Does a writing frame improve the letter writing skills of a lower skilled class?

Introduction:
School X is a community School in South Wales with 635 pupils on roll at the time of the Estyn Inspection of 2015. During this time, the data collected established that the School currently has a Free School Meals (FSM) average of 20%, which is above the national average of wales, 17.5%. 34% of pupils are from 20% of the most deprived areas within Wales. It was concluded that pupils’ English and Maths skills are declining, placing the School in the lower 50% of Schools with similar averages of pupils on having FSM. Clearly, School X is struggling to equip students with the skills needed to improve their skills across the curriculum as reported by the Estyn report.
This essay will focus on conducting a piece of action research reporting on the effectiveness of writing frames in a year 7 classroom. Pupils are very low skilled and struggle to produce large bodies of texts without support. Therefore, this project specifically targets writing skills in particular. The teacher of this class is fully supporting students with a range of different multi-sensory techniques to fully equip students with the skills they need to produce effective writing. This include lessons using a lot of repetition to ensure that the students remember the content and using ICT to engage the pupils. To add more context, as this is a School that sets classes in terms of ability, this set 8 class does not include any more able and talented pupils and all students are known to have additional learning needs, stated in individual education plans and a member of support staff is always present. Despite this, the class are eager to learn and always give full effort in lessons. This intervention is particularly important as the class have to sit an end of year writing exam that includes having to write a letter to their head of year, persuading them to conduct a School trip. This task will ask pupils to meet the requirements of level criteria, including needing to use the appropriate structure and content. Therefore, a writing frame will be the most appropriate scaffold to fully equip pupils with the skills needed for their end of year exam. The desired outcome of this project is to benefit pupils and have a clear indication that their skills have progressed by using a writing frame. To research effectively, pupils’ current levels of attainment will be recorded, as well as using a baseline assessment and post-intervention test, measured by means of comparison against the marking criteria of levels.

Literature Review:
	With writing being an important literacy skill, its importance is resonated in the Literacy and Numeracy Framework (LNF), proposed by the Welsh Government (2011). It is designed to ensure that teachers are supported and are able to see themselves as having an important role in developing literacy and numeracy skills of their learners across all lessons. Within the strand of writing, two skills are important to this project. The first is to be able to, ‘plan and adapt writing style to suit the audience and purpose’ and the second is to be able to, ‘use a structure that is appropriate to the purpose and focus of the task’ (Welsh Government 2011: 19). With letter writing being the main focus of this project, these skills are particularly important as pupils will indeed be adapting their writing to suit that of the task and text type, with regards to structure, formality and content. To further expand on this point, the LNF framework continues to explain that writing for purpose influences writers to make a choice about what words, forms of sentences and overall shape of writing (ibid). Therefore, the expectations of the national context are clear and teachers must be able to equip pupils with the relevant skills to match these expectations to ensure literacy skills are accurate for world of work. Furthermore, when assessing letter writing for this research, the context for further assessment in the subject specific area of English is relevant. For the English Language GCSE as written by the WJEC, writing is assessed over a Unit 2 that addresses narrative, exposition and descriptive writing. Also, Unit 3 assesses argumentation and persuasion writing, including speeches and letter writing. Therefore, this writing is an important skill throughout school to prepare them for key stage 4 and everyday life.
	Also, with the ever-changing climate of teaching, no consideration of teaching can be taken without reference to Donaldson’s “Successful Futures,” document changing the curriculum (Donaldson: 2015). The document has been edited and adapted for Wales to create the document, “Curriculum for Wales,” (Welsh Government: 2015). The curriculum for Wales now wishes to ensure pupils are equipped with skills for life and that schools achieve the four purposes of teaching: developing ambitious and capable learners, healthy and confident individuals, creating ethically informed citizens and creative and enterprising contributors. From this new outlook on teaching, letter writing skills are important beyond the classroom and ensures that pupils are confident to tackle the outside world, where they will use letter writing. Also, having high expectations of learners ensures that pupils are ambitious and capable learners in a classroom. These high expectations ensure that pupils can be shown enthusiasm and respect when approaching work and levels of support are available to reach their full potential.
	With the main focus of this essay being a research project on the effectiveness of writing frames, the notion of help in a classroom is relevant and needs to be understood. To do this, Vygotksy’s, “Zone of Proximal Development,” is important to relate to this study. In a classroom, the Zone of Proximal Development is the difference between what a learner can currently do independently and what they can do with the help of a knowledgeable other, giving support, in this case, a teacher has this role. Therefore, it is the difference between what they can currently do and what they need to achieve in a classroom, in accordance with the school’s scheme of work (Frey and Fisher: 2010). In the case of this study, the scheme of work is working towards the school’s exam that asks students to write a letter and so must effectively prepare them for the end goal. As students continue learning, the Zone of Proximal Development is ever changing and expanding as their knowledge and skills are increased. To therefore achieve the end goal, help must be given to pupils by the knowledgeable other so that they can move through their Zone of Proximal Development. Bruner et al 1976 (in Frey and Fisher: 2010) defined the term, ‘scaffolding’ that is the process of a pupil being helped to achieve a goal beyond their unassisted efforts. Therefore, scaffolding comes in many different forms in a classroom, such as sentence starter, vocabulary boxes, model answers and writing frames. These forms of scaffolding ensure pupils are given the help to achieve their goals with assisted help. Scaffolding should act as an enabler for pupils and provide them with the knowledge they need to complete a task and can therefore complete future tasks once the knowledge has been internalised. This means scaffolding enables teachers with the methods to provide students with the skills they need to progress through schemes of work.
Brown, Harwood and Vahid (1998) confirm that writing frames are invaluable aids that help pupils to develop their confidence in their writing abilities and ensure that they all achieve some success in writing. By using these writing frames, pupils can build on their knowledge of whatever text type they are adapting their writing to. For example, in this study a letter writing frame will be used, introducing pupils to the layout and requirements of the task easily and effectively. By introducing the pupils to use key words and phrases in conjunction with the writing frame, they can focus on their language, rather than getting confused and lost in the format of the text type, often done in the form of a vocabulary box or sentence starters that aid a pupil’s thinking. It is also noted by Brown et al that the aim of using these frames to ensure that pupils can use this for scaffolding use only. Hopefully, pupils will be able to expand their skills by using a writing frame multiple times and outgrow this classroom ‘prop’ and move to independent writing. Therefore, by teaching pupils how to use these steps to complete a writing task, they can follow the format correctly and perfect their language in these tasks, leading to independent thinking. 
Additionally, Wray and Lewis (2002) conducted a project at the University of Exeter and found that writing frames are indeed beneficial to students, claiming that it gives students a clear structure within which they can concentrate what they wish to communicate, without risk of getting lost in focusing on the form of the text. By including possible vocabulary, sentence starters and connectives in a writing frame, these frames clearly can offer structure, varied vocabulary and encourage pupils to select information they wish to include and re-order information and demonstrate understanding of the requirements of the text type. The results are clearly beneficial as Wray and Lewis explain that many teachers found that students benefit from the use of a writing frame, particularly students with lower levels of literacy, who find writing difficult. As this is a method of scaffolding, the frames will be taken away from children eventually, when they have gained the skills to do the task independently.  
Furthermore, in this study, the class used to test the effectiveness of a writing frame consists of eight pupils, all with special educational needs. Thus, it must be considered then whether a writing frame will be indeed beneficial for pupils with such immediate needs in a classroom. Gore (2010) explains that writing frames can be indeed used for students with additional learning needs and are praised for their benefits. The writing frames indeed eliminate confusion as they are introduced to the class as an explicit scaffold to aid students learning and provide students with a clear format to follow. Also, if a frame is easy to follow, organisation of work is guaranteed. This reflects the research of Wray and Lewis, clearly exhibiting how the class can focus on language needed for a task, rather than worry about the layout of a text. Furthermore, as students successfully complete tasks with this form of scaffolding, the process starts to become automatised and pupils will feel a sense of achievement, increasing their motivation and persistence in a classroom.
Similarly, writing frames have been praised for the effectiveness in a classroom by Wood and Harmon (2001) who explain that this implementation in a classroom is designed to meet the needs of struggling learners. Writing frames contain key information and help students to write the major ideas of a passage, in this case, letter writing. They propose that frames are most effective when explained to the class, are helped to fill in each line of the frame and allow student volunteers to read completed writing frames orally. This allows students to successfully reflect on their own work and collaborate with the class to use a writing frame. Therefore, this supports the notion of Wray and Lewis, by clearly showing how lower skilled pupils can reflect on their learning  and use writing frames to complete their work.
Also, Wood (2001) designed the ‘Field Trip Writing Frame’ using a sequence of spaces connected by key language elements to help the students focus their writing. This frame enables teachers to engage students with material that could be perhaps challenging in an enjoyable and approachable manner. Writing frames are extremely flexible and lend themselves well to any topic in any subject, showing they are beneficial to all teachers. This type of writing frame therefore helps pupils by asking them to use key vocabulary for a task, such as connectives, without being distracted by layout or purpose in their writing. 
However, Sylva (1997) criticises the over use of scaffolding in classrooms, explaining that scaffolding is a concept that has been ‘over-sold’ or ‘over-bought’ by classroom teachers and only works effectively in one on one situations, as class writing frames do not cater for individuals needs or strengths. 
Similar to these limitations highlighted by Sylva, Allen (2008) also lists a number of potential ‘pitfalls’ when using writing frames in classrooms. For example, a writing frame may to be too rigid in format and students may to be too concerned with following the correct format, rather than focusing on language needed for the task. For example, if a writing frame has specific criteria for design, such as an ‘image box’ for an article task, students may waste time or concentrate on this design criteria, rather than worrying about persuasive language for the actual text. Another problem with writing frames is that they are not applicable for higher skilled pupils, as including vocabulary boxes will hinder their creativity by not allowing them to think of unique vocabulary independently. Finally, by giving the same writing frame to all students in a class may result in similar or the same work being produced, which is to be expected if the writing frame does not ask for elaboration or creativity. 
However, to eliminate the problem of similar work and lack of creativity among pupils, writing frames can be differentiated for different pupils, to ask for more sophisticated levels of writing for a task and doing so, this answers the problem of meeting individual needs. This is a useful strategy as the simpler writing frames can support lower skilled pupils and give them ideas to use in their writing, while the differentiated writing frame can challenge higher skilled pupils and allow them to expand and show their creativity in their writing. 
In the context of this research project, it is important to remember that this intervention of a writing frame is testing the work of pupils with very low literacy and therefore, for these students, writing frames, ‘may be the only way they will be able to complete a finished piece of writing that demonstrates an understanding of content and is written in a proper format’ (Allen: 2008). This therefore highlights that writing frame are beneficial and suitable for the class used in this research.

School Policy and Practice:
School X currently has no departmental use of writing frames as a whole, possibly due to the notion of these frames limiting creativity or being a gateway to thirty similar pieces of work in a classroom, as highlighted by Allen (2008). During the time of research, the class were sitting National Reading and Writing exams, with emphasis on writing a letter for the writing exam. The class would need to know specific knowledge on layout, language and paragraphs for this task. These tests are instead of the SAT tests that were terminated in 2010 and aim to prepare students for GCSE exams for key stage four, in years 10 and 11. With that in mind, writing skills being tested in GCSE English Language tests are, to understand how language varies between tasks and therefore adapt their writing to different situations, purposes and audiences. A key skill that is being tested and developed over these internal writing exams (WJEC, English Language Specification: 2015).Furthermore, students at GCSE level are expected to organise writing with paragraphs, use language creatively and use a full range of punctuation in their writing (ibid). Therefore, a writing frame must be able to accomplish all these skills, making sure students are equipped for the task as they will be tested and marked on these criteria. 
As the school is in Wales, it marks all work in accordance with the Welsh Government’s Programme of Study for Key Stage 2 to Key Stage 4. According to this document, all work must be marked against the English Programme of Study. For this piece of research, work will be levelled against the writing strand, contained in this document. There are two elements included in this strand; organising ideas and information and writing accurately. In organising ideas and information, the year 7 requirements to effectively meet this criteria include using paragraphs and explaining ideas fully. In the element of writing accurately, pupils will need to select and use words from a wide range of adventurous vocabulary and use punctuation correctly (Welsh Government: 2016, 24-25). Also, as aforementioned this piece of writing will be assessed at GCSE level in the Unit 3 exam. Therefore, by equipping students effectively, this skill must be implemented in the school’s practice regularly before pupils reach the Key Stage 4 so that transition between stages is effective and pupils are prepared.
With this test being the first test this Year 7 class sit, it is important that they are equipped to sit the test with all the relevant skills and to ensure they can reflect on their work effectively. With the exam including a letter, it is obvious that the scheme of work for other classes is to effectively prepare for this writing exam and equip students with letter writing. The document proposed by Kirklees Council suggests that a successful scheme of work needs to be interesting and relevant, has a clear purpose and establishes links between units of work (Kirklees Council, Scheme of Works: 2000).
Implementing a writing frame therefore seemed a logical conclusion to help the class with this end goal, the summative assessment in the form of a writing exam. If writing frames are as beneficial as Wood and Harmon (2001) suggest, with clear instructions and guidance, the class would be able to effectively write a letter in class to prepare for their upcoming exam. This is important, not just in a school context, as it is weighted 20% and forty marks in Unit 3, but has external importance as letter writing is important in everyday life, therefore the SEN class would benefit greatly by learning letter writing effectively. By doing so, the school would be teaching the Curriculum for Wales and achieving the four purposes by ensuring pupils are learning life-long skills. This will be done through using the writing frame and slowly taking away the support, so pupils can eventually produce letters independently.
Methodology and Ethics:
Prior to undertaking any research, I explored potential methods of intervention to research and data collection with the aim of answering three research questions:
1. Does the use of a writing frame improve the letter writing skills of a lower skilled class?
2. Does a writing frame improve organisation of students’ work and ideas when following the layout of a letter?
3.  Does the writing frame improve the quality of writing when given a writing frame?
[bookmark: _GoBack]Cohen et al (2013) suggest that an effective way to measure progress through data collection is to have a baseline assessment prior to implementing an intervention. Therefore, researchers are able to acquire knowledge of the pupils’ starting abilities. After the intervention has then been implemented, it is effective to then conduct a post-intervention test, designed to measure actual pupil achievement and effectiveness of intervention. By having to prepare for a writing exam, it was easy to implement these test stages in the classroom and meet the demands of the curriculum at the same time. As, pupils were being prepared for summative assessment through School X’s scheme of work for the English department. 
With focus on these three research questions, they can be easily measured by using both baseline assessment and post-intervention test stages to ensure that research is being collected and progress is being monitored in the correct areas, relevant to this study. As this is a test of writing ability, it was maintained that the each piece of writing in each assessment stage will be levelled using a marking criteria used for both the baseline assessment and post-intervention test. The marking criteria uses a system of marks and level descriptors. These level descriptors include clear criteria to be met at each stage and provide a summary of ability (Appendix 2). Using this marking criteria in both tests ensured that pupils were being tested on the same criteria and have the same level of difficulty in each test. By marking these tests, all three questions can be addressed and be answered effectively by comparing marks and levels given to the pupils.
To gain marks from each assessment stage, quantitative data was collected. Byrne (2010) explains that quantitative data is the process of collecting and comparing data in quantities, in this case using numbers. Therefore, looking at numbers in the form of marks and levels and then comparing them to track progress highlights the quantitative method of data collection and method of comparison in this study.  When collecting quantitative data from marks, this method of data collection is systematic, easier to manage and compare and produce clear results (ibid: 2010). This means that results can be easily compared to gain results of whether a writing frame helps lower skilled learners. However, it does come with limitations. Using quantitative data does not allow the researcher an insight into the thoughts and feelings of participants, which could be obtained by using qualitative data that looks at thoughts and feelings (ibid: 2010). Also quantitative data does not elaborate on how results were obtained, as numbers do not show conversations between researcher and participants. Despite these limitations, quantitative data was chosen for this project to clearly collect marks from baseline assessment stage and post-intervention stage to effectively show if a writing frame has an impact on letter writing abilities for lower skilled pupils. As aforementioned, the Welsh Government’s LNF framework refers specifically to writing and the requirements. Therefore, using the quantitative data obtained from the test stages, it is clear that a writing frame is helping pupils achieve the task of adapting their writing to suit the task in terms of formality, structure and content, as requested from the curriculum and the LNF framework (Welsh Government: 2013).
When conducting this research, it is important that a certain level of continuity was applied. To obtain continuity, I needed to make sure that tests before and after the intervention contain the same level of difficulty and are marking the same skills. During both the baseline and post-intervention test, pupils were given the task to write a letter to a celebrity, inviting them to visit School X. Previous lessons focused on letter layout and what to include in the letter. At the start of each test lesson, students were reminded to recall information from previous lessons, but little help would be given to them during the tasks. This is a successful approach explained by Cohen et al (2013) that suggest both test stages need to contain the same level of difficulty to ensure continuity throughout research. 
However, to ensure tests are reliable, Cohen et al (2013) suggest that timing of tests need to be considered and taking the test at the same time and same day of the timetable week can improve students’ concentration and ensure reliability of results. This is to be achieved through making sure assessments are set on the same day of every week and at the same time, to eliminate any external factors affecting tests. Therefore, if a test was repeated again, it would gain the same results if the test itself is a reliable piece of research. In this research, the writing exam was being carried out on a fixed date, meaning that the class did not have the freedom to adapt lessons to accommodate for reliability. This class was chosen due to a specific lack of skills and their timetable was rigid due to other lesson commitments. Therefore, this resulted in the assessment stages and intervention being carried out over a series of three lessons, one after each other. Thus, the lessons were on different days and times because of timetable commitments. As this conflicts with the research of Cohen et al (2013), it is considered a disadvantage in this particular research study. However, with the sequence of lessons being so close together, the class were fully focused on the lessons and could clearly see their progress over these three lessons, knowing what was expected of them each time they walked into the classroom over this research period, improving their concentration and motivation due to the lessons being one after each other. Despite the aforementioned research stating lesson continuity is a must in research, other research makes reference to how difficult it is to obtain it in a study. To select a specific interval time frame is hard, as mentioned by Holditch-Davis and Levy (2010) who state that selecting specific time points can be difficult and these decisions cannot be made purely for methodological reasons. For example, if a class like the one included in this research, is timetabled to specific lessons, researchers are unable to change their lessons purely for methodological reasons to support the study. On the other hand, a clear benefit of having a shorter time scale for a study, means that students are more likely to remember what is expected of them in a study, rather than testing their memory as well as their skills at each interval (ibid: 2010). Therefore, the sequence of lessons worked in favour of this study and improved knowledge and expectations of students in the classroom.
Also, this test is only over a small period of time, so despite being able to see quick progress in the pupil’s work, the research does not consider the long-term effects and benefits of a writing frame. Therefore, this research can be considered a piece of action research, as it shows the benefits of this intervention improving writing skills. This means that research is purely investigating whether a certain action works and if it does, as a reaction to results, it can be implemented in the school and scheme of works, to be used for the future. Thus, if this writing frame has clear benefits in evaluation stage, it can be included in the scheme of work for School X, to make sure all pupils can be supported to produce tasks to the best of their ability. The benefits of action research is supported by the work of Holditch-Davis and Levy (2010) who state that if a researcher wishes to show the effects of an intervention, only a single time point where the effects are at the strongest is needed. Meaning at this point in the curriculum, the benefits of a writing frame need to be shown only once, when the progress of pupils is at its highest. However, a longitudinal study would indeed show the effects over time, to show how writing frames have an effect on pupils’ work over a long period of time, such as over a whole term or year.
With this class having so many different educational needs, it was noted that other pupils would need more help than others. Taking this into consideration, the writing frame included strategies to ensure all pupils were accurately supported. Pupils were given sentence starters and a vocabulary box that would help pupils form sentences, while correctly using language needed for this particular writing task. 
In accordance with BERA guidelines, all participants gave fully informed consent to participate in this study. The consent forms were to be signed both the pupils and their parent or guardian, to ensure those at home knew what was being assessed and what it was being used for. To ensure every pupil gave informed consent, the baseline assessment did not start until all consent forms were given in (Appendix 1).
The intervention and research study was fully explained to the pupils and their understanding was checked by allocating time for questioning before the study commenced. Also, all pupils were given the right to withdraw from the study at any time and likewise, were able to take part at the start or a later date. Pupils were not coerced or persuaded to take part in the study, by the use of incentives. Data will be anonymised and confidentiality ensured (BERA: 2011). 

Evaluation:
To effectively measure the progress of the intervention for pupils of the class, at each test stage results were recorded and marked by myself and then checked with the class teacher to ensure reliability of results. The class had already been introduced to the topic of letter writing. The previous lesson contained the task of analysing a model letter’s content and layout, as well as a discussion of what is needed to meet the marking criteria in an exam. The pupils were given the topic of writing a letter to a celebrity, including criteria such as inviting them to visit School X, complimenting the celebrity and useful information such as what they would enjoy coming to see and why the school would benefit from such a visit. This ensured that pupils knew what was expected of them during the task and the exam.
The baseline assessment consisted of ‘cold writing’, a lesson whereby the task of writing the letter to a celebrity was set and no teacher explanation was given. Students were told that this assessment was to measure their current ability and knowledge of letter writing and that their letters would be used as a point of comparison after using a writing frame, to measure progress. The students did enjoy having the chance to do the task with no help. Their marks were reflective of their ability at this point in the research because most pupils gained a level two and two pupils gained a level three (Appendix 2). Hopper (2010) explains that a ‘cold’ task is at the beginning of units, asking pupils to attempt a task with no help. This is useful to research as it provides a baseline of pupils’ ability and skills before an intervention lesson. Therefore, I was able to gain information on what pupils knew about letter writing, including the language and layout. 
As seen in Figure 1, most pupils produced work at a quality, corresponding to the level 2 proposed by the Welsh Government in their ‘Programme of Study’ document. This means that pupils conveyed meaning creatively and factually, used appropriate vocabulary and show some awareness of form and the reader of a task. Thus, in their letters from the baseline assessment, pupils were able to conduct some interesting and suitable sentences appropriate for the task. Also, pupils were able to show awareness of form, by using ‘dear’ to address the reader. However, letters were often poorly constructed, full stops and capital letters were sparse and adventurous vocabulary was limited. The student obtaining a level 1 used very simple words and phrases and full stops were rarely used accurately.
The intervention lesson consisted of explaining how to use the writing frame and what it offered pupils. Pupils were told it was being used an explicit scaffold, to aid their current skills in letter writing. The writing frame explicitly included lines organised into address sections, paragraphs and a line for signing off a letter. Pupils using the writing frame could clearly use their knowledge to fill in information using the lines as guidance, meaning that they could clearly grasp the layout of a letter. The additional language sections offered help in the form of vocabulary boxes and sentence starters, to ensure that pupils could clearly meet the language and vocabulary requirements expected of a letter. At the start of every lesson, the class were tested through assessment for learning and were asked what to include in a letter, this was a good way to assess progress at the start of lessons, progressing due to the implementation of a writing frame. Wray and Lewis (2002) propose that an intervention stage is vital for pupil progress. They explain that this phase of independent activity with little teacher guidance is necessary as they learn to use their skills without needing the teacher being alongside them, due to the writing frame and expectations of the lesson. Therefore, in this context, the writing frame can increase a child’s experience of letter writing and act as a substitute for teacher intervention, acting as the intervention stage in this research. 
Figure 1: Pre-test and Post-test comparison


The post-intervention test was a classroom session of a ‘hot task’. This is explained by Hopper (2010) who describes a ‘hot task’ as a task that is normally at the end of a unit and allows pupils to see their progress with no help. This tests what the students can now produce after being given all the explanation and support to effectively complete a task. In this research context, the hot task tested how much students grasped the layout, language and information needed to effectively write a letter to celebrity, inviting them to School X. The lesson beforehand dealt with the writing frame and so the test was close enough to the intervention that students didn’t forget what to include, supporting the use of the aforementioned method of action research (Holditch and Levy: 2010). All of the pupils in the post-test included the two relevant addresses at the start, split their ideas into paragraphs and used ‘yours sincerely’ to sign off their letters, a clear picture of progress in all pupils, due to the use of a writing frame. Also, some pupils greatly benefited from the vocabulary box and sentence starters, producing unique and creative vocabulary, reflecting aspects of level 4 criteria in their work. 
Pupils such as pupil 3, 4 and 7 successfully improved their work from level 2 to level 3. This criteria asked for pupils to organise their work clearly and imaginatively. Sentences were used to effectively develop ideas and punctuation was used correctly. For a SEN class, improvement by one level is a great achievement. 
Pupils 1, 2 and 5 improved their work by two levels by obtaining level 4 pieces of work in their post-intervention test. This means that pupils were able to match the criteria of stating opinions with reasons, use adventurous vocabulary and use paragraphs, punctuation and use clear and legible handwriting. This is a huge improvement on their writing ability, confidence and progress.
When commenting on pupil progress, Wray and Lewis (2002) found that certain pupils in their study had begun independently thinking and had more to say than the frame allowed. This was also the case with Pupil 5 (see Figure 1). The benefits to this pupil were large as they started to use advanced vocabulary and had used knowledge of the writing frame to use an appropriate layout for the letter writing task. This is a clear example of a writing frame being a purposeful form of support in a classroom, leading to independent thought. Therefore, despite progress differing in each pupil, this pupil benefited greatly from a writing frame, supporting Wray and Lewis’ aforementioned study. Therefore, the research questions must now be addressed.
1. Does the use of a writing frame improve the letter writing skills of a lower skilled class?
The writing frames definitely showed a benefit to pupils and every pupil’s skills improved, minutely or massively. All students felt equipped in lessons to take on the task and produce quality letters that clearly met the marking criteria with the new knowledge conveyed by discussion and the implementation of a writing frame. As a writing frame is an explicit form of scaffolding, these results clearly support Vygotsky’s notion of the Zone of Proximal Development and how scaffolding can aid this process of pupils reaching their end goal. Therefore, a writing frame is equipping pupils with the skills to tackle the tasks independently. Vygotsky (in Frey and Fisher 2010: 211) states, “What the child is able to do in collaboration today he will be able to do independently tomorrow.” The teacher is effectively providing the students with the guidance to be able to write letters independently after the intervention through collaboration with the teacher’s writing frame. 
Also, as their writing skills improved, as did their confidence. Pupils felt they could confidently and independently complete the letter writing task after the intervention lesson, clearly highlighting that their skills had improved. As aforementioned, this supports the work of Wood and Harmon (2001) by showing that lower skilled pupils are able to use writing frames to improve their work. By using techniques during the intervention such as helping students fill out the frame and allowing them to complete sentences orally, they can reflect on their work and improve. In the pupils’ post-intervention lesson, all were able to convey the information they had learned during these lessons, including key information discussed in the intervention lesson.
Grant and Fisher (2010) comment on how writing frames can improve the quality of writing when they include sentence starters and paragraph frames. These tools act as a springboard to continued writing and activate creative thinking in students. The writing frame used in the intervention included these aspects and therefore did indeed benefit pupils’ letter writing skills, supporting this research.
2. Does a writing frame improve organisation of students’ work and ideas when following the layout of a letter?
With the inclusion of lines for writing, organisation of letters definitely improved as the pupils were able to see where certain aspects of the letter were meant to be placed. For example, the shorter lines aligned to the left of the sheet were clearly for a sender’s address and this helped pupils to focus on the language of the letter, rather than getting lost in the format of the letter. This writing frame was able to improve the confidence of pupils and their belief in their ability to write letters independently. Hyland (2007: 159) reflects on a writing frame asking students to fill in the gap between the pen and paper. This is the process of asking students to envisage what is needed to meet the purposes of the task effectively in the form of layout and language. 
In the post-intervention lesson, all students were able to convey the correct layout of a letter with no prompting or help from the teacher. All included specific layout criteria, suitable of level 3 work. This supports the aforementioned work of Gore (2010) who praised writing frames for the benefits to students with additional learning needs. He highlighted that when a frame is easy to follow, organisation of work is guaranteed, as shown in pupils’ results in Figure 1. When discussing results from the post-intervention lesson, pupils felt a sense of achievement after being told they attempted the same task as those students in a set 1 English class. Supporting Gore’s further point of writing frames increasing pupils’ motivation and persistence in a classroom (ibid: 2010). 
To support this point, Harrison (2002) explains that writing frames are indeed beneficial as they assist the structure of students’ writing. Also, with reference to this being a Special Educational Needs class, writing frames are shown by Harrison to be flexible and can offer support tailored to meet the specific needs of a pupil, thus this has great impact on extending length of writing.
3. Does the writing frame improve the quality of writing when given a writing frame?
Students’ writing improved through the use of sentence starters and vocabulary boxes, given the lower skilled pupils ideas to use in their sentences. The higher skilled pupils in the class didn’t need these and actually thought of their own vocabulary and sentences, but acted as a useful starting point for all the class. To support the work of Brown, Harwood and Vahid (1998) pupils definitely agreed that the writing frame improved their quality of their writing in their letters. As their confidence improved, they were able to explore vocabulary that was advanced for their current level of attainment, in turn improving their work. By building on their current knowledge of the text type, they were able to find and use more advanced vocabulary, improving the quality of their work. This was reflected in all pupils’ results in the post-intervention test. 
Jones (2002) comments on how writing frames can be invaluable to teaching writing skills. By using these frames and grasping the necessary skills for the task is fundamental. As a result, this creates successful and confident individuals who are equipped to meet the demands of the everyday world, as aforementioned, letter writing is highly important in everyday life and is a skill that will expand past the classroom walls.
However, it must be considered that a model answer was given to students in the lessons before the intervention began. This model answer was annotated and used as a reference for learning. To support the effectiveness of a model answer, Luckin and du Boulay (1999) states that the model answers is designed to motivate reflections and allow revisions to their own answers. Therefore, it cannot be assessed whether pupils looked at the model answer again before post-intervention assessment and could be an external factor outside these three research questions benefiting their results.
Conclusions:
In conclusion, this research was carried out to investigate whether a writing frame would be beneficial to students with lower literacy levels when giving the task of letter writing. During the course of the intervention and testing stages, all pupils received a high level and mark for their work. Therefore, the findings of this intervention did indeed improve the quality, layout and confidence towards work for the pupils, following the trend of research that has come before this, as discussed in the literature review. 
Moreover, the results gained from this intervention can indeed show how writing frames have a massive impact on pupil ability and that it can be used to improve standards of writing across the curriculum. Also, as this was a piece of “action research” the benefits shown by this research can show why the school should implement writing frames into their scheme of work to gain similar benefits and increase levels for the pupils. Therefore, if writing frames were implemented across the English Department’s Scheme of Work, pupils could achieve higher grades in their GCSE exams as Unit 3 contains persuasive texts in the form of speeches or letters, in accordance with the WJEC English Language specification (WJEC: 2015).
Using these writing frames can indeed suggest that schools can achieve Donaldson’s Curriculum for Wales, as this intervention was able to teach pupils a valuable skill, useful in everyday life, pupils are being helped towards being healthy and confident individuals prepared for the world of work. Also, by setting high expectations throughout the research project and encouraging reflection of work in both the baseline assessment and post-intervention assessment ensures that individuals can be ambitious and capable learners in the classroom (Welsh Government: 2015).
In my future practice, I intend to implement writing frames regularly in my teaching across Key Stage 3. It would be hugely beneficial to help students become familiar with the vocabulary and layout of each text type when beginning new schemes of work. Also, after having tried ‘cold’ and ‘hot’ tasks, these would be beneficial to use at the start and end of every module to assess progress. I believe that writing frames are essential to a pupil’s achievement, especially those with lower literacy levels, such as the class used in this research. This form of scaffolding is important to achieve high standards in pupil’s academic and personal lives and I would highly recommend that school X implements this scaffolding to maintain the benefits obtained in this research.
Limitations and future development:
Having taken note of the positive aspects of this piece of research, it does not come out with limitations that must be examined to gain a full overview of this research and its results. In terms of the methodology used, this investigation is a ‘one shot approach’ and provides limited results, based on only a week’s worth of observation and results. Therefore, this research is based on a brief period and only considering results from one class, therefore results cannot be generalised to the wider population. This means that possibly not all classes will benefit greatly from a writing frame. Also, as no control group submitted baseline assessment and post-intervention results without teacher intervention, there is a lack of validity in results as it cannot be claimed that a writing frame was purely responsible for pupil progress. This class was picked for this research as they were at a skills deficit and needed to greatly improve before their exam, but to get a control group that would mirror the same level of ability would be difficult as school X sets pupils in terms of ability and another class obtaining the same levels as this class is not available in mainstream teaching. For example, if this research was to be conducted again, using writing frames against two available bottom set classes would ensure that results would be more valid. 
Another limitation arising from this study is that pupils, despite given informed consent, were aware of the aims of the study. The was to ensure they understood what was happening, so it is unknown whether pupils were working harder towards the aims of the study, meaning the writing frame wasn’t as effective as shown. If this is the case, the results could be seen as biased. 
Also, when considering future implications of using writing frames in a classroom, results of effectiveness were not gained over a long period of time, meaning this study did not gain longitudinal results. For example, using writing frames for different texts over a year would mean research would be longitudinal and a better overall picture of the effectiveness of writing frames would be achieved.
Finally, data used in the study is purely quantitative as only levels are used a point of comparison. To fully answer the third research question of, ‘Does the writing frame improve the quality of writing when given a writing frame?’ qualitative data including thoughts and feelings would be useful to compare actual results of pupil confidence and quality of writing. This would include using questionnaires to actively assess how pupils felt towards the task and to compare the difference in language that they used. Also, before assessment stages it would have been beneficial to gain qualitative data so pupils could reflect on their progress during the research project. Consequently, in my future analysis of the effects of using writing frames in a classroom, I will endeavour to incorporate both quantitative and qualitative data in research against a longitudinal method of investigation and encourage pupils to actively reflect on their progress and confidence levels.
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Appendix 1: Consent Forms 

Consent Form: Intervention Research

Miss Davies is conducting a research project to see how well you improve in your letter writing before and after the use of a writing frame. You can withdraw your results at any time and your work will be kept confidential. If you consent to this, please write your name below and get a parent or guardian to sign as well.

Pupil Name: 						   __________________________________
Parent Signature: 					    __________________________________
Date: 						                   __________________________________
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image2.png
28587 English Program X () Shakespeare Games for X { G Guided Instruction: Ho

X\ $8 150225-successful-futc

X ([ wjec-gee-english-lang- X { G consent form template X

& > C | © leaming.govawales/docs/learningwales/publications/1507 17-nc-english-en

Strand: Writing

Aspeas

Mearing,
purposes
reagers

Structure snd
organisation

3.pdf

Key Stage 3 English Programme of Study

Year 7

Learners are able to:

write 3 comprehensve account of 3 topc reenting
nformation, roceses and cess
aporopriaely for the pupose

use thecharacteisti eatures of 3 wide range of
Continuous and non-continuous texts creatively
in thelr own writng, dapting style and tone to
Sustain the readers intereet, uang magination
where appropriate ¢

explain
consequences

ity showing mplications and

lan witng makingchocesabout thebest ways
o present conten for efc, €. buing s ot
Tor sameting selecting et that el th readr
nderand

s te ook and conventonsof T t0 prsen
fomation and dta nd t Srucknt wriing

proofread and evaluatetheir own work and that of
others using 3 range of peer. and sei assessment
Stratagies; make dear recommendations for
improvement; ditredraf o show progression &

denstyarasfo mprovement i theirwrion, it and
et

adapt stuctures in witing fo ifferent contes,
2. deserie ucome, otine proces or dscs an

Year 8
Learners are able to:

it resetatonof materl sccodng o ended
meaning and efct e chicaofhow much detal
ecded 10 e comercng

use the characteistic features of 3 wide range of
Continuous and non-continuous exts reatvely
in thlr own writing, adapting style and tone
confidently to sustain the readers interest, using
imagination where sppropriate

make connectons ancloresborte toensue
coverageof opic

i lanring witng make chices sbout coer
Suctue, Brguage, presentation ot the purpese

choose he best ways o present witng using T
i order 0 commncate ey nd sHeciney

2.9 continuous prose for 3 dtaled rgument
yperinked pages for dferet nformation on 3 0pic
g raphics o show proceses

proofread and evaluate their own work and
hat of othersusing  range of peer. and
solf-asessment strategies; make cear and astute
ecommendations for mprovement.

itredeatt o show progression

s creria o ety ways 10 mprove and hen redat

e whol-ext stucture 1 suppert and commuricate
meaning, £.. puttng 3 umary ot begiing r end.
dota i 3 repor or appenci s of contets g

Year 9

Learners are able to:

s sy discusion of s, deaied planatons
25 sporoprite topurpose

s the characterisic fetures of a wide range of
Continuous and non-continuous exts crastively
i ther own writing showing control, coherence
and a growing sense of personal syle to sustain
the readers inerest, using imagination where
appropriste &

e e weght o evdence, ources, xplanstons and
ogicvihen coverng  apc

aporoprstay to devsop witg for dferent
Purpesesand sudences

make imaginatv chices about contert
presentationof g, usng T with &

proofread and evaluate their own work and
hat of others using  range of peer. and
self-assessment stategies; make clear and astte
Fecommendsions for mprovement:
ditredraft o show progression

improve witg hrough ndependen evew 3nd
irsting

choose and use whele-textsrctures tsuppor
mesring and communication for effct, o, what re

persiader

Key: Normal tex: AF sttement  Pro

Page 26039

o am® ao =g 6 W . O e

O Type here to search 4




image1.emf
0

1

2

3

4

Pre-test Post-test

Pupil 1

Pupil 2

Pupil 3

Pupil 4

Pupil 5

Pupil 6

Pupil 7

Pupil 8 

Level 

obtained


oleObject1.bin

