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Part B(i) 

When approaching and planning my microteach session I considered both a 

behaviourist and a constructivist approach, focusing on the works of: Skinner (1953), 

Bruner (1976) and Piaget (1976) respectively.  However, when considering current 

legislation and documentation, notably Successful Futures (Donaldson 2015) and 

the National Curriculum for Geography (Welsh Assembly Government 2008), 

Vygotsky’s (1978) approach of social constructivism seemed the best suited to what 

I wanted my learners to achieve. 

The constructivist theory that “learning takes place when new information is built into 

and added onto an individual’s current structure of knowledge, understanding and 

skills” (Pritchard 2009) is similar to Vygotsky but there is a key difference.  With a 

social constructivist approach the onus for learning is on the interaction of individuals 

with those around them making communication in learning essential, constructivists 

simply view the learner as a single entity passing through stages of development, 

acquiring and developing knowledge as they grow. 

When considering the direction education in Wales is taking in light of Donaldson 

(2015), my scheme of work was very much designed for pupil led learning.  Many of 

the tasks have been developed to incorporate pupil interaction through pair and 

group work, often open ended in nature giving them the opportunity to question and 

think laterally. 

Pedagogy itself is incredibly important when approaching what and the way in which 

you wish to teach, however the key relationship is how you apply pedagogical 

approaches to the national curriculum to ensure pupils achieve their educational 

goals.  My session was aimed at key stage 3 with my scheme of work building on 

prior knowledge from key stage 2 and shared cross-curriculum knowledge from 

science.   

Although not covered directly in my teaching session, I believe it is important during 

this exercise to mention Education for Sustainable Development and Global 

Citizenship (ESDGC).  Geography as a subject is uniquely suited to this framework 

as it is all about people, the world and their place in it.  Development of one’s own 

learning through investigation and assessment about the world around them is vital, 

and case studies should be relevant and where possible topical (Welsh Assembly 

Government 2008).  As mentioned geography is unique in its ability to meet this 

framework and the QTS standards involved.  Through my scheme of work, I have 

included examples at both local and global levels, as well as referenced the topics of 

climate change in order to engage pupils with the impact’s humans have on the 

environment (specifically biomes in this instance). 

Throughout all stages of planning reference must be made to the Literacy and 

Numeracy framework (LNF).  “The LNF is first and foremost a curriculum planning 

tool that supports all teachers to embed literacy and numeracy in their teaching of 

the curriculum” (Welsh Assembly Government 2013; pg4).  For all subjects it is key 

that the LNF is addressed and included, subtly or directly.  When planning my 

scheme of work a key element for me was to make every starter activity was literacy 
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or numeracy based, as well as incorporating it throughout the lessons.  As with 

ESDGC geography is capable of encompassing both literacy and numeracy into the 

schemes of work.  When used as starter activities it was vital that I made the tasks 

engaging and fun, with the hope of encouraging those learners who may have a 

predisposition to dislike literacy and particularly numeracy to fully engage.  One 

tactic I wish to implement is the creation of a class league table.  Each starter will be 

treated as a game, and as pupils will be seated in groups, each group will get points 

based on their answers, attitude to learning and behaviour.  At the end of the 

scheme of work pupils will be rewarded.  My intention is that this could be used as a 

behaviour management tool also, taking away points form individuals for failing to 

complete homework and negative behaviour. 

The main aim of my microteach session and scheme of work was to act as a 

facilitator for learning, giving minimal teaching input to pupils (Griffith and Burns, 

2013).  By setting open ended tasks to be completed in pairs/small groups the onus 

was on the pupil to learn, myself providing the scaffolding for pupils to help them 

take the next step in their zone of proximal development (ZPD), incorporating 

Bruner’s (1966) approach.  My approach was influenced by the ideas put forward by 

social constructivists like Vygotsky (1978) and current documents, predominantly 

Successful Futures (Donaldson, 2015), who believe that collaborative learning is key 

to pupil learning.   

 

Part Bii 

After evaluating the literature and theories that have influenced my micro-teaching 

session, a period of reflection is required.  My reflection will encompass feedback I 

have received from my university tutor and peers (who are first hand witnesses to 

the session), observations I have made myself through re-watching the session and 

observations I have made during my first placement.  Many of the personal 

reflections expressed are influenced by the feedback I have received from my 

placement mentors.  For the purpose of this assignment I will focus on a few specific 

targets in order to provide a more in-depth evaluation which I believe will be more 

beneficial to my overall teaching practice. 

One of the main focuses of refection I have of my microteach is the level of 

differentiation, which Griffith and Burn (2013) see as essential to successful learning.  

One of the main criticisms was the lack of challenge in the work set.  Although 

consideration had been given to QTS Standard 1.1: 

“S1.1 They understand the diverse learning needs of learners and endeavour to 

provide the best possible education for them to maximise their potential, whatever 

their individual aspirations, personal circumstances or cultural, linguistic, religious 

and ethnic backgrounds.” (Welsh Assembly Government 2009) 

And work had been differentiated by resource, on reflection I only gave a real focus 

to one particular set of individuals, those who may struggle to access work.  The 

failure to consider challenge for more able and talented (MAT) learners is also 

highlighted by QTS standard 2.2(i) which references the “including all learners” 
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(Welsh Assembly Government 2009) section set out at the beginning of all national 

curriculums.  The national curriculum for geography states that MAT learners should 

be catered for by “using material in ways that extend breadth and depth of study and 

opportunities for independent learning” (Welsh Assembly Government, 2008; pg.5).  

Although a worksheet was provided with minimal to no support for MAT learners, it 

did not stretch them into their ‘struggle zone’ or ZPD.  Classroom observations and 

mentor feedback have made me more aware of the importance of these individuals.  

I have observed that often when challenging work is not available students become 

frustrated and deviate from the lesson, either by becoming disruptive through 

boredom or they become disinterested.  This effect on classroom and behaviour 

management has shown me just how important it is to challenge the thinking and 

knowledge of individuals, rather than just giving them an extra task to keep focus 

while they wait.  Capel et al. (2013) raise the point that differentiation cannot be 

provided for every individual for every task but should be built into every task to 

challenge individuals.  Only one task during my session was specifically 

differentiated.  On reflection, I recognise the need for appropriate differentiation for 

all pupils throughout the lesson to help ensure the development of knowledge and 

engagement with topics. Every task needs to be challenging, not just challenging for 

certain learners. 

As mentioned above I differentiated based on resource.  Although in practice this 

worked to some extent and I was praised for the resources and scaffolding used, the 

quality of my resources needs improvement.  There were issues with colour and 

some resources, specifically a map, once printed were difficult to interpret.  In future 

greater consideration must be given to resources, as digitally they may appear 

suitable but in reality, cause more confusion than good.  More consideration must 

also be given to resources for those with specified learning disorders e.g. Dyslexia.  I 

also believe that the differentiation I employed was too obvious and could potentially 

be a source of questioning from pupils, potentially making them feel isolated and 

different to the rest of the class. 

Another focus for improvement is the questioning involved with regard to the 

objectives of the lesson. Although a structure was followed, and tasks built upon 

each other, the quality of questioning I employed was too simple.  Rather than trying 

to engage pupils and get them to think more about what was required of them, I used 

basic questions of ‘what? Why? How?’ Although attempts were made to follow the 

principles put forward in Bloom’s taxonomy (1956), on reflection I have 

misunderstood it and not used it to its full potential.  In light of my first teaching 

experiences and observation, I simply ignored some elements/phrases of questions 

limiting the progress of learning.  Also relating to the issues surrounding my 

questioning, I failed to readdress my initial learning objectives.  By failing to do this, 

learners were not aware of whether they had met them and, in some sense, could 

not reflect and be praised for what they had achieved.  

Although my instructions were clear, and pupils knew what they had to do, no 

success criteria were supplied in order for them to know if they were completing the 

task to the required level.  Donaldson (2015) stresses the need for pupils to have 

structure to achieve a goal, using the idea that pupils become involved in their own 
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learning process and developing their own success criteria (Welsh Assembly 

Government, 2013).  This can also be linked to the questioning employed by Bloom’s 

Taxonomy (Bloom 1956).  The objectives set forth for this lesson were vague and 

therefore would affect the quality of questioning and success criteria.  Donaldson’s 

(2015) approach and Blooms Taxonomy (1956) work hand in hand, focusing pupil 

learning whilst letting them take charge of their knowledge.  Following Bloom and 

focusing questioning and developing learning step by step pupils can see how to 

achieve their aim. Questioning can be seen as a “driving force of developing thinking 

and assessment for learning in the classroom” (Welsh Assembly Government 2010; 

pg. 16). 

Although areas of improvement have been recognised and targets set, I would like to 

consider the elements of my teaching session that went well.  Throughout I used 

incidental Welsh when appropriate.  The date was presented in Welsh and I strived 

to give my pupil praise in welsh also.  As put forward by Qualifications, Curriculum 

and Assessment Authority for Wales (ACCAC) (2003) Y Cwricwlwm Cymreig helps 

to give pupils an identity and the welsh language is something that should be 

engaged with at all times.  I also believe that Geography with regard to y cwricwlwm 

cymreig is uniquely positioned as it can showcase Wales, its landscape and its 

people.  Although not appropriate for the teaching session carried out, welsh 

examples can be used to demonstrate key geographical knowledge, even at a local 

level. 

While pupils presented to the class, I made the decisions for those not participating 

to fill in a table.  By setting a task for pupils who would otherwise be idol, they 

remained focused and engaged with what was being said.  This approach may not 

always be appropriate depending on the task in hand and group sizes involved.  

However, for this particular session where pupils worked in pairs/threes it worked.  

All pupils completed the task with minimal fuss and disruption.   

Although my starter was not sufficient in making learners think, it did quickly engage 

learners.  Room for development is clearly needed.  However, my plenary of “around 

the world” kept pupils engaged, it encouraged communication between learners with 

knowledge and those without.  The fun and interactive activity may also help with 

knowledge recall.  Adaptions may need to be made as the way I conducted the 

plenary (getting pupils to throw a beachball around the classroom) could be a 

behaviour management problem and only work for certain classes. 

Another element some of my peers commended me on was my movement around 

the classroom and constant praise.  I believe this to be key as it not only encourages 

pupils to engage with the teacher, it also gives them the confidence to ask for help 

and answer questions.  It also provides an opportunity for assessment for learning 

and the setting of extension tasks if required for ‘early finishers. 

Carrying forward form the praise of clear instruction, my general demeanour was 

also praised.  It was noted that my lesson delivery was calm and confident.  I believe 

that this would impact my learners because it is my personal belief that a teacher 

sets the classroom environment.  Classroom based observations have shown me 

that if a teacher is stressed/not prepared, then more often than not the learners can 
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sense this and become disruptive.  By remaining calm and being clear in what is 

expected, pupils respond and engage quickly. 

During the microteach session there were no concerns with regard to behaviour 

management as the learners in front of me were adults and knew the expected level 

of behaviour.  I have observed that behaviour management need not be obvious, but 

subtle elements that help orchestrate a lesson.  There are times when authoritative 

tone and instruction are required, but more often than not I have observed that it is 

the simple reminders of behaviour and what is expected that seems to work best.  

From what I have seen, behaviour of the class is highly dependant on the 

relationship with and teaching style of the teacher. 

The micro-teach session was my first ever experience acting as a teacher/facilitator 

in a classroom scenario.  On reflection it has proven an incredibly useful base from 

which to assess my progress.  Some problems identified during this session are 

acting as current targets for my teaching, and I believe that constant reflection and 

improvement is important as I move forward in my journey to become a teacher. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



7 
 

Bibliography 

Bloom, B. S., (1956), Taxonomy of Educational Objectives: Handbook 1 – Cognitive 

Domain, New York: Longmans Green. 

Bruner, J., (1966), Towards a Theory of Instruction, New York, NY: W. W Norton. 

Bruner, J., (1976), On Knowing: Essays for the Left Hand, Cambridge, MA: Harvard 

University Press. 

Capel, S., Leask, M., Younie, S. and Turner, T. (2013). Learning to teach in the 
secondary school. 6th ed. Abingdon: Routledge. 

Donaldson, G. (2015). Successful Futures: Independent Review of Curriculum and 

Assessment Arrangements in Wales. Crown. [online] Available at: 

https://gov.wales/docs/dcells/publications/150317-successful-futures-en.pdf 

[Accessed 25 Oct. 2018]. 
Griffith, A. and Burns, M. (2013). Outstanding teaching. Bancyfelin: Crown House, 

pp.1-50. 

Piaget, J., (1976), Piaget’s Theory, in Inhelder B., Chipman H. H., and Zwingmann 

C., (eds.), Piaget and His School: Springer Study Edition, Springer: Berlin, 

Heidelberg 

Pritchard, A. (2009). Ways of Learning: Learning theories and learning styles in the 

classroom. 2nd ed. London: Routledge. 

Qualifications, Curriculum and Assessment Authority for Wales (ACCAC) 
(2003). Developing the Curriculum Cymreig. Cardiff: Qualifications, Curriculum 
and Assessment Authority for Wales (ACCAC). 

Skinner, B. F., (1953), Science and Human Behaviour, New York: Macmillan 

Vygotsky, L. (1978). Mind and Society: The Development of Higher Psychological 
Processes. Cambridge, MA: Harvard University Press. 

Welsh Assembly Government (2013). National Literacy and Numeracy Framework. 
Cardiff: Crown. 

Welsh Assembly Government. (2008). Education for Sustainable Development and 
Global Citizenship: Information for teacher trainees and new teachers in Wales. 
[online] Available at: 
http://learning.gov.wales/docs/learningwales/publications/081204infoteachertrain
eesen.pdf [Accessed 12 Nov. 2018]. 

Welsh Assembly Government. (2008). Geography in the National Curriculum for 
Wales: Key Stages 2-3. [online] Available at: 
http://learning.gov.wales/docs/learningwales/publications/130424-geography-in-
the-national-curriculum-en-v2.pdf [Accessed 18 Oct. 2018]. 

Welsh Assembly Government. (2009). Welsh Assembly Government |The Qualified 
Teacher Status Standards Wales 2009 (2009 No.25). [online] Available at: 



8 
 

https://gov.wales/legislation/subordinate/nonsi/educationwales/2009/3220099/?l
ang=en [Accessed 14 Nov. 2018]. 

Welsh Assembly Government. (2010). How to Develop Thinking and Assessment for 
Learning in the Classroom. [online] Available at: 
http://learning.gov.wales/docs/learningwales/publications/130429how-to-
develop-thinking-en.pdf [Accessed 25 Oct. 2018]. 

 

Appendix 

Appendix A – Action Plan 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



9 
 

 


