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Story-telling in the early years from pre-birth to age seven years is paramount in the development of language and literacy, cognitive skills, emotional development, social skills and imagination and creativity so has a holistic impact on a child’s development. Through story-telling, children develop their literacy and language skills and learn vocabulary and understanding according to Dickinson, Golonkoff and Hirsh-Pasek (2010). The practitioner in the video has used two different ways which promote early years literacy and language skills and development by using traditional story-telling and digital story-telling and there are advantages of using each technique. Printed story books do not need electric or batteries so cannot fail with power failure. Physical story books are traditional and have been used for many years and digital literacy is much newer but starting early offers the start of development for digital literacy as the child develops and grows (Rideout, 2017).
The practitioner reading the physical book provided the children with tactile engagement. This enabled the children to be able to see the pages of the book being turned manually and also if there were sensory pages in the book the children could feel and touch them. As children could not be in the video the pages were turned by the practitioner. With children being able to turn the pages of a physical book enables them to experience the multisensory experiences and also keeps them engaged (Bus et al., 2015). However with the digital book the children were still able to turn the pages but this was done by pressing rather than actually turning the pages. Using a digital book allows interactive features, furthermore it enables the children to be engaged and it helped develop their learning experiences. Children can focus for a short period of time with a digital book (Chiong et al., 2012). 
Montag, Jones & Smith (2015) emphasise the importance of reading to young children using picture books as their understanding of language is learnt from speech. Parents actually reading to babies soon after birth have noticed how the books are so important to the development of a child’s vocabulary and promote benefits to language for the children.
According to Kabali et al (2015) young children between the ages of 3-5 years have a much shorter sustained attention span when they are using digital devices compared to when they are reading actual books and this was seen during the videos with the practitioner. It was so much easier to keep the children’s attention with the actual reading book held in the practitioner’s hands rather than on the board. Also with actual books questions can be asked and the anticipation can be felt when the practitioner asks the children what they think may happen next in the story. Then the next part of the story can be discussed and then anticipation and predictions from the children can be discussed again giving lots of interaction between the practitioner and the children.
Furenes, Kucirkiva & Bus (2021) examined the findings comparing digital and paper books and found the analysis inconsistent across the different studies that were examined. The findings agreed with Montag, Jones & Smith (2015) that printed books were more beneficial to children than digital books when children were independently reading. However they acknowledged that digital books were more beneficial to children than printed books when accompanied by enhancements to the story. 
The children having printed books read to them are not having screen-time by using digital books and this is supported by health experts who are concerned about the amount of screen time that children have. (American Academy of Pediatrics, 2016). There is concern about the excess amount of screen time children can have through using digital media as it can have an affect on the eye sight of the children aswell as a lack of exercise according to Daugherty et al, (2014) and Mertala (2019). 
The practitioner was able to take the physical book to the woods as it did not require batteries or electric to function which makes it accessible to all children and is not reliant on having electricity, batteries or the internet. (Kucirkova, 2014).
However children engaging in digital books encourages them to use interactive facilities which in turn help them develop skills and learning in all areas of language, literacy and problem-solving. When using digital books the children learn about safety and privacy and how to behave when online which helps develop their digital literacy (Livingstone, Carr & Byrne, 2015). According to Scwartz and Sparks (2019) in recent years there has been an expansion of digitally based books produced. However there is evidence that children learn to read in a different way when they learn digitally rather than physical books and that learning digitally can cause problems as they get older with their understanding. Digital stories can have sound effects, animation and clickable features which promote engagement. Research has shown that when reading digitally children are more likely to skim over words rather than read each word properly. Also those who read print rather than digital are more likely to remember what they have read such as a plot or a sequence of events (Schwartz & Sparks, 2019). 
The practitioner changed the tone and pitch of her voice during the physical story book to suit the needs of the children that are being read too. However digital books offer audio support with helping children develop word recognition as well as pronunciation together with early language development (Hirsh-Pasek et al. 2015) and they can be tailored to suit each child’s needs such as additional learning needs, size of the text and pronunciation (Hutchinson, Beschorner, & Schmidt-Crawford, 2012).
During the story the practitioner was talking to the children as well as reading the printed book. She was asking questions and the children were interacting with her. It encourages forming a bond and offers an opportunity for meaningful conversations encouraging language and vocabulary development (Zucker et al, 2013).
Eye contact during reading a story has many benefits. Eye contact promotes communication as it is a nonverbal and it showed the practitioner’s emotions and enthusiasm and made the story more realistic to the children. Eye contact enhances the story being told as it creates a strong emotional connection with the practitioner and the children. It ensured there was enhanced engagement with the practitioner and the attention of the children was captured and this resulted in the children remaining focused and engaged throughout the story. Through doing this the children’s understanding, comprehension and retention of the story was clear (Walden, Kim, & Stone, 2004). 
Hart & Risley (1995) through their research highlight how important interactions are between children and adults in the early years and this can be done through storytelling which is a natural part of language development in children. It is stated  that in the absence of digital media and resources children’s development can be enhanced with the use of creativity, learning and exploration so children who cannot financially be given a digital resource do not loose out.
Story telling supports grammar and oracy in young children including how to listen and how to speak. Through listening to stories the children learn how to understand how grammar is used in every day life and how to structure their sentences (Montag, 2018). When put together with questions and discussion from the story the children naturally pick up on the grammar and engage in a purposeful and immersive learning environment. It is important to ensure that everyone has a voice and turn-taking is used for children to practise their oracy.
The Digital Competence framework (DCF) is one of the cross-curricular activities with literacy and numeracy. This focuses on the development of the children’s digital skills. In Wales, the aim is to have high standards of literacy, numeracy and digital competence to encourage the children to be more digitally and bilingually competent, enabling them to become enterprising, creative and critical thinks Welsh Government (2018).
Theorists over the years have different perspectives between printed books and digital books for young children taking into consideration what the learning styles of the children and the individual developmental needs of the children maybe.
In support of printed books, Piaget’s theory of cognitive development discusses how important it is for children to have positive, physical experiences to enhance their learning. This is shown in printed books as these provide the necessary experiences for children to be able to interact with the content on the actual pages including the illustrations and these align with Piaget’s preoperational and sensorimotor stages (Piaget, 1952). Bruner also supports printed books as he suggests that when children are actively engaged that is the time they are going to learn best. He states that printed books encourage the children to turn the pages of the books and to discuss what is happening in the story with the practitioners (Bruner, 1960).
However, Vygotsky emphasises the link of the role of social interactions in learning through Vygotsky’s sociocultural theory. Collaborative learning and talking between the practitioner and the children through the use of interactive digital books align with Vygotsky’s zone of proximal development ( Vygotsky, 1978). Also in support of digital books is Gardner (1983). His theory of many intelligences acknowledges the different styles and strengths that children have and how digital books can be used to cater to individual preferences and different needs (Gardner, 1983).
However, Mertala and Salomaa (2020) state that there is a persistent digital native myth which is a conception that children can already use digital media and do not need to be educated in it. Furthermore an indicator of holistic media literacy has been identified as to children being able to use touchscreen devices and digital media by Mertala (2020b) without actually been shown what to do.
According to Welsh Government (2022), digital competence is of the utmost importance promoting the development of skills, understanding and attitudes. These in turn give the children the skills to develop into informed and capable individuals who can be successful in the society of today. The Digital Competence Framework has a main focus of developing the digital skills which the children can then apply to situations they may face in their world (Welsh Government, 2018).However so much has turned digital that it is imperative that children learn how to use digital devices and it is built into the five developmental pathways to enhance the learning by extending activities both indoors and outdoors (Welsh Government, 2022).By reading stories on these devices encourages the use of the devices as well as developing the children’s language and literacy.
To conclude it can be seen from the recordings that the practitioner used lots of eye contact with the children together with changing the level and tone of voice. The children’s level of concentration was kept so much better with the printed book as opposed to the digital media. This was also due to the fact that the children could touch the pages and turn them over rather than just press on the remote control. It kept their attention more. The children seemed to loose concentration after a short while with the digital media even though full attention was given at the start of the book. The props were useful and added some excitement to the book and the children seemed to enjoy the props being used throughout the story with the props illustrating the story as it was read. Next time it could be suggested that the story is read again and then the children and the practitioner could act it out together to see what parts of the story have been retained and also to know what to do next time to extend the activity.
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