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	Targets from previous module
	How I have worked on these?
	An example can be seen on…


	Provide a broader introduction to school and community context to allow the reader to contextualise your writing.
	I have worked on this target by introducing the Welsh educational context, including the ALNET Act and Curriculum for Wales, to provide a clear foundation for understanding the inclusive strategies discussed throughout the assignment.
	During the introduction.

	Avoid series of short paragraphs where information is related.
	I have included longer paragraphs where I could.
	The whole assignment.

	Make synthesis and critical analysis and evaluation a frequent and consistent feature of your writing.
	I have worked on this target by consistently linking theory to practice, critically evaluating the implementation of the ALNET Act, and analysing the effectiveness and limitations of inclusive strategies such as calm corners and ear defenders.
	The whole assignment.






Inclusive practice is critical for ensuring that all learners, regardless of unique needs, backgrounds, or abilities, have equal access to participate in education (Sobel and Alston, 2021). It demonstrates a commitment to diversity and acknowledges that all children have the right to learn in a safe and responsive environment (UNICEF, 2022). Recent legislation and curriculum revisions in Wales, including the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (Welsh Government, 2021), incorporate this commitment. The Act encourages a cohesive, person-centred approach prioritising early detection, pupil voice, and collaboration among schools, families, and professionals (Hodkinson, 2024). This framework complements the Curriculum for Wales' goal of developing ambitious, capable, and healthy learners (Welsh Government, 2022). As Estyn (2023) highlights, implementing inclusive practice needs clear policies, a strong culture of professional development, and a willingness to adapt provision to fit varied needs. These accomplishments are a broader vision for an open and supportive education system that prepares each pupil to succeed.
Inclusive education is based on the premise that all students, regardless of their specific needs or backgrounds, should have fair access to high-quality education in a collaborative and supportive atmosphere (Mastropieri and Scruggs, 2018). Khalsa and Miyake (2005) believed rather than expecting students to conform to a predetermined framework, inclusive practice entailed tailoring pedagogical approaches to accommodate and encourage diversity. Vygotsky's (1978) sociocultural theory emphasises the importance of social interaction and the Zone of Proximal Development (ZPD), demonstrating how learners progress through scaffolded support tailored to their developmental stages. Tomlinson (2018) advocates differentiated instruction to address learner variability, highlighting the importance of modifying content, approach, and product to ensure that all students are effectively challenged and supported. Florian and Black-Hawkins (2011) recommend an inclusive pedagogical approach that prioritises broadening learning opportunities for all rather than making exceptions for some. Adding to these theories, Universal Design for Learning (UDL) provides a proactive framework for creating adaptable, barrier-free learning experiences that anticipate and satisfy a wide range of learner needs from the start (CAST, 2024). The Additional Learning Needs and Education Tribunal (Wales) Act 2018 aims to provide a uniform framework for learners aged 0-25 in Wales, replacing the current fragmented SEN and post-16 assistance systems (Welsh Government, 2021). The Act's key element is the introduction of Individual Development Plans (IDPs). These legally enforceable records replace prior SEN statements and IEPs and must be assessed regularly to maintain their relevance and adaptation to individual requirements (Disability Wales, 2022). The Act promotes person-centred planning, early detection of additional learning requirements, and coordination across education, health, and social services (Ware, 2019). The reform's key criteria are that the learner's voice be included in decision-making processes, which places pupils as active participants rather than spectators; the Act intends to improve uniformity, accountability, and equality in ALN support across Wales by enhancing procedures and support systems (Knight and Crick, 2024).
Despite the ALNET Act's benefits, its implementation has presented significant practical obstacles. Estyn's (2023) study revealed that, while the Act's person-centred principles are supported mainly, numerous schools face substantial challenges, such as inadequate training, time restrictions, and a lack of clear national guidelines. Hodkinson's (2022) case studies found that educators supported the reforms but frequently felt overwhelmed by the increased administrative workload and under-resourced to provide IDPs properly. Inconsistency across local authorities impedes practical implementation, with different perspectives and support systems resulting in inconsistent practice. Furthermore, the capacity of ALNCos remains stretched in many schools, impeding the planned collaborative and proactive approach to pupil support (Knight and Crick, 2024). In practice, these theories urge teachers to take proactive, adaptable approaches that anticipate and address pupil variation. UDL and inclusive pedagogy impact classroom design by supporting techniques such as visual schedules, calm areas, and flexible seating arrangements to aid emotional regulation and accessibility (Cornell University, 2024). The ALN framework promotes organisation by ensuring that collaboration with families and specialists informs the development of Individual Development Plans (IDPs), allowing for more tailored support (Welsh Government, 2018). In one observed classroom, pupil voice shaped learning through tailored timetables and adapted tasks, allowing learners with ALN to achieve greater independence and reduce anxiety. For example, a student with autism was involved in selecting the order of their morning duties, which were shown on a personalised visual strip on their desk, reducing transition-related stress. Another student with ADHD had a task choice with mobility breaks built in, allowing them to accomplish necessary tasks in a flexible order that fit their focus patterns. These tiny but deliberate changes promoted autonomy, reduced behavioural issues, and boosted learner engagement.

Strategy 1 - Ear defenders
[image: ]Ear defenders are a simple but effective aid to assist students with sensory processing issues, particularly those with autism spectrum disorder (ASD) or attention-deficit/hyperactivity disorder (ADHD) (Beyond Autism, 2021). These students frequently exhibit increased sensitivity to noise, which can cause stress, interruptions, and behavioural responses such as disengagement or outbursts (Earpiece Online, 2024). By reducing sound input, ear defenders contribute to a more comfortable sensory environment, helping students to learn more efficiently (Beyond Autism, 2021). In one observed Year 6 classroom, a student with ASD regularly struggled during lessons due to background noise. When ear defenders were introduced, they could sit still, follow directions, and participate in class discussions, which they had previously avoided due to nervousness. This method significantly reduced their need for adult assistance while increasing their concentration and comfort. The use of ear defenders adheres to Dunn's Sensory Processing Framework (1997) concepts, highlighting the need to match sensory settings to personalised thresholds. Instead of simply expecting the pupil to deal with overstimulation, the technique tailors the environment to the learner's requirements—an example of proactive, inclusive practice (Metz et al., 2019). Significantly, ear defenders were made available to all students, not only those with identified ALN, demonstrating that inclusive tools assist diverse pupils. However, staff expressed worries regarding over-reliance or inappropriate use; for example, some students attempted to wear ear defenders during pair work. This emphasises the importance of explicit direction and adult models in ensuring that tools are used for their intended purpose. With adequate limitations, ear defenders can be a low-cost, high-impact aid encouraging inclusiveness and self-regulation (Caws, 2015).

Strategy 2 - Calm corners
[image: ]Calm corners, also called regulation spaces or quiet zones, are designated parts of the classroom where pupils can rest and self-regulate during anxiousness, stress, or overstimulation (Learning Resources, 2023). They usually provide comfy chairs (e.g., beanbags), gentle lighting, expression charts, and sensory tools like fidget toys (NHS East London, 2017). Pupils are shown when and why to use the area, highlighting its role as a supporting, not punishing, resource. The calm corner was used in a Year 4 classroom, seen during placement, to help an anxious student who often closed down during transitions. Following guidance, the student began to use the space freely before tackling literacy tasks. They would sit quietly for a few minutes, using a breathing card and a timer, before returning to work with renewed calm and focus. Their completion of tasks and involvement gradually improved, and the quantity of emotional outbursts decreased. The quiet area, which was designed with ALN students in mind, quickly developed into a resource for the entire class. Other students utilised it during irritation or after playground fights, leading to a school atmosphere that encouraged emotional awareness and self-care. This is consistent with Maslow's Hierarchy of Needs (1943), which emphasises emotional safety as necessary for effective learning. The calm area also reflects a trauma-informed approach, acknowledging that specific behavioural issues are caused by dysregulation rather than disobedience (McLeod, 2025). Despite its success, the technique had limits. There were concerns that students would misuse the room to avoid learning, especially if routines were not followed. Physical space was also an issue; locating a quiet, low-traffic area in smaller classrooms was challenging. Nevertheless, these concerns were addressed by setting clear goals and regular check-ins with students.
Both interventions, ear defenders and calm corners, significantly influenced ALN learners and improved overall classroom well-being. They encouraged independence and self-regulation (Mastropieri and Scruggs, 2018) while reducing disruptions; more significantly, they communicated to students that their unique needs were acknowledged and supported. Inclusion is more than just isolated interventions; it is about building a classroom atmosphere that is adaptable and responsive to everyone (Khalsa and Miyake, 2005). Based on theory and informed by practice, these strategies show that even minor changes can significantly improve student engagement and performance.
These practices are consistent with Wales's Professional Standards for Teaching, especially for Pedagogy, Innovation, and Professional Learning (Welsh Government, 2017). Tools such as calm areas and ear defenders show how altering practice can benefit many learners. My understanding of inclusiveness has deepened my understanding of how tiny, careful changes may benefit all students. I intend to continue developing this through CPD in autism and trauma-informed practice. Inclusive education is a continuous process that involves reflection, adaptability, and a dedication to serving varied needs. It is critical to build classroom environments where all students can thrive (Sobel and Alston, 2021).
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