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  Assignment Guidance: Portfolio of three parts
 Part 1:
	What do I know already: I know that as a professional, I must develop specific expertise and demonstrate specific attitudes and behaviours expected for EYP .As an EYP, my practice should be guided by professional values and principles such as trust, respect, commitment to continuous learning, teamwork, confidentiality, and compassion (Agustin and Olua, 2024). I appreciate the role of reflection and reflective practice as informed by theories such as Dewey’s and models such as Gibb’s reflection model. 
What have I learned so far:  So far, I have learned the need for effective communication in fostering interprofessional relationships and promoting learning. I have learned why and how EYP may collaborate with agencies and other professionals. I have learned the role of reflection in enhancing learning and planning in EY practice. I have appreciated how developing in-depth knowledge and understanding can impact care quality and child safety. I have learned how EYPs can use the UNCRC articles to inform their practice. 

	What I want to develop:  I want to enhance my ability to engage in reflective practice using appropriate models to inform my future practice. Regarding child rights, I will seek to understand how the UNCRC should inform my practice and approaches to EYP practice.  I want to be able to further develop my skills in observation and the use of the planning cycle in practice.

	Objective 


	Actions

	Resources

	Target Date



	Success criteria 

	Be better informed about the UNCRC articles and how these articles apply to my practice.


	1. Study the UNCRC article with specific focus on those most relevant to EYP
2. Review policies and EY frameworks as related to the UNCRC articles
3. Study case studies that highlight the application of the articles to the real world.
4. Attending workshops and joining forums on child rights and the UNCRC.
5. Reflecting on current practice.
6. Apply the principles of UNCRC articles to my daily practice and interactions
	1. The official online UNCRC full text.
2. Relevant policies and EY frameworks that incorporate elements of the UNCRC articles
3. Online training programs including UNICEF Child Rights Education
4. Relevant case studies
	May 10th 2025
	1. Being able to outline the major articles of UNCRC relevant to early years practice.
2. Recall major case studies on the application of the UNCRC articles
3. Be able to apply the UNCRC principles to my practice and in my interactions

	To develop more proficiency in child observation and the use of the planning cycle.

	1. Researching and studying different observation techniques and approaches.
2. Schedule time for child observation to gain insight into the best techniques.
3. Develop and keep objective and detailed observation records using digital apps or observation templates.
4. Share observations with my educators and colleagues.
5. Analyze and reflect on findings from observation.
6. Use findings from observation and analysis of observation to inform to design of plans for interventions.
	1. Workshops
2. Online courses on observation and planning
3. Webinars
4. Mentors and peers who can help me to refine my observation and planning skills
5. Standardized observation forms
6. Appropriate textbooks and academic journals.
	May 30th 2025
	1. Be able to list and discuss major observation techniques and approaches
2. Have performed and recorded 5 child play or learning observations.
3. I should have developed and kept objective and detailed observation records using digital apps or observation templates.
4. Shared 5 observations with my educators and colleagues.

	To effectively use Gibb’s reflective cycle to reflect on my classroom experiences

	1. Familiarize myself with the six stages of the reflective cycle.
2. Read online resources on the use of Gibb’s cycle for reflective practice.
3. Set aside time after lessons and activities to review my experiences using the above framework.
4. Use insights from my reflection to enhance learning and practice.
	1. Articles and books on reflective practice.
2. Do online courses on reflective practice and the use of Gibb’s reflective cycle.
3. Printed Gibb’s reflective cycle
	June 20th 2025
	1. Recall, outline, and make use of Gibb’s six stages of the reflective cycle.
2. Used Gibb’s cycle on 5 occasions to review experiences from classroom lessons and activities.



Part 2:
	What is reflection and reflective practice?

Reflection is the act of considering or thinking about an experience or even to better understand the event or experience and learn from the same. Reflective practice refers to personal engagement with reflective activity (Brock, 2015). These activities include reflective thinking, reflective learning, and reflective action. Reflective thinking includes creative, self-aware, and critical thinking as informed by evidence (Reed and Canning, 2011). Reflective learning refers to the ability to gain insights from reflective thinking whereas reflective action is the ability to apply what has been learned from reflective thinking. In effect, reflective practice involves thinking about and analysing one’s practice to challenge, modify, change, develop, or improve their practice (Pacey, 2016). To be a reflective practitioner, one should be able to take an otherwise balanced view of their practice and recognize areas of weaknesses and strengths (Brock, 2015).

	Why is reflective practice important to EY practice?

Reflection and reflective practice allow practitioners to evaluate their practice thereby possibly identifying professional development needs (Machost and Stains, 2023). For EY practitioners, reflective practice provides an opportunity to critically consider one’s methods, identify strengths and weaknesses and, in turn, implement measures to overcome such weaknesses . This can lead to improvements in teaching techniques, providing opportunities for high-quality care and better learning experiences. By considering how they interact with colleagues, children, and parents, EY practitioners may foster better, meaningful, and positive relations with relevant stakeholders (NCCA, 2009). In general, early year settings tend to be dynamic and practitioners must be able to adapt accordingly. Reflective practice allows EY practitioners to adapt to the otherwise unique needs of every child and to respond more effectively to everyday challenges. By analyzing past experiences, EY practitioners are able to develop innovative solutions to challenges encountered in practice potentially improving classroom management strategies (Aryal, 2024).

	The theory of reflective practice:
The first theory of reflection is the Dewey theory. According to this theory, reflection is not a passive recall of events (Teachers Institute, 2024). On the contrary, reflection calls for active, persistent, and deliberate consideration of beliefs and knowledge. It involves considering the evidence supporting current beliefs and knowledge base as well as how these beliefs or knowledge may lead to additional conclusions. In this theory, a distinction must be made between routine and reflective actions. Routine actions are those that are guided by traditions, habits, or laws. Such actions are otherwise stable and unlikely to change given current circumstances. On the other hand, reflective actions are those requiring ongoing questioning and appraisal. Practitioners must ask themselves why certain things are or are done a certain way and how those things help support child development. Reflective action requires practitioners to refrain from simply accepting the status quo. On the contrary, EY practitioners must seek to understand the causes for matters arising and seek to make changes to prevent the recurrence of otherwise undesired behaviours and outcomes. 
Similar to Dewey’s theory of reflection, Schövn’s theory emphasizes learning from experience (Orakci, 2021). According to this theory, practitioners who practice reflectively can make hidden knowledge tacit. This theory encourages continuous learning. By engaging in ongoing reflection and continuous learning, EY practitioners can refine their skills (Moore, 2024). Schön’s theory distinguishes two types of reflection- reflection in action and reflection on action. Reflection in action occurs during an experience or event (Orakci, 2021). It involves thinking on one’s feet and adjusting one’s actions based on current insights and observations. One must consider the current situation, decide how to act, and act accordingly, in real time. On the other hand, reflection on action occurs after an event or experience. This type of reflection requires one to reconsider the situation and think about elements of the situation or experience that should be changed to improve outcomes in future practice. By engaging in these types of reflection, EY practitioners may improve teaching strategies based on experiences becoming more effective in their roles. 

	Gibbs’ model
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	Analysis of models – compare/contrast/pros/cons:

Similarities between the two models
1. Both Gibb’s and Kolb’s models emphasize continuous learning through experience
2. Both models promote continued improvement achieved by considering past experiences to improve future practice and outcomes.
3. In both models, learning follows a cyclical process involve a cyclical process encouraging ongoing learning from recurring events. 
Differences between the models
	Gibb’s Model
	Kolb’s Model

	Involves 6 stages- description of the event or experience, analysis of feelings, evaluation, analysis, conclusion, and then formulation of an action plan (Main, 2023)
	Involves four stages as shown in the figure above
(Mcleod, 2025)

	Focuses on structured reflection on a given experience (more structured)
	Focused on learning through experience and application of knowledge from experience

	Focused on analysis of emotions and thoughts to inform conclusion and action plan
	Focused on analysis of experiences and then reflecting on those experiences to inform new concepts and additional action via experimentation.

	Is more practical and easier to follow since it is more structured
	Since the model is less structured and more dynamic, it may be time-consuming and less practical.

	Focuses on past experience. The model may, therefore, not help individuals to adapt in real time.
	Promotes active learning. This model encourages learning through ongoing and current experiences. This allows one to adapt to ongoing and different situations in real time.

	
	




	Conclusion 
The foregoing discussion demonstrates that reflection and reflective practice may improve teaching and the learning experience. Reflective practice allows EY practitioners to better support the child’s holistic development, foster better relations with EY stakeholders, and respond effectively to emerging problems in the learning environment. The Dewey and Schön’s theories of reflection emphasize active, persistent, deliberate, and ongoing consideration of beliefs and knowledge as a way of improving practice. A comparison of Gibb’s and Kolb’s models of reflection shows that both models emphasize continuous learning achieved by considering past and current experiences to improve future practice and outcomes. While Gibb’s model is more structured and easier to follow, Kolb’s model is more dynamic and less structured, it is less practical.





Part 3:
Introduction 
In general, a single definition of what a professional is does not exist and there exist different perceptions of whom should be considered a professional (Perez, 2019). Professional identity and professional are frequently defined in light of traditional beliefs, training, qualification, ideology, and assessment (McGillivray, 2008). While some thinkers may define a professional as a learned and distinguished person with considerable experience, this middle-class definition is frequently criticized for its emphasis on knowledge over skills (Chalke, 2013). The professional has specific expertise, and qualifications, demonstrating certain desirable attitudes and behaviours as expected for certain professional groups (Vincent and Braun, 2011; Perez, 2019; Farhadi et al., 2021; Barresi, 2024).
Values important for a professional practitioner and why
Values are standards or qualities governing individual’s behaviour or conduct. They guide action and judgment (Johansson and Eirnarsdottir, 2018). Values serve as foundations for principles. Regarding the importance of values in professional practice, they first help practitioners to develop professional identity. In EY practice, values help to develop and drive professional commitment to the learner and to colleagues (Gasper, 2015). Professional values encourage EY practitioners to know and develop the child holistically, addressing individual needs. Values help practitioners to understand their roles in collaborative working and to establish better relations with families and communities. 
There are many values that are important for professionals. Integrity requires one to be honest, and fair in their dealings. Integrity helps to build and maintain trust and credibility in one’s professional relationships (Gardiner, 2024). Accountability is the ability to take responsibility for the individual’s actions. Accountable professionals are reliable and uphold high standards of professional conduct (Indeed Editorial Team, 2021. Trust and respect help to create authentic relationships and promote collaboration within the workplace. Commitment to continuous learning and professional development ensures the professional stays abreast with emerging issues in the profession and best practices (Sheridan et al., 2019). The ability to collaborate with others and work effectively in teams enhances efficiency and strengthens professional relationships. Confidentiality is the ability to respect the privacy of those with whom one is working. This ensures sensitive information is safeguarded, preventing biases and discrimination against individuals. By being compassionate, professionals including early-year practitioners can work to understand the emotions of those they work with and respond in a manner that supports the emotional development and wellbeing of others. In EY practice, practitioners need to have patience. Patience can help to foster a nurturing and otherwise non-judgmental learning environment. EY practitioners should be adaptive and adaptable. This helps to tailor lessons to match the interests and developmental needs of children. Finally, by having a sense of fun, EY practitioners can better engage children in play- a critical component of learning in the early years (Powell, 2010). 
Why communication and relationships are important to professional practice and meeting Children’s Needs
For EY practitioners, effective communication is central to establishing and building relationships with children and families. The ability to communicate clearly with children helps to establish trust as well as foster a safe and supportive environment (Hanifan, 2022). Children can better express themselves and become more confident when EY practitioners use positive and engaging language. By communicating clearly using effective language, practitioners can enhance comprehension and engagement, and encourage curiosity and critical thinking. The ability to communicate clearly allows practitioners to understand and meet individual children’s emotional and learning needs. By ensuring open and respectful communication, EY practitioners ensure key stakeholders such as parents are informed about the concerns and achievements of the child. By sharing key insights about the child, the team can better support the child’s development both at home and school (Positive Action, 2023). This process enhances teamwork by improving coordination. EY practitioners can model good communication helping children to cooperate with others, be empathic, and listen actively.
Effective, positive relations with children help to ensure children feel safe and valued. Such relationships enhance confidence and socioemotional development for children. By enabling children to feel safe, EY practitioners may promote self-esteem, resilience, and secure attachment (WJEC, 2019). Positive relationships can enhance learning when children feel sufficiently connected to the practitioner. The child is then able to engage more actively in learning. Positive relations with families can help to ensure continuity in learning between the school and home (Positive Action, 2023). This occurs when there is open dialogue between practitioners and families. When children are able to interact with practitioners positively, they learn kindness, respect, and cooperation- positive social skills. Among EY practitioners including social workers, teachers, speech and language therapists, and even support workers, positive relationships foster teamwork and the quality of services provided to children. It also ensures continuity of care. 
Why having in-depth knowledge and understanding is important to professional practice
In-depth knowledge and understanding directly influence the quality of care and education provided by EY professionals. Professionals who have a deep understanding of essential concepts in child psychology and child development are able to deliver otherwise age-appropriate learning experiences (Barber, 2019). Competent, knowledgeable professionals may recognize cases of developmental delays in a timely manner helping to institute early interventions and providing tailored support to enhance development. In-depth knowledge and understanding may improve teaching and learning. Knowledgeable professionals incorporate effective strategies in curriculum delivery. This helps ensure children are fully engaged or immersed in the learning experience (Haque and David, 2022). EY practitioners who understand and are conversant with different learning styles may be able to ensure every child receives appropriate support to thrive. By being knowledgeable on matters related to emotional regulation, social interaction, and behaviour management, practitioners may better support the socio-emotional development of the child. Such practitioners may be better able to support children’s emotional growth by building stronger relationships with the child informed by concepts of attachment theory (Bosmans et al., 2022). These professionals can follow and implement best practices, safeguarding guidelines, and professional ethical standards thereby enhancing professionalism and protecting the safety and wellbeing of the child. 
Well-informed professionals can contribute to child safety and well-being by identifying emotional distress, abuse, or neglect (United Way NCA, 2023). These professionals may identify subtle behaviour and emotional indicators of harm or risk thereof and intervene accordingly. Knowledgeable professionals can perform risk assessments, identify hazards, and prevent accidents. 
Why partnership and multi-agency working are important to professional practice in EYP
EY practitioners must collaborate with diverse groups that include outside agencies and parents. Partnerships and multiagency working provide opportunities for comprehensive child support (Buckinghamshire Safeguarding Children Partnership, n.d.). It requires recognition of diverse child needs and then working together to provide tailored, specialized interventions to optimize learning and development. Inter professional, multiagency collaboration ensures developmental and safety concerns as well as special educational needs can be identified sufficiently early. This allows the team to initiate swift measures to address identified issues preventing long-term challenges and missed opportunities for early interventions. This can result in more optimal development for the child. By working with families and parents, practitioners can empower parents, caregivers, and families to be more actively involved in children’s learning (The Annie E. Casey Foundation, 2022). Multiagency and inter professional practice allow for the sharing of information on children’s safety concerns. This can help to strengthen safeguarding practices allowing for swift response to safety concerns. By bringing together diverse expertise from several agencies and professionals, the team can enhance learning outcomes. These teams may share best practices, potentially enhancing learning and child safety. Just as importantly, inter professional and multiagency working allows for sharing of resources. This helps reduce duplications and can make for more efficient utilization of services (Shegaze and Tunje, 2024).
How observation and planning cycle inform professional practice and contribute to  meeting the needs of children
Observation allows EY practitioners to collect information that can then be analysed to help understand child development (Rosa, 2021). Results of observation can be used to identify strengths, challenges, and needs and then provide tailored, age-appropriate interventions to meet those needs. Results of observations are then incorporated into the planning cycle to create more engaging learning activities that promote curiosity and skills development. Observations and learning cycles can enhance the learning experience when observations are used to plan for stimulating, child-centred learning activities (Prevost, 2024). By observing child interactions, EYP can create an environment that fosters confidence and resilience. EYP may use lessons from such observations to model respect, cooperation, and similar social skills. In effect, observations can improve behaviour management when EYPs identify and reinforce desired behaviour patterns and discourage undesirable responses (Watson and Fawcett, 2016). Observations can generate insights on learning needs and progress which can then be used to inform and plan learning lessons. When shared with parents and caregivers, these insights can help to support home learning continuity as well as collaboration. 
How the principles of the UNCRC inform professional practice and its importance
In keeping with Article 3 of the UNCRC, EYPs are required to uphold the best interest of the child (UNICEF UK, n.d). In keeping with article 12, EYPs should respect the view of the child allowing them to express their views and feelings. This ensures practitioners take into consideration the interests of the child when planning learning activities. This can enhance engagement and achievement of learning outcomes. In keeping with Article 29, EYP should design curriculums and lesson plans in such a way as to promote holistic development. Practitioners should encourage respect for peers and other cultures promoting tolerance and cohesion. In keeping with Article 31, EYPs should include play and sufficient breaks. These promote holistic development and optimal wellbeing (Widaningsih, 2023).

Conclusion

Professionals possess specific expertise, and qualifications and demonstrate specific attitudes and behaviour expected for certain professional groups. In professional practice, values shape professional identity. Examples of values in EYP include trust, respect, commitment to continuous learning, teamwork, confidentiality, and compassion. For EY practitioners, effective communication fosters enter professional relationships, encourages curiosity and critical thinking, and helps children feel safe. In-depth knowledge and understanding directly influence the quality of care and education provided by EY professionals and contribute to child safety and well-being. Partnerships and multiagency work provide opportunities for comprehensive child support and help strengthen child safety. Observation and the planning cycle help to inform and modify practice to enhance learning. The UNCRC articles serve as guidelines for EYP practice. 
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