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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Since I qualified, the social and demographic changes in Wales have driven policy and legislation in efforts to match the demands on public services against a difficult financial forecast (Welsh Government, 2011). In 2016, we saw the introduction the Social Services and Well-being (Wales) Act (The Act), 2014 which brought changes to the delivery of health and social care in Wales (Clements, 2017). The Act brought new duties and new approaches to working from which most of my learning needs arise. This assignment will identify and justify those practice gaps in relation to my experience of working collaboratively with service users and carers including other professionals, in addition to application of analysis of assessments that inform interventions and the application of professional judgement in complex situations.
Collaboration with service users, carers and other professionals is at the heart of the Welsh government’s agenda of securing the health and well being of people in Wales (Welsh Government, 2018). However, the Welsh government acknowledges the distinct construction of the key Health and Social Care sectors in addition to their different funding systems. The Welsh government acknowledges the lack of neither enough clarity of vision to guide the health and social care system nor the means of practically implementing of achieving the vision through empowering citizens, those that lead or govern (Welsh Government, 2018).
Social work is a human service which often takes place in the surroundings of state-organized systems of welfare where poverty; social inequalities and imbalances exist, impacting on the most vulnerable in society (Wilson et al., 2011; Banks, 2012). These inequalities create competing pressures and accountabilities on social workers to maintain social justice against the managerial climate driven by financial accountabilities, and budget cuts to public services (Adams et al., 2009). Daily practice interacts with ethical, moral, political, legal issues that are interlinked in such a way that presents challenges practice due to the conflicting rights, needs and interests of the different parties (Banks, 2012; Adams et al., 2009). This way of working threatens social work’s core values to promote profits and other party interests over the well-being of people (Banks, 2012; Adams et al., 2009).
The nature of social work is complex and unpredictable; practice constantly seeks to reposition itself to the ever changing conditions in which it finds itself such that I feel the need to build bridges with service users and carers including other professionals against the various barriers that present themselves as challenges to collaborative working (Care Council for Wales (CCW), 2011; Social Care Wales (SCW), 2017; Adams et al., 2009).
Assessments are crucial to providing the analysis of information that guides effective social work interventions; human situations are interconnected, complex and ever changing such that they cannot be accurately measured (Adams et al., 2009). Assessments have become proportionate to the need of the individuals, and based on the principle of co-production which although empowering, places more responsibility on the most vulnerable individuals and their ability to communicate their needs, and is increasingly associated with ways of saving the public purse (The Code of Practice (COP), Part 3 (P,3) (Assessing the needs of Individuals) Section (S) (145); Adams et al., 2009; Barnes and Cotterell, 2012). Underpinning assessments is the duty to seek to promote the well-being of people with care and support needs, under S 5 of the Act; S 2 (a-h) and S 4 (a) (b) provides meaning to well-being. It can be suggested that “well-being” is an individual term, open to interpretation, and the term “support” lacks clarity of definition thereby it can be suggested that these term present challenges to the meeting or achievement of people’s support needs (Agency X, Assessing and Meeting Needs Document, 2017; SCW, 2017). 
It can be suggested that the broad terms to “well-being” and lack of clarity to “support” in addition to the proportionality approach to assessment, leave social workers vulnerable to legal challenges in light of the preventative approach to achieving or meeting people’s outcomes against cuts to public services (Adams et al., 2009; Barnes and Cotterell, 2012; SCW, 2017). I feel the need to continue to develop my assessment skills in light of the new approaches to assessments and its paperwork.
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation: 01/02/2018
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



My practice is within a statutory Communities Social Work and Care Management Team; that works with adults aged 18 over who have needs arising from their age, physical and mental ill-health and their families and carers. The Team works in order to promote wellbeing of people, enabling them to live in their own communities through a range of options (Agency X, Integrated Services for Older People and Physical Disability Business Plan 2016/2019). The county borough has total population of 184, 000 with a population growth estimated at 2.5%, which is greater that the Welsh average of 1.9%. The county borough has an aging population projected to increase by 2.5% over the period of 2016-2019.  The Borough has the highest number of Welsh speakers in Wales; census 2011 records 83, 302 of the population as Welsh speaking (Welsh Government, 2011; Agency X, Integrated Services for Older People and Physical Disability Business Plan 2016/2019).
The duty to assess the needs of an adult for care and support arise at the appearance of need under S 19 of the Social Services (Wales) Wellbeing Act, (The Act) 2014. Assessments must consider the views, wishes and feelings of individuals; the culture, believes of individuals in addition to the language need as strengthened by the Welsh Language Act, 1993 which provided the Welsh language equal status as that of English (SCW, 2017). The Welsh Language (Wales) Measure (2011) further strengthened the use of the Welsh language through its creation of standards and statutory responsibilities that ensure the use of the Welsh language in all public sectors, and the creation of an Independent Welsh Language Commissioner whose role is to promote and facilitate the use of the Welsh language in public services and in policy making amongst other things (The COP, P,3 (Assessing needs of individuals) (S (145); CCW, 2011; SCW, 2017; More than Just Words: Follow-on Strategic Framework for Welsh Language Services in Health, Social Services and Social Care 2016-2019 (More than Just Words, 2016-2019).
Assessments are undertaken with the presumption of an adult’s ability to communicate their needs according to the Mental Capacity Act, 2005; they have regard for the promotion of individual’s dignity and independence in accordance to the United Nations Principles on the Rights of Older Persons, 1991 and the Human Rights of people, already embedded in the Act (The COP, P, 3 (Assessing needs of individuals) S (145). The Act also promotes the Equality Act, 2010 in its promotion of practise that does not discriminate (Working Together to Safeguard People Volume 1 –Introduction and Overview (S 131 (139).
The case for my observation was my response to Service user 1; a 64 year old first language speaking Russian lady who struggles to communicate in the English language. Service user 1 is an ordinary resident of the Local Authority; she is divorced and does not have family or friends in the United Kingdom apart from the friend (Friend 1) who referred her to the local authority for support. Service user 1 was struggling to independently meet her needs due to the deterioration to her physical health.
My observation will adhere to confidentiality at all times according to Data Protection Act, 1998.

	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)


The aim of this assignment is to critically reflect on my communication skills and methods during the observation. I will also reflect on my social work values in relation to the person centred approach; the Code of Professional Practice for Social Care Workers; cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.

Following the case allocation, I sought informal supervision with my assessor towards support and guidance in relation to the possible language barriers due to Service user 1 being a first language Russian speaker (Social Care Wales (SCW), 2017; Care Council for Wales (CCW), 2011).

I actively offered Service User 1 an assessment in her own Language in promotion of her rights and entitlements, and towards engaging her as an equal partner within the assessment process (SCW, 2017; CCW, 2011; COP, P, 3 (Assessing the needs of Individuals; More than just Words: Follow-on Strategic Framework for Welsh Language Services in Health, Social Services and Social Care 2016 – 2019 (More than Just Words, 2016-2019).

I sought Service User 1’s consent for a joint visit with my assessor (CCW, 2011; SCW, 2017). I was open honest about my assessor’s role within the assessment process, which was to observe my communication skills, as part of my professional development as well as to obtain service user 1’s views of the whole assessment process at the end of the assessment (CCW, 2011; SCW, 2017). Service user 1 agreed to arrangements (CCW, 2011, SCW, 2017).  Service user 1 expressed her wish for an assessment in English stating that she would have the support of her friend (Friend 1) who was bilingual in both the Russian language and English, with English as their dominant language. 

Although I adhered to the active offer, I was aware of the possible organizational barriers to facilitating service user 1’s language of need due to the complexities and limited translation and interpretation services, and how this could potentially impact on timely interventions (SCW, 2017; CCW, 2011). I reflected on the Active Offer principle and how it is specific to the integral need of Welsh language speakers to have services in their language of need, and its lack of recognise or consideration for other minority languages (More than just Words, 2016-2019).  I reflected on how the principle and services can be discriminative and marginalising of minority languages under the circumstances however I maintained the active offer to service user 1 in promotion of Service user 1’s rights and entitlements which included an assessment in Russia (Thompson, and Thompson, 2008; SCW, 2017; CCW, 2011).
Thompson (2010) suggests that we cannot fully understand or respond to people in a meaningful way without understanding their social interactions which are connected to their social identity. Thompson (2010) suggests that communication goes beyond just words to substance and interpretations, and that the unskilful use of language has the power to oppress or discriminate.

I was able to empathise with service user 1, being a bilingual myself, with the Shona as my dominant language (SCW, 2017; CCW, 2011). I could appreciate the difficulties of having to effectively communicate while translating information from a dominant language to English (Davies, 2008). I was able to reflect on the potential impact the language barrier could have on the assessment, should Service user 1 struggle to emotionally attach themselves to their circumstances in efforts to adapt her communicative behaviour to suit the English language being used within the assessment process (Davies, 2008). 

I was able to reflect on the challenges presented to my own communication skills and methods and that of Service user 1 during the observation due to the language barrier. I was also concerned over losing Service user 1’s voice to that of her friend should the friend decide to speak on behalf of service user 1 as I needed to hear service user 1’s story from her own perspective (SCW, 2017; CCW, 2011). I wondered whether I would have the skills necessary to communicate effectively with service user 1 while under observation.

The Person Centred approach is a personality theory developed by Carl Rodgers in 1959, out of his direct work with clients in therapy (Teater, 2010). The approach believes in empathy that empowers individuals to discover individual true self and their ability to problem solve towards the ability to make life’s choices (Teater, 2010). The approach believes that growth and change is possible within the right environment in which empathy, acceptance and understanding is demonstrated (Teater, 2010). The approach believes in the removal of labels, and is accepting of people as they are and respects the direction they wish to take (Teater, 2010).

Thompson and Thompson (2008) states that culture is a shared view on the world and our place within it. It provides us a sense of community belonging with people we are connected to in some way. More than Just words (2017) is of the view that it is possible to understand people without speaking their language. During the observation, I felt that there was immediate establishment of rapport between myself and service user 1, potentially arising from the assumption that I understood her and was aware of her struggles including the language barrier as she compared her English to mine (More than Just Words, 2017). Service user 1 appeared to be relaxed during the assessment process as she shared her personal circumstances.

Although I actively listened through maintaining eye contact, I struggled due to my own cultural sensitivity, as eye contact is viewed as a sign of disrespect. However, I had to adapt to show that I was present and listening to service user 1 (CCW, 2011 and 2017). I smiled and nodded my head in order to reassure her and show that I understood what she was saying. I used her words to obtain clarity and understanding of what she was saying (SCW, 2017). I supported service user 1 by gently reminding her of some words which she struggled to find in English, encouraging her to express her views and wishes (SCW, 2017; CCW, 2011). I was able to obtain a lot of information through the use of open ended questions and through listening and prompting for further information when required (CCW, 2011 and 2017).

Service user 1 was able to express her emotions and I felt that I was able to empathise and acknowledge her pain through silence (again a cultural influence on my part) without glossing over her pain, while maintaining professional boundaries (SCW, 2017; CCW, 2017).

Although Service User 1 had the support of her friend within the assessment process, I felt that I did not lose sight of her because she was able to tell her story from her perspective as well as express her views and wishes in relation to what she felt was important to her, in addition to the support that she felt she required to maximise her independence (Teater, 2010; SCW, 2017; CCW, 2011). Service user 1 was able to make informed decisions at the end of the assessment due to the provision of information (CCW 2011; SCW, 2017). In working to confidentiality the Data Protection Act, 1989, I requested service user 1’s consent to share information with relevant professionals, towards further support and she agreed (Brammer, 2010).

During the observation, I struggled working to the co-production principle against the risk of further deterioration to Service user 1 physical health. This was due to my own assumptions of service user 1’s physical abilities as a result of her failing ill-health (Hanley et al., 2009). However, service user 1 was able to make judgement on her own needs as well as state what support she felt she currently required (CCW, 2011; SCW, 2017; The COP, P,3 (Assessing the needs of Individuals).
Following the meeting, I sought informal supervision in order to reflect on how the assessment could have easily taken a needs led approach due to my assumptions of Service user 1’s physical abilities (SCW, 2017; CCW, 2011. My assessor was able to remind me of service user 1’s right to take risks and my role to jointly support them manage those risks towards maximising their independence taking into consideration the risks to themselves and other people (Maclean and Harrison, 2009; CCW, 2011; SCW, 2017).
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	The social worker was punctual and arrived at the agreed time.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?


	The social worker obtained permission and explained the reason for the observation.

	Were you clear why the social worker met with you today?

	The individual was clear about the reason for the meeting with the social worker.

	How well prepared do you think, the social worker was for his or her meeting with you?


	The individual’s view was that the social worker was well prepared for the meeting.

	  How has the social worker listened to you and respected your views and wishes?


	The individual’s view was that the social worker listened and was able to ask appropriate open-ended and direct questions to gather further information.
The social worker repeated the individual’s conversation to ensure that all parties understood what was being said.


	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	The individual’s view was that the social worker used appropriate language and clarified points where necessary.


	How has the social worker’s involvement met your expectations for this visit?

	The individual’s view was that her expectations were met. She felt reassured by the social worker’s visit and agreed outcomes.

	Are there any other comments or suggestions that you would like to make?
	The individual was very happy with the social worker’s manner and approach. The individual described the social worker as ‘very helpful and pleasant’.


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


This assignment is a critical reflection of a Safeguarding case study I undertook with relevant professionals within my area of work. The team works with older adults, 18 over who have needs arising from their age, physical and mental ill-health in order to support them live independent lives in their communities for a long as possible (Agency X, Integrated Services for Older People and Physical Disability Business Plan 2016/2019). This case study will explore and reflect on my learning outcomes throughout the assignment in relation to my collaborative work service users, carers and other professionals; professional judgements and analysis in assessments. It will explore relevant theories in addition to the National Occupational Standards. The case study will evidence its relationship with Safeguarding Boards; safeguarding legislation, policies and procedures in addition to the relevant domestic and international laws. It will explore the specific aspects of service delivery with older adults in Wales from the rest of the country.
The nature of my safeguarding case study is in relation to allegations of financial abuse of a 70-year-old lady, first language English speaking lady, whom I will refer to as service user 2, by her only daughter, whom I will refer to as carer 1. Service user 2 is a council tenant who lives on her own with the support of the Local Authority formal domiciliary care support services. Service User 2 maintains her independence with the support of her carer1, managing her finances and paying her bills in addition to shopping and payment of her rent.
Service user 2 experiences short term memory loss as a result of a history of brain injury from a car accident she was involved in years ago. Service user 2 is known to be forgetful.

In 2016, The Social Services and Well-being (Wales) Act, (The Act) 2014 came into force; building on the white paper the Sustainable Social Services for Wales: A Framework for Action, 2011, to bring radical reforms to the delivery of social care in Wales. The Act governs the Safeguarding of Adults through its policies and procedures; codes of practice and statutory guidance (Working Together to Safeguard People: Volume 6 – Handling Individual Cases to Protect Adults at Risk (Volume - 6) and Working together to Safeguard People Volume 1 – Introduction and Overview (Volume - 1) S 131(1 (139). The Act requires that guidance be read jointly, and be regarded by all exercising functions under s.126 -128 and 130 (Volume - 6). The Wales Interim Policy and Procedures for the Protection of Vulnerable Adults from Abuse, 2013 brings clarity to the roles and responsibilities of relevant partners in dealing with individual cases (Volume - 6, S 6). 
The Act strengthens the safeguarding of adults through its statutory requirements on lead safeguarding partners to form adults safeguarding board for their safeguarding Board areas under S 134 (5) of the Act. The aim of a safeguarding board is to protect and prevent the abuse and neglect of people with care and support needs; ensure effectiveness of practice through having oversight over every individual or body represented on the board (Volume - 1). The safeguarding board is also required to identify areas of practice that require improvement in order to promote relevant training. Both the adults and children safeguarding boards are regulated by one set of regulations so as to ensure effective joint working and prevent any age related barriers (Volume - 1).
The Safeguarding Board has a number of functions detailed in its regulations (Safeguarding Boards (Functions and Procedures) (Wales) Regulations 2015) which include the monitoring of national policies and procedures in order to ensure they remain fit for purpose (Volume – 1). The Safeguarding Board has the support of the National Independent Safeguarding Board created to ensure effectiveness of safeguarding arrangements through their role of advising the Welsh government in order to influence policy changes (Volume - 1).
The Well-being of Future Generations (Wales) Act, 2015 requires that public sectors work to ensure that current needs do not compromise the needs of future generations through working to improve the economic, social, cultural, environmental and cultural well-being of Wales.
The Act also strengthened the safeguarding of adults through the provision of a new order “the Adult Protection and support Orders (ASPOs) issued under S 127 (1) (2) (a-c). This order provides powers of entry towards private conversations with an adult suspected  to be at risk in order to ensure they are making decisions freely as well as establish risk to adult (Volume -1). It can be suggested that although having powers of entry, the order does not have powers to remove an adult at risk.
The Act places an obligation on all exercising functions under the Act to have due regard to the United Nations Principles for Older Persons, 1991 in order to promote the independence; participation, care, self-fulfilment and dignity of adults (Volume - 1; Age UK, 2011). The Act promotes the Equality Act, 2010 in its functions through its consideration of respect for diversity (CCW, 2011; SCW 2017; Volume – 1). The Equality Act, 2010 repealed previous anti-discriminatory laws to provide for the non-discrimination and fair treatment of protected characteristics which include age, disability, gender reassignment, marriage or civil partnership (in employment only), pregnancy and maternity, race, religion and belief, sex and sexual orientation (Age UK, 2011). 
The Human Rights Act, (HRA) 1998 s. 6 places a duty on public authorities not to act in ways conflicting with Article rights under the European Convention of Human Rights (ECHR). The Act has engaged Article 2, 3, 5, 6 and 8 rights of ECHR thereby requiring public authorities to consider those article rights in their daily functions (Volume - 1; Brammer, 2010; CCW, 2011; SCW, 2017).
The Act provides a new definition of an Adult at risk under s.126 (1) (a-c) to mean:

An adult at risk is one who is experiencing or is at risk of abuse or neglect; has needs for care and support; regardless of whether the local authority is meeting any of those needs, and as a result of those needs is unable to protect himself or herself against the abuse of neglect or the risk of it.
The new definition of an adult at risk removes the consideration of ‘significant harm’ as previously identified in the document In Safe Hands, 2000 thereby lowering the threshold of matters to be considered for the Safeguarding (Wydall et al., 2018). Although the reduction of safeguarding thresholds promotes early interventions and prevention of the need for care and support, it is highly likely to expand caseloads with serious ramifications for social workers working with adults (Wydall et al., 2018). 
S 197 (1) of the Act is clear as to what constitutes ‘abuse’ to mean physical; emotional/psychological; sexual or financial abuse (Volume -1). The Act states that these forms of abuse often constitute criminal offences with duties and powers contained in Part 7 of the guidance (Volume – 1). According to Wydall et al. (2018), the new definition of abuse is prescriptive and restrictive of other forms of abuse to adults thereby potentially missing opportunities to effectively safeguard adults in other areas such as domestic abuse that social workers are likely to come across.
When an adult is reported under the S 128 (1) of the Act duty; the local authority has a duty to make inquiries under S126 (2) (Volume – 1).
When the enquiry identifies an adult as being at risk, an assessment under the COP, P,3  (Assessing the needs of Individuals) S 145, applies. This assessment outlines a model of assessment that is person-centred and outcomes focused, proportionate to need; based on the principles of strength, co-production; based on rights and entitlements of people as equal partners towards the achievement of their personal well-being outcomes (CCW, 2011; SCW, 2017; The COP, P,3 (Assessing the needs of Individuals) S145).
The outcomes approach to assessments is person centred as it focuses on what matters to the individual with the presumption of an adult’s ability to judge their own well-being in line with the  the Mental Capacity Act, 2005 principles (CCW, 2011; SCW, 2017; The COP,  P,3 (Assessing needs of Individuals) S 145).
It can be suggested that the presumption of capacity is anti-oppressive because it promotes service users the rights to self-determine; however that right has the ability to weaken an enquiry should the service user refuse to participate (Mantell and Scragg, 2009; The COP, P,3, (Assessing needs of Individuals) S 145).
The enquiry seeks to promote the well-being of people with care and support needs, under S 5 (1) (a) (b) of the Act. The Act provides the meaning of well-being to include protection from abuse and neglect and securing of rights and entitlements amongst other things under S 2 (2) (a-h). The Welsh Language Act, 1993 provided the Welsh language equal status with the English language thereby promoting service user rights to services in the Welsh language. This right was further strengthened by the More than Just words: Follow on strategic framework for Welsh Language in Health, Social Services and Social Care More than Just Words) , 2016-2019 through its legal obligation on all public sectors to actively offer services in the Welsh language. This right becomes part of promoting the rights and entitlements of service users through their participation within the assessment process, in the Welsh language as equal partners (The COP, P, 3 (Assessing the needs of Individuals) S 52; CCW, 2011; SCW, 2017; More than just Words, 2016-2019).
When service user 2 was reported by the Housing department as an adult at risk under the S 128 (1) duty; concerns immediately triggered Strategy discussions with all relevant professionals in addition to supervision guidance with my supervisor. This lead to a review of service user 2’s care and support plan in addition to the duty to make enquiries under S 126 (2) of the Act (Volume – 6; SCW, 2017; CCW 2011; Wales Interim Policy and Procedures for the Protection of Vulnerable Adults from Abuse, 2013).
Although service user 2 is a first language English speaker; language forms part of good communication that seeks to empower individuals express their views and wishes and tell their story from their own perspective (Adams et al., 2009; CCW 2011; SCW 2017). I pro-actively promoted service user 2’s rights and entitlements to effectively engage within the assessment process as an equal partner through engaging the support of an Independent Mental Capacity Advocate (IMCA) (The COP, P,3 (Assessing the needs of Individuals). This was to ensure that service user’s 2 rights, interests; views and wishes were promoted and protected (CCW 2011; SCW, 2017). The enquiry had to follow due processes in regards to establishing service user 2’s capacity in relation to her daughter’s ability to continue to support her to manage her finances, in light of raised concerns (The COP, P3; CCW, 2011; SCW 2017)
Although I adhered to the S 126 (2) duty to make enquiries, I did not feel confident in my role due to lack of training on the new duty, and I was not sure of the information I needed to gather therefore I sought supervision guidance (CCW, 2011; SCW 2017). I felt that although the law is open to interpretation; it provided the guidance to the processes we needed to take in order to safeguard service user 2 (Banks, 2012).
Most of the decisions in social work involve interactions of ethical, political, technical and legal issues that are intertwined in such ways that presents ethical dilemmas and challenges to social work practise (Adams et al., 2009). There is therefore need for social workers to take responsibility for the reasons for their decisions based on ethical considerations, and be accountable for those decisions and actions because professional judgement is another exercise of power with the ability to do good or damage (Thompson, 2010; Banks, 2012; International Federation of Social Workers, 2012). Therefore it is important that practitioners are tuned to their actions with the understanding of the moral and political significance of actions in the lives of people (Thompson, 2010).
Mantell and Scragg (2011) state that collaboration under safeguarding context is partnership in action centred on good communication, and further explain the meaning of the word partnership in collaboration, and how it is suggestive of equal standing within a relationship; common trust and respect in addition to a mutual agreement of vision or direction. Mantell and Scragg (2011) argue that it is possible to work jointly with other professionals without developing collaborative working due to the variable commitments, time constraints, unclear roles and responsibilities amongst other things.

My experience of the co-ordinated approach to safeguarding identified that the S (128) (1) reporting duty by the Act as supporting to bring accountability on all to safeguard adults at risk. This duty was crucial through the timely sharing of information by the relevant professionals which supported further analysis of information to determine possible financial abuse to Service user 2 (CCW, 2011). It promoted for close analysis into service user 2’s rent payments to evidence a cycle of missed rent payments, with possible court proceedings towards eviction covering the past 3 years thereby raising awareness of possible signs of financial abuse (Volume - 1).
Concerns also prompted analysis into previous social work involvement in relation to how concerns had been dealt with in the past. Case records evidenced the various efforts by several social workers to engage with carer 1 to support them in their caring role in addition to the management of service user 2’s finances without success. Records evidenced a cycle of Best Interest meetings which resulted to risk management strategies and plans which were not followed through by carer 1.  
I found collaboration with service user 2 challenging in that although lacking capacity into the decision regarding the continued support of carer 1’s ability to manage her finances; service user 2 still expressed and maintained her wish for carer 1’s continued support to manage her finances (SCW, 2017; CCW, 2011). Service user 2 lacked capacity based on her lack of awareness of the risks to herself should her rent remain unpaid and the ability of carer 1’s ability to manage her finances, in light of raised concerns. Service user 2 lacked insight into her financial affairs therefore she could not manage her finances independently thereby could not protect herself from the risk to homelessness (SCW, 2017; CCW, 2011). 
I was aware of service user 2’s right to make unwise decisions under the Mental Capacity Act, 2005 s. 1(4). I empathised with her family loyalty and values to carer 1 as the only family (Thompson and Thompson, 2008; CCW, 2011; SCW, 2017). However, I had to balance service user 2’s right to self-determine, which under the circumstances was not an absolute right, due service user 2’s inability to do so independently, against the need to protect her from abuse however we had to negotiate (COP, P,3 (Assessing the needs of individuals; SCW, 2017; Thompson and Thompson, 2008). This decision was challenging in that it meant restricting servicer user 2’s rights of choice and control over her outcomes which is contrary to social work values and principles (SCW 2017; Banks, 2012; Martin, 2010).
The safeguarding enquiry forms part of an assessment that evaluates risk and its impact on an adult at risk (Volume – 1, S 42). Risk is a generic concept which is founded on the belief that the possibility of loss, harm or other negative happenings can be estimated or even quantified (Adams et al., 2009). Mantell and Scragg (2008) believe that the culture of blame can result to defensive practice and compromise the principles of service user centred assessments and intervention.
Maclean and Harrison (2009) state that it is practically impossible to eliminate risk; however that risk can be managed, reduced or minimised. I was aware of the potential influence and bias risk could have on my evaluation of the risk to service user 2 however the overwhelming evidence from the different professionals in addition to the support of supervision guidance boosted my confidence in my professional judgement (Mantell and Scragg, 2008). I found the collaborative approach to the assessment of risk and completion of the capacity assessment with service user 2’s advocate helpful due to the shared accountability (SCW, 2017; Adams et al., 2009).
Thompson (2010) suggests that we cannot fully understand or respond to people in meaningful ways without understanding their social interactions. The ecological perspective acknowledges the impact of wider systems on an individual, and how those systems connect and interact in such ways that have the ability to influence change in a positive way; identify deficits and problems in order to address them (Teater, 2010; Adams et al., 2009). It can be suggested that the ecological theory is compatible with the Act in its promotion of the collaborative approach to safeguarding adults due to its recognition of the importance of evidence based approaches to professional judgements which enables the critical evaluation of information towards meaningful interventions and planning (Adams et al., 2009; Volume - 6, S 26).
The ecological theory examines and places much focus on the relationship and dependence of individuals to their environment, vice versa, and holds the view that the relationship is complicated as a result of how the two respond to each other, in order to create a positive person in the environment (Teater, 2010). The theory believes that in order to improve the relationships between the two, interventions must be targeted on the person; their environment or on both (Teater, 2010). 
The joint approach to safeguarding service user 2 provided us a systematic gathering of evidence based information that was critical to informing the course of decision making and interventions with service user 2 (Adams et al., 2009; Knott and Scrag, 2010). The approach brought to light other areas of possible financial abuse to service user 2 which triggered a review of risks and circumstances; further influencing my personal and professional values and judgements (SCW, 2017; Banks, 2012). The ecological theory supported my understanding of the context and basis of which service user 2’s needs and risks were arising from and supported to inform areas of intervention (SCW, 2017; CCW, 2011). A review of concerns and risks triggered for another Strategy meeting in which police investigations were considered in addition to a Best interest decision for local authority appointeeship over service user 2’s finances according to  S 1(5) of the Mental Capacity Act, 2005.
The collaborative approach to safeguarding and decision making brought shared accountability to the decisions which I felt made decisions less intimidating. The decision for Local Authority appointeeship was less restrictive of service user 2’s rights and autonomy under the Capacity Act, 2005 s.1 (6) because it aimed  to support her remain living in her own home for as long as possible which was one of her wishes (SCW, 2017; CCW, 2011).
I found it morally, personally and professionally challenging to work collaboratively with carer 1 as the alleged perpetrator, in light of the overwhelming evidence of possible financial abuse. Carer 1 felt judged as a result of the Best Interest decision for local authority appointeeship over service user 2’s finances and was not happy with the outcome. I found the collaborative relationship with carer 1 stressful and challenging because of the hostility.

I worked jointly with service user 2’s advocate to negotiate and reassure her that through the local authority appointeeship support, her finances would be managed well to prevent the risk of her being homeless, and that the support would manage carer stress as well as provide opportunities for healthy relationship between her and carer 1 (Teater, 2010; CCW, 2011; SCW 2017).
The local authority case recording policy advocates for accountability within the recordings due to the legal nature of the recordings (Agency X, Record Keeping procedure for Communities Departments, 2017). I was able to reflect on my own case recording skills and how I needed to improve their preciseness and detail in order to support sound judgements. I reflected on the challenge of having to record in a timely manner whilst juggling other aspects of my work however reflected on the good case recordings by other professionals and how they had supported sound judgement.
The Data Protection Act 1998 will continue to govern the sharing of information under the European Union General Data Protection Regulation as from the 25th of May 2018 and the common law duty of confidentiality (Volume - 6). I felt that the obligation to share information in safeguarding matters was effective in this case study due to the growing awareness amongst professionals not to maintain privacy and confidentiality at the expense of safeguarding matters (Adams et al., 2009).  In Wales, the Act considers the lawful, safe and effective sharing of information through The Wales Accord on the sharing of Personal Information, 2013 (WASPI) guidance as good practise (The COP, P3 (Assessing the needs of individuals).
Social policy plays a crucial role in shaping social work and so does social work in its influence of policy (Thompson, 2010). Adams et al (2009) shares the view  that social policy provides the framework within which practitioners work, and that it is an exercise of power which can be viewed as society’s reaction to social problems enacted through the law thereby bridging the gap between the law and policy (Thompson, 2010; Adams et al., 2009). 
It can be suggested that since devolution Wales has taken a different direction to England in especially in address its own health and social care issues through reshaping the delivery of health and social care in Wales through the Social Services and Well-being (Wales) Act (The Act), 2014 (Clements, 2017). The Act consolidated social care law in relation to children, adults and carers bringing simplicity and clarity to social work duties and the legal framework different from England where the Care Act, 2014 which is specific to adult care and support (From Vision to Action, 2010; Clements, 2017; Dickens, 2016). It differs from other countries in the equal status provided to the Welsh Language through the Welsh language Act, 1993. Wales differs in its legal obligation on all its public services to ensure the use of the Welsh Language and the consideration of the Welsh Language in policy making through and the Welsh Language (Wales) Measure, 2011. Wales also differs from other countries and its provision of the first Independent Older Persons Commissioner whose role is to promote the rights and interest of Older People in Wales (Older Persons Commissioner for Wales, 2016).
The Act differs for the Care Act, 2014 in its provision of the National Independent Safeguarding Board which supports and advises Safeguarding Boards in-order to ensure the effectiveness of safeguarding arrangements in Wales towards necessary safeguarding improvements (Volume - 1). The Act differs from the Care Act, 2014 in its eligibility criteria which does not consider significant harm and its impact on the well-being of an adult in its determination of eligibility for care and support (Dickens, 2016).

The Act has strengthened the safeguarding of adults through Adult Protection and Support Orders which provide powers to entry in order to facilitate for private conversations with an adult suspected to be at risk in order to establish whether or not they are an adult at risk (Volume - 1). The Act differs from Scotland which has a more clearer legal framework for safeguarding adults through the Adult support and Protection (Scotland) Act 2007 (Mantell and Scragg, 2013).. The Adult support and Protection (Scotland) Act 2007 provides a number of measures such as assessment orders that allow for the removal of an adult suspected to be at risk, for less than 7 days in order to establish whether they are an adult at risk or not; removal orders which provides a place of safety in order to prevent harm to an adult and banning orders which allow for the protection and promotion the rights of people (Mantell and Scragg, 2013). The Adult Support and Protection (Scotland) Act 2007 statutory measures are also applicable to adults who are able to self-determine but deemed as under undue influence (Mantell and Scragg, 2013). 
Section  5
Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


Although safeguarding children is not my area of work, this assignment will illustrate my understanding of social work with children, explaining the relevant legislation in addition to the national and organizational policies and procedures for safeguarding children.

The Social Services and Well-Being (Wales) Act (The Act) 2014 provides a framework for safeguarding children in Wales through its statutory guidance and codes of practise. The duty to assess a child is triggered at the appearance of need for care and support under S 21 (1) of then Act. Underpinning the assessment is the duty to seek to promote the wellbeing of a child under S (5), and S (2 (a-h) and S (3 (a) (b) provides the meaning of wellbeing including the need to safeguard their welfare for the purposes of the Children Act 1989 (The Code of Practise (COP), Part 3 (P3) (Assessing the needs of individuals S (145).
The Act provides a reporting duty under S (130) on all relevant partners as per S 162(4) and S 130 (5). Should S 21 (1) or S 130 identify possible cause to suspect that a child is at risk; section S 130 (6) of the Act makes reference to the S 47 duty under the Children Act (CA) 1989, to make investigations towards safeguarding or promoting the welfare of a child as required. The Children Act 1989 contains the powers to intervene and outlines when to intervene (The Code of Practise (COP), Part 3 (Assessing the Needs of individuals) S (145) S 91). 
The assessment must consider the views and wishes of the child; uphold the Human Rights Act (HRA) 1998 S 6 duty to act in ways which are not conflicting with Article rights under the European Convention of Human Rights (ECHR) of which Article 2, 3, 5, 6, and 8 are already engaged within the Act (The COP, P3, (Assessing the needs of Individuals) S 145; Volume - 1). The Children Act 2004 S 28 (2) places an obligation on all relevant partners to ensure they collaborate towards safeguarding and promoting the welfare of children (Working Together to Safeguard People Volume 5 – Handling Individual Cases to Protect Children at Risk (Volume -5) of the Act.

The All Wales Child Protection Procedures, 2008 provide common safeguarding standards that direct safeguarding practise for all Local Safeguarding Children Board in Wales with the aim to safeguard and protect the welfare of children (All-Wales Child Protection Review Group, 2008). The Data Protection Act, 1998 still governs the sharing of information under the European Union General Data Protection Regulation, 2018 and the common law duty of confidentiality. There must be a sharing of information without consent for the purposes of preventing abuse or significant harm (Volume – 5, S (48). 

. The Well-being of Future Generations (Wales) Act, 2015 provides legally binding goals on the national and local government; local and other specific public bodies to collaborate to better the well-being future of Wales. The Well-being of Future Generations (Wales) Act, 2015 has created the role of Future Generations Commissioner for Wales whose role is to guard the interest of future generations (Welsh Government, 2016). The Rights of Children and Young Persons (Wales) Measure, 2011 has provided a legal obligation on the Welsh Government to have due regards to the rights and duties within the UNCRC in their policies and the (Volume 1, S 1.15)).  
	Reflect on the difference between safeguarding in adult and children’s work

400 words (+/- 10%: include your actual word count at the end of each section)



This assignment is a reflection of the differences between safeguarding of adults and children based on their capacity to make decisions.

The Social Services and Well-Being (Wales) Act (The Act) 2014 S 126 (1) provides that an adult at risk is one who is experiencing or is at risk of abuse and neglect; has needs for care and support whether or not the local authority is meeting those needs and as a result of those needs, is unable to protect themselves against abuse or neglect or the risk of it.

The Act provides the definition of a child at risk under section 130 (4) (a) (b) as one who is experiencing or is at risk of abuse, neglect or other kinds of harm and has needs for care and support (whether or not the authority is meeting any of those needs).  

It can be suggested that the definition of an adult at risk presumes an adult’s ability self-determine due to its consideration of an adult’s ability to protect himself or herself against abuse or neglect or the risk of it (The Code of Practise, Part 3 (Assessing the needs of  Individuals) S (145); Mantell and Scragg, 2013). The right of an adult to self-determine promotes and protects their Human Right rights to refuse an assessment or refuse to participate in an enquiry, even though refusal could limit its effectiveness (The Code of Practise, Part 3 (Assessing the needs of Individuals S (145). The presumption of capacity provides an adult the right to make unwise decisions even though the decision could potentially be harmful according to the Mental Capacity Act 2005 Principle 3.

The presumption of an adult’s ability to protect themselves from abuse or neglect of the risk of it results in limited powers to intervene with adults with the presumption that they are able to obtain support through civil and criminal laws in order to protect themselves (Mantell and Scragg, 2013). The definition of an adult at risk removes the consideration of the risk of harm to an adult, and relates the safeguarding of adults to the statutory powers and duties contained in Volume - 1, which according to the Act often constitutes a criminal offence (Volume -1). Although the Act provides powers of entry through Adult Protection Support Orders (ASPOs), it can be suggested that the powers are limited as they do not contain the powers of removal (Volume - 1).
Unlike adults, there is no presumption of capacity in law for children under the age of 16 and their ability to make informed decisions must be proved (The Code of Practise, Part 3 (Assessing the needs of Individuals) S (145) S (110). The capacity assessment must have regard to a child’s age and their level of understanding according to the “Gillick competency” and the “Fraser guidelines” (Gillick v West Norfolk & Wisbeck Area Health Authority [1986] AC 112 House of Lords). However the Act provides that the right of a child to refuse an assessment, even when deemed to have the ability to make a decision, must be overridden where the child is experiencing or is at risk of abuse, neglect or other kinds of harm (The Code of Practise, Part 3 S (145) S (111 - 112). 
Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


This assignment will make use of the Gibbs (1988) reflective cycle to reflect on my learning development in relation to my experience of working collaboratively with service users and carers including other professionals; the application of analysis of assessments that inform interventions and professional judgement in complex situations.

Reaction to event/experience

At the beginning of the programme, I felt overwhelmed by how I was going to manage to evidence meeting my identified areas of development whilst juggling other demands of my work. Therefore, I had to be realistic in regards to areas that I wanted to develop during this programme. Through supervision and guidance from my mentor I managed to identify and discuss areas of my development, including various ways in which I could develop those areas (Care Council for Wales (CCW), 2011; Social Care Wales (SCW), 2017).

My experience of collaboration in efforts to build bridges with services users and carers has been complicated and taken many forms as a result of my changing role as an employee of the state and my responsibilities to the people I serve which often contains elements of care and control as well as competing pressures to practise (Banks, 2012; Wilkinson et al., 2011; Thompson and Thompson, 2008). 

I feel that the ever changing policies enacted through legislation are an exercise of power with the ability to oppress (Welsh Government, 2018; Dairymple and Burke, 2010). These changes have resulted in difficult conversations with service users and carers in relation to eligibility; leaving practitioners’ vulnerable to legal challenges such that I have often find myself questioning my professional judgement, and whether I am doing the right thing or not (Clements, 2017). It can be suggested that training on the Act, supervision guidance including team reflections have been of support to understanding the new approaches to eligibility. 

This experience has taught me to have honest and open communication with people  that create an environment where service users and carers feel included and are well informed in regards to decisions concerning them (SCW, 2017; CCW, 2011). This has supported to manage service user and carer expectations and assumptions of social work interventions (CCW, 2011; SCW, 2017).  

The experience has developed my awareness of the inequalities of the power relationships between with service users and my role such that I am aware of the need to use power and language responsibly, and engage the principles respect in order to empower and preserve the dignity of those I work with in light of the prevalent discrimination associated with age (Dairymple and Burke, 2010; CCW, 2011).
 Although the legislative obligation for partnership working has been a driving force towards collaboration; my experience of it with other professionals has been varied based on the shared relationships of trust and respect (Adams et al., 2009; Dairymple and Burke, 2010).

My experience of collaboration within my organizational multidisciplinary teams has been excellent. I have experienced a shared commitment to the achievement of the better outcomes for service users; a better understanding of my role and that of others, better communication, respect and trust for each other’s roles, responsibilities and professional boundaries unlike my experience of collaboration across agencies (CCW, 2011; SCW, 2017; Mantell and Scragg, 2013).

I feel that although legislation is driving the way towards collaboration; practice does not provide for practical ways in which trusting relationships that promote effective collaboration can be developed (Welsh Government, 2018). Collaboration across agencies has and will most likely continue to present challenges for practise due to the different professional organizational boundaries, policies and priorities amongst other things (Mantell and Scragg, 2013). However I feel that spending time together is key to developing a sense of collaborative approach to working in addition to joint trainings (Brown, 2010).
My experience of assessments in practice is of the ever-growing need for evidence based practice that informs decision making; drawn from a multidisciplinary approach to assessing the needs of individuals in addition to consideration of the views and wishes of individuals in regards to what matters to them (Mathews and Crawford, 2012). These assessments are guided by theory, legislation and policy guidance such that I struggle with proportionality of assessments as a result of the complexities of human situations (Adams et al., 2009; Mathews and Crawford, 2012).
I feel that proportionality to assessments is more associated with Maslow’s Hierarchy of need concept, in which assessments focus on what matters to the service user, at that time, such that their other needs take less priority (Maclean and R. Harrison, 2009).
I believe that assessments are crucial to providing the analysis of information that guides effective social work interventions, and human situations are interconnected, complex and ever changing such that they cannot be accurately measured (Adams et al., 2009; Teater, 2010). Therefore I prefer to take on the evidence based approach to assessments although practice often faces the challenges of barriers to sharing of information and timely access to evidence from other professionals as a result of different work commitments and priorities (Mantell and Scragg, 2013). However I find supervision guidance to be of great support in the evaluation of and analysis of information that informs good professional judgement.
Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	24/04/2017

	2
	12/07/2017

	3
	12/09/2017

	4
	24/01/2018


Notes 
	Mentor’s comments 



	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


At the commencement of the programme, the learner‘s identified needs were to improve knowledge and implementation of the Social Services and Well Being (Act) (Wales (2014), to gain confidence with new approach to assessments and eligibility, improving partnership working with other agencies and ultimately to gain confidence as a qualified social worker. 

The learner has attended the many training courses held to inform professionals’ knowledge of the Act, used supervision, research and reflective practice within the work-place to share and expand knowledge and support decision making.

The learner is employed within a busy multi-disciplinary team where there are many opportunities to learn and increase knowledge and to manage a comprehensive caseload, many of the cases being of a challenging nature.

The learner has worked collaboratively with a variety of other professionals such as District Nurses, Occupational Therapists, Mental Health Teams, the Third Sector and providers to gather information, increase her knowledge and to support the service user to achieve the desired outcomes.

The learner has gained confidence in her communication skills and this has been observed within the workplace and during the observation. 

During the planning and undertaking of the observation, the learner demonstrated the need to manage time effectively and to gather the requisite information prior to making contact with the service user. 

The learner was able to consider the legislative requirement of the  ‘Active Offer’ , identified that the service user’s first language was  not Welsh or English and was proactive in seeking assistance for the service user with her specific language needs. 

The learner demonstrated excellent communication skills during the observation, she was able to listen and question sensitively but effectively to gather information in order to understand ‘What Matters’ to the service user. 

The learner was able to consider cultural difference in respect of body language and eye contact and how these social conventions may impact on the positive engagement and co-production of the service user and her advocate.

The learner demonstrated an understanding of ‘preventative’ working as required by the Act and was able to provide third sector information to support the service user. 

The feedback from the service-user was extremely positive. The service-user felt that she had been listened to and that what was important to her had been the focus of the assessment. The service-user felt that she had been treated with respect and her dignity maintained.

At the commencement of the CPEL programme, the learner felt some trepidation and anxiety about the programme. I have observed the learner to grow in confidence, to understand the role of the social worker and the need to embed the Code of Practice into all aspects of the role. The learner has demonstrated an ability to apply learning to practice, to use research to increase knowledge and to appropriately challenge colleagues and others in order to support the desired outcomes of service-users. The learner has demonstrated competence in the social work role. I am optimistic that the learner will continue to embrace opportunities to further her knowledge, to seek advice and reflect when there is uncertainty and to continue to ensure that the service user is central to all interventions and decisions. 
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Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 

(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner: Maud Sinoia 
2. Learner’s University Number: 1605142
Address for Correspondence:

105 Cadle Crescent, Portmead, Swansea, SA 5 5HU
Telephone: 01269 830006 OR 074 4746 0556
E-mail: sinoiamaud@yahoo.co.uk
Date of Professional Qualification: 06/2015
Date of registration with Social Care Wales: 13/08/2015
3. Name of Learner’s Agency: Aman Gwendraeth Community Resource Team
Agency Contact details: 01269 590261
Name: Aman Gwendraeth Community Resource Team

Address: Aman Gwendraeth Community Resource team, Carmarthen County Council, Business Resource Centre, Parc Amanwy, New Road, SA 18 3EZ.
Telephone Number: 01269 590261

E-Mail address: SCHUPPERGWENDRAETH@carmarthenshire.gov.uk
4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English X

English only (
Mentor’s details

5. Mentor’s details: 

Name: Debbie A John 

Address: Aman Gwendraeth Community Resource team, Carmarthen County Council, Business Resource Centre, Parc Amanwy, New Road, SA 18 3EZ.
Telephone Number: 01269 590292
E-Mail address: DAJohn@carmarthenshire.gov.uk
	6. Observer details 
Name: Debbie A John
Work Address: Aman Gwendraeth Community Resource team, Carmarthen County Council, Business Resource Centre, Parc Amanwy, New Road, SA 18 3EZ.
Professional Qualification and date of qualification: Social Worker 
Email and telephone number: DAJohn@carmarthenshire.gov.uk /01269 590292



[image: image2.emf]
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 
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Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Maud Sinoia 

	Name of Team/Agency 
	Aman Gwendraeth Community Resource Team 

	Name of Mentor 
	Debbie A John

	Name of Line Manager 
	Val Macpherson 


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 

· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   
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