Proposal

Context
The Purpose of this study is to answer the following:   
What is the learning experience of Children with dyslexia in a one to one singing lesson: A UK based Qualitative Analysis of Questionnaires and Case study 
This research will explore the impact of dyslexia on children in one-to-one singing lessons in the UK. Conducting the study mainly online will widen the sample population and reduce geographical bias. Dyslexia support in the UK varies across Local Education Authorities, this approach minimizes potential bias related to differing levels of support across the UK.
Justification for this Study
Dyslexia affects around 10% of the population (British Dyslexia Association, 2024) and creates significant learning barriers (Appendix 1). While pedagogy research has grown, especially following Music and Dyslexia (Vance. K.O, 2004), voice and singing education remains underexplored. Although studies on musical interventions for dyslexia are inconclusive (Heikkila. E.,Knight. A., 2012), singing teachers are likely to encounter dyslexic students, highlighting the need for this research. Existing studies, such as Nelson and Hourigan (2016), lack a singing-specific approach, showing a gap in the field.
Recent UK data shows an 8.08% rise in students declaring disabilities in higher education (HESA, 2024) and significant investment in SEND services (Gov.UK, 2024), reinforcing the focus on inclusive pedagogy. 
Intended Impact 
This research aims to gather qualitative data on the learning experiences, identifying potential themes across this population. These themes could guide further research into informing lesson strategies tailored to this group, potentially representing an estimated 10% of the UK population affected by dyslexia. 
Addressing potential learning barriers through adapted teaching techniques could improve retention in extracurricular music lessons, supporting longer-term engagement and career potential (Shuler, 2011). Such strategies could also create a more accessible environment for a broader range of students, benefiting others with similar neurodiverse characteristics.
Outline Intentions 
This research aims to explore the collective experiences of individuals with dyslexia, identifying emerging themes through qualitative data. I will base the analysis on data-driven findings, avoiding preconceived biases while acknowledging my insider researcher status. I will use that to my advantage; drawing on my experience as both a singing teacher and neurodiverse individual to create a suitable methodology.
This study adopts an interpretivist paradigm, using a reflexive, inductive approach to identify patterns within the dyslexic community (Gioia et al., 2013). A literature review will inform the development of questionnaires and case studies. The online questionnaire, distributed via singing teacher networks, will gather data from dyslexic individuals in one-to-one singing lessons, ensuring accessibility (Swanson & Wexler, 2017) and informed consent.
The case study will involve 3-5 participants in recorded singing lessons, analysed for behaviour and engagement (Walda et al., 2022). A semi-structured interview, conducted within two weeks, will capture emotional and learning experiences. The delay ensures better responses, as dyslexic individuals may struggle with verbal skills when fatigued (Reid.G. 2020).
This approach provides valuable insights, despite the limited sample size, allowing for in-depth analysis within the project's timeline, following precedents in similar research (Nelson, K.P. and Hourigan, R.M. ,2016).
Project Timeline 
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Ethics and Insider Research Issues
As an insider researcher with dyslexia, my personal beliefs may introduce bias, but acknowledging this and using objective analysis ensures rigor. My insider status provides access to targeted populations, and my teaching experience aids in crafting relevant questions.
Ethically, informed consent will be clear and accessible, considering both age and dyslexia (Gillin, N. 2015), with parental/guardian consent required. Data will be encrypted, and safeguarding protocols followed (Appendix 2). Participants can withdraw consent anytime and have access to support.
The study focuses on emotional responses, not trauma, though dyslexic individuals often face emotional challenges (Reid.G. ,2020). In case of distress, the activity will stop, and guardians will be informed and directed to additional support.
Individual Learning Outcomes 
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Further to this I have attached my personal development plan attached (Appendix 3) 
















Project Report 

KEY TERMS 
Dyslexia: A learning difficulty characterised by issues expanded upon in Appendix 1. It can affect learning pathways, memory and phonological skills 

A Note on Language 
In this research, I use person-first language, referring to individuals as people with dyslexia to focus on their experiences (Flink, 2021; Linton, 1997). The term "dyslexics" may also be used, as it is widely accepted by those with dyslexia (British Dyslexic Association, 2024) and enhances accessibility.
Introduction 
What is the learning experience of Children with dyslexia in a one to one singing lesson: A UK based Qualitative Analysis of Questionnaires and Case study 
Context
This research UK based research looked at the impact of dyslexia on children in one-to-one singing lessons. Data was collected through online questionnaires and a case study involving a recorded singing lesson and semi-structured interview. Conducting the study online widen the sample population and reduced geographical bias
Justification for this Study
Dyslexia affects an estimated 10% of the population (British Dyslexia Association, 2024) and presents significant barriers to learning (Appendix 1). Research on dyslexia in pedagogy has grown, especially after "Music and Dyslexia" (Vance, 2004), which sparked interest in music education (Oglethorpe, 2001). Recent UK data shows an 8.08% rise in students declaring disabilities in higher education (HESA, 2024), reflecting increased political investment in SEND services (Gov.uk, 2024) and a focus on inclusive pedagogy.
Research on dyslexia in singing education is limited. While musical interventions show mixed results (Heikkila & Knight, 2012), singing teachers will likely encounter dyslexic students, highlighting the need for this study. Existing research, like Nelson and Hourigan's (2016), lacks a singing focus, creating a gap this study aims to fill. It will gather qualitative data on the experiences of children with dyslexia in one-to-one singing lessons, guided by my perspective as a singing teacher and neurodiverse individual.
Intended Impact 
This research aimed to gather qualitative data to identify themes that could inform lesson strategies for dyslexic students. Addressing these learning barriers could improve retention in extracurricular music lessons, supporting long-term engagement and career potential (Shuler, 2011). These strategies could also create a more accessible environment for neurodiverse students, aligning with the growing political support for the SEND community.
Aims & Objectives 
This research explored the experiences of individuals with dyslexia, identifying emerging themes through qualitative data. I maintained objectivity by focusing on data-driven findings and acknowledging my insider researcher role. Using an interpretivist approach, I applied reflexive and inductive methods (Gioia et al., 2013). The literature review informed the development of questionnaires and case studies. An online questionnaire gathered data from dyslexic individuals in one-to-one singing lessons, followed by a case study with recorded lessons and a semi-structured interview (Walda et al., 2022). Despite a small sample, the research provided valuable insights within the project's timeframe.
Individual Learning Outcomes 
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I have planned to meet this objectives with the personal development plan attached (Appendix 3) 

Literature Review 	Comment by Jess Sanchez: 1500 words need to condense to 900-1080

Dyslexia in the UK
Around 10% of the UK population is affected by dyslexia (BDA, 2024), and I focused on this group within the context of children taking singing lessons. Reliable data is scarce due to the lack of a regulatory body for singing teachers, and while some claim 500,000 people participate in singing lessons, this figure is unsupported (WestwayPerformingarts.co.uk, 2024).
I concentrated on full-time students, as disability data is more accessible at the point of higher education entry. According to HESA (2024), 12.22% of students declared a disability in 2014/15, with 46.58% reporting learning differences, including dyslexia. By 2021/22, disability declarations rose to 20.30%, with learning differences at 31.15%, reflecting a growing trend. This shift aligns with societal moves toward inclusion and reforms to the Special Educational Needs and Disability framework (Gov.uk, 2024). The 2023 roadmap for educational psychologists is expected to improve early intervention, increasing the need for specialized teaching strategies for neurodiverse students in singing.
Children, Learning and Dyslexia
In my literature review, I focused on "dyslexia," "learning," and "children" to find relevant research. Anvari et al. (2002) found a link between auditory skills and music processing, suggesting correlations between musical proficiency, phonological awareness, and reading, but called for further research. Lamb & Gregory (1993) noted a similar connection, though their small sample size limited generalizability. Eccles et al. (2021) reviewed music education’s impact on literacy, concluding all music methods supported early literacy, but with unclear effects. Flaugnacco et al. (2015) found improvements in reading among dyslexic children through music, but their study's narrow scope weakened conclusions.
Stewart et al. (2003) challenged the link between music and speech by studying transcranial magnetic stimulation on speech processing. However, their focus on motor skills and lack of cognitive baseline measures limited the findings. Brandt (2012) and Wang et al. (2021) observed that music processing shifts to the opposite hemisphere from language around ages 7-8, emphasizing the importance of age in research.
Given this, my research focuses on children in the UK’s Key Stage 2 (ages 7-11), aligning with the developmental stage where phonological and music processing are closely linked, offering potential for greater impact on learning. Further research could build on this work, using national curriculum markers.
The impact of Dyslexia within Teaching Music
Dyslexia can significantly impact a student's ability to learn music, particularly due to difficulties with phonological processing and reading musical notation, similar to challenges with mathematical symbols. These difficulties may manifest in struggles with note recognition, timing, rhythm clapping, motor coordination, posture, sight reading, and slower processing speeds (Oglethorpe. S., 2001, Heikkila. E. ,Knight. A. ,2012 & Vance. K.O. ,2004).
Heikkila and Knight (2012) suggest various teaching strategies to improve learning outcomes for dyslexic students in music lessons. However, the article lacks substantial citation of relevant literature, limiting the ability to critically assess the basis for these recommendations. In contrast, Oglethorpe's work (2001) offers a more evidence-based approach, providing detailed dyslexia-specific teaching strategies in music. Although well-supported by prior research, Oglethorpe's work is dated, referencing studies from 1933 to 2000, and may not incorporate more recent advancements in the field.
Nelson and Hourigan (2016) examined the learning strategies and challenges of five professional musicians with dyslexia. Their study primarily focused on individuals' perceptions of their dyslexia-related challenges and recommendations through questionnaires. However, this approach may limit the scope of data, as participants could have excluded relevant experiences that they did not directly associate with their dyslexia, potentially skewing the findings.
Measuring Experiences in People with Dyslexia
Bailey and Baker (2022) propose a framework for measuring engagement with the neurodiverse community, highlighting social, emotional, cognitive, and behavioral aspects within learning contexts. This multidimensional approach, focusing on self-identified experiences, supports the need for my research into the learning experiences of neurodiverse students in singing lessons needs to be focused on individual response and supports my interpretive stance to this study.
This lead me to look for other qualitative studies within the field of music and Dyslexia from an insider researcher’s perspective, Nelson and Hourigan (2016) used a case study approach in music education, but their focus on dyslexic learners in singing lessons is limited. My study will build on existing literature to address this gap. A further study looking at the use of qualitative data was O’Byrne et al. (2019) who used qualitative case studies with dyslexic university students, employing open-ended interviews to explore experiences without directly linking challenges to dyslexia. This method contrasts with Nelson and Hourigan's approach, allowing participants to reflect more freely on their lived experiences, although this study was not focused to the learning experience, its insights in to working with dyslexics gave insights in to making my approaches as accessible as possible to gain more in-depth qualitive data.
Dyslexia and Learning to Sing 

There was a limited return on searches looking for singing specific research on teaching students with dyslexia within this search. One return which was sourced from the Journal of Singing was Bryson, K.J. (2013) . This presents a short overview of Dyslexia alongside the potential challenges faced by a dyslexic student in a music lesson however this isn’t explicit about to a singing lesson. Bryson recommends tailored instructional strategies, such as multisensory approaches, which incorporate visual, auditory, and kinesthetic learning modalities to better support people with Dyslexia. While the strategies proposed are practical, Bryson's work could benefit from a more robust empirical evidence base to support these recommendations. His suggestions are valuable but primarily anecdotal, with limited integration of contemporary research.
Further work around singing specific studies or teaching strategy recommendations are held within the context of the general world of music teacher (Ogelthorpe. S., 2002, Heikkila. E., Knight. A., 2012, & Hébert, S.,Cuddy, L. L., 2000). They do not enter into the specifics of the complexity of learning to sing as its own instrument, but rather a tool to support musical development. For example in Oglethorpe (2002), the book suggests the use of singing to help increase confidence in a child alongside the strategy to place a confident singer next to another to help with “droning” singers with dyslexia. Aside from this generic instrumental teacher’s advice there has been little peer reviewed literature, this search has uncovered. This highlights the need for research within this field. 
Methodology and Methods

Philosophical Stance
In preparing for this research, I carefully considered my philosophical stance to align with the study's goals and methodology. I carefully aligned my philosophical stance with the study’s goals, focusing on identifying common themes organically without preconceived biases. As an insider researcher with dyslexia, I adopt a reflexive approach to mitigate bias, ensuring integrity and transparency. Ontologically, I acknowledge multiple realities, while epistemologically, I recognize knowledge as subjective, shaped by participants' perspectives and my interpretations. My axiological stance prioritizes continuous self-reflection to minimize bias. These positions situate the research within an interpretivist paradigm, where experiences are socially constructed (Bickman & Rog, 2009; Anderson et al., 2021).Insider Researcher Issues
To address potential biases from my insider position, I used a sequential model for qualitative data collection, where each phase informed the next. This allowed emergent themes from one phase to guide subsequent data gathering, ensuring responsiveness to the data.
I also took an inductive approach to my literature review, following Braun and Clarke's (2006) methodology. Recognizing that literature could bias the research, I employed a recursive process, revisiting and revising the review as data collection progressed. This iterative approach helped maintain an open and reflective stance, ensuring the literature didn’t unduly shape the findings.
Ethical Considerations
Ethical considerations were crucial, particularly with children. Informed consent was obtained from participants and guardians, ensuring understanding of the study. Materials, including questionnaires and consent forms, followed BDA accessibility guidelines and were available in audio format. Data collection used secure software with encrypted transmission and storage. Stringent data protection protocols were followed, especially for children. A safeguarding policy was provided to participants and parents, outlining procedures to protect children's well-being, with further details in the methodology section.
Method of Data collection 
This research aimed to gather qualitative data on the learning experiences of children with dyslexia in singing lessons. The study was guided by existing qualitative research, though practical limitations such as time constraints from my part-time master’s, full-time job, and family commitments influenced its scope and design, which will be discussed further.
Literature Review
To ensure reliability, I prioritized peer-reviewed articles and included grey literature for a broader perspective, balancing academic rigor with critical evaluation of sources.
For the literature review methodology, I developed the research question using the SPIDER framework (Flick.U. ,2021). This Identified key words that would inform my search identified in the table below in Orange.
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.
Key terms were refined using synonyms from online thesauruses to broaden the search. Some synonyms were non-academic but could be found in gray literature, which, while less authoritative, can provide valuable anecdotal evidence to support academic sources and reduce selection bias. A Venn diagram was created to visualize the intersections of key terms for the search, as recommended by Hempel (2020).
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This was then represented in the table below:

Table to represent intersections of key Search terms:
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I evaluated each line of search terms to establish if the search returns would remain focused on my research question
I excluded intersections without synonyms of "Dyslexia" to focus on this specific phenomenon but included "Dyslexia" without "Children" for broader context. I also excluded intersection B∩C, as it produced irrelevant results on singing and too many sources to analyse within my time constraints. While this led to some loss of knowledge, it was necessary for manageability.
This eliminated the following intersections A∩D, A∩B, A∩B∩D &  B∩C
I used Boolean operators to combine relevant synonyms, refining the search for focused results. Starting with the university library tool, I limited results to titles and subjects for relevance, as dyslexia research spans health and social fields, including both current and historical studies for diverse perspectives. 
Titles and abstracts for were reviewed for relevance, saving those that met my criteria, and repeated the search within specific journals.
· Journal of singing 
· Annals of Dyslexia 
· Journal of Music Teacher education. 
 I then employed reference mining (Hempel, 2020) to identify additional pertinent papers for inclusion in the review.
Questionnaire
Qualitative data was gathered through an online questionnaire distributed via social media and UK singing teacher networks.
Eligibility for Questionnaire participants 
Due to low participation, I expanded the sample to include adults, using a retrospective approach based on Nelson & Hourigan (2016) to gather data from dyslexic individuals in various singing contexts. Themes from adults informed a focused case study on children, with age data for comparison. Participants self-identified as dyslexic, following the UK SEND framework (Gov.uk, 2024), and included singers regardless of formal training to capture diverse learning experiences.
Eligibility criteria: 
· participants must identify as both a singer and dyslexic.
The questionnaire included essential eligibility questions and consent confirmation. If unanswered, participants were directed to a thank-you page and the survey ended. However, an administrative error allowed non-dyslexic participants to proceed, which was addressed during analysis.
Recruitment of Questionnaire Participants
The recruitment advert was designed using guidelines on accessibility for Dyslexics (BDA, 2024), as well as outlining the eligibility and study aims.
Social Media post for Questionnaire Recruitment 
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To target an audience of people likely to have an interest in the betterment of singing teaching practice and identify as singers this posted on teacher singing networks. I opted not to send the survey directly to neurodiversity groups, to mitigate the risk of social profiling which could cause harm or offence.
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Ethical considerations of Questionnaire participants 
All participants were volunteers and were not given compensation for their participation to mitigate against influence to participate. All were directed to Participant information sheets at the start of the survey (Appendix 5) via hyperlink toa secure google drive. These were available in both audio form, alongside a version for adults and for children. 
As this questionnaire was enquiring to their personal experiences, there was the chance this could cause emotional distress, if the experience was personally negative for them. To mitigate this risk, I included support links in the information sheet and ensured participants felt free to leave the questionnaire without pressure
Questionnaire Design and administration
To ensure accessibility, I used "Voice Form" software for the questionnaire, requiring no personal data and enabling easy sharing via a link. Responses were securely stored on an encrypted hard drive. The software followed BDA accessibility guidelines (Appendix 4), with audio clips for questions and answers to assist those with reading or writing difficulties. The full questionnaire and its logic flow are in the appendix (Appendix 6), designed to capture key qualitative data (Smith, J.A., 2015).
TABLE: Subject areas I aimed to collect Quantitative Data from, from this research Survey
	Objectives of Subject Area of Quantitative data 

	Introduction, Eligibility and consent

	Demographic information- Identification as Dyslexic Status, Age and Singing Teaching Status, Status as a Singer and Student of Singing 

	What elements of a singing lesson do they find enjoyable

	Personal perspective if Dyslexia Impacts learning -Both Negative and Positives

	Elements of a lesson they find Easy and Hard to do within a singing lesson

	Reflection on anxiety levels when learning a new song 

	Reflection on Activities that cause frustration 

	What would make a singing lesson easier from their perspective

	Using visual aids, Sheet music and Notation when learning song

	Personal thoughts around barriers to learning, in context of Dyslexia and learning to sing

	Any further thoughts 


The survey's first section determined eligibility, clarified the research aim, and explained the withdrawal process. It gathered age data, then asked about singing experience, one-to-one lessons, and reflections. Closed questions focused responses, while open-ended prompts captured detailed insights, emphasizing positive experiences to balance common negative ones reported by dyslexic individuals.
The survey was open for three weeks, after which responses were anonymized and analyzed using inductive coding with Quirkos. The mode response informed the case study design, focusing on the most enjoyable, easiest, and hardest aspects of lessons. A copy of the questionnaire is in the appendices (Appendix 6).
Case Study Design
The case study built on survey themes, focusing on children within the dyslexic population. Using an inductive, data-driven approach, it combined lesson observation and a semi-structured interview (ref), as dyslexic individuals often struggle with recall. Due to logistical constraints, the lesson and interview were merged into a 30-minute Microsoft Teams session, recorded with Caption.Ed for later analysis. Participants (aged 7-11, dyslexic, and taking singing lessons) were recruited with parental consent via email and video call. The lesson design incorporated elements from the questionnaire responses, ensuring it reflected a typical singing lesson.
Table: Mode responses from Survey [image: ]
Based on these modes A warm up, any activity that required sheet music and sight singing were explored.
Sight-singing was excluded due to baseline competency gaps. A warm-up and melody exercise (with and without sheet music) examined learning experiences and views on notation. Performing a familiar song was omitted for practicality. The 30-minute lesson reflected typical sessions and accommodated attention span limitations in children with dyslexia (Springer, 2013), addressing key survey themes. The study also explored challenges with visual aids and multitasking for dyslexic individuals (Reid, 2020).
This is how I came to the following structure for the lesson plan.

Table to show the Case Study Lesson Plan[image: ]
To ensure consistency and reproducibility, the videos for the warm-up, body percussion exercise, and the two taught songs are all freely available on YouTube, as noted in the appendices (Appendix 7).
Following each section of the lesson I asked a set of semi structured questions to gain qualitative data of the experience of the case study. 
1. How did you find that activity? 
2. Did you find it easy to do?
3. Did you find anything hard or difficult to do?
I began with an open question to avoid bias, followed by two focused questions on positive and negative aspects. Inductive questioning was used to guide the conversation. After the lesson, I reviewed the video, transcribed it, and noted body language, tone, facial expressions, emotional responses, and task competency.
 The same inductive thematic analysis process (Braun, V., Clarke, V. 2006) was applied to the case study transcript and questionnaire results, identifying key themes. Additional qualitative analysis was conducted through my observations of the participant's non-verbal responses, with findings discussed in the results.
Findings and Results 
Appendix 6 is a full copy of the Survey Questions and their question number which may be useful for reference throughout this section
To enhance the inductive process, a second researcher conducting blind coding of themes would have validated the findings, reducing bias and ensuring themes were truly representative of the data. This approach would improve reliability and credibility through triangulation (Tisdell, 2016).
Questionnaire Responses: Demographic of Participants
Nine responses were received, but two were excluded for not declaring themselves as dyslexic, leaving 7 usable responses. The mode age range was 36-44 years (N=7), with the median age being 25-35 years.
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The age range for participation was 0-44 years, though responses from those under 4 were likely limited due to language and self-identification requirements. Future studies should use specific age data, ideally aligned with educational stages like Key Stage 2. The lack of responses from the 11-18 age group suggests its importance. The Mo and IQR may reflect recruitment sources, and a pre-recruitment assessment could improve data validity. Aiming for a UK-wide pool helped address geographical bias, but expanding recruitment and using specific eligibility criteria could have reduced bias and enhanced relevance. Participants self-identified as singers and shared their one-to-one lesson experience to ensure eligibility.
Table of Questionnaire responses to “Singer and Singing Lesson Experience”
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The data shows equal representation of participants with current or past one-to-one singing lessons (85.72%). However, the extent and format of these lessons remain unspecified, introducing variability. Future studies should standardize this measure. Additionally, as UK singing teachers lack a set standard, lesson delivery may vary. Participants' self-declared teaching experience offers insight but doesn't directly compare competency or experience levels.
Pie chart to represent the percentage of Participants status as a singing teacher 
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The 14% difference in this chart represents just one participant, highlighting how small sample sizes can lead to misleading percentage changes and complicate interpretation(ref). The three demographic measures, along with the key eligibility question (identifying as dyslexic), limit the comparability of the data. Additionally, the limited timeframe for detailed analysis restricts further demographic comparisons.
Case Study: Demographic of Participants
Two case studies volunteered, but one did not attend, and I did not follow up, considering their non-response as withdrawal of consent. No further volunteers came forward within the recruitment timeframe.
The case study participant was a 10-year-old girl in year five, who had attended fortnightly singing lessons for two years but had not had a lesson in over a year due to her teacher moving away. She represents 14.29% of the lowest age range in the questionnaire and aligns with 42.85% of participants who had singing lessons.
Before analyzing the data, I reviewed participants’ views on whether dyslexia posed a barrier to learning to sing and compared these to their responses on dyslexia’s impact.
[image: ]
[image: ]
The sample generally views dyslexia as a significant barrier to learning to sing, with all participants acknowledging its negative impact. This consistent belief offers insight into their perceptions of dyslexia's influence on their ability to learn to sing, though the exact weight of this impact is not fully measured in the data.
Themes within the Findings
Using thematic analysis, I utilized the software tool Quirkos to visually highlight themes from the open-ended questionnaire responses. I collated responses from each question, which helped identify theme origins later in the process (Appendix 8). It is important to note that this data pertains specifically to participants' experiences within singing lessons and does not account for their broader experiences, which could differ.
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Dyslexia is a learning difficulty marked by persistent challenges in reading, writing, and language processing (Snowling, 2013). Given this, it's expected that themes related to learning processes would emerge, particularly in contexts involving new skill acquisition.
To minimize bias, measures were taken to ensure themes emerged inductively, not from prior assumptions (Braun & Clarke, 2006). This approach follows qualitative research best practices, allowing themes to develop from participant responses (Smith, 2015). Frequency analysis of open-ended responses helped measure theme occurrence, as shown in the table below.
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Participants most commonly associated their experiences with the need for additional time or challenges in processing lyrics and words. This bimodal distribution suggests both factors are equally prominent, aligning with research highlighting time constraints and linguistic processing difficulties as key challenges for dyslexic learners (Snowling, 2013; Reid.G. ,2020). I will focus the thematic analysis on these prominent areas.
A detailed analysis will be conducted on themes with a frequency of 9 or more, including the modal data sets and those in the upper half of the range. The themes I will explore based on their prominence are:
· Time required
· Difficulties  processing lyrics/words
· Emotional Response to Experience
· Multiple elements to process simultaneously
· Difficulties in reading sheet music 
Category: Time Required
The emergence of the first theme “Time Required” initially came from the Question around “What element of singing a singing lesson do you most ENJOY”

Chart: Questionnaire Responses to the Question “Which element of a singing lesson do you ENJOY the most?”
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The most common response was “Performing a song you know well,” chosen by 71.43% (N=7) of participants, which was then analyzed across age brackets. Two participants noted needing extra time to process new material, both citing “performing a song you know well” as the most enjoyable element. One participant mentioned: “I’ve had time to process the order of the words and the structure of the song,” while another said: “I don’t have to think about the words because they’re already there; learning new songs takes a long time and stresses me out.” These responses suggest that processing new lyrics causes stress and anxiety for these individuals.
Both responses highlight the need for extra time to process words when learning a new song, with one also expressing stress, which I interpreted as anxiety related to learning new lyrics. This theme also appeared in a hypothetical question about being unexpectedly asked to learn a new song. Participants noted, "Anything new requires me time to process," which matched responses to the question about the hardest part of a lesson, where “learning a new song” was cited: “It takes me a long time to learn a new song.” This recurring theme suggests that learning something new, particularly in singing lessons, requires extra time for dyslexic individuals. Further comparison with non-dyslexic participants could provide additional insights.
While the need for extra time wasn't explicitly stated in the case study transcripts, a recurring need for repetition emerged, especially when learning a new melody. When asked to recall the first two bars of a melody without sheet music, the case study participant responded, "I don’t remember it." This difficulty in recall suggests that learning a new melodic sequence requires more time, with repetition being essential for retention.
The theme of repetition was supported by a questionnaire participant who noted that the warm-up is "usually the same each class," making it the easiest part of their singing lesson. Repetition may have made this part more enjoyable, but it doesn't explore the time and effort needed to reach that ease. Research supports repetition for dyslexic learners, who often benefit from structured repetition to reinforce memory (Kopiez et al., 2006; Szmalec et al., 2011). Thus, the 'Repetition required' theme falls under the broader 'Time Required' theme, as repetition extends learning time.
Responses to the theme of "time required" ranged from 0 to 4 mentions (N=9), with the highest frequency at 44.44%. Statistical analysis shows the mode and lower quartile (LQR) at 1, indicating that the most common response was minimal. The upper quartile (UQR) was 3, suggesting variability in participants' emphasis on time in their learning experiences.
The frequency of responses aligning with the mode (Mo) included participants from both the youngest and oldest age groups, indicating that the need for time in learning was not limited to a specific age group. The mode of participant ages matched the mode of response frequency, suggesting a broader trend across all ages. This aligns with studies on dyslexia, which show that extended time and repeated exposure benefit both younger and older learners (Snowling, 2013; Shaywitz & Shaywitz, 2020). Of the 63 possible open-ended responses (n=9 per participant, 7 participants), 8.19% referenced "time required," showing that while the theme appeared, it wasn't dominant across all responses.
Difficulties processing words/lyrics
The theme of difficulties processing words/lyrics emerged frequently in the questionnaire responses, with data reflecting both the positive and negative aspects of singing lessons for dyslexic participants. Notably, participants cited “Performing a song you know well” as the most enjoyable element, expressing relief at not having to focus on lyrics:
“Feels easy, able to not have to think about the words and just use emotion instead”
“I don't have to think about the words because they're already there.”
Conversely, in response to challenges posed by dyslexia, some participants identified “reading words” as a major obstacle, with one noting:
“I find both reading music dots and reading words difficult—but it’s very rewarding when you do finally learn it.”
The case study also highlighted these difficulties, with the participant commenting:
“Yeah, I think so. I find new words hard to sing and I forget the song.”
Additionally, when engaging in a body percussion exercise, the participant struggled to keep up with the speed, possibly due to processing the words alongside actions:
“…I started doing that again. And then I realised it was that… my brain didn’t do it. And it was just like, yeah.”
These insights suggest that dyslexic learners may experience reduced enjoyment and performance due to challenges with reading text. Excluding reading components in singing lessons could make music education more inclusive. However, this raises the question of whether learning lyrics is necessary for achieving singing outcomes. Future research could explore if reading lyrics or learning melody better reflects singing competency, comparing dyslexic and non-dyslexic groups.
Emotional Response to Experience 
Emotional responses to learning to sing were varied, with many participants expressing negative emotions. To minimize bias, the study encouraged both positive and negative reflections. One participant highlighted the emotional freedom in singing when not focused on lyrics:
“Feels easy, able to not have to think about the words and just use emotion instead.”
Another expressed enjoyment in singing as a form of self-expression:
“I like to express myself through song.”
Similarly, a case study participant shared their enjoyment of singing to improve skills, specifically for a school talent show:
“I like learning how to sing because I don't really want to be like... I don't want to be in my primary school’s got talent.”
Negative emotional responses were also common, especially when participants felt overwhelmed or under pressure. One participant recalled crying during a music theory exam:
“Learning music theory for my grade 5. In the exam I cried. And walked out.”
Another shared their frustration with sight-singing:
“Trying to sight sing and got so overwhelmed and then very emotional.”
A third participant described repeated mistakes:
“A piece of music that was very quick and I couldn’t read the words fast enough. Literally got it wrong about 12 times in a row—frustrated, embarrassed.”
These responses point to time pressure as a major stressor. Whether in exams or sight-singing, the urgency exacerbates frustration. This aligns with the theme of needing adequate time to process information, especially for dyslexic learners who often struggle with rapid processing (Hébert & Cuddy, 2000, Ott. P.,2007). In musical contexts, such as sight-singing and rhythm tasks, time restrictions may hinder engagement and increase frustration (Swanson & Sáez, 2003). Allowing more time could reduce emotional stress and enhance the learning experience for dyslexic students (Johnston & McKinney, 2016).
Multiple Elements to Process Simultaneously
Two main categories emerged from the questionnaire, reflecting the difficulties participants had with tasks requiring the processing of multiple pieces of information simultaneously, especially when reading both music and lyrics. One participant shared:
“I find both reading music dots and reading words difficult,”
echoing another’s comment:
“When learning the words and notes to a song, I often get it wrong many times in a row.”
These responses highlighted struggles with simultaneous reading tasks. Another participant noted:
“Feeling bombarded with information,”
which contrasted with the experience of another who found breath work easier due to “Minimal things to think about.”
This challenge was also evident in case study data. During a body percussion exercise, the participant struggled to read words while performing actions to the beat, leading to frustration. They suggested that a simpler activity, without the need to “look at the words and do the actions as well,” would have been more manageable. This aligns with questionnaire feedback on reading music and lyrics, both tasks requiring multiple cognitive processes at once.
Research on dyslexia and music learning supports these findings, showing that individuals with dyslexia often struggle with tasks involving multitasking, such as reading text and music notation concurrently (Johnston & McKinney, 2016). Tasks requiring the integration of various cognitive skills can exacerbate difficulties, emphasizing the need to simplify tasks to reduce cognitive load (Swanson & Sáez, 2003).
Regarding difficulties with sheet music, a large proportion of participants (71.43%) identified “Sight Singing music from a score” as the hardest element of their singing lessons. The remaining participants were split between “learning a new song” and “Posture exercises.” The choice of “Posture exercises” was attributed to additional neurodiversity challenges, such as difficulty remaining still.
[image: ]
A prevalent response across the sample highlighted difficulties with music notation. One participant noted, “Anything that does not involve sheet music is good,” suggesting that sheet music was the primary source of negative experiences in singing lessons. Another participant mentioned struggling to “read the music fast enough,” which aligns with the "Time Required" theme, where more time to process music notation was needed.
Additionally, I explored whether visual aids, such as sheet music, were perceived as helpful in learning a new song, comparing these responses to participants' ability to read sheet music.
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Of the 71.43% who found visual aids helpful, all could read music, and 80% found sheet music useful, though its classification as a visual aid is unclear. In contrast, the 28.57% who disagreed also found sheet music unhelpful, with a mix of readers and non-readers.
The case study participant echoed these concerns, struggling with the musical score and describing it as "everywhere." Their tense body language indicated anxiety, not eyesight issues. When asked for suggestions, they proposed "Maybe like different colours," reflecting a questionnaire response advocating for changing the presentation format.
Literature suggests color-coded notation can reduce cognitive load and improve comprehension (Oglethorpe.S., 2001), supporting the study's findings on the challenges of traditional music notation for dyslexic learners.
Reflecting on the  data around the learning experience of Children
Due to limitations in collecting questionnaire data from children, the survey aimed to identify key themes that could be compared with the case study. By examining overlapping themes across both datasets, the goal was to support findings and suggest areas for further exploration. A larger sample size would have strengthened the cross-comparison and findings, but due to resource constraints, this was not possible. Future research could expand the sample size to provide a more robust and comprehensive analysis.
Conclusion Notes
This study explored the learning experiences of children with dyslexia in one-to-one singing lessons, aiming to gather qualitative data on this under-researched topic. It also supports literature on general music learning, with similar themes emerging.
The findings revealed challenges in processing multiple types of information, such as musical notation and lyrics. Participants reported emotional responses, including positive experiences with self-expression and negative emotions tied to frustration and anxiety, especially under time pressure. Sight-singing, requiring rapid information processing, was identified as particularly difficult. This has highlighted for me the need to remove time constraints when teaching, reducing anxiety and improving the experience for my students.
A recurring theme was difficulty processing both music notation and lyrics simultaneously, aligning with existing research on dyslexic individuals’ struggles with multitasking. Sight-singing was the most challenging aspect, pointing to barriers posed by traditional music notation. Future research could explore alternative formats for musical notation and lyrics.
Though the small sample limits generalizability, the study provides valuable insights into the emotional and learning challenges of dyslexic students in music education. Further research with a larger cohort is needed to validate these findings.
Individual Learning Objectives (ILO)
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Professional Development 
This experience highlighted time management challenges, and personal wellbeing impacts that brought due to inexperience. Despite a strong passion for the topic, limited resources and insufficient research caused frustration. It also emphasized the need to build confidence in applying statistical methods for better future analysis, which has been reflected in my updated personal development plan.





















Glossary of Terms 
Neurodiversity: The spectrum of variations in brain function and behavioural characteristics, considered the normal diversity amongst the human population.
SEND: Special educational needs and disabilities
Dyslexia: A learning difficulty characterised by issues expanded upon in Appendix 1. It can affect learning pathways, memory and phonological skills 

























Appendices
Appendix 1
(California Department of Education Sacramento, 2018) (Duane, D. D.,2001) & (British Dyslexic Association, 2024)
	Skill
	Presentation in Dyslexic Students

	Phonological Skills
	-Difficulty in distinguishing between similar sounds or phonemes.
-Problems with phonemic awareness, such as recognizing rhymes or segmenting words into their constituent sounds.
–Challenges in pronouncing words correctly or in producing speech sounds accurately.
-Struggles in blending sounds together to form words or in breaking words into their individual sounds.
·     

	Rapid Naming - Poor rapid naming skills refer to difficulties or delays in quickly and accurately naming a series of familiar stimuli, such as objects, colors, or symbols.
	 ·   	Poor Rapid naming skills- which could present challenges in processing and integrating visual or auditory information efficiently, leading to slower cognitive processing speed and difficulty in tasks requiring quick responses.
·   	Slow Retrieval of the correct words when writing or speaking
·   	Difficulties distinguishing left from right
 

	Poor grapheme-phoneme association- challenges in processing and integrating visual or auditory information efficiently, leading to slower cognitive processing speed and difficulty in tasks requiring quick responses.
	·    struggling to accurately pronounce words based on their spelling, difficulty in decoding unfamiliar words,
·    challenges in reading fluently and accurately.
·     may have trouble understanding the relationship between letters and the sounds they represent, which can impede their reading and spelling abilities.

	Poor Decoding of real words and non-words- Poor decoding of real words and non-words refers to difficulties or inaccuracies in recognizing and understanding written language.
	-   Difficulty in accurately identifying and pronouncing familiar words, leading to slow or labored reading, frequent errors, or a lack of fluency.
-  challenges in accurately reading and pronouncing unfamiliar or made-up letter combinations.
 

	Reading Comprehension- Poor reading comprehension refers to a difficulty or inability to effectively understand, interpret, and analyze written texts.
	·    Difficulty summarizing information, answering questions about the text, or applying knowledge gained from reading.

	Oral Reading Fluency- Oral Reading Fluency refers to the ability to read a text accurately, quickly, and with appropriate expression.
	 
·       May struggle with accurately recognizing words, leading to frequent hesitations, repetitions, or substitutions while reading aloud.
·   	When reading may lack appropriate intonation, rhythm, and phrasing.
·       They may read at a much slower pace, struggling to maintain a fluent and steady reading rate.
·       Difficulty with Punctuation: Individuals may have difficulty pausing at appropriate punctuation marks, such as commas and periods, leading to choppy reading.
·       Limited Sight Vocabulary: Poor oral readers may rely heavily on decoding words phonetically rather than recognizing them instantly by sight, resulting in slow and laborious reading.
·       Lack of Comprehension: Because of the cognitive load associated with decoding words, poor oral readers may struggle to comprehend the text they are reading, even if they can pronounce the words accurately.
·       Avoidance of Reading Aloud: They may actively avoid situations where they have to read aloud, such as in class or during group activities, due to embarrassment or anxiety about their reading abilities.
·       Difficulty Reading Multisyllabic Words: Poor oral readers may have particular difficulty with longer, multisyllabic words, often stumbling over them or guessing incorrectly.
 

	Spelling
	·    May often misspell words or write letters the wrong way round

	Phonological Memory - The ability to store small amount of phonological information on a short term basis.
	·    Struggling to recall words just learnt
·    Struggle to recall the spelling of a word just learnt
·    May not be able to recall longer sequences of letters or numbers

	Oral Language Skills
	·    Difficulties retrieving specific words which impacts their oral fluency. This can also present as having difficulties recounting a narrative or list if words orally.

	Orthographic Processing- Orthographic processing refers to the ability to recognize and manipulate letters in written words.
	·    Dyslexia students often have difficulties in decoding words, recognizing sight words, and understanding the relationship between sounds and letters.
·    Difficulty organizing written and spoken language

	Additional Non Language characteristics within the Dyslexic Student

	Memory and Cognition
	·   	Poor memory for sequences especially from short term memory
·   	Thinks in images and emotion- not words or sounds
·   	Excellent long term memory for experiences both visually and emotionally
 

	Behaviour
	·   	Disorderly
·   	Displays unusually early or late at key developmental stages as a child
·   	Unusually high or low tolerance for pain
·   	Emotionally sensitive
·   	Mistakes will be affected by mood and emotion
·   	Often creatively intelligent- Art. Music, Drama
·   	Difficulty sustaining attention
 


















APPENDIX 2
Safeguarding Policy taken from www.singwithjess.co.uk, Accessed: 13th December 2024
Sing with Jess
Safeguarding policy statement
Updated: September 2024

 The purpose and scope of this policy statement 
Within Sing with Jess lessons we aim to ensure your singing lessons are carried out in a safe manger that fully considers the welfare and safeguarding of each student.

The purpose of this policy statement is: 

• to protect children and young people who receive Sing With Jess’ services from harm. This includes the children of adults who use our services 

• to provide staff and volunteers, as well as children and young people and their families, with the overarching principles that guide our approach to child protection. 

This policy applies to anyone working on behalf of Sing With Jess, including paid staff, volunteers, sessional workers, agency staff and students.

Legal framework 
This policy has been drawn up on the basis of legislation, policy and guidance that seeks to protect children in England/Northern Ireland/Scotland/Wales [select the relevant nation]. A summary of the key legislation and guidance is available from nspcc.org.uk/childprotection. 

Supporting documents
This policy statement should be read alongside our organisational policies, procedures, guidance and other related documents which can be requested via info@singwithjess.co.uk:
 
• role description for the designated safeguarding officer 
• dealing with disclosures and concerns about a child or young person 
• managing allegations against staff and volunteers 
• recording concerns and information sharing 
• child protection records retention and storage 
• code of conduct for staff and volunteers 
• behaviour codes for children and young people 
• photography and sharing images guidance 
• safer recruitment 
• online safety 
• anti-bullying 
• managing complaints 
• whistleblowing 
• health and safety 
• induction, training, supervision and support 
• adult to child supervision ratios. 

We believe that: 
• children and young people should never experience abuse of any kind 
• we have a responsibility to promote the welfare of all children and young people, to keep them safe and to practise in a way that protects them. 


We recognise that:
• the welfare of children is paramount in all the work we do and in all the 
• decisions we take 
• working in partnership with children, young people, their parents, carers and 
• other agencies is essential in promoting young people’s welfare 
• all children, regardless of age, disability, gender reassignment, race, religion or belief, sex, or sexual orientation have an equal right to protection from all types of harm or abuse 
• some children are additionally vulnerable because of the impact of previous 
• experiences, their level of dependency, communication needs or other issues 
• extra safeguards may be needed to keep children who are additionally vulnerable safe from abuse. 


We will seek to keep children and young people safe by: 
• valuing, listening to and respecting them 
• appointing a nominated child protection lead for children and young people, a deputy and a lead trustee/board member for safeguarding 
• adopting child protection and safeguarding best practice through our policies, procedures and code of conduct for staff and volunteers 
• developing and implementing an effective online safety policy and related procedures 
• providing effective management for staff and volunteers through supervision, support, training and quality assurance measures so that all staff and volunteers know about and follow our policies, procedures and behaviour codes confidently and competently
· recruiting and selecting staff and volunteers safely, ensuring all necessary checks are made 
• recording and storing and using information professionally and securely, in line with data protection legislation and guidance [more information about this is available from the Information Commissioner’s Office: ico.org.uk/for-organisations] 
• sharing information about safeguarding and good practice with children and their families via leaflets, posters, group work and one-to-one discussions 
• making sure that children, young people and their families know where to go for help if they have a concern 
• using our safeguarding and child protection procedures to share concerns and relevant information with agencies who need to know, and involving children, young people, parents, families and carers appropriately 
• using our procedures to manage any allegations against staff and volunteers appropriately 
• creating and maintaining an anti-bullying environment and ensuring that we have a policy and procedure to help us deal effectively with any bullying that does arise 
• ensuring that we have effective complaints and whistleblowing measures in place 
• ensuring that we provide a safe physical environment for our children, young people, staff and volunteers, by applying health and safety measures in accordance with the law and regulatory guidance 
• building a safeguarding culture where staff and volunteers, children, young people and their families, treat each other with respect and are comfortable about sharing concerns. 

Contact details 
Nominated child protection lead 
Name: Jessica Bray (Sanchez) 
Phone/email: info@singwithjess.co.uk

Appendix 3
	Goal 
	Development Opportunity to meet my Goal
	Actions I will take to achieve this 
	Resources and Support needed
	What Success will look like 
	Date of Completion

	Connect with the wider Neurodiveristy Music Teaching community 
	To increase my knowledge of existing research and strategies in use amongst teachers of neurodiverse students
	-Write an email to Elizabeth Hetherington who led a Voice Study Centre to ask for a possible Zoom meeting

-Arrange a zoom meeting with Elizabeth to discuss her theories from the lecturer to gain insight in to her research and to find any other possible studies or journals to read to further my knowledge in existing Music Teacher theory within Neurodiversity.	 
	-contact email for Elizabeth from the Vocal Study Centre 

-Finding Time within mine and Elizabeth’s schedule to coordinate a meeting

-Agenda for the meeting with Elizabeth to ensure aims of the meeting are met
	-Will have met with Elizabeth Hetherington 

-A list of neurodiverse specific education journals to read

-A list of research Elizabeth used for her methods 

	Jan 2024

	Develop a better understanding of Neuroanatomy of the dyslexic brain
	To increase my knowledge of neuroanatomy to better understand the research papers that I am reading to gain a better understanding of Dyslexia, which I am exploring within my research to build teaching strategies within this population 
	-Search the Voice Study Centre for any neuroanatomy courses 
-schedule time for and watch the videos found 

-research further neuroanatomy courses available online 

-Contact any lecturers within the VSC videos for any further reading which would be useful to help understand the 

-Revisit my previous Neuroanatomy books from my Physiotherapy Degree
	-I will have watched any relevant videos found on the VCS library 

-A nueroanatomy Guide to the areas of the brain discussed in Module 1, either via a source recommended by a lecturer

-Request a Neuroanatomy book from the library

-I will schedule 3x 1 hour long sessions to revise and learn my objectives set out.  
	-I will be able to map from memory an anatomically accurate map of the parts of the brain required for phonological processing 

-I will be able to name the key areas of the brain mentioned within Module 1, and be able to recall what their functions are
	Jan 2024

	Extend my knowledge of teaching Neurodiverse students 
	-To gain further insight into other theories of teaching specific to music and increase my awareness of research already undertaken which could be applied to my research 
	-Subscibe to the Music teacher magazine updates to find any Nuerodiverse specific articles

-Research Educational journals specific to teaching Neurodivese students

-Research available publications through the university library

	-Access to the university library 

-Subscription approval to journals

-Request any possible routes to publications open to me through my university library
	-I will have identified the key journals and subscriptions that would fit the category of knowledge wanted in this aread

-Read relevant journal articles when they are published within a month of publication of subscribed journals

-Monthly reviews of the subscribed journals to identify relevant articles 
	Made Routine to my learning schedule by Jan 2024

	Understand the barriers faced when completing assignments due to my dyslexia
	-To find additional support and understand the possible barriers I am facing due to dyslexia to help improve my academic writing 

	-Book regular catch ups in the run up to my assignment due dates with tutors

-Book a meeting with the Universitty student support team to get clarity on the support available through the university 
	-Scheduled dates of due assignments 

-list of tutors in relation to make next assignment 

-University Student support availability and funding in place from the SLC
	-created a better methodology to research and comprehension of text 

-adapted study schedule adapted to additional support advice 

-arrange 1:1 student support sessions with academic tutor
	Feb 2024

	Explore the relationship between singing processes in the dyslexic brain
	-To understand if there are research papers to support any changes in the processes within the dyslexia when specifically looking at act of singing song from score
	-Conduct a search of singing and music teaching journals for any prior research 

-Find academic texts to understand the neuroanatomy involved in singing 

-create any comparisons across the typical and atypical brain
	-Search for any neuroanatomy lectures within the course led library 

-search for further reading within the university library collection 

-seek recommendations from tutors of nuero speaclalists in singing and explore their work 
	-I will be able to map the neuroanatomy processed used for singing 

-I will be able to map any differences seen between the typical and atypical brain 

-To bring this understanding into further research on this subject within my own academic writing 
	Jan 2024



Appendix 4
British Dyslexic Association Advice Style Guide, 2024 Accessed on the 18th December 2024: https://cdn.bdadyslexia.org.uk/uploads/documents/Advice/style-guide/BDA-Style-Guide-2023.pdf?v=1680514568
[image: ][image: ]
[image: ]

APPENDIX 5
Participant Information Sheets

Participants Information Sheet: Questionnaire(Adults)
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Participant Info Sheet- QUESTIONNAIRE PARTICIPANTS Parent/Guardian

Thank you for considering taking part in this research project. I am hugely grateful for your time and you are helping build a better understanding of working with young people with disabilities with the world of singing. 
 
The Purpose of the Research 
The purpose of the research is to understand the impact of dyslexia on young people, when learning to sing. 

How have participants been selected?

Survey Participants 
Participants have been asked to voluntarily fill out the online survey which has been posted on social media Singing teacher networks, Association of Teachers of Singing and Voice Study center email distribution lists. 
We would be seeking data from any survey participant who has been undertaking one to one singing lessons for at least three months, and data will be taken from any surveys where participants have answered all required questions. 
All eligible surveys received before the 14th December will be used to collect data for this project. 

Participation is voluntary
All participants are volunteers. Refusal to participate or withdraw their consent from the study will not be met with penalty or pressure to continue with the study. 

What is the commitment I will be making to be involved with this study? 
Survey Participants 
The survey will take 10 minutes of your time to complete online. No further commitment will be required to this study. 

What Risks are expected? 
We will be asking questions about the participants' emotions they felt within the lesson. These feelings may be negative, depending on their experience.  The lesson and interview are not designed to cause negative emotions, however every participant's past learning experiences differ and may bring about these feelings. 

Any indications that the participant is feeling unduly upset, this route of questioning will be stopped and any indications within the lesson that the participant is upset, anything that is causing upset will not be continued with. The parent or guardian present may also stop either session for any reason. The participant’s welfare is paramount and comes before the researcher’s aims to collect data. 

Safeguarding 
The researcher, Jessica, who will be leading these sessions and writing this project paper has over 20 years experience working with young people, which has included multiple training around working with Young People including safeguarding.  
Jessica also holds an enhanced DBS Check. If you wish to see a copy of this, please request via the contact email below. 

What will happen with the data collected?
All data collected will be stored on an encrypted hard drive and will only be accessed by the researcher and may possibly be shared with the university tutor who is supervising the researcher and the project. 
The participant’s name will not be shared in the finished paper, and they will be anonymised so they cannot be identified. Further to this the recordings of the lesson and the interview will not be shared, and will only be used by the researcher to write up their analysis. 
All data collected after the paper has been written will be deleted, three months after the submission of the paper. The data will only be held for this time in case of any further amendments to the paper and the ability to identify any data that would need to be deleted from the paper if either the participant or parent guardian withdrew their consent. 
What will happen with the research paper?
A copy of the research will be available to read after submission to the university if you wish to request it. An email will be sent at the end of the research study, along with details on how to request this.  
The paper maybe shared by the researcher, University of Wales Trinity St David or voice study centre for the purpose of sharing the research findings to support further research in this area. 
Who do I contact about this project?
Anything you wish to discuss around your participation of this research, please contact Jessica Bray via email 2317330@student.uwtsd.ac.uk email, at any point.













Participant Information Sheet for Case Study- Parent Guardian
Information Sheet for Case Study Participants - Parent/Guardian 

Thank you for considering taking part in this research project. I am hugely grateful for your time and you are helping build a better understanding of working with young people with disabilities with the world of singing. 
 
The Purpose of the Research 
The purpose of the research is to understand the impact of dyslexia on young people, when learning to sing. 

Short Overview 
Your child/ward’s participation in this research project will involve taking a 20 minute recorded Singing lesson with our researcher, followed by a 30-45 minute interview with the researcher who took this lesson where the young person will be asked about their learning experience in the lesson  
 

More Detailed information on the participation in this study….

How have participants been selected?
Recorded lesson and interview participant
Participants have been invited to take part in this research from open calls to voluntarily participate from social media posts, email shout outs all through SInging Teacher networks. We have then reviewed the eligibility criteria below for each volunteer and selected participants if they fulfill this:
· Are aged 7-11 Years old
· Do not turn 18 years old before the 31st December 2024
· Are diagnosed as Dyslexic or receiving support for dyslexia from their full time education setting 
· Have been having one to one singing lessons for 3 months prior to volunteering 
Whichever comes soonest, 4 participants have been found or it reaches the date of the 14th December 2024- no more participants will be invited to take part.

Participation is voluntary
All participants are volunteers. Refusal to participate or withdraw their consent from the study will not be met with penalty or pressure to continue with the study. 

What is the commitment I will be making to be involved with this study? 
Participants will need to attend a free, online, one to one, 20 minute singing lesson with our researcher. Then the participant will need to take part in a 30 minute interview with this researcher within three weeks following this lesson. Both will be scheduled at a time convenient to the participant and will take place between the 1st and 23rd December 2024.
 
As the participant is under 18, a parent guardian will need to be present in the room whilst both the lesson and the interview.  

What will happen during the one to one singing lesson? 
You will be sent a link to a Microsoft teams meeting and a password to access this, along with a time and date the lesson will take place. The lesson will last around 20 minutes

We will start the lesson by checking 
· Participant's name 
· They have a parent or guardian present who can hear and see the lesson taking place and consents to the participant taking part
· The participant is happy to take part 

During the lesson we will have a singing warm up and do some singing exercises. 
They will not have to take part in anything they feel uncomfortable doing and may stop the lesson at any point. 
The lesson will be recorded. This is for two purposes. To allow the researcher to make detailed observations after the lesson has taken place, and will also be used in the follow up interview for the participant and researcher to watch to help recall what happened in the lesson. 
When the lesson has finished we will ask your parent/Guardian to agree a time for us to have a 30 minute chat about the lesson. 

What will happen in the 30 minute Interview? 
We will send you a Mirosoft Teams Zoom meeting link and password, and the agreed time and date for this to take place. Again, a parent or guardian will need to be present during this chat. 
The participant  will watch a recording of the lesson together with the researcher, and they will ask questions about things they enjoyed in the lesson and the things they didn't enjoy as they watch together. The researcher will ask how things made them feel in the lesson and they might ask why you did things. They don't have to answer every question and they can stop the interview at any point. 
After the interview, you and the participant have the right to withdraw your consent to the research and any data which was gathered from your input will be withdrawn from the study.  
The interview will be transcribed by a software tool called Edscribe and recorded for the researcher to be able to write up detailed analysis of the answers and the body language of the participant during the giving of their answers. 

What Risks are expected? 
We will be asking questions about the participants' emotions they felt within the lesson. These feelings may be negative, depending on their experience.  The lesson and interview are not designed to cause negative emotions, however every participant's past learning experiences differ and may bring about these feelings. 

Any indications that the participant is feeling unduly upset, this route of questioning will be stopped and any indications within the lesson that the participant is upset, anything that is causing upset will not be continued with. The parent or guardian present may also stop either session for any reason. The participant’s welfare is paramount and comes before the researcher’s aims to collect data. 

Safeguarding 
The researcher, Jessica, who will be leading these sessions and writing this project paper has over 20 years experience working with young people, which has included multiple training around working with Young People including safeguarding.  
Jessica also holds an enhanced DBS Check. If you wish to see a copy of this, please request via the contact email below. 

What will happen with the data collected?
All data collected will be stored on an encrypted hard drive and will only be accessed by the researcher and may possibly be shared with the university tutor who is supervising the researcher and the project. 
The participant’s name will not be shared in the finished paper, and they will be anonymised so they cannot be identified. Further to this the recordings of the lesson and the interview will not be shared, and will only be used by the researcher to write up their analysis. 
All data collected after the paper has been written will be deleted, three months after the submission of the paper. The data will only be held for this time in case of any further amendments to the paper and the ability to identify any data that would need to be deleted from the paper if either the participant or parent guardian withdrew their consent. 

What will happen with the research paper?
A copy of the research will be available to read after submission to the university if you wish to request it. An email will be sent at the end of the research study, along with details on how to request this.  
The paper may be shared by the researcher, University of Wales Trinity St David or voice study center for the purpose of sharing the research findings to support further research in this area. 

Who do I contact about this project?
Anything you wish to discuss around your participation of this research, please contact Jessica Bray via email 2317330@student.uwstd.ac.uk email, at any point









Information Sheet for Child Participant- CASE STUDY 
Information for Case Study Participants- Chidren
Thank you for helping with this project!
This study is about understanding how young people with dyslexia learn to sing. Your help will make a big difference in learning more about this!
What will I be doing?
If you join, you will:
🎤 Have a 30-minute online singing lesson with our researcher.
💬 During the lesson you will Chat with the researcher about your lesson.
Both will be recorded to help us understand your experience.
Who can take part?
We are inviting children who:
✅ Are 7-11 years old
✅ Have dyslexia or get dyslexia support at school
✅ Have had one-to-one singing lessons 

Do I have to do this?
Nope! Taking part is your choice. You can stop anytime without any problems.
What happens in the singing lesson?
📅 You will get a link to join an online lesson.
👩‍👧 A parent/guardian must be with you.
🎶 You will do a warm-up and some singing exercises.
😃 If anything makes you uncomfortable, you don’t have to do it!
🎥 The lesson will be recorded to help us look back at what happened.
What happens in the chat during the lesson?
💻 You will join another online meeting with the researcher.
🎥 You’ll talk about what you liked and didn’t like.
🛑 You don’t have to answer any questions you don’t want to, and you can stop at any time.
Will this be safe?
Yes! If you feel sad, upset, or uncomfortable, you can stop. Your parent/guardian will be there to help, and they can stop the session too.
Who will see my information?
🔒 Your name will not be used in the final report.
📁 The recordings will not be shared and will be deleted after the study.
What happens to the research?
📜 The study will be shared to help people learn more about dyslexia and singing.
📧 If you want to read the research when it’s finished, we can send you a copy!
Who do I contact if I have questions?
📩 Jessica Bray (Researcher) – Email: 2317330@student.uwstd.ac.uk


















Appendix 6- 
Full Copy of the Questionnaire (screenshots Taken) 
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Appendix 7
List of Youtube Videos Used for the Case Study Singing Lesson
Warm Up Exercise: https://www.youtube.com/watch?v=CT8x2bdOtD8 
Body Percussion Exercise: https://www.youtube.com/watch?v=kqof84_WR1s&pp=ygUJI2JvZHl3YWl0 
Learning A Song (without Visual Aid- this was played without sharing the screen): The most beautiful melody to learn the treble clef in 5 min. For piano with the right hand
Learning A Song with Musical Notation: Beautiful melody to practice Singing and Sight Singing




Appendix 8 
Quirkos report from thematic Analysis of Questionnaire Responses
Quirkos Report
This report was generated by Jess S on Sat Feb 15 2025 23:55:16 GMT+0000 (Greenwich Mean Time) for the following file: Open Survey Responses.

Quirks Summary
	Quirk Title
	Total Codes

	Format of the Music Score/Words
	2

	Requires Aural input before learning new songs
	2

	Difficulties with Score/Music Notation
	11

	Enjoy learning new techniques
	1

	Anxeity from learning new songs
	9

	Time to process Melody and Lyrics
	3

	Reading text/Words/Lyrics
	3

	Rewarding achieving something difficult
	1

	Sight singing anxiety
	9

	Recalling sequence of melody
	2

	Long Term Memory Advantages
	1

	short term memory -melody learning
	1

	Learning melody by ear
	1

	Different approaches to learning 
	1

	Positive multi sensory learning 
	1

	Dyslexia makes me a more emotive performer
	2

	EASY- Repitition and familularity
	4

	EASY- Breathing excercises
	3

	Negative Multiple tasks/sensory
	2

	Enjoyment in performance
	2

	Struggle to sit still
	1

	Increased time needed to learn new things
	7

	Enjoy learning new things
	1

	Feeling pressured/anxiety when learning new things
	3

	Never Felt Frustrated in a singing lesson
	1

	Frustration from learning Musical Theory
	2

	Speed of Music- Frustration
	1

	Embarrassed from  failure
	1

	TOTAL NUMBER OF CODES

	TOTAL NUMBER OF QUIRKS



Properties Summary
Text Sorted by Theme
Difficulties with Score/Music Notation
	
	lt- but it’s very rewarding when   you do finally learn it       Reading new lyrics. I usually just lis

	
	Source: Source 2



	
	Sight Singing Excercises from a music score- Sight singing

	
	Source: Source 5



	
	Sight Singing Excercises from a music score- Having dyslexia has  made it hard for me to learn the notes and match them to the sounds in my  head

	
	Source: Source 5



	
	                             

	
	Source: Source 2



	
	t   does not involve sheet music is good as I really struggle to sight read       I am 

	
	Source: Source 1



	
	icult       I find

	
	Source: Source 2



	
	  different   approaches to learnin

	
	Source: Source 3



	
	how to read scores.       Not being able   to sight read well       Find sight sing

	
	Source: Source 2



	
	both   reading music dots and reading 

	
	Source: Source 2



	
	 3- Whether they would be teaching from music or by listening  would be important

	
	Source: Source 6



	
	 Sight Singing excercises, Learning a new song, Music Theory -  All reading from a paper. I can't concentrate on everything

	
	Source: Source 5




Time to process Melody and Lyrics
	
	lt- but it’s very rewarding when   you do finally learn it       Reading new lyrics. I usually just lis

	
	Source: Source 2



	
	easy,   able to not have to think about the words and just use emotion instead.      

	
	Source: Source 1



	
	 have had time   to process the order of the words and structure of the son

	
	Source: Source 1




Anxeity from learning new songs
	
	Sight Singing Excercises from a music score- Having dyslexia has  made it hard for me to learn the notes and match them to the sounds in my  head

	
	Source: Source 5



	
	 2- Sometimes I can be put on the spot and have to sing without  the words

	
	Source: Source 6



	
	 4- I potentially haven't listened to it

	
	Source: Source 6



	
	lt- but it’s very rewarding when   you do finally learn it       Reading new lyrics. I usually just lis

	
	Source: Source 2



	
	 3- Whether they would be teaching from music or by listening  would be important

	
	Source: Source 6



	
	how to read scores.       Not being able   to sight read well       Find sight sing

	
	Source: Source 2



	
	n't have to think about the words because they're   already there Learning new songs take a long time and the stress botes me   

	
	Source: Source 1



	
	 have had time   to process the order of the words and structure of the son

	
	Source: Source 1



	
	  3- New things can be hard- going to have to try hard and  potentially get things wrong

	
	Source: Source 6




Enjoy learning new techniques
	
	 with my voice       I like to E

	
	Source: Source 1




Reading text/Words/Lyrics
	
	en to soundtracks   and learn songs that way       Remembering the   structure and 

	
	Source: Source 2



	
	er to   learn

	
	Source: Source 2



	
	  different   approaches to learnin

	
	Source: Source 3




Rewarding achieving something difficult
	
	lt- but it’s very rewarding when   you do finally learn it       Reading new lyrics. I usually just lis

	
	Source: Source 2




Sight singing anxiety
	
	icult       I find

	
	Source: Source 2



	
	Sight Singing Excercises- I cant read the music fast enough or  recall the sound differene of intervals fast enough

	
	Source: Source 5



	
	 Sight Singing excercises, Learning a new song, Music Theory -  All reading from a paper. I can't concentrate on everything

	
	Source: Source 5



	
	Trying to sight sing and not knowing where to start

	
	Source: Source 7



	
	trying to sight singing and got so overwhelmed and then very  emotional 

	
	Source: Source 7



	
	both   reading music dots and reading 

	
	Source: Source 2



	
	 Trying to sight sing & do music theory

	
	Source: Source 7



	
	Sight Singing Excercises from a music score- Sight singing

	
	Source: Source 5



	
	Sight Singing Excercises- Struggle with sight- singing- too much  going on especially if they expect words as well as notes

	
	Source: Source 5




Recalling sequence of melody
	
	                             

	
	Source: Source 2



	
	s me and soothes me. Especially   having adhd also       Breathing Excerc

	
	Source: Source 4




Long Term Memory Advantages
	
	rough Visual   learning

	
	Source: Source 3




short term memory -melody learning
	
	 singing by ear       More emotive in   my si

	
	Source: Source 3




Learning melody by ear
	
	ging as good memory le

	
	Source: Source 3




Different approaches to learning 
	
	g   

	
	Source: Source 3




Positive multi sensory learning 
	
	       I can hear   tunes and pick them  up quickly        good a

	
	Source: Source 3




Dyslexia makes me a more emotive performer
	
	Don’t always rely on paper copies, some learning can be done by ear- this  is something I find makes me more expressive anyway

	
	Source: Source 8



	
	ts me sing the words without being constrained by   the music all the time       If i don't have to read. I love it.    

	
	Source: Source 3




EASY- Repitition and familularity
	
	orming a song you know   well, posture excersi

	
	Source: Source 4



	
	Sing the sing line by line

	
	Source: Source 8



	
	ly the same each class       The Warm up, Learning a

	
	Source: Source 4



	
	- no reading involved- usually   predictable notes       Breathing Exce

	
	Source: Source 4




EASY- Breathing excercises
	
	ngs to think about- no orders   of things to remembe  

	
	Source: Source 4



	
	                             

	
	Source: Source 4



	
	s me and soothes me. Especially   having adhd also       Breathing Excerc

	
	Source: Source 4




Negative Multiple tasks/sensory
	
	Sight Singing Excercises- Struggle with sight- singing- too much  going on especially if they expect words as well as notes

	
	Source: Source 5



	
	                             

	
	Source: Source 4




Enjoyment in performance
	
	ercises - The breath work and posture   work are physical I find enjoyment in the performance       Performing a song you know well, the Warm up - Already Confident   with it       The warm u

	
	Source: Source 4



	
	                             

	
	Source: Source 4




Struggle to sit still
	
	 posture Excercises- Struggle to sit still

	
	Source: Source 5




Increased time needed to learn new things
	
	 5- Worried about understanding and getting it right & the  etra time it takes me to learn things

	
	Source: Source 6



	
	Sing the sing line by line

	
	Source: Source 8



	
	Be understanding that it takes longer to process things and help  by going over things multiple times till I am happy I understand things

	
	Source: Source 8



	
	Sight Singing Excercises- I cant read the music fast enough or  recall the sound differene of intervals fast enough

	
	Source: Source 5



	
	 3- Anything new requires me time to process

	
	Source: Source 6



	
	Taking the pressure away by going at your speed

	
	Source: Source 8



	
	learning a new song- It take me a long time to learn a new song

	
	Source: Source 5




Enjoy learning new things
	
	1- Like to learn new things

	
	Source: Source 6




Feeling pressured/anxiety when learning new things
	
	 2- Sometimes I can be put on the spot and have to sing without  the words

	
	Source: Source 6



	
	  3- New things can be hard- going to have to try hard and  potentially get things wrong

	
	Source: Source 6



	
	 5- Worried about understanding and getting it right & the  etra time it takes me to learn things

	
	Source: Source 6




Never Felt Frustrated in a singing lesson
	
	Not felt frustrated

	
	Source: Source 7




Frustration from learning Musical Theory
	
	 Trying to sight sing & do music theory

	
	Source: Source 7



	
	Learning music theory for my grade 5. In the exam I cried. And  walked out

	
	Source: Source 7




Speed of Music- Frustration
	
	Was a piece of music that was very quick and I couldn’t read the  words fast enough. Literally got in wrong about 12 times in a row-  frustrated, embarrassed

	
	Source: Source 7




Embarrassed from  failure
	
	Was a piece of music that was very quick and I couldn’t read the  words fast enough. Literally got in wrong about 12 times in a row-  frustrated, embarrassed

	
	Source: Source 7




Format of the Music Score/Words
	
	 time, change the format things are presented in 

	
	Source: Source 8



	
	Have words in a good font- might need to read through the words  first together with me.    Don’t always rely on paper copies, some learning can be done by ear- this  is something I find makes me more expressive anyway

	
	Source: Source 8




Requires Aural input before learning new songs
	
	  Always play the tune for me

	
	Source: Source 8



	
	 time, change the format things are presented in 

	
	Source: Source 8
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Appendix 11 
Copy of the consent form for Parent Guardian of the Cast Study Filled out

Consent Form for Case Study Participants - Parent/Guardian
Aim of Research Study: Understanding the Impact of Dyslexia on Young People When Learning to Sing
Researcher: Jessica Bray
Contact Information: 2317330@student.uwstd.ac.uk

Introduction Thank you for considering your child/ward’s participation in this research study. Your involvement will help build a better understanding of working with young people with dyslexia in the context of singing.
Before you agree to participate, please read the following information carefully. This form explains the purpose of the study, what participation involves, any potential risks, and how data will be handled.

Purpose of the Research This study aims to understand the impact of dyslexia on young people when learning to sing. The research will explore their experiences during a singing lesson and follow-up interview.

Participation Details
· Your child/ward will take part in a 30-minute recorded online singing lesson with the researcher, which will involve interview style questions throughout to ask about your feelings and experience of the lesson
· Participation is entirely voluntary. You may withdraw consent at any time without consequences.
Eligibility Criteria Participants must:
· Be aged 7-11 years old.
· Be Self identifying as Dyslexic
· Have had one-to-one singing lessons for at least three months before volunteering.

What is Expected from Participants?
· Your child/ward will participate in a free, online, one-to-one, 20-minute singing lesson.
· A parent/guardian must be present in the room during both the lesson and the interview.
· The follow-up interview will be scheduled at a mutually convenient time between December 1 and December 23, 2024.

Procedure
Singing Lesson:
· Conducted via Microsoft Teams with a secure access link.
· The researcher will verify the participant's name and ensure parental presence and consent.
· A singing warm-up and exercises will take place.
· The lesson will be recorded for research purposes.
· They will discuss their experiences, including what they enjoyed or found challenging.
· Participants may decline to answer any questions and may withdraw at any time.
· The interview will be recorded and transcribed using Caption.ed software.

Risks and Safeguarding
· Discussing emotions during the lesson may lead to feelings of discomfort.
· The researcher will stop any line of questioning if distress is observed.
· The researcher, Jessica Bray, has over 20 years of experience working with young people and holds an enhanced DBS check. Copies of this check can be provided upon request.

Data Protection and Confidentiality
· All data will be stored securely on an encrypted hard drive.
· Data will only be accessed by the researcher and possibly the supervising university tutor.
· The participant’s name will not be disclosed in the research paper; all data will be anonymized.
· Recordings will not be shared and will be deleted three months after the research paper's submission.

Use of Research Findings
· A copy of the research paper will be available upon request.
· Findings may be shared by the researcher, the University of Wales Trinity Saint David, or the Voice Study Centre to support further research.

Consent Statement By signing below, I confirm that:
· I have read and understood the information provided about the research study.
· I understand my child/ward’s participation is voluntary and can be withdrawn at any time.
· I agree to my child/ward taking part in the recorded singing lesson and follow-up interview.
· I understand that all data collected will be securely stored and anonymized in the research.
· I consent to the use of anonymized data in the final research paper and any related publications.
Participant's Name: ____________________________
Parent/Guardian Name: ____________________________
Parent/Guardian Signature: ____________________________
Date: ____________________________

Researcher’s Statement I confirm that I have provided adequate information about this study and have answered any questions regarding participation.
Researcher’s Name: Jessica Bray
Researcher’s Signature: ____________________________
Date: ____________________________

For any further questions or concerns, please contact Jessica Bray at 2317330@student.uwstd.ac.uk. Thank you for your time and participation.
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Dyselxia had a negative, positive or both negative and positive impact on your experience of
learning to sing?”
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Diagram of emergent themes from the thematic analysis of the qualitative data from

Questionnaires and Case Study Responses
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Diagram to show the Relationships in responses to the use of visual aids to learn a new

song and ability to read sheet music
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“This Style Guide provides principles that can help ensure that witten materiol considers the dificulties
‘experienced by some dyslexic people and allows forthe use of text to speech to fociitate ease of reading.
‘Adopting these principles for dysleic readers has the advantage of making oll written communication
casier on the eye for everyone.

‘When making changes consider ol the ways that you use witten communications, such as emails,
presentations, web pages and printed moteriols, Consider these principles in combination with other
occessiilty guidance such as the Web Accessibiity Content Guidelines (WCAG).

Readable Fonts

+ Use sans serf fonts, such as Aviol and Comic Sans, osletters con appear less crowded. Altematives.
include Verdona, Tohoma, Century Gothic, Trebuchet, Calibr, Open Sans.

+ Font size should be 1214 point or equivalent (e.g.+12em / 1619 px). Some dyslexic readers may
requesta lorger font.

+ Lorgerinter-leter / character spacing (sometimes called trocking) improves readabilty,ideally around
35% of the average letter width Ifletter spacing is excessive it con reduce readabty

* Inter-word spacing should be at east 3.5 times the inter-letter spacing.

+ Some dyslexic peapl find that larger line spacing improves readabilty. It shouid be proportionai to
inter-word spocing; 15 / 150% s preferable.

+ Avoid Underlning and italics as this can make the text appear to run together and cause crowding.
Use bold for emphasi.

+ Avoid using copital letter ond uppercase ltters for continuous text. Lower case letters are easier to
read.

wwwbdadyslexia.org.uk
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their own colour preference.
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“Thank you for considering taking part in this research project. | am hugely grateful for
Your time and you are helping build a better understanding of working with young
people with disabiliies within_the worid of singing

The Purpose of the Research

The purpose of the research is to understand the impact of dysiexia on young people.
when learning to sing,

How have participants been selected?

Survoy Participants

Participants have been asked to voluntarily fll out the online survey which has been
posted on social media Singing teacher networks, Association of Teachers of Singing
and Voice Study center email istribution lists. Along with being sent to other singing
‘group networks.

We would be seeking data from any survey participant who has experienced any form
of singing uition in the past, and data will be taken from any surveys where participants
have answered all required questions.

Al eligible surveys received before the 21st December will be used to collect data for
this project.

Participation is voluntary

Al participants are volunteers. Refusal to participate or withdraw their consent from the.
study will not be met with penalty or pressure to continue with the study.

‘What is the commitment | will be making to be involved with this
study?
Survey Participants
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‘The survey will take 10 minutes of your time to complete online. No further commitment
will be required 10 this study.

What Risks are expected?
We will be asking questions about the participants' emotions they felt within the lesson
‘These feelings may be negative, depending on their experience. The lesson and
interview are not designed to cause negative emotions, however every participant's past
learning experiences differ and may bring about these feeiings.

Any indications that the participant is feeling unduly upset, this route of questioning will
be stopped and any indications within the lesson that the participant is upset, anything
thatis causing upset will not be continued with. The parent or guardian present may
also stop either session for any reason. The participant's welfare is paramount and
‘comes before the researchers aims to collect data.

Safeguarding
The researcher, Jessica Bray, has over 20 years experience working with young people,
which has completed mulile raiing sessions around working with Young People
including safeguarding

Jessica also holds an enhanced DBS Check. f you wish o see a copy oftis, lease
request via the contact emal below.

What will happen with the data collected?

Al gata collected will be stored on an encrypted hard drive and wil only be accessed by
the researcher and may possibly be shared with the university ttor who is supervising
the researcher and the project.

Partcipants name will ot be shared in the finished paper, and they willbe anonymised
S0 they cannot be identified

Al data collected after the paper has been wiitien will be deleted, three months after the
submission of the paper. The data will only be held or this time in case of any further
‘amendments to the paper and the abilty to dentiy any data that would need to be
deleted from the paper feither the participant or parent guardian withdrew their
consent.

‘What will happen with the research paper?
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A copy of the research will be available to read after submission to the university, if you
wish to request it If you wish to see a copy of the research, please email the address
below.

‘The research paper may be shared by the researcher, University of Wales Trinity St
David or voice study centre for the purpose of sharing the research findings to support
futther research in this area.

Who do | contact about this project?

Anything you wish to discuss around your participation in ths research, please contact
Jessica Bray via email 2317330@student uwtsd.ac.uk email, at any poit.
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You as a singing STUDENT- Which of the below do
you most ENJOY doing when learning to sing?

Why Do you enjoy this?
(14)

Do you think Dyslexia has an impact on YOU learning to sing

Sight Singing Excercises

L2 new things with my voice

[Ves

Performing 2 song you know wel

| like to Express myself through song

[ves

[The warm up, Performing a song you know well, Posture Excercises, Voie
[Technique Excercises, Learning a New song

[Anything that does not invalve sheet
music i good 5| really struggle to sight|
read

[ves

erforming a song you know well

| 2m confident with the words 2nd
[which notes to sing

[ves

erforming a song you know well

Feels easy, 2ble to ot have to think
[about the words and just use emotion
instead.

[ves

erforming a song you know well

[ don't have o think about the words
because they're alrezdy there Leaming
new songs take a long time and the
stress botes me

No ves

P rforming 2 song you know well

| have had time to process the order of

[the words and structure of the song

lves
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How do you think it impacts you

[Are there any NEGATIVES that having Dyslexia has on your learning
to sing

[thas BOTH 2 Positive and Negative impact

[Reading words

It has a NEGATIVE impact

it takes my longer to learn songs. And took me longer to learn how to read scores.

It has a NEGATIVE impact

[Not being zble to sight read well

It has a NEGATIVE impact

Find sight singing extremely difficult

it his BOTH 3 Positive and Negative impact

| find both reading music dots and reading words difficult- but it s very rewarding when you do
[inally learn it

It his BOTH 3 Positive and Negative impact

Reading new lyrics. | usually justlisten to soundtracks and learn songs that way

it has 3 NEGATIVE impact

[Remembering the structure and the order of the melody, Difficulties reading music
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LESSON TRANSCRIPT- Subject A

Transcript * 33 mins « 22/01/2025 at 4:58pm

Subject A (Parent) - 00:15

I'm on. ' only laughing. Just because all of a sudden you call me Jess. | completely

forgot. All about it
Subject A - 00:22
I have a bad Angle
Subject A - 00:24

Iwant to go in the kitchen. Yeah. Prop it up. Oh Bad Angle!

Jess Sanchez - 00:27
There's no bad angle. Edie
Subject A - 00:30

Yes, there is. It's Really important
Subject A - 00:33

There you go.

Jess Sanchez - 00:39

How are you?

Subject A - 00:41

Good, good

Jess Sanchez - 00:43

How's School been today?
Subject A - 00:47

Not very good

Jess Sanchez - 00:48

Not very good. That's Rubbish.
Subject A - 00:57

1 just don't like school anyway.
Jess Sanchez - 0059

on, well | hope tomorrow s better

=]

== Jess Sanchez s

E doesn't emjoy school. When she started
talkingb about it her eye line changed and
her body language became lowered in energy
and hervoice lost ts energy

Reply
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So thank you very much for doing tis And what I'm going to do s I'm taking lessons with
different people who have dyslexia. Like me. And I'm trying to find out f there is better
ways to teach people to sing who have dysiexia

Everyone leams differently. So all we do is we're going to do like little activities that are.
like singing activities and. Along the way | might say to you, did you enjoy that or was it
difficult or was that easy?

And that's all you have to do.

Okay, so first what I'm gonna do is 'm going to check that you can hear.

50 first what I'm gonna do is I'm going to check that you can hear.

This is going to be a warm up. Have you done Warm ups before

Subject A

[nods]

Jess Sanchez

Do you hear that?

Ermom no

An I need To share it with you

Can you see that?

On Yeah. Yeah. | don't know if | can hear it

I'm not press play yet, haha.

on

Jess Sanchez s

E came across quite apprehensive, her voice
sounded panicked, It appeared this way
anead of the actvitys starting but the lack of
sound seems to heighten this emotion

Reply

Jess Sanchez s

E stil emained quicte apprensive i her tone
of voice ahead of the activity starting

Reply
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Give me a thumbs. I'm going to start playing it. Can you hear that?
Subject A - 03:00
No

Jess Sanchez -

No, of course, because | didn't press the button that says share my sound like an
empty, um. Right. Let's try again. There

Subject A - 031
I hear it

Jess Sanchez -

Great. Okay, so we're just going to signing warm up. Going do re mi fa sol fa mi re do it
Doesn't matter if you get it ight or wrong. Off we go

[Subject A Completes -Unison Do-re-me warm up as per link in lesson notes]

Jess Sanchez - 0.

And that's our warm up. How Did you find it?
[shrugs shoulders]
Did you find that easy to do.

Subject A
Easy

Jess Sanchez -

Easy easy peasy. Wasn't too fast
Subject A
No. It was no.

Jess Sanchez -

And when you were doing it. Were you watching the ball go up and down, or were you
just singing along with that? Watching the screen?
Subject A

Jess Sanchez s

s voice tone seemed to ease once she

Could hear. this couid have been the

apprehsion of a new task a fs started ahead
Hincal problems however. i

Jess Sanchez e
€ completed this with good accuracy o the
intenals between notes,She used the words
o re mithen reverted to La and A to

complete the warm o  relaves from
Reply
Jess Sanchez s

Ater the activity Es Body language changed
from quite apprehensive and quick to answer
to slowed and less anxious. Her shrugging of
Shoulders apneared from my perspective to

Reply

Jess Sanchez s
This could have been an answer i repetition
ofthe emotion | gave o her, however it was
i i the tone of voice 23 o give the
Bravado of 1 0 eaeyto achi

Reply
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Well, | were, but it was a bit glitchy, so | to kind of just listened =] — Jess Sanchez 7o

E eyeline did not follow the ball on screen
going up and down the steps. She focused
ona point after 2 notes in

Reply

Fair enough. Well, it a bit glitchy then. If it wasn't glitchy would you have watched the
screen or just listened

Subject A

1 don't know, I think the ball is cool but | like to just listen

Jess Sanchez

That's it: Cool. Right? Have you ever done a body percussion song?

No

No. Okay, so it's the like a video. It like, um. Have you played like, um. What's it ike?
Dance on the PlayStation where you have to, like, do a movement. So there's, like,
different movements and they come up on screen and you do it along to the beat of the
song

Um, No.

Qkay. So let's play This and lll share my screen

Can you see and hear this Okay.

on, I have done this

Cool. Then So Okay. So it shows the actions to do. Can you have a go at doing them?
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Cool. Then So Okay. So it shows the actions to do. Can you have a go at doing them?
Subject A
[Video starts]

Jess Sanchez -

S0 every action's it shows you to you need to do the same time. So you got. Pat clap or
stamp. So you can either stand up or stamp your feet. U and there's one that does this
Wwith your hands in the air

Subject A

1l just clap the stamp because | can't really stamp
Jess Sanchez -0

Fair enough. Fair enough
Jess Sanchez - 07:33

[Plays body percussion video of “I just can’t wait to be king”]
[INSERT OBSERVATIONS]

Subject A
It was very loud.
Jess Sanchez -

It was very loud, sorry
Subject A - 10:02

No, it wasn'tlike loud but | was like, what am | doing at speed? | would do one And then
one more would be going. Really fast. It was like. Really like fast

Jess Sanchez -

How did you feel about that?
Subject A - 10:14
It was it was easy. But it just changed to quickly

== Jess Sanchez A
E Iooked staried when the video started

tried almost forzen in headlights when it
started

Reply

== Jess Sanchez e

E chose to dlap rather than Stamp and she
found i difficult in her seating position to
stamp. The change in her body weight from
leanana forward to clan did seem to cause

Reply

== Jess Sanchez s

E struggled with keeping to time when a new
line wias presented.

onee

had confirmed the thvthm of the

Reply
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And did you find that you were trying to do things but it was too fast to do?

Yeah,

So if it was something like bit you'd already done. Did you find that easier because
youd already done it

Sometimes, but err, | couldn't remember | had done it straight away. like
Jess Sanchez
What happened when it was a new bit. What was that like?

Like, | knew | had to do it. It was just like it did. It to fast.And | didn't really know how to,
like, do it. | don't really know how to explain it

Jess Sanchez

Which bit is hard to explain?

The bit like- | knew what to do, but | couldn't do it when err | needed to

was it like ermm? Did it feel like you couldn't tell your body to do it fast enough, or were
You too busy trying to work out what it was? And then it happened

Yeah. Because if it was like, it was like a pound, pound, clap gjap thing, like | was doing
the clap part thing. So | started doing that again. And then | realised it was that. So like |
changed my brain to do it, but my brain didn't do it. And it was just like, yeah.

a

2

Jess Sanchez

E grasped her hands together whilst
searching for the way to explain how she

Reply

Jess Sanchez e
€ Paused her for a while and looked down a3
she was searching for the words

Reply

Jess Sanchez 4

E started to fist her hands and wring them
while she was looking for the words to say

Reply




image3.png
Table of Individual Learning Outcomes | hope to Achieve with this project

1. To develop my ability to write succinctly within my academic writing

2..To improve my time management skills in relation to academic work

3. To gain a more objective insight in to the impact dyslexia has on others in comparison to my own
experiences both as a learner and a teacher

4. To gain confidence in Qualitative data collection through appropriate methodology design
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Jess Sanchez - 11:23
Do you think it would be easier instead of having to do the movements if you just had to
say the movements, that would be easier or harder

Subject A - 11
Easier. | think

Jess Sanchez - 11:35
Easier

Subject A - 11
Because then | don't have to look at the words and the actions as well

Jess Sanchez - 11:41
Got you. So there was lots of things to look at
Subject A - 11:44

Ivean|

Jess Sanchez - 11:41

On, right. Should we do some singing
Subject A - 11
Yeah

Subject A - 11:58

I've been singing. Yeah, but not like singing a Lesson for a littie while
Jess Sanchez - 12

Allright, that's all right. That's okay. Yeah. So do we're going to leamn a litte bit of song
So the first one we're going to learn is we're not going to have anything on the screen.
I'm just going to sing it and you're going to sing it back to me. And then the second one.
We're going to put a little video up and you're going to try and leam the song by
watching the video. And so there's things that you can watch allright. So let's see if you

Reply

Jess Sanchez s

Ewas quick to answer then slowed her pace
and1ooked up when she sauiod I think”

Reply

Jess Sanchez A

Ewas quite animated with her hands when
describingthis

Reply

Jess Sanchez s

This was said i  tone of enthusiasm and
agreement with what | had suggested

Reply

Jess Sanchez A
E was quite exdted about this prospect and
52t Up In her chair She had become quite
slumped and was displaying body language
35 houah he did's enjoy thing o

Reply
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Jess Sanchez - 12
And

Subject A - 12:46
Yeah | heard it say that
Jess Sanchez - 12:4:

But do you hear that
Subject A - 12
Yeah

Jess Sanchez - 12

You hear that

Subject A - 12
No, no.
Jess Sanchez - 12

Qkay. We'll do it like this then | will share my screen. And | just have to show you a
blank screen rather than the what? I'm actually playing. Its very boring. Okay.
Jess Sanchez

Yeah. It's. ON, still got a just can't wait to be king on. Right. As | say. More time trying to

find the right screen Let's see if you hear That Yeah. 1=} e Jess Sanchez 2
Jess sanchez E nodded

Okay. Right. I'm going to put some cool. S0 I'm going to start it. We're going to Put this feply

here. So you can't see it

Subject A - 13:56

I'm not supposed to. haha =] . ess sanchez 2

Ewas light hearted in her response and the
anxeity seen before the warm up was not
present

Reply
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Jess Sanchez

Okay. So we're going to listen to the first bit. I'm going to stop 'm going to see if we can
sing it back. All right. So there's a bit of piano. And then it starts singing or it starts
making like a noise at the same

Subject A - 14:12

I do sit scrolling listening to music. It's really annoying. =] - Jess Sanchez 2

Jess sanchez 5 E s rolling her eyes talking about his

Do you- i it really annoying? € was referting to scrolling on her phone
cunject A - whils listening to music. which she was

It's like. La g 3. We all know how to do that. =] Reply

Jess sanchez -

If Someone singing at you, 5o you have to sing it back == Jess Sanchez Vs

subjectA S to o sngto ong

Vean s realy amnoying e s made o

OKay, 50 this is the first bit. So this is the singing bit That was the first bit

Jess Sanchez - 14:48 Rerly

We're going to listen again

Subject A - 1451

The singing or like the tune =] = Jess Sanchez 7

Jess Sanchez

The music had quite distinctive piano and
The singing bit. You know it sounds like someone’s singing a litie bit. You got the piano Vocls kg et i pane Iheduetion
and then you got a singing bit over the top 7 fooked ke shelost concentretion nher
Subject A - 15
Okay

Jess Sanchez
Okay

Jess Sanchez
Here's the first bit

[Plays first two bars] =]
Jess Sanchez

Reply

== Jess Sanchez A

18 E stared at the table top when listening with
her hands gripped.
Can you sing that When it had finished she looked quite
cheepich and 2 e nenous 2 she.

Reply
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Subject A -
Yeah. [nesitates]

Jess Sanchez -

It doesn't matter just have a go
Subject A -
J don't remember if|

Jess Sanchez -

Sing it with the, with the, with the piano bit and sing along. And you can use whatever
word you want. You can use la or make up a word. If you want. Its just, | want to hear
you sing the note rather than what word it is. Okay.

Jess Sanchez -

So I'l start playing it and you can sing along
Jess Sanchez -
1234
[Replays the first two bars and Subject sings along]
ACCURACY Melody 5/8 Timing 6/8

Jess Sanchez -

And can you sing it with Could you sing that from your head? Now
Subject A - 16:12
Yeah

Jess Sanchez -

Goon
Subject A -
[sings two bars]

ACCURACY SCORE
Jess Sanchez -

Very good. Doing better than | did. Good memory that doing better than | did. So we're
going to listen to the bit. We've just learned. And then we're going to listen to a litie bit
more that will be slightly longer

Subject A -
ok

Jess Sanchez 4

E started to nervously laugh her and was
playing with her sleeves. She then looked up
and away from me as she was trying to think.
about startin, She looked very.

Reply

Jess Sanchez 4

This was said very sheepishly and with a bit of
embarrassed giggle

Reply

Jess Sanchez 4

Nodded in agreement but still not Iooking
confident

Reply

Jess Sanchez 4

E hesitated with the starting note and varied
the pitch to get right note, which then threw
herfor the second note which she went for a
hiaher pitch than the one needer

Reply

Jess Sanchez 4

On repeating ths task, she was very
apprehensive through out and almost added
aupward inflection towards the end of the
last bar as thouah questioning if it was

Reply
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Jess Sanchez - 1
ok

Jess Sanchez
Starts with the bit that we just did.

Jess Sanchez

Ok, do you think you could sing that back?
Subject A

Eqmm.can | sing it with the piano again
Jess Sanchez

sure
[plays piece again and subject A sings along]
ACCURACY

Jess Sanchez

Great work- how did that activity make you feel
Subject A
ESmmmm it was different the last bit

Jess Sanchez

So what was different about that bit?
Subject A - 17:22

It had like a weird end to it

Jess Sanchez - 17:

You thought the end was weird, what made you say that it was weird

Subject A
It was Just weird- like It didn't sound right

Jess Sanchez

Okay. So we're going to go from the beginning to the ending bit and you're try and sing

along to it. Again. Okay

Unassigned - 17
Okay
Jess Sanchez - 17

Jess Sanchez s

£ did look again uncomfortable with the
task, but relaxed her shoulders and grip on
her own hands when | agreed

Reply

Jess Sanchez s

Ewas more accurate with the first part of the
song, although again lacked accuracy
towards the 4th bar, she started accurately at

the star of the Sth bar and then lost valume
Reply

Jess Sanchez s
She laughed as she said this

Reply

Jess Sanchez s

She shrugged her shoulders at this point

Reply
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It sounds beautiful.

[smiles] but the last part was difficult

ok. Why was it difficult to know the last part. Do you think

1 didn't? | only listened to it Once and like, only a little bit

Alittle bit. Do you find it easier When somebody sings something to you and you can't
see anything and someone just sings it to you, o you find that easy or hard

Like so it would be hard if it was like o if it was like one note, | would be fine. But if it
was like loads of different words, | would struggle a little bit

So if we sang that, but it had words as well as just singing as song, do you think you'd
find that harder

Yeah, | think so. Yeah. | find new words hard to sing and | forget the song

And when you sing songs, do you find it easier to leam the words, or do you find it
easier to leam the tune

I think the words because. Yeah. | don't have to think of more things

Know the words. Fine. Cool, right? We'll do one more. And this time you're going to sing
with being able to see it. And when you see It, you'll see. Notes and it will tell you which
notes you sing it. And there's also a piano at the top that's lighting up. So f the piano
lights up, going upwards, it means the notes going higher.

And i its going down the it's going lower and you can see if the notes are going higher
or lower as we go Correct

a

Jess Sanchez A

Ewas not confident in the last part of the
song and she hesitated singing the last bar
and missed the 3rd and 4th beat hesitating
For the riant pitch

Reply

2

Jess Sanchez

The compliment did change E's Body
language and she smiled with the
compliment

Reply

Jess Sanchez s
This s said in avery Justificatory way

Reply

Jess Sanchez s

‘Again E struggled to articulate how she fel,
and the * [ would struggle was said in a way.
to outweigh her notion of being fine as
though she was doubting herself

Reply

Jess Sanchez s

This was said quite jokingly as though to
divert attention to what she was saying she
found hard. She was quite animated with
this line gesturing with her hands

Reply
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Jess Sanchez -

What | need is the right one.
So can you see that
Subject A
Yeah

Jess Sanchez -

Yeah. So we're going to listen to it from this beginning bit. And we're going to go
through that line and that line and stop. And then go back and sing it

Subject A
Right. Okay
Jess Sanchez -

Okay. So you can eitner listen first time. So you see the litie blue.
Jess Sanchez -

Lines turn you where its going to the next note.
Subject A
Yeah

Jess Sanchez -

Yeah. Cool. So we're going to have a sing along. And it counts you
Subject A
In

Jess Sanchez -
Okay. Okay
[plays section A of Song 2 with musical notation on the screen]
[Song finishes]

Subject A - 21:26

On god It was Just like -everywhere. And | couldn't follow it. So | just couldn't follow it
Jess Sanchez - 21:30

Wwere you trying to remember what you heard or you trying to look it

Subject A - 21:38

1 was looking at the piano, but t didn't really help. But | was also trying to listen to it as
well,

a

Jess Sanchez e

Eleaned into the screen and her eyeline was
moving around the screen

Reply

Jess Sanchez s

Jokingly ending my sentence which gave the
impression she was fecling quite relaes

Reply

Jess Sanchez A

E eyeline was quite distracted trying to follow

the score as it highlighted. She went from

quite a relaxed position to looking confused
[t finiched she leans back in

Jess Sanchez A

This was very animated, she sounds quite
frantic n her speech

Reply




image81.png
Jess Sanchez - 21:4;
And when you see a piece of music like that on your screen. Does that make you go,
ooh, that looks really difficult or do you think its helpful

Subject A - 21:55
I think it's quite hard because, like, I it had like the words on it. It would have helped a

litle bit more because if it was like a high note, | wouldn't know. Like if it was like a
word, like a lie. | would have known that would have been a bit higher than. Like a the
other words

Jess Sanchez -

So if this had words on it, you think itd be easier to do because you'd follow the you
follow along the words so you knew where you were because you're following the
words. Yeah. Okay. Very good. And can you see on here.

Jess Sanchez -

If your first note, which is in blue. Which is got the blue line on it
Subject A - 22:36

On yeah. Oh yeah
Jess Sanchez - 22:38

The next note would you think that would be higher or lower if you were singing
Subject A - 22:48
This is a music note. So | should know. Is it lower.

Jess Sanchez - 22
Itis lower. Why do you think it's lower

Subject A
Because if its higher, would it would be like on the lines because I'm really smart.

Jess Sanchez -

Yeah. | like the answer. And can you see. Can you see my mouse? Where the pointer is

Subject A -
Just. Yeah

Jess Sanchez -

Here. These notes here. Do they look hard like you? Does it really hard to concentrate
to work out which ones are different? Or do they all look the same?

Jess Sanchez e

This was very fast paced and animated. And
she was struggling to remain focused on the
score when it was playing

Reply

Jess Sanchez s
€ nodded enthusiastically at this

Reply

Jess Sanchez s

E sounded like she was questioning her
knowledge on music notes. When she
answered she wasn't sure of her response
being correct

Reply

Jess Sanchez e

This felt lie she was covering her lack of

conidence with humour as it was a

juxtaposition to her body language early in
2 of not sounding confident in
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Subject A -
From like far away all like the three ones like nearer to the right. They kind of all look =
== Jess Sanchez 4

same, but closer up they don't E moved back and forth from the screen
trying to focus on the notes

Jess Sanchez

This could have

due o the size of th

We don't. What do you think would make them easier to decide if they were different?
Notes. Reply
4

Subject A - 2
If, uh Maybe like different colours
Jess Sanchez

Different colours. Cool. Like maybe,

Subject A -

Um, red

Subject A - 2

Or. And then like purples. The highest =] . Jess Sanchez 2
£ was quite animated with this idea

Jess Sanchez

Okay. So do you think if it was in each note was its own colour, you'd see it better?
1

Reply
Subject A -

Yeah. Cool.
Subject A -
Agood

Subject A -
Thing that =]

== Jess Sanchez s

Ewas very pleased with herself coming up
with this idea, and grew in stature when |

Jess Sanchez

That's a good thing. Uh, and | can | before we finish. Can | ask you because we're caid “cool
nearly done. Can | ask you a couple of questions about when you had singing lessons s
Subject A - 24:17

Yeah,

Jess Sanchez
What was the thing you enjoyed the most about having singing lessons? | know the
answer is me, but if | wasn't there, what parts of the singing lessons did you enjoy

Subject A - 24:2





image83.png
1like? Well, 1 like. Learning how to sing because | don't like. | don't really know because,
like, I don't really want to do, like a my primary school's got talent because that's really
bad. But like, | like being able to sing because, like, when you walking around the house

and you sang really bad, you won't do

Okay. And what things did you find really good on?

©Oh, and it was like, um. Leaming, like the songs because like, you know, which notes |

have and lower. Like better.

Right? And what things did you find difficult when we were doing singing or the were

hard

Only like when we were doing like Adele songs. It was really hard because it, Adele and
she just like. Yeah. And alllike hard like notes

Hard notes. Um, and is there anything you didn't enjoy doing when we did singing

lessons

No, no.

And in your music lessons at school, Is there anything you don't enjoy doing in your

music lessons at school?

Like we don't really sing. We just like, play recorder. But | just

You hate it: Why do you hate it?

No, it's just its just like we only about G because we have, like, a test in music school
And its lie G. Major, C major, and like how we supposed to know that? And learning
about how a natural changes the music. And I'm like, just changing the note to an note.

=}

Jess Sanchez s

Ewas lively when talking about “lik being
able o sing" but rolled her eyes when talking
about walking round the house

Reply

Jess Sanchez A

Ittook a while for Eto find this phrase to
describe her thoughts

Reply

Jess Sanchez e

Hand gestures up and away as though
throwing the comment “she is ust ke yeah"

Again strugaled o find the words to

Reply

Jess Sanchez s
Ewas quite sure of this response

Reply

Jess Sanchez s

E paused for a while and then looked for
assurance from me as she was unable to
finish her sentence

Reply

Jess Sanchez s

Dismissive tone as though, s though
doesn'tvalue the music lessons in school

When che starts to talk sbout musictheory,




