the medium of English which can offer a valuable opportunity to develop the children’s first language. Nevertheless, they can still deepen their understanding and knowledge of all the other aspects of life in Wales such as the history, geography, environment, economics and culture. These aspects, besides language, represent the five other learning areas of the Curriculum Cymreig (Welsh Government, 2013, p.17) which recommend ‘Visits to historical sites...that...can enrich and extend learners’ experiences...’.
It is pertinent to draw attention to Black’s (2000, p.217) supposition that ‘The English-speaking culture of South Wales is a Welsh culture’ which suggests that just because a person speaks English it does not make them any less Welsh. Cummins and Swain (1986, p.101, p.97) offers two pointers on this supposition. Firstly, that it is also important to reveal that the ‘first things first’ principle of language acquisition puts the child’s first language central to educational development by ensuring ‘that the child’s home language is adequately developed before worrying about progress in the second language’. Secondly, it is ‘important that schools foster first language development. Frederickson and Cline (2015, p.251-252) concur that ‘teaching a child’s first language strengthens their performance in school in their second language’. Resultantly, the portfolio of activities at St Fagans can have a significant impact on both first and second language and can contribute to promoting bilingualism.
Whilst English is the first language of the year 2 children, the Welsh Government’s Siarter Iaith Framework (2019, p.5) proposal and aim is that ‘Facilitating the use of Welsh, across the curriculum...will offer all children and young people the opportunity to become fully bi-lingual’. Interestingly, qualitative studies of classroom observation and specialist teachers, reported by Frederickson and Cline (2015, p. 252-254) have suggested that the use of first language in school can ‘foster a full sense of, and pride in multicultural identity’ and further posit that the degree of competency to which a language is acquired is influenced by ‘increasing familiarity with the culture associated with that language’. More succinctly, learning about Welsh culture can positively influence the competency of  Welsh language acquisition.
Bi-lingualism has evoked a debate by Meri Huws, former Welsh Language Commissioner who points out that ‘no strategy (or targets) exists for English medium schools to transform into bilingual institutions’. Moreover, ‘Most English Medium primary teachers are non-specialist when it comes to the teaching of Welsh as a second language’ asserted by Mackie et. al. (2020). Despite the juxtaposition of attitudes toward bi-lingualism in schools in Wales, Cummins and Swain (1986, p.15) reveal that ‘...the bilingual child is exposed to a wider range of experiences due to the greater amount of social interaction involved in learning two languages as compared to one’ and this social interaction is precisely what is on offer at St Fagans National Museum to help enhance the education of Wales and the Welsh language.
Equally, social interaction is central to Professor Jim Cummins model of Basic Interpersonal Communication Skills (BICS) and Cognitive Academic Language Proficiency (CALP). These are Cummins models of linguistic competency and acquisition. The distinction between BICS and CALP are described as ‘highly contextualised ‘everyday’ uses of language...and uses that are relatively less contextualized and more abstract’ respectively (Cummins, 2000, p.65). The distinction is illustrated in Cummins proposal of the four-quadrant model, which describes ‘the horizontal continuum ranged from context-embedded to context-reduced, and the vertical continuum ranged from cognitively undemanding to cognitively demanding’ (Cummins, 2003, cited in Khatib, 2016, p.383) see appendix 4. Mohan (1986, cited in Cummins, 2000, p.65) describes the four Quadrants more succinctly as ‘learning from experience and action as compared to learning from texts and teachers’. As such, the learning experiences at St Fagans are a combination of both distinctions as Cummins (2000, p.65) citing Mohan (1986) explains ‘practical discourse is characteristic of everyday interactions in society; theoretical discourse is characteristic of language in school learning-academic discourse’. Evidently, it could be suggested that the context-embedded experiences of St Fagans exhibits, along with the context-reduced teacher’s instructions, combine to create an effective, holistic learning pedagogy. Furthermore, Cummins (2000, p.71-72) explains that ‘Talking with the teacher about what had been learned...led to a mode shift towards more decontextualised language’...and...‘Resultantly, students and teachers co-construct deeper understandings...and more formal language...’ thus extending their linguistic competency.
There are often comparable or contrasting theories to learning, and it almost certainly exists in this portfolio of activities. Linguist Noam Chomsky’s theory of language presents a stark contrast to Cummins and Vygotsky theories of active learning. ‘Chomsky’s nativism suggests that language is an innate faculty...’ according to Barman (2014, p.113) who further explains Chomsky’s proposal, that people are born with an innate ability to learn a language, facilitated by ‘a set of rules about language’, referred to as UG, Universal Grammar. Another term for these language tools is a Language Acquisition Device (LAD). Essentially, a child can learn a language, not through instruction but as an unconscious recognition of the language he or she is hearing but only within ‘the critical period between the ages of 2-7’ (Barman, 2014, p.114). As such, Chomsky’s learning theory, does have its limitations so it could be argued that effective learning is a combination of all the discussed theories at their best. 

St Fagans offers a learning conundrum of history, culture, economics, geography and linguistics to untangle and absorb. The Iron Age Hillfort, Rhyd-y-car Terrace and Kennixton farmhouse and buildings are just a sample of educational activities on offer. Indeed, there is a plethora of activities to unearth. Notably, it is important to recognize that Welsh is the ubiquitous influence of St Fagans and central to the children’s learning and acquisition of the language along with ‘culture associated with the language’ (Frederickson and Cline 2015, p.254).
However, Mackie et.al. (2020) continue the bilingual debate with the suggestion that progress of the Welsh language is arguably, 
hindered in too many cases by the variable quality of teachers who frequently lack both training in effective language teaching methodology and the ability to speak Welsh to the required standard.
Pertinently, the Welsh Government (2015, p.9) reveal that Donaldson’s Successful Futures report, for a revised Curriculum 2022, acknowledges this shortfall and has placed emphasis on teacher training and development, recognising ‘...the need to extend teachers’ abilities in Welsh language..’ amongst other development needs. Moreover, Makie et. al. (2020) reiterates that unless we see more trained specialist teachers in our schools ‘the new Curriculum for Wales on its own offers limited hope for improvement’. Despite contrasting visions, of the future for the Welsh language, it seems that there are ‘lots of benefits that you can boast, about bilingualism’ including political, economic, cultural, linguistic and cognitive benefits, revealed by Cummins and Swain (1986, p.109). Looking to the future, the new Curriculum for Wales  2022 reports that Welsh language is seen ‘as a real strength of the education system’ and ‘there should be a focus in schools on learning Welsh...’. This project has been designed with that focus in mind but not only on learning the Welsh language, but also learning about the very essence of Wales and being Welsh.


















AppendicesAppendix 1

Bryn Eryr was a small Iron Age farmstead near Llansadwrn in the eastern corner of Anglesey. During the Bronze and Iron Ages in Britain, roundhouses were the most common form of home. These roundhouses are reconstructions based on the archaeology of the original houses which were excavated by the Gwynedd Archaeological Trust between 1985 and 1987.
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Royal Commission on the Ancient and Historical Monuments of Wales (2008, p.76).
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Rhyd-y-car Terrace

       

National Museum of Wales (2020).       
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Building facts:

= Basis for reconstruction: Archaeological excavations at
Bryn Eryr, Anglesey
= Date of original buildings: around 2,000 years ago

= Visiting information
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Building facts:

Original Location: Merthyr Tydfil, Glamorgan
Date originally built: 1795

Furnished: 1805/1855/1895/1925/1955/1985
Dismantled & rebuilt at St Fagans: 1982/83

Visiting information
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