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Part 1 – Essay 
(Total word count for assignment: 2,647)

According to Gulko et al. (2024) within the post-16 sectors of education, behaviour management and student engagement are essential to developing inclusive, effective, and encouraging learning environments. The significance of positive behaviour management strategies that place interaction, relationships, safeguarding, and student well-being, ahead of disciplinary approaches, is becoming increasingly emphasised in current educational guidelines (Robinson, 2019). Furthermore, Aloka (2024) believes that student engagement, motivation, resilience, and academic success are all strongly associated with effective behaviour management, especially in diverse post-16 environments, where learners may exhibit a variety of social, emotional, and academic requirements.
According to Hubbard and Gawthorpe (2024) behaviour management practices within higher education, are significantly influenced by current legislative frameworks, such as The Inclusive Higher Education Framework (Hubbard and Gawthorpe, 2024) (Lockmun-Bissessur et al. 2024). The concept that safety and well-being are the primary responsibilities of educational organisations, was established by the Children Acts of 1989 and 2004 (Department for Education, 2021) (UK Parliament, 2024). Additionally, according to Government UK (2026), educators are required under the Equality Act 2010, to ensure that behaviour regulations do not discriminate against students with protected characteristics, such as mental health disorders or impairments. Higher education educators are required to encourage a rights-based culture that promotes and respects equality, inclusion, and diversity of each individual, by motivating students to utilise their rights and respect those of others (National Occupational Standards, 2026).
However, Qianqian and Fethong (2025) argue that students with psychological challenges, may experience frequent criticism and blame, if they are exposed to an atmosphere with ineffective discipline for an extended period, which may create negative feelings and rebellion among learners, and may affect the development of their mental well-being. Despite this, recent studies suggest that educators ought to have access to professional psychological counsellors, they ought to provide learners with early psychological assistance and referral services, guarantee that learners are assessed for mental health conditions, assure staff training to enhance knowledge of mental health and behaviour management, and utilise a diverse range of instructional strategies and practical exercises (Qianqian and Fethong, 2025).
The critical need for workforce to recognise behavioural symptoms that may be indicative of neglect, trauma, mental health or safeguarding concerns, is further reinforced by the Keeping Children Safe in Education guidelines (Government UK, 2025). Therefore, Demetriou (2025) claims that tutors are consequently required to not only efficiently manage behaviour in post-16 education, but additionally able to identify scenarios in which conduct may indicate well-being or emotional needs that have not been met. According to the Welsh Government (2017a), tutors are required to motivate, encourage, and challenge students, while considering their points of entry and possibilities for development, in addition to collaborating with others, to guarantee that students are completely supported, in order to enhance teaching standards and improve results for every learner. 
Khanbashi (2024) believes that proactive behaviour management strategies are becoming progressively more supported by modern theory, as opposed to reactive approaches. Establishing routines, positive connections, and clear expectations early on are all integral components of proactive methods (Khanbashi, 2024) and according to McIntosh et al. (2021), Professional Standards require post-16 tutors to foster an environment, where student's diverse viewpoints and backgrounds are respected and encouraged. 
According to Rogers (2015), sustaining student engagement and minimising conflict, requires consistency, respect, and constructive criticism. Similarly, Patel (2021) believes that as opposed to emphasising discipline, the Pivotal Education method focuses on developing a positive culture, based on relationships and values. However, Koegel (2025) argues that despite pivotal response training being a naturalistic approach centred around culturally appropriate conduct, thereby making it less challenging for families and local professionals to implement, educators must initially comprehend the cultures of various families, which may prove difficult due to a lack of resources and training. 
Greenshaw Research School (2020) suggests that a framework for constructively managing behaviour, is provided by the five pillars of Pivotal Education: Consistency, clear expectations, acknowledgement, emotional control, and restorative interactions and claims that while acknowledgment encourages intrinsic motivation and positive reinforcement, clear expectations aid students in comprehending boundaries and duties 
According to Ding and Wang (2025), a key component of learner engagement is motivation. Furthermore, Kurt (2022) states that the Motivation-Hygiene Theory, developed by Frederick Herzberg, contends that both intrinsic and extrinsic factors may have an impact on motivation, and while extrinsic motivation includes incentives, recognition, or averting consequences, intrinsic motivation transpires when students are motivated by fulfilment, accomplishment, or personal development. Intrinsic motivation is frequently more sustainable in post-16 environments, especially when students feel valued, encouraged, and engaged in their personal education (Chapman et al. 2023). However, Al-Kfairy etal. (2025) argues that challenges may develop when students lack self-assurance, have experienced a negative educational encounter, or are subject to external factors that impact their participation and attendance.
An additional essential strategy for encouraging behaviour and participation, is scaffolding (Zhang et al. (2025). According to Malik and Wiseman (2017), based on Lev Vygotsky's theory and the Zone of Proximal Development, scaffolding provides students with structured assistance, as they progressively increase their independence. Furthermore, Kruiper et al. (2021) claims that effective scaffolding minimizes disruptive behaviour or disengagement, promotes confidence, and reduces stress. Modelling responsibilities, breaking down information, offering guided questioning and differentiated exercises, are examples of effective strategies (Smowl Tech, 2025) and according to the Welsh Government (2017b), aligns with Professional Standards, which require educators to allow all learners to share responsibility for their own learning and evaluation.
Anghel and Jitaru (2019) claim, educators that utilise assertive communication techniques, have the ability to maintain authority while remaining composed, courteous, and clear, and according to Alipieva (2017) has a strong connection to Transactional Analysis theory, developed by Eric Berne, particularly the Parent-Adult-Child framework, which suggests that interactions are influenced by various ego states. The "Adult" state, which encourages logical, courteous, and solution-focused discussion, is the objective of effective educators (Hammock, 2025). However, Hammock (2025) also argues that while reacting emotionally from a ‘Child’ state may undermine professional authority, reactive communications from a ‘Critical Parent’ state could intensify conflict. Therefore, according to Hasibuan et al. (2024) an improved comprehension of transactional analysis, assists in improving relationships within the classroom and dispute resolution.
Long (2022) claims that growing concerns related to trauma, adverse childhood experiences (ACEs) and mental health, have deemed pastoral awareness increasingly significant in post-16 education, in addition to ACEs such as neglect, abuse, substance abuse, or domestic violence, having been proven to substantially impact behaviour, motivation, emotional control, and attendance. Therefore, Long (2023) suggests that assistance as opposed to discipline, may be required for students who exhibit disruptive, withdrawn, or problematic behaviour. Furthermore, according to Dixon et al. (2022) multi-agency support and intervention are encouraged by safeguarding frameworks, such as the ‘Right Help at the Right Time’ approach, to address emerging concerns prior to their potential to escalate Welsh Government, 2017c). This implies in practice, that employees ought to identify behavioural warning indicators and adhere to the appropriate safeguarding protocols (Cardiff university, n.d.) However, McCormick (2024) argues that the provision of specialised support assistance and adjustments required to meet such student's needs, may be restricted due to financial difficulties. 
 According to UWTSD (2026) tutors may document issues related to well-being, participation, mental health, or changes in behaviour, by completing a Cause for Concern form, which enables safeguarding teams to evaluate and plan support. Into university (2024) suggests that such interventions may be provided by external organisations, mental health, counselling, or mentoring services. Furthermore, Government UK (2018) states that this indicates a transition beyond exclusively disciplinary systems, and toward developmental and solution-focused methods.
Learner resilience and engagement are also enhanced by support techniques such as directing, facilitating, and counselling (Putri, 2024). According to Nakao et al. 2021) cognitive behavioural coaching may assist students in recognising harmful thought patterns and creating coping mechanisms, to promote confidence and self-control. Hargraves (2020) claims that by encouraging students to recognise their individual talents and set attainable goals, solution-focused initiatives foster resilience and behavioural responsibility. Additionally, Edwards and Kaponda (2026) claim that mentoring relationships may offer students accountability, stability, and support.
However, Gayen (2024) argues that despite the success of such tactics, post-16 education continues to encounter complications, such as tutors may find it challenging to strike a balance between upholding standards and boundaries and expressing empathy. Reay (2025) also claims that the effectiveness of behaviour control techniques may additionally be compromised by large class numbers, a lack of resources, mental health challenges, and irregular attendance. Additionally, if learners are accustomed to disciplinary procedures, specific pupils may first oppose corrective or reflective techniques (An, 2022).
To conclude, the findings of this assignment suggest that safeguarding, emotional welfare, positive relationships, and learner-centred techniques are emphasised in post-16 behaviour management. Proactive tactics, transparent communication, scaffolding, motivational methods, and pastoral support networks, all contribute to effective engagement. Despite challenges, educators may establish inclusive educational environments that foster motivation, resilience, and positive conduct, by combining legislation, theory, and reflective practices.






Part 2 – Reflective Account

Developing student's self-assurance, resilience, decision making, communication, and match control under duress, was the primary objective of the workshop. In order to mimic real-world match conditions, the session purposefully designed challenging and chaotic officiating scenarios. This reflection critically links to educational theory, laws, and professional standards, while analysing teaching practice in terms of behaviour management, teaching strategies, learner engagement, and assessment methods.
Clear links to the concept of experiential learning (Foster and Miller, 2025) were demonstrated during the lesson. According to Kolb (2015), active experimentation, abstract thinking, reflective observation, and real-life experience, all contribute to effective learning. Prior to reflecting on how well the learners performed during the concluding debrief, the session allowed students to experience genuine pressure scenarios. Exercises such as 'Chaotic Court Experiment' and 'The Unthinkable Match' produced real-world situations that encouraged engagement and hands-on learning. I felt that this worked especially well within a post-16 environment, where students benefit from real-world and career-focused learning opportunities.
Throughout the lesson, behaviour management was proactive as opposed to reactive. In order to maintain student focus and minimise minor disruptions, I utilised meaningful and engaging activities, rather than relying on consequences. Constructive behaviour management is the most effective strategy according to Rogers (2000), where students are aware of what is expected of them and continue to actively participate in worthwhile activities. During the initial activity ‘The Most Challenging Game Ever,’ in which students recognised challenging behaviours and discussed the various qualities necessary to manage them, I set clear expectations early on, which I felt fostered a respectful environment for learning and motivated students to take responsibility for their professional conduct.
I felt I was quite effective in utilising pressure and challenge as behavioural management techniques. During officiating drills, learners were required to control emotional responses and maintain composure, by purposefully introducing distractions, objections, and challenging conduct. Bandura's (1977) theory of social learning is significant here, as students observed professional behaviour prior to applying appropriate responses. Students practiced professional phrases such as 'Play to the whistle' and 'That is not respectful conduct' during the 'Crowd Pressure Challenge,’ task and the development of assertive yet non-aggressive communication abilities, was aided by such modelling.
Student engagement was one of the lesson's key strengths. Mishra et al. (2022) and Goyibova et al. (2025) emphasise that relevant, active and differentiated education enhances engagement. By utilising a variety of exercises, peer collaboration, and competitive hands-on tasks, I ensured high levels of participation. Throughout the session, the pressure gradually increased, sustaining student's motivation and curiosity and preventing disinterest. Each learner continually participated due to the utilisation of rotations, scenario cards, and opportunities for hands-on officiating.
Additionally, differentiation techniques were successful in promoting involvement and behaviour management. Simplified scenarios, progressively slower gameplay, and peer support were offered to learners who required it, while conflict resolution and minimal assistance were provided to more capable learners. This strategy is supported by Vygotsky's (1978) Zone of Proximal Development, which believes that learning occurs best when tasks are slightly challenging for students to do independently, however, achievable with assistance. Due to the support of scaffolding, students were able to progressively gain confidence, prior to managing pressure on their own.
Throughout the lesson, I felt that evaluation for learning was successfully implemented. Progress was assessed through the utilisation of constructive criticism from peers, scenario debates, communication assessments, and self-reflection exercises. According to Wu and Yu (2025), formative assessment enhances student performance, when feedback is constructive and continual. In order to improve comprehension, I frequently questioned students throughout theoretical exercises and tested their ability to make decisions. For example, asking the question, ‘What would happen if your co-umpire observed an infringement differently to yourself? or yourself and your co-umpire observed two different infringements simultaneously?’ prompted learners to critically justify their choices, as opposed to relying solely on speculation.

Additionally, the session efficiently enhanced learner motivation and resilience, which according to Nyemba and Chitiyo (2023), Dweck's Growth Mindset Theory suggests that students become more resilient, when they perceive errors as opportunities for growth, as opposed to failures. I intentionally created challenging scenarios, in which learners were anticipated to find difficult. However, at the conclusion of the lesson, reflective questioning prompted students to identify techniques that assisted them to maintain composure and improve their self-esteem. This promoted self-awareness and emotional resilience, two qualities that are crucial in officiating and other employment scenarios.
During highly stressful practical activities, I felt that behaviour was especially well-managed, by encouraging active participation and establishing clear routines, this redirected focus as opposed to stopping the lesson, to respond to each disruption. According to Aas et al. (2023) adapting lessons automatically encourages good behaviour, therefore, I felt that the change of pace within my session, decreased possibilities for distracting conduct. I additionally maintained authority, by communicating calmly and setting clear expectations, while modelling the conduct that students should exhibit.
Current laws and professional standards were also incorporated in the lesson. In order to ensure that all students, regardless of ability level, could participate, inclusive differentiation methodologies were utilised, in line with the Equality Act of 2010 (Cameron et al. 2019). By sustaining a respectful and safe environment during competitive tasks, I demonstrated adherence to the safeguarding obligations contained in the Keeping Children Safe in Education (KCSIE) guidelines (Department for Education, 2025). Additionally, the lesson promoted inclusive practice, reflective teaching, and learner-centred approaches, all of which are in line with Professional Standards (Welsh Government, 2019).
Despite the session's positive aspects, there were opportunities for further professional growth. Considering the effective utilisation of pressure-based learning, certain learners may feel anxious in settings when rivalry is intense. Additionally, by adding additional individualised emotional check-ins and confidence building techniques prior to escalation activities, I may further develop trauma-informed strategies to behaviour management for future sessions.
Strengthening questioning strategies to guarantee less disruptive learners participating equally in theoretical debates, is an additional objective for professional development. Regardless of group activities promoting interaction, less confident students may be overwhelmed by dominating personalities. Therefore, according to McIntosh et al. 2021) focused questioning could enhance learner voice and inclusion.
Overall, I believe that the session was highly effective in fostering learner engagement, officiating competence, and behaviour management abilities. To create a challenging and engaging lesson, I effectively blended active participation, experiential learning, and reflective practice. While upholding positive student behaviour throughout, the teaching techniques utilised, encouraged professionalism, communication, and resilience. The significance of differentiation, structured challenge, and reflective practice in learner engagement and behaviour management, was emphasised by critically analysing this lesson. Future instructional strategies and continuing professional development, will benefit further from these findings.











Teacher Observation Form – Tutor 1
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	Teacher

	Tutor 1 – Miss Kathryn Murray

	Date
	29th April 2026

	Group
	Post Sector Students – Swansea Netball League Officials

	Topic/Context
	Game Management Based on Match Analysis (Theory)

	Notes on the lesson:

	Through the examination of real-life netball match footage, the observed session focused primarily on the game management of officials. Students analysed a video scenario, where officials were asked to examine umpiring decisions from various camera angles and viewpoints, as the primary objective. This made it possible for students to comprehend how umpiring decisions could potentially be influenced by vision, timing and positioning. Throughout the lesson, the tutor effectively utilised questioning, pausing the video frequently, to enable pupils to explain their decisions and consider various explanations and debates regarding scenarios that included contact and contest. 
The learners were then divided into groups, to analyse further scenarios and discuss the sanctions and rulings they would enforce, in their role as umpires. In-depth discussions of game management terminology, sanctioning consistency, and the significance of umpires ensuring a consistent interpretation of the rules while decision-making, were also addressed. Scenario-based problem solving, peer collaboration, reflective discussion, and tutor-led debate were included, among additional teaching strategies. These diverse approaches sustained interest and promoted participation.
Behaviour management was primarily proactive, with expectations for respectful debate and participation, being clearly established by the tutor at the beginning of the session. Group projects ensured that all learners had a chance to contribute. To maintain every accountability and focus, the tutor frequently walked around the classroom, monitored conversations, and utilised targeted questioning.
A behavioural issue arose when several learners expressed dissatisfaction, upon learning that the lesson plan did not include a practical component. Due to students anticipating utilising their officiating abilities in a practical session, a number of students appeared disappointed and less motivated. The tutor managed this professionally, by communicating in a calm, composed way.
Respectful acknowledgement of the concerns expressed by pupils, prevented negative attitudes from escalating. The lecturer then redirected the focus, to the significance of theoretical comprehension, in making precise officiating decisions. The tutor effectively reestablished engagement and maintained a positive learning environment, by reinforcing the importance of match awareness and analysis, as fundamentals for successful practical performance.

	

	What I have learned:

	I discovered from observing this session how crucial it is to utilise relevant and genuine resources to encourage participation. Learners were inspired to think critically about decision making and engaged in a meaningful learning experience, through the utilisation of videos and real-life scenarios. I also discovered that effective questioning, particularly when students are challenged to justify their answers, may sustain engagement and enhance comprehension.
The observation demonstrated the significance of proactive behaviour management, through clearly established objectives, organised collaborative tasks, and consistent communication with pupils. By ensuring that students continued to participate fully in the session, the instructor prevented disinterest. Additionally, I discovered that when learners were assigned meaningful debate assignments, they were less inclined to become distracted, demonstrating how collaborative learning could aid behaviour management.
Most importantly, I discovered how crucial it is to address student discontent in a constructive and professional manner, by acknowledging rather than dismissing the learner’s disappointments.


	Targets to improve my own practice (mapped to professional standards):

	· In light of this finding, one objective for my own practice is to utilise additional real-world video analysis, in addition to authentic resources for learning, to promote student interest and foster critical thinking. Learners may establish more robust correlations between theory and practical application, by utilising real-life situations.
· In order to encourage more in-depth conversation and uphold learner accountability during sessions, my second objective is to enhance my questioning strategies. As opposed to providing simple responses, I will attempt to utilise more open-ended questions that motivate students to justify and elaborate on their choices.
· I also plan to strengthen my proactive behaviour management techniques, by ensuring that session expectations, framework, and student responsibilities, are clearly defined from the beginning of the lesson. This will provide a positive learning atmosphere and reduce opportunities for disengagement.








Teacher Observation Form – Tutor 2
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	Teacher

	Tutor 2 – Miss Samantha Shingler

	Date
	8th March 2026

	Group
	Post Sector Students – West Wales Netball Coaches

	Topic/Context
	Netball Coaching – Decoys and Dummies

	Notes on the lesson:

	The lesson that was observed was primarily practical and focused on learner-led tasks and netball coaching strategies. The tutor ensured that the students comprehended the aim of the session, in addition to the anticipated outcomes, by outlining the session objectives at the beginning of the lesson. Throughout the lesson, the tutor utilised a variety of instructional and learning techniques, such as group activities, questioning, demonstrations, and collaborative exercises, to maintain student interest and participation.
By designing and displaying diagrams throughout the sports hall, the instructor made effective use of visual aids. Coaching points and task instructions were all incorporated within these graphics. This assisted students with practical assignments, provided them with the opportunity to independently review material throughout the lesson, and allowed them to take personal photographs of the materials for later use. This demonstrated effective planning and inclusive practice.
Throughout the entire lesson, student engagement was continuously maintained. Due to the tutor's ability to sustain interest through hands-on activities, clear instructions, and constructive interactions with students, no behavioural challenges were observed. The instructor circulated among the groups on a frequent basis, to assess progress, offer support, and provide individual learners and teams with constructive criticism. As a result, the educational environment became encouraging and supportive.
Effective questioning was utilised, to assess comprehension and motivate students to self-reflect on their coaching choices and communication abilities. To ensure students understood expectations and the correct practices, demonstrations were also provided by the tutor, prior to activities. Through group leadership exercises and real-world application, learners were given an opportunity to create their own individual coaching and instruction practices.
During the session, verbal questioning, practical performance observation, peer collaboration, and continuous tutor feedback, all demonstrated assessment for learning. As the lesson drew to an end, the instructor asked the students for their opinions and discussed material that learners may like to experience in subsequent classes. This promoted student voice within the teaching process and demonstrated reflective practice.

	

	What I have learned:

	Observing this session taught me how crucial it is to maintain student engagement, by utilising a variety of effective teaching strategies. The tutor demonstrated how behavioural concerns are significantly reduced, when students actively participate in meaningful activities. Additionally, I observed how a productive learning atmosphere can be promoted, by fostering clear expectations, positive reinforcement, and effective communication.
I also identified the significance of utilising visual aids, to enhance hands-on learning. The diagrams that were displayed throughout the sports hall encouraged independent learning and offered students continuous guidance. Additionally, I realised that consistent mobility throughout the sports hall and ongoing constructive criticism, may enhance student's self-assurance, engagement, and comprehension.


	Targets to improve my own practice (mapped to professional standards):

	· In light of this insight, I intend to enhance my utilisation of questioning strategies, to promote more in-depth student reflection and efficiently evaluate learner comprehension. In order to accommodate various learning styles and offer students readily accessible reference materials, I also plan to include additional visual materials in my future lessons.
· Additionally, I plan to further enhance my application of formative evaluation, by providing constructive criticism more frequently, while engaging in activities.
· Finally, to encourage ongoing development in my own teaching practice, I intend to create more opportunities for learner voice, by requesting student feedback at the conclusion of sessions and providing learners with the opportunity to suggest materials that they may wish to see included in future sessions.
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Lesson Plan

	Topic: Officiating Under Pressure
	Class: Post-16- Llanelli Netball League Officials 

	Date: 15th February 2026
	Length of lesson: 120 Minutes
	Number of students: 16

	Resources required: Netballs, Bibs, Whistles, Cones, Scenario Cards, Observation sheets, Rule cards, Stopwatch. 

	Aim of Lesson
To improve student’s self-assurance, communication, resilience, ability to make decisions under duress, and game management when officiating challenging and stressful scenarios.

	Learning Outcomes – By the end of the session, the Learners should be able to: 
1) Consistently apply netball regulations under duress 
2) Communicate and signal with confidence
3) Retain composure in challenging match circumstances 
4) Self-reflect on strengths and potential development areas


	Previous student knowledge required for the session:	
Qualified umpires may participate in the session as part of their continuing professional growth. If trainee officials have successfully completed an approved umpiring course provided by Wales Netball within the past two years, they may also participate in order to guarantee that all individuals attending, have a fundamental comprehension of rules and officiating standards.

	Anticipated difficulties (if applicable):
When faced with challenges or questions during tasks, learners may become less confident.
 (Strategy - Remind students that making errors is a necessary part of their development, offer positive praise, and enable peer assistance).
Under pressure, learners may find it challenging to apply rules rapidly. 
(Strategy - Make use of simpler rule prompts and utilise scaffolded scenario cards and a step-by-step transition from basic to complicated scenarios). 
Quieter students may become disengaged from group discussions, while dominant students take control.
(Strategy - Assign specific group responsibilities and ask direct questions, to guarantee each student participates).



	Professional Standards (where are these being met within the session)
Value and promote diversity, equality of opportunity and inclusion –
Differentiated activities, such as simplified situations, support from peers, and extension challenges, will be utilised to promote equality of opportunity, by enabling successful participation from students with varying levels of confidence and skills.
Fostering an inclusive learning atmosphere, by encouraging participation from all students in discussions, hands-on activities, and reflection assignments. Throughout the lesson, courteous communication and teamwork will be emphasised, to ensure each learner feels appreciated and involved.
Demonstrate dignity, courtesy and respect towards others –
Utilising constructive criticism and encouragement, to enhance confidence throughout challenging tasks, while maintaining professional and positive communication with students throughout the session. 
Encouraging respectful conduct among students, by strengthening professional interaction throughout role-playing exercises and practical assignments, ensuring that all learners pay attention and value one another's viewpoints and choices. 
Demonstrate commitment to learners, their learning, safety and well-being –
Progressively applying additional pressure throughout exercises, enabling students to develop resilience and confidence in a safe manner. Peer assistance, simplified scenarios, and regulation prompts, are examples of differentiation tactics that ensure all students may engage and achieve.
Fostering a courteous and encouraging atmosphere, where students can practice officiating techniques, without worrying about making errors, in order to promote the wellbeing of students. Throughout the session, professionalism and calm communication will also be emphasised.
Enable learners to share responsibility for their own learning and assessment –
Empowering students to take ownership of their own education, through group debates and scenario-based assignments, in which students freely made decisions, provided justifications for their responses, and considered their officiating options. 
Encouraging students to take responsibility for their own evaluation, through self-reflection exercises, peer feedback, and the employment of a match assessor role, during hands-on activities, which enables students to analyse both their own and other learner's performances.







Lesson Detail:
	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction











Development 


























Plenary/conclusion







	Explain the theory of officiating under duress and the challenges that umpires face.









Establish a theoretical comprehension of interaction, positioning, pressure management, and decision-making.











Utilising officiating abilities in demanding real-world situations.











Evaluate and reflect on individual performances and identify areas that require improvement. 
	Introductory exercise 'The Most Challenging Match Ever," students brainstorm challenging match scenarios and attributes necessary for effective officiating. Responses are linked to self-assurance, communication, consistency, composure, and focus, through tutor-led inquiry. Learners are informed of the learning objectives.





Students work in groups to accomplish pressurised decision-making scenarios, while discussing communication strategies, signals, and consequences. To mimic pressure, the tutor questions learner decisions. Professional responses to questions from players and spectators, are practiced through communication drills. Scenario analysis and court diagrams are utilised in positioning activities, to enhance mobility and anticipation. Following this, students draft a 'The impossible Game Survival Checklist' which summarises effective officiating techniques.


Pressure and distractions are gradually increased by practical activity. Prior to learners participating in 'The Most Challenging Match Ever' full-game scenario, learners practice reaction signals, oversee chaotic small-sided games, and rotate between challenge stations, containing simultaneous infringements, player tension, and quick decision making. Peer evaluation and tutor observation are utilised throughout.




Students answer reflective questions about self-assurance, making challenging decisions, handling pressure, and potential improvements required. What makes an adequate umpire comparable to a great umpire is discussed in the group. The tutor summarises the most significant lessons learned and highlights the value of communication and resilience in officiating.

	


10 minutes













50 minutes












55 minutes












5 minutes



	Assessment Strategies: when and how are they included within the lesson?
Observation checklists – During the practical exercises, especially the 'Chaotic Court Experiment' and 'The Unthinkable Match,' observation checklists are utilised, to evaluate the student's communication, positioning, timing, confidence, positioning, and match control.
Peer Assessment – During station activities and officiating assignments, students offer each other feedback. Throughout the practical session, this is utilised to assist students in determining their areas of strength and growth.
Question and Answer Debates – During the theory exercises, questioning is used to gauge the student's comprehension of netball regulations, decision-making, and communication techniques.
Scenario-based Evaluation – Students are evaluated during the theory element, through the ability to explain choices, signals, and sanctions, in controversial officiating situations.
Reflection Evaluation – During the plenary exercise at the conclusion of the session, students answer reflective questions that allow them to evaluate their own abilities, identify times of difficulty, and highlight areas that needed improvement.



	Informal reflection (to be completed after the session)

The lesson was very informative and effectively created post-16 students with a real-world officiating environment. Due to scenarios being authentic and competitive, students responded enthusiastically to the pressure-based activities. Feedback from students indicated that as opposed to simply learning rules in isolation, the lesson's chaotic format assisted them in comprehending the emotional responsibilities of officiating.

A number of students reported that the communication exercises offered them more self-assurance, while interacting with captains and players. Several students claimed they were overwhelmed by the pressure initially, however, became more at ease as the session continued. The development of resilience and confidence seemed to be well supported by gradual increase in difficulty.

The lesson's inventiveness, pace, and high level of student engagement, were all commended by the observing instructor, who reported that the lecture effectively combined theoretical knowledge with real-world application and produced numerous opportunities for reflective learning and problem-solving. Additionally, the observing tutor emphasised the effective utilisation of differentiation by means of extension tasks and assistance prompts.

Allowing additional time for personalised feedback during the practical component, was one area that required improvement, due to certain students requesting individualised guidance on placement and whistle timing. To provide more in-depth feedback opportunities, additional mentor roles or video evaluations may be included in subsequent sessions.

Overall, the session effectively met educational objectives and provided students with a memorable, real-world officiating experience that enhanced their technical expertise and self-assurance under duress.
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 Action Plan
	Target 
	Specific 
Steps
	Measurable  
What  
	Achievable  
How 
	Realistic 
Why 
	Time-bound 
When  
	Professional Standard 

	During sessions, offer formative feedback more frequently
	 During both theoretical and practical exercises, schedule frequent feedback points



During officiating assignments, provide students with instant vocal feedback.

	 At least once during each significant activity section, learners will receive feedback.


Practise this when mentoring trainee umpires


	 To provide prompt, targeted feedback, utilise observation checklists and pause points within activities.

Provide trainees with regular feedback, while mentoring within the league on weekends


	 Realistic since genuine projects already naturally provide opportunity for feedback


To gain learner comprehension of required tasks, and enhance learner understanding of areas for improvement
	 September   2026




Utilise this in all upcoming officiating sessions for the forthcoming term.





	 Demonstrate commitment to learners, their learning, safety and well-being
Assess and meet the needs of learners
Plan and deliver effective learning, teaching and assessment
Build positive and collaborative relationships


	Improve proactive behaviour management strategies
	At the introduction of sessions, establish more clearly defined expectations.



When engaging in pressure-based tasks, continually apply positive reinforcement. 
	Decrease in minor disruptions




Enhanced focus of learners on practical tasks
	 Throughout future sessions, maintain clear communication, positioning, and procedures.

 
Search for Behaviour Management courses online, in order to sign up and gain further knowledge and experience
	 Realistic as tactics potentially could be incorporated into the current lesson plan
	 September 2026
	 Demonstrate commitment to learners, their learning, safety and well-being
Value and promote diversity, equality of 
opportunity and inclusion
Maintain and update knowledge of my subject(s) and how best to teach and assess them


	Continue utilising real-world assignments and video analysis
	Regularly utilise real match simulations and video footage of officiating scenarios within lessons

	 During each session, students will successfully complete a minimum of one video evaluation or real-world officiating challenge.
	To enhance learning, utilise real-world match situations and online officiating videos.
Use video analysis to provide feedback to trainee umpires, to meet diverse needs
	 Realistic given the availability of resources and technology

To promote learner engagement and motivation
	 July 2026
	 Know how to use evidence and research to improve my practice
Promote effective learning and develop subject knowledge
Critically reflect on own values, knowledge and skills to improve learning


	Make greater use of diagrams and additional visual aids.
	During discussions and demonstrations, incorporate court diagrams and rule illustrations.
	During activities, learners demonstrate an enhanced comprehension of timing and positioning

Practise this within weekly netball training sessions
	Create basic visual aids and present them throughout theoretical and practical assignments. 
	Diagrams are simple to create and extremely effective for visual learners


To enhance comprehension, support learning needs and encourage fair participation
 
	July 2026 
	Demonstrate commitment to learners, their learning, safety and well-being
Value and promote diversity, equality of 
Support inclusive teaching and learning

	Encourage student independence, while conducting assessments
	During practical exercises, provide more possibilities for peer evaluation, introspection, and learner-led feedback
	During reflection exercises, students independently identify their areas of strength and development
	Utilise peer observation exercises and structured reflection sheets
	The session's peer and self-evaluations were previously successful
	September 2026
	Enable learners to share responsibility for their own learning and assessment
Build positive and collaborative relationships

Plan and deliver effective learning, teaching and assessment
Value and promote diversity, equality of opportunity and inclusion
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