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[bookmark: _Toc158753947][bookmark: _Toc2109863318][bookmark: OLE_LINK26][bookmark: OLE_LINK17][bookmark: OLE_LINK16]Abstract
In recent years, there have been numerous studies examining the perspectives of non-native English speakers towards the English language. These studies indicate that the traditional approaches of language teaching, which emphasize native-speaker norms, are because non-native speakers usually favor mastery of Standard English (SE). This research aims to explore how Chinese pre-service (i.e., trainee) teachers (students studying overseas and majoring in education) interpret English and how their educational experiences have influenced their views on language teaching.

To gather data, semi-structured interviews were conducted with ten participants. The findings reveal that the participants generally hold unfavorable opinions of the native-speaker norm. Instead, they strive to attain fluency in English and recognize the role of English as a global language. This awareness can be helpful to their learning experiences, exposure to different English dialects, and perceptions of pedagogical approaches. These experiences shape their perspectives as future English teachers.

These primary results have practical implications for designing university curricula and preparing pre-service teachers in China. It is essential to take into account the participants’ perspectives and incorporate a broader understanding of English language teaching that goes beyond the native-speaker model. By doing so, educational institutions can better prepare future English teachers and adapt their teaching practices accordingly.

[bookmark: OLE_LINK169][bookmark: OLE_LINK168]Key words: native-speaker model, English norms, the notion of standard English, experiences related to acquiring or studying a language, English as a lingua franca, English in international contexts.
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[bookmark: _Toc158753949][bookmark: _Toc288024344]Chapter One: Introduction
[bookmark: _Toc158753950]1.1 Research Background
[bookmark: OLE_LINK27][bookmark: OLE_LINK28]The last several decades have seen a greater spread of English around the globe due to globalization, which has increased the variety of English usage (Zheng, 2009). As a result, the ideas of English as a lingua franca and World English have been put forth. These modifications have questioned both the historical conceptions of the English language and the methods used in language teaching (Mufwene, 2010). Therefore, the main emphasis of this study is how standard English affects the opinions of EFL learners (English as a foreign language), especially regarding their educational experiences.
[bookmark: _Toc158753951][bookmark: OLE_LINK8][bookmark: OLE_LINK9]1.2 Rationale for the Study from Professional Perspectives
Numerous studies have investigated the attitudes of both EFL students and teachers towards Sociolinguistic Education (SE). However, most research has focused on non-English-speaking students in English-speaking countries. In contrast, the diversity of teacher participants in this area has been relatively limited. Previous studies have primarily concentrated on in-service teachers teaching in national schools, as evidenced by Brutt-Griffler (2002), Hunt and Beglar (2005), and Jenkins et al. (2006).

Despite the wealth of research on SE, a notable gap exists regarding pre-service  teachers’ perspectives. It is worth mentioning that previous studies, such as those conducted by Davies (2006) and Richardson (2003), have predominantly focused on pre-service teachers. However, these studies primarily examined individuals who received their education exclusively in their home countries. Consequently, the research community has overlooked the consideration of pre-service teachers who have experienced both ESL and EFL learning environments. The unique educational backgrounds of these individuals may lead to distinct perceptions of the English language compared to the participants typically studied.

Therefore, the main objective of this research is to address this existing gap in the literature by investigating the attitudes of pre-service teachers who have encountered both domestic and foreign learning experiences. By including this specific group of participants, the study aims to provide a more comprehensive understanding of the attitudes towards SE among EFL teachers and contribute to the existing body of knowledge in this field.
[bookmark: _Toc158753952]1.3 Rationale for the Study from Personal Perspectives
Aside from the academic justification, my selection of this subject has been motivated by personal curiosity. As a Chinese student majoring in education and wishing to be an English teacher in the future, I have encountered two distinct learning environments. Under the guidance of the conventional native-speaker (NS) approach in China, my first objective was to attain native-speaker standards in all linguistic aspects. I have never before considered the practicality and suitability of this teaching style in circumstances where English may be employed as a worldwide language. Nevertheless, my perspectives on English, including the language itself and the learning methods, have transformed since my enrollment as an education student at the University of Wales Trinity Saint David. By immersing myself in other cultures and educational experiences, I have gained a comprehensive understanding of important ideas like Global Englishes and English as a lingua franca (ELF). Additionally, I have developed a heightened awareness of how English learning extends beyond just language proficiency and encompasses larger societal and cultural contexts. 

I have been immersed in an environment that spans a wide range of standards and conventions during the process of learning English, because I have interacted with a large number of native and non-native speakers of English. It has had a significant influence on both my personal learning and the decisions I will make about my future teaching. Hence, exploring the perspectives of other education students who share my educational background in English and language teaching is intriguing and significant. Exploring their attitudes towards NS and understanding how their perceptions have shifted can reduce the influence of Standard English ideology, aid future teaching reforms, and facilitate the teaching of English in China.
[bookmark: _Toc158753953][bookmark: OLE_LINK226][bookmark: OLE_LINK225][bookmark: OLE_LINK436][bookmark: OLE_LINK437]1.4 Research Goals 
The data collected for this study were from Chinese international students, especially those studying in the education program and preparing to become English teachers. Participants came from a wide variety of places in China, which resulted in their educational backgrounds being consistent, while regional disparities in teaching facilities may have existed. Although these students were studying in different sub-divisions of education, in the context of their study abroad background, they used English as a daily language and had a different view of "standard English" than they had before their study abroad; moreover, these students who prefer to teach English had taken courses related to linguistics or pedagogical methodology. Therefore, they have a lot of ideas to share on this topic and are very willing to participate.

The research mainly aimed to investigate what understanding and attitudes trainee teachers (studying overseas and majoring in education) have towards English and English teaching. Given their dual involvement in this learning phase, the study aims to investigate their perceptions from the viewpoints of both teaching and learning. In other words, the study looks at how their educational experiences will influence the way they teach in the future.
So there are several aims：
To investigate what impressions of English these students have.
To investigate what attitude they have towards English.
To explore how their English language learning experiences change their impressions and attitudes.
To explore how these changes will impact these pre-service (i.e., trainee) teachers’ future teaching.

Two research questions are highlighted as follows:
[bookmark: OLE_LINK48][bookmark: OLE_LINK47][bookmark: OLE_LINK43][bookmark: OLE_LINK44][bookmark: OLE_LINK40][bookmark: OLE_LINK39]1) What attitudes and impressions of English do Chinese education majors (i.e., pre-service/trainee English teachers) have?
2) What impact will Chinese education students’ English language learning experiences have on their future teaching?
[bookmark: _Toc158753954]1.5 Research Significance 
This investigation endeavors to contribute to the field of Chinese ELT by addressing these research concerns in a theoretical and practical way. Theoretically, it could provide information regarding the future teaching expectations and perspectives of Chinese trainee English teachers regarding the English language. With this knowledge, educational authorities and institutions should have a rough sense of the possible effect these prospective teachers may bring to teaching procedures. As a result, relevant teaching resources, such as teaching materials and teacher education, might be tailored to better suit the teachers’ preferences. Identifying possible aspects of the learning process might help guide future development and study.
[bookmark: _Toc158753955][bookmark: OLE_LINK234][bookmark: OLE_LINK233]1.6 Structure 
This thesis consists of six chapters. Each chapter begins with a comprehensive study of the foundational literature. The second chapter covers academic definitions, disputes over using the NS model in ELT, and contemporary research on teachers’ and learners’ views towards English and this conventional approach. The third chapter gives information on the study’s research design, discussing how the samples were selected, and why the data was collected and analyzed. Chapter Four uses three figures to report the significant results and data analysis procedure. Chapter Five discusses the analytic results, focusing on the contextual elements contributing to certain scenarios and how the conclusions vary from those of earlier research. In addition to providing a summary of the study, Chapter Six analyses its educational implications and proposes avenues for future study.
[bookmark: _Toc397009270][bookmark: _Toc158753956]Chapter Two: Literature Review
[bookmark: _Toc158753957][bookmark: OLE_LINK174][bookmark: OLE_LINK175]2.1 Introduction 
This chapter first discusses the current definition of Standard English and how it is widely used in the teaching of English. In addition, how learners perceive Standard English is also an important topic. As key terms are interpreted differently in different literatures, the meaning of each term is clarified at the beginning of each subsection. It is worth noting that SE ideology does not only have an impact on language teaching and learning (for non-native speaker learner countries), but equally has a political impact, which is also explored in this chapter.

Furthermore, the chapter presents an overview of several empirical investigations conducted in the field. These studies offer valuable insights into the practical manifestations of SE and shed light on the perspectives of non-native speakers towards this linguistic norm.

In conclusion, the chapter summarizes the key findings and provides an assessment of the existing literature. It also identifies a potential gap or deficiency in the current research, suggesting areas for future investigation and further scholarly inquiry.

[bookmark: OLE_LINK19][bookmark: OLE_LINK18][bookmark: OLE_LINK256][bookmark: OLE_LINK255][bookmark: OLE_LINK258][bookmark: OLE_LINK257][bookmark: OLE_LINK176][bookmark: OLE_LINK177][bookmark: OLE_LINK190][bookmark: OLE_LINK178][bookmark: OLE_LINK192][bookmark: OLE_LINK191][bookmark: OLE_LINK253][bookmark: OLE_LINK254]This research study used a sociolinguistic viewpoint to examine the use of language in education. From this viewpoint, the practical application of a language is influenced by many social situations, and effective communication requires more than simply the linguistic proficiency (i.e. basic language understanding) of individuals (Hunt and Beglar, 2005). Language fulfills a social function by facilitating communication and enabling individuals to overcome barriers during social interactions (Mitchell, Myles, and Marsden, 2019). Sociolinguistics views language learning as a process constructed by the learner’s interaction with society. In this process, learners learn language by participating in social activities (Akiba, 2011); moreover, different social activities or environments can enhance learners’ acquisition skills. (Saville-Troike and Barto, 2017). Therefore, using the Ethnography of Communication framework (Jenkins, 2006) to examine the impact of social circumstances on language acquisition is advantageous, especially. In the process of language acquisition, several microsocial and macrosocial elements play a role. These aspects include the power dynamics between the learner’s native language and second language, as well as their relative status (Saville-Troike and Barto, 2017). In addition, linguistic ideologies serve as a means of expressing commonly held beliefs about these more extensive societal variables in the context of language acquisition (Murtafiah et al., 2024).

Essentially, this study posits that language acquisition is not just a matter of linguistics, but is also impacted by social elements. Hence, this study is based on the premise that the power dynamics between languages, along with linguistic ideologies, are expected to influence the research topic - the views of English and prospective pedagogical applications among Chinese pre-service teachers.
[bookmark: _Toc158753958][bookmark: OLE_LINK242][bookmark: OLE_LINK241]2.2 The Linguistic Ideology Pertaining to Standard English
[bookmark: OLE_LINK179][bookmark: OLE_LINK180]In this section, the focus is on exploring the ideology surrounding standard language, with a specific emphasis on English, in order to establish the conceptual background for the present study. To facilitate the discussion, the section begins by examining the fundamental characteristics of standard English (SE), and then by the assessment of its effect on society.
[bookmark: _Toc303109661][bookmark: _Toc158753959][bookmark: OLE_LINK244][bookmark: OLE_LINK243]Definition of Standard English (SE)
[bookmark: OLE_LINK279][bookmark: OLE_LINK278]Strevens (1981) contended that language learners and critics see Standard English (SE) from distinct viewpoints. Strevens’s perspective on Standard English (SE) has been widely cited in the relevant literature, such as in the works of Trudgill (2002) and Gupta (2006). It has maintained a prominent place in the field for years. Subsequently, they have also published several articles to further substantiate the idea (e.g. Trudgill and Hannah, 2013), since they have consistently maintained their conceptualization of Standard English without any alterations. According to Trudgill and Hannah, SE refers to a form of English that is mostly used in written and spoken communication, and it involves the use of two key linguistic components: grammar and vocabulary. They said that SE brings up the concept of well-informed native speakers, especially in terms of speaking.

[bookmark: OLE_LINK289][bookmark: OLE_LINK288]Nevertheless, the concept of educated native speakers has faced criticism for being implicit and unachievable. Trudgill and Hannah (2013) did not clearly define the level of education required to be considered a native speaker, as pointed out by Seidlhofer (2017). As a result, several perspectives may have arisen on the precise meaning of SE. Concisely, the precise meaning of SE has remained ambiguous (Kohn, 2011). Furthermore, Their assertion that the proficiency of native speakers may be seen is also questionable, because it fails to consider how English is used in real-life situations (Milroy, 2019). This topic will later be discussed in detail as an argument against the use of Native-Speaker norm when teach English. Nevertheless, despite the possible disadvantages of the theory, it seems somewhat advantageous to use Trudgill and Hannah’s (2013) definition of SE in order to get a broad comprehension of this idea.
[bookmark: _Toc532861743][bookmark: _Toc158753960]The Concept of Standard-English Ideology
[bookmark: OLE_LINK181][bookmark: OLE_LINK182][bookmark: OLE_LINK286][bookmark: OLE_LINK287][bookmark: OLE_LINK301][bookmark: OLE_LINK302]Linguists and sociolinguists have also explored the impact of SE on the teaching of English from different perspectives, and these discussions are valuable. The concept of ‘standard-English ideology’ was introduced by Widdowson (2012) to capture the prevalent attitudes towards this specific form of English. Milroy defines standard language ideology as the establishment of linguistic norms, including vocabulary, grammar, and pronunciation, particularly in spoken language, that have undergone a substantial process of standardization.

[bookmark: OLE_LINK292][bookmark: OLE_LINK293][bookmark: OLE_LINK284][bookmark: OLE_LINK285][bookmark: OLE_LINK262][bookmark: OLE_LINK261]The concept of standard language ideology has faced criticism from several sources, with MacSwan’s (2020) critique being particularly noteworthy. MacSwan’s critique is regarded as essential and comprehensive since it addresses both linguistic and sociolinguistic aspects. She specifically characterized standard language ideology as biased due to the creation of an unrealistic and uninformed paradigm for written language based on the results of speech. In other words, the ideology prohibits any deviation among all language components (Kohn, 2011), since this would be deemed a mistake according to the definition (Davies, 2006).

Lippi-Green (1994) posited that standard language ideology not only affects language itself, but also has an impact on various social activities. Due to a lack of critical analysis of the underlying factors in social practices, this sociolinguistic phenomenon leads to the development of unequal power dynamics between languages. Consequently, English varieties other than Standard English are often perceived as inferior within the language system (Cushing, 2021).

[bookmark: OLE_LINK290][bookmark: OLE_LINK291][bookmark: OLE_LINK316][bookmark: OLE_LINK315][bookmark: OLE_LINK310][bookmark: OLE_LINK309][bookmark: OLE_LINK299][bookmark: OLE_LINK300][bookmark: OLE_LINK314][bookmark: OLE_LINK313][bookmark: OLE_LINK294][bookmark: OLE_LINK312][bookmark: OLE_LINK311]Both Lippi-Green’s (1994) and Milroy’s (2001) ideas pertain to the twentieth century. Therefore, the views of standard language ideology could have undergone a transformation. Nevertheless, subsequent theoretical work has continued to acknowledge the adverse consequences and challenges associated with the standard language ideology to a certain degree (e.g. MacSwan, 2020; Cushing, 2012; Kohn, 2011). Moreover, empirical research has consistently shown that second-language users tend to favour native-speaker norms, as shown by studies conducted by Nero (2021).  This suggests that in the twenty-first century, there has been a prevailing inclination towards favoring the linguistic and sociolinguistic outcomes produced by the ideology of standard language.

[bookmark: OLE_LINK4][bookmark: OLE_LINK11]Lippi-Green’s (1994) assertions suggest that standard language ideology has a role in several facets of social existence, particularly in education, which is seen as a significant factor in advancing this ideology. The ELT field has unified and disseminated the concepts of standard language philosophy via many means. In the domain of written literacy, the concept of standard language ideology is shown by the abundance of English Language Teaching (ELT) reading materials (Jenkins, 2007), as well as the presence of grammar books and dictionaries that adhere to certain and rigid rules (MacSwan, 2020; Cushing, 2012). Regarding evaluation techniques, national tests or university admission exams are typical examples using SE competence as a standard (Kohn, 2011).

[bookmark: OLE_LINK463][bookmark: OLE_LINK462]To summarise, the belief in the superiority of standard language has played a role in elevating Standard English (SE) and creating a feeling of uneasiness towards non-SE variations (Cushing, 2012). This belief permeates daily social interactions (Kohn, 2011). In the field of English Language Teaching (ELT), the concept of standard language ideology has mostly influenced the areas of literacy and evaluations (MacSwan, 2020).
[bookmark: _Toc158753961][bookmark: OLE_LINK184][bookmark: OLE_LINK183]2.3 Native-Speaker Norm in the Field of English Teaching 
The previous discussion has centred on sociolinguistic theories. However, this study is mainly concerned with learners and teachers of English, so it is even more crucial to explore what role the NS ideology is playing in the teaching and learning process. Consequently, this section will provide an examination of its importance and a review of current debates regarding its role in English Language Teaching.
[bookmark: _Toc800506611][bookmark: _Toc158753962]Definition of the Native-Speaker Norm
[bookmark: OLE_LINK465][bookmark: OLE_LINK464][bookmark: OLE_LINK282][bookmark: OLE_LINK283][bookmark: OLE_LINK307]While Standard English is only one aspect of the English language (Cushing, 2012), it can be very difficult to learn and apply the language without a practical framework (Seidlhofer, 2017). In this context, the word ‘model’ refers to a pedagogical framework that establishes the direction of learning (Kohn, 2011). 

The phrase ‘NS model’ refers to a theoretical framework in English Language Teaching (ELT) that is based on the linguistic norms of Standard English (SE). Its purpose is to enable learners to achieve a native speaker (NS) level of proficiency in Standard English.
[bookmark: _Toc158753963][bookmark: _Toc129562622]The Role of the Native-speaker Norm in ELT 
[bookmark: OLE_LINK185][bookmark: OLE_LINK186][bookmark: OLE_LINK249][bookmark: OLE_LINK250][bookmark: OLE_LINK325][bookmark: OLE_LINK252][bookmark: OLE_LINK251]In the field of English Language Teaching (ELT), there has been an increasing discourse surrounding the Native Speaker (NS) paradigm and whether it should be abandoned, particularly in the context of teaching English as an international language (Kachru, 1997). Originally, Brutt-Griffler (2002) argued that the NS model could be viewed as an initial framework in language teaching, rather than being entirely discarded or replaced.

[bookmark: OLE_LINK271][bookmark: OLE_LINK326][bookmark: OLE_LINK327][bookmark: OLE_LINK329][bookmark: OLE_LINK466][bookmark: OLE_LINK328]Similarly, Jenkins (2006) proposed that the NS model might maintain a prominent role in the field of English Language Teaching (ELT). The primary justification of this perspective is to guarantee clarity in global communication. This is because if both parties to a conversation adopt the same linguistic standards, the communication barriers will be reduced, thus ensuring that both written and spoken expressions are accurate and fluent. Brutt-Griffler (2002) and Jenkins (2006) contend that learners’ demands are crucial in determining the appropriate model to use in English Language Teaching (ELT). According to Brutt-Griffler (2002), the NS model effectively fulfills learners' requirements for acquiring native-speaker language proficiency, which is often seen as an advanced objective beyond mere comprehension. Moreover, although this particular need may be driven by many incentives (Kirkpatrick, 2006), it is a prevailing inclination that cannot be disregarded among English as a Foreign Language (EFL) learners. The empirical data supporting this choice is examined in Section 2.3.

[bookmark: OLE_LINK361][bookmark: OLE_LINK360][bookmark: OLE_LINK245][bookmark: OLE_LINK246][bookmark: OLE_LINK265][bookmark: OLE_LINK338][bookmark: OLE_LINK337][bookmark: OLE_LINK359][bookmark: OLE_LINK266][bookmark: OLE_LINK336][bookmark: OLE_LINK335]Nevertheless, it is crucial to acknowledge that this occurrence may be impacted by learners’ deficiency in understanding various pedagogical approaches (Jenkins, 2006; Zheng; 2009; Hunt and Beglar, 2005). In addition, it seems that teachers and education officials also have a limited understanding of alternative models (Liton, 2012). Therefore, the NS model is seen as more developed and comprehensive compared to the newer models, making it the preferred option in both theory and practice (Liton, 2012; Hunt and Beglar, 2005). In conclusion, proponents of the NS model argue that it guarantees the standard of global communication and fulfils the requirements of learners. Consequently, there is no need to adhere to native-speaker conventions in English interactions since the main focus is on being understood.

[bookmark: OLE_LINK298]However, the esteemed status of the NS model has been contested and supplanted by other models that rely on two prominent positions. The first argument claims that adhering to NS rules is superfluous when English is used as a global language. Over the last several decades, there has been an increase in the frequency of interactions with individuals who do not speak English as their first language, compared to interactions with native English speakers (Davies, 2006). Consequently, there is no need to adhere to native speaker conventions in English interactions, since the main focus is on being understood.

[bookmark: OLE_LINK268][bookmark: OLE_LINK267][bookmark: OLE_LINK272][bookmark: OLE_LINK297][bookmark: OLE_LINK273][bookmark: OLE_LINK341]The second argument suggests that the NS model is not suitable for English teaching, especially in the classroom where learners acquire English as a foreign language or second language. This is mainly because although non-native learners can learn standard English, they cannot accurately access the context in which it is used. Moreover, in order to facilitate communication, non-English-speaking countries may also produce local norms. Compared to rigid Standard English, local norms may be more in line with local learners’ preferences and communication contexts, may be more suitable for wider dissemination (Akiba, 2011; Murtafiah et al., 2007). 

[bookmark: OLE_LINK350][bookmark: OLE_LINK349][bookmark: OLE_LINK264][bookmark: OLE_LINK263][bookmark: OLE_LINK340]In summary, current discussions have revolved around the question of whether to discard the NS model in international educational settings (Reisoğlu and Çebi, 2023). The critics of the model (e.g. Richardson, 2003; Akiba, 2011; Miranda and Wahyudin, 2023) have argued that it is unnecessary and unrealistic in practice for effective communication. In contrast, the proponents of the model (Hunt and Beglar, 2005; Jenkins, 2006) have contended that its importance cannot be replaced without substantial evidence and the theoretical advancement of alternative approaches.
[bookmark: _Toc158753964]2.4 Investigations of the Attitudes of Non-native Trainee Teachers towards Native-speaker (NS) Norms
While scholarly conversations have significance, it is crucial to prioritize the views of teachers and learners, since they are the primary ‘consumers’ of classroom learning (Jenkins, 2006). This section examines many empirical studies on perceptions of English undertaken in diverse circumstances. The purpose is to inform the current study design and identify any possible gaps in the area.
[bookmark: _Toc158753965][bookmark: _Toc10569896]Attitudes of Learners
In groundbreaking research, Timmis (2002) examined the preferences of around 600 teachers and students from 45 different nations regarding four distinct kinds of language norms. The findings indicated that participants in both groups had a preference for non-standard language norms, while the teachers showed a little lower level of compliance compared to the students. 

Despite being a comprehensive study that introduced new perspectives on classroom ideas, the research had numerous faults, notably in its methodology, criticised by Jenkins (2007) and Subtirelu (2013). The research used a questionnaire that required participants to choose between two choices to determine learner preference for proximity to native or non-native English speakers. However, this study had to be based on learners having a clear preference for one of the options, which is clearly an arbitrary assumption since learners do not have only these two preferences; in other words, they may not have a clear preference (Jenkins, 2007). Consequently, the study may not have uncovered profound insights into the true perspectives of the participants and the intricate reality that goes beyond what the descriptive statistics indicated.

In their study, He and Zhang (2010) examined the linguistic attitudes of Chinese university students toward native speaker standards. The study utilized a variety of instruments, including questionnaires and interviews. Their results indicated that these students did not pay much attention to achieving a native speaker's level of pronunciation. Alternatively, their emphasis was mainly on the comprehensibility of communication (He and Zhang, 2010). With a substantial sample size of nearly 1000 participants from diverse regions of Chin, this research employed methodological triangulation. Their findings suggested the typical college students in China has changed their attitudes towards NS norms not only cognitively but also emotionally.

In contrast to the aforementioned extensive study, Seidlhofer (2017) performed a limited-scale, nevertheless longitudinal research investigating the desire to attain native speaker language norms among eight Asian students enrolled at an American college. Based on extensive study, it was found that participants not only expressed a solid inclination to adhere to societal standards, but also that the level of diversity in their views decreased with time. According to Subtirelu (2013), this may be attributed to the growing prevalence of situations where English is spoken as both a mother tongue and a global language. The researcher was encouraged by his arguments to investigate the particular educational background of the target demographic, which consists of Asian students now studying in an English-speaking nation. Under such conditions, it is probable that this research will provide divergent outcomes compared to those documented in nations where English is used as a non-native language.
[bookmark: _Toc1554583018][bookmark: _Toc158753966]Attitudes of Teachers
Research has focused on teachers’ impressions in addition to language learners’ opinions. A section of the participants in the research by He and Zhang (2010), which was previously addressed, were Chinese English teachers. When it came to expectations for their students’ performance, the teachers seemed to have a clearer preference for NS pronunciation than did the student participants. It is noteworthy that this result contradicts the conclusions made by Timmis in 2002. This might be because the study was conducted at various eras and in distinct research contexts, such as intra-national or international settings. This suggests that opinions among participants might evolve over time.

The study conducted by Grau (2008) focused on the preferences of aspiring teachers with relation to general teaching goals and grammar and pronunciation aims. The study's participants were 231 first-year students enrolled in a German university's English teaching programme. The main results of the study showed that, rather than achieving NS standards generally, the majority of student teachers believed that the teaching objective in secondary schools should be communicative intelligibility, which is similar to the conclusions noted by He and Zhang (2010) and Timmis (2002). In fact, it seems that this preference holds true in a variety of situations and eras. However, when specific phonological and grammatical aspects were asked about in the questionnaire, the student teachers in Grau's (2008) research still favored NS standards. The results' ambivalence, which is a typical finding in previous research of a similar kind, suggests that participant views were inconsistent in theoretical and practical contexts (Jenkins, 2007).

Grau (2008) aimed to explore the perceptions of aspiring teachers by acknowledging the integration of their distinct backgrounds, which included their experience as language learners, and their expectations for their future teaching careers, despite the inconsistent results. However, it seems that Grau had little desire to investigate the connection between the viewpoints of the professors and the students. Therefore, it’s uncertain whether pre-service (i.e. trainee) teachers would believe that their education shaped their perspectives on teaching.

[bookmark: OLE_LINK320][bookmark: OLE_LINK470][bookmark: OLE_LINK1][bookmark: OLE_LINK469][bookmark: OLE_LINK319]In conclusion, the language level has been the primary focus of most research on NNSs’ views towards NS norms (Tajeddin et al., 2018; Jenkins, 2007; Tajeddin et al. 2022). Furthermore, research has shown that both educators and learners in English as a foreign language (EFL) environments often have favourable opinions about the NS norm (Milroy, 2001; Kohn, 2011; Seidlhofer, 2017).
[bookmark: _Toc158753967]2.5 The Research Gap 
[bookmark: OLE_LINK71][bookmark: OLE_LINK75][bookmark: OLE_LINK72]According to Alyousef (2006), EFL learners’ opinions are often disregarded when deciding which dialect of English to learn; on the other hand, proponents of the NS model value these opinions highly. While the number of relevant research has lately increased somewhat, pre-service (i.e. trainee) teachers are one category that has not received much attention yet. Additionally, compared to those who have finished their domestic education (in China) and are now studying overseas, domestic novice teachers are more likely to be engaged in studies. This gap necessitates more investigation in the future.

[bookmark: OLE_LINK78][bookmark: OLE_LINK77][bookmark: OLE_LINK76][bookmark: OLE_LINK79][bookmark: OLE_LINK80]The current study is predicated on the claim that ideological power affects people’s perceptions of other English dialects that are seen to be inferior than SE, with the aim of closing this research gap and providing empirical support for the theoretical discussions (Alyousef, 2006; Derakhshan et al., 2007;). According to Tajeddin et al. (2022), these ideas are shared in ELT and have weakened NNS standards.
[bookmark: _Toc158753968][bookmark: _Toc1590734124]
Chapter Three: Methodology
[bookmark: _Toc158753969][bookmark: OLE_LINK188][bookmark: OLE_LINK187][bookmark: OLE_LINK189]3.1 Introduction
This chapter outlines the fundamental methodology of this study, beginning with the theoretical principles that form its philosophical foundation. It then introduces the case study approach and justifies its application in this study. Immediately following this, the chapter explores ethical considerations in relation to how participants and data are protected. Finally, an attempt was made to evaluate this qualitative study, focusing on assessing its feasibility and limitations as a contribution to future research.
[bookmark: _Toc158753970]3.2 Research Design
As discussed earlier, empirical research on non-native English learners' perceptions of English is quite scarce. In contrast, some researchers have identified such perceptions and attitudes as influential factors in determining the appropriate teaching approach to be employed. Among English learners and users, the perceptions and attitudes of trainee teachers with experience of studying in English-speaking countries are particularly worth exploring, as they are likely to hold a wealth of valuable views. Consequently, the objective of this research is to address this gap by investigating the current impressions of Chinese trainee teachers regarding the English language, their previous experiences in language learning within educational settings, and their prospective opportunities for teaching. To achieve this, the following research questions have been put forward:

1) [bookmark: OLE_LINK50][bookmark: OLE_LINK49]What attitudes and impressions of English do Chinese education majors (i.e., pre-service/trainee English teachers) have?
2) What impact will Chinese education students’ English language learning experiences have on their future teaching?
[bookmark: _Toc1444500565][bookmark: _Toc158753971]Philosophical Framework
[bookmark: OLE_LINK82][bookmark: OLE_LINK81][bookmark: OLE_LINK86][bookmark: OLE_LINK85][bookmark: OLE_LINK83][bookmark: OLE_LINK84][bookmark: OLE_LINK484][bookmark: OLE_LINK485][bookmark: OLE_LINK491][bookmark: OLE_LINK490]To answer the previously mentioned research questions, the researcher needs to have a detailed and in-depth discussion with the participants in order to understand how they experienced circumstances and reality differently. In these situations, it’s helpful to ask straightforward questions to elicit participants’ responses and then evaluate the results. This displays a vision about interpreting the truth through a constructed lens, where society doesn’t exist objectively, but is constructed by individuals in their own personal and unique ways (Della Porta and Keating, 2008). Based on this, the social environment with its subjective meanings served as the focus of this inquiry (Thomas, 2013; Alharahsheh and Pius, 2020). By distinguishing the kind of knowledge being investigated, the ontological viewpoint of this research was disclosed. In terms of epistemology, researchers must find and interpret the meanings (O’Donoghue, 2006) that humans use to indicate their knowledge of the world and, more particularly, of certain events and actions (Crotty, 1998). Interpretivism (Della Porta and Keating, 2008) served as the theoretical underpinning for this study’s research design and methodologies.
[bookmark: _Toc158753972]Positioning of the Researcher
[bookmark: OLE_LINK88][bookmark: OLE_LINK87][bookmark: OLE_LINK93][bookmark: OLE_LINK94][bookmark: OLE_LINK99]As this study is an investigation into the participants’ understanding and attitudes towards English, the researcher will need to access the participants’ subjective and contextual knowledge and make interpretations, so it will be advantageous to adopt the interpretivist paradigm (Alharahsheh and Pius, 2020). Interacting with participants allows researchers to find and grasp important information as insiders. However, as the researcher needs to interpret the experimental data, his or her personal factors (e.g., knowledge, background, preferences, biases, etc.) may affect the interpretation of the data, thereby reducing the reliability of the study (Della Porta and Keating, 2008). Therefore, interpretive researchers must keep positionality in mind at all times. With this in mind, the beginning to this research includes self-introduction remarks and a personal justification for choosing this subject. Throughout the study, the researcher constructed meaning by using carefully designed and updated interview schedules and reflective analytic processes, which are explained in the following paragraphs.
[bookmark: _Toc158753973][bookmark: _Toc626322062]Methodology
[bookmark: OLE_LINK95][bookmark: OLE_LINK96][bookmark: OLE_LINK506][bookmark: OLE_LINK507][bookmark: OLE_LINK97][bookmark: OLE_LINK98][bookmark: OLE_LINK511]This research used a case study methodology, which examines a specific phenomena within defined situations (Punch and Oancea, 2014).  The objective of researching a case is to acquire a profound and comprehensive comprehension of its intricacy and the inherent environment in which it occurs (Miles and Huberman, 1984), or in other terms, to comprehend it from many viewpoints (Yin, 2009).  Based on these views, the current study aimed to investigate how Chinese pre-service teachers view English. And use such attitudes and understanding as a case, to explore the kinds of ideologies to which EFL learners may be subjected. The study focused on exploring the participants’ understanding of this contemporary phenomenon, taking into account the features discussed earlier. This research used many units of analysis to identify the various viewpoints inside the case study, making it an embedded single case study (Alharahsheh and Pius, 2020). The study specifically examined the viewpoints of learners and pre-service (i.e. trainee) teachers in connection to their prior experience and present circumstances.

[bookmark: OLE_LINK104][bookmark: OLE_LINK105][bookmark: OLE_LINK107][bookmark: OLE_LINK106]By using a case study methodology, this study ensured alignment with theoretical perspectives, therefore enhancing the overall research design. Furthermore, case studies not only provide an essential contribution, but they also enable researchers to concentrate on a highly-specific instance, while exploring a more comprehensive range of topics and issues in greater detail (Flyvbjerg, 2011). The case study technique minimizes the impact of extraneous circumstances, enabling a more concentrated examination of a single issue (Feagin et,al., 2016). This was particularly significant for me, given I am a beginner researcher.
[bookmark: _Toc158753974]3.3 Sampling
The research used purposive sampling. Purposive sampling required the researcher to make judgments about who would provide the most valuable insights into the topic being studied (Flyvbjerg, 2011). This approach is highly favourable to this study than random sampling. This is because this study is all about studying a specific group of people (trainee teachers). The participants who were screened by the researcher were able to provide accurate data needed for the study. Most of the participants were trainee teachers with no formal teaching experience, with the exception of some students who already had teaching experience. This had two advantages. Assuming that participants' attitudes towards English would be influenced by their teaching experience, inexperienced trainee teachers would be more complementary to their understanding and attitudes as learners. They would express an honest and open view of the transition from learner to teacher. Experienced teachers, on the other hand, may have gained a deeper and more practical understanding of attitudes and teaching methods in English after studying abroad.

The study sample comprised of ten Chinese trainee teachers (seven females and three males) from the overseas students in education or related programme, as supported by this sampling procedure. To begin, in order to invite possible volunteers, the researcher first sent out an invitation that includes a brief description of the study and the kinds of people that are needed. A total of fifteen individuals provided their responses willingly.
Among them, those who met the requirements of this study were invited. They needed to meet the following three conditions: 1) have educational experience other than in China, 2) major in education, and 3) plan to become an English teacher. After verifying that they were trainee teachers, one participant was randomly chosen to finish the pilot interview, while others served as the primary sources of data. At the start of the interviews, demographic information was gathered, explicitly about participants' prior educational experiences in China and their intended teaching focus in the future.

Table 3.1 Basic information of participants  (P: the participants)
	Participant
	Gender
	Undergraduate programme
	Graduate programme
	Learning experience outside China
	Future teaching intentions

	P1
	[bookmark: OLE_LINK404][bookmark: OLE_LINK405]female
	[bookmark: OLE_LINK411][bookmark: OLE_LINK410]English-related
	[bookmark: OLE_LINK412][bookmark: OLE_LINK413]Education-related
	[bookmark: OLE_LINK422][bookmark: OLE_LINK423]Yes
	[bookmark: OLE_LINK425][bookmark: OLE_LINK424]English teacher

	P2
	[bookmark: OLE_LINK406][bookmark: OLE_LINK407]male
	Art
	Education-related
	Yes
	English teacher

	P3
	female
	English-related
	[bookmark: OLE_LINK418][bookmark: OLE_LINK419]Applied Linguistics
	Yes
	English teacher or linguist 

	P4
	female
	Chinese
	Education-related
	Yes
	English teacher

	[bookmark: _Hlk158388412]P5
	[bookmark: OLE_LINK408][bookmark: OLE_LINK409]female
	English-related
	Education-related
	Yes
	English teacher

	P6
	male
	English-related
	[bookmark: OLE_LINK415][bookmark: OLE_LINK414]Education-related
	Yes
	English teacher

	P7
	female
	English-related
	[bookmark: OLE_LINK420][bookmark: OLE_LINK421]Education-related
	Yes
	English teacher

	P8
	male
	English-related
	Applied Linguistics
	Yes
	Translator or English teacher

	P9
	female
	English-related
	Education-related
	Yes
	English teacher

	P10
	female
	English-related
	Education-related
	Yes
	English teacher


[bookmark: _Toc158753975]3.4 Data Collection 
In order to gain a deeper understanding of the participants’ thoughts, the researcher tried to collect every word from the full interview. This is because it is advantageous to get a more profound understanding of the subject matter from primary, firsthand information (Yin, 2009). Additionally, prior studies have shown that observational methods, which include documenting firsthand details about the environment and the conduct of individuals involved (Punch and Oancea, 2014; Feagin et,al., 2016), may help connect theoretical assertions with practical implementation. Indeed, closely examining the actions of individuals in real-life situations may serve as a reliable method to authenticate the accuracy of their statements. Nevertheless, the process of identifying disparities between the two data sources might be time-consuming. Due to the limited time and the researcher’s lack of experience, it was not feasible or suitable to use observational techniques for gathering the required data in the present study. Hence, the study used semi-structured interviews as the data gathering strategy. The following sub-sections provide comprehensive information about the methodology used for data collecting and its practical implementation in fieldwork.
[bookmark: _Toc1777542087][bookmark: _Toc158753976]Interviews
[bookmark: OLE_LINK89][bookmark: OLE_LINK90][bookmark: OLE_LINK91][bookmark: OLE_LINK92][bookmark: OLE_LINK118][bookmark: OLE_LINK119][bookmark: OLE_LINK124][bookmark: OLE_LINK123]This study employed semi-structured interview. It refers to a dialogue where questions are asked and information is obtained, with the primary objective of gaining insight from the respondents (Miles and Huberman, 1984; Grey, 2014; Alharahsheh and Pius, 2020). Semi-structured interviews provide intrinsic flexibility and practicality, making them advantageous compared to structured and group interviews in qualitative research. More precisely, they have the capability to provide a framework that encompasses the topics or inquiries that must be addressed, along with the flexibility to alter the queries that are mentioned (Thomas, 2013). Interviewers can adjust and respond well to specific interviewees or circumstances because of their adaptable character (Denzin and Lincoln, 1994). Structured interviews use a predetermined interview format that prioritizes standardization and reason above emotional characteristics. Consequently, compared to semi-structured interviews, they may not efficiently capture in-depth data (Reyes et, al., 2011). Group interviews were excluded from this research because they focus on group insights (Fontana and Frey, 1994), and were deemed unhelpful.
[bookmark: _Toc1504842792][bookmark: _Toc158753977]Conducting Pilot Interview and Gathering Data
In order to establish the reliability of the research results, this paragraph provides a detailed account of the data gathering method, commencing with the piloting phase. To begin, a draft of an interview was created based on past empirical research that explored the same subject. The interview draft had three sections: a warm-up, the major portion, and a close (see to Appendix 2). Upon consulting with my supervisor, I have come to the realisation that the current number of questions may be inadequate in order to achieve the desired interview duration of at least 30 minutes. Therefore, I enhanced the quantity of inquiries by subdividing a broad query into two subordinate queries and included additional probes for each enumerated question.

The subsequent phase included carrying out pilot interviews to enhance the data credibility. By doing so, it was ensured that the interview questions and process were closely related to the research questions and contributed to this study, and to uncover any practical concerns (Grey, 2013; Reyes et, al., 2011). Through the pilot interviews, the researcher identified several problems with the original design and made timely adjustments. Firstly, participants gave feedback that some terms were not common (e.g. Native-speaker norm), so the researcher should have communicated terminology prior to questioning to ensure that participants understood each term, and the interviewer should have explained the terminology if necessary. Secondly, some of the questions were too broad or vague (e.g. How do you feel about Standard English?), resulting in participants who may be confused or unsure of how to answer. Therefore, the researcher made a list of areas where participants might be confused prior to the formal interview and predetermined how participants should be encouraged to answer if they encountered difficulties. Specifically, during the formal interview, the interviewer firstly communicated with the participants about each of the terms that might be involved, and secondly guided them throughout the process to think about their language learning process and to extract their own ideas from it.

Subsequently, using the revised interview schedule (refer to Appendix 2), a total of 10 interviews were carried out and audio recorded, with an average duration of 33 minutes. Chinese was utilised as the language in both the pilot and official interviews to create a sense of natural communication for the participants.
[bookmark: _Toc158753978]3.5 Data-analysis
[bookmark: OLE_LINK126][bookmark: OLE_LINK125]Once the qualitative data has been collected from the semi-structured interviews, it was be fully analysed by the theme analysis approach. The selection of this specific approach was based on its superior adaptability in comparison to other qualitative analysis methodologies. Thematic analysis, free from any predetermined theoretical framework, encompasses a sequence of fundamental qualitative analysis tasks. These tasks facilitate researchers, particularly novices like the researcher in the present study, in obtaining extensive, profound, and intricate data (Braun and Clarke, 2022). Their work was extensively cited at this point, both for its theoretical and practical insights, due to its prominence in this field.

[bookmark: OLE_LINK127][bookmark: OLE_LINK128]The next step of the inquiry was guided by the idea of analytic induction. Systematic examination of shared characteristics between two individual examples in order to generate conceptual concepts is referred to as comparative analysis (Aktinson and Hammersley, 1998). In the current research study, this reasoning guided the analysis, while the coding method required some deductive reasoning, which involves using theoretical ideas from the literature. Yin (2009) suggests that analysing case study evidence in this manner is advantageous because it allows researchers to discover new patterns directly from the data by thoroughly examining certain elements.

[bookmark: OLE_LINK196][bookmark: OLE_LINK197]Following the framework proposed by Braun and Clarke (2006), this research study adopted a six-phase approach. After analyzing 10 complete interview recordings, the main segments from each interview were extracted. The subsequent phase involved transcription and translation processes. In order to fully present the data, the researcher transcribed key segments of the recordings and translated them from Chinese to English (refer to Appendix 3 for an example). In addition, preliminary coding was employed to break down the extensive dataset into more manageable segments and organize them coherently (Tuckett, 2005). As a result, six distinct themes were generated, each comprising six to twenty codes. Throughout the following phases, a recursive procedure was implemented, wherein the researcher consistently evaluated the coherence between research questions and the dataset and kept refining potential themes. After the initial analysis, an iterative review process was conducted to find valuable data and themes that had been overlooked. At the end of the data analysis, six themes were eventually summarised, each with two sub-themes.
[bookmark: _Toc158753979]3.6 Ethics
The primary objective of this research study was to prevent any potential damage or deceit towards the participants, while also ensuring the utmost protection of their privacy. Before the interview, the participants will sign a consent form to show that they volunteer to take part in this study after knowing how their data will be collected (with semi-interview) and how their data will be used in the research. This form provided information about the research’s objective, the reasons for their invitation to participate, the data that would be gathered, the individuals with access to the data, and the measures taken to ensure confidentiality. Upon reviewing the questionnaire, they were prompted to inquire about any aspects of the research.  By affixing their signature to the document, they acknowledged their comprehension of all pertinent facts and regulations pertaining to the research and expressed their voluntary agreement to participate (see to Appendix 4 for an example of the consent form). All respondents are clearly informed of their right to withdraw from the study at any stage.

Considering that participants will be asked to talk about their personal experiences and may feel pressurised if they have had a negative experience, the researcher made several attempts. Firstly, the interviewer tried to make the respondent feel safe by showing unconditional listening and not making any subjective judgements or rebuttals. If the interviewee did not want to answer a question, they can always skip it. There were not any sensitive, awkward or disturbing topics in the interview, and if any topic made the interviewee uncomfortable, they could either not answer or discontinue the interview. In addition, if necessary, appropriate helplines (e.g. psychological counselling) were  provided to the interviewees.

Besides, participants might be concerned about privacy or being recognized by others. all participants were anonymized or used a pseudonym (as they wished). If someone mentioned details that could easily be used for identification (e.g. their city, university), these details were slightly modified (with their consent) to protect their privacy without compromising the research. If any participant wanted to withdraw at any stage, he/she would have been given permission to do so. They would be explicitly informed that all information would be kept strictly confidential (only the researcher would have read access) and that all relevant data would be deleted three months after the end of the study.

Nine face-to-face interviews were done as part of the data-gathering process. An interview was performed via an Internet audio call since the participant was temporarily unavailable. All participants were explicitly aware that the interviews would be taped and agreed to it. The researcher stored and saved all the data on her computer (with passwords), and only the researcher had access to it and used it during the research. Also, all data were backed up on the researcher's private hard drive (with a password) and kept in a safe deposit box to which only the researcher had access. All information will be deleted three months after completion of the study.

In terms of data presentation, any personally identifiable information of the participants was altered in a generic manner, including details on their undergraduate courses and geographical information related to their educational background.
[bookmark: _Toc158753980]3.7 Assessment
[bookmark: _Toc158753981][bookmark: _Toc977894425]Constraints
[bookmark: OLE_LINK132][bookmark: OLE_LINK131]A significant drawback of this research design is its reliance on a single data collection method. In contrast, a case study approach typically employs multiple methods to gather data from various sources, enabling a comprehensive comprehension of a specific situation (Thomas, 2013). However, Ritchie and other researchers (2013) contended that an alternative approach to obtaining a variety of viewpoints from data is by producing various accounts inside a single data-gathering process. Hence, several units of analysis, namely viewpoints, were engaged in the process of data collecting, recognizing the inadequacy of relying just on a single technique. Nevertheless, a subset of interviews exhibited subpar quality, perhaps due to the reliance on a single data-collecting technique and the researcher's limited interviewing expertise. To enhance the depth of the data, it would be beneficial for future studies to use a broader range of data-gathering techniques and enhance interview proficiency. 

[bookmark: OLE_LINK134][bookmark: OLE_LINK133]Another constraint is the limited size of the sample. The exclusion of some atypical or exceptional instances may have limited the thorough examination of certain issues, such as gender or geographical disparities. Regrettably, this qualitative study was unable to document and examine changes in the attitudes of the participants, which may have impacted the formation of their views (Adolphs, 2002) owing to limitations in time. In general, due to its limited scope and cross-sectional design, this research may be considered a preliminary study for a bigger, more comprehensive investigation with a similar aim.
[bookmark: _Toc779250484][bookmark: _Toc158753982]Assessment of the Accuracy and Consistency
[bookmark: OLE_LINK198][bookmark: OLE_LINK199][bookmark: OLE_LINK122][bookmark: OLE_LINK121]To enhance the validity and reliability of this qualitative research, a range of strategies were implemented throughout the investigation. Internal validity, which concerns the accuracy of assessing intended factors, was given careful consideration (Reyes et, al., 2011). Specifically, ensuring the gathered data's precision and the interpretations' reliability were paramount.

To address the issue of internal validity, member checking was employed as a data collection method in this study. This involved the researcher consistently seeking verification and validation from the participants regarding the accuracy and comprehensiveness of the data collected. By consulting with the respondents, the researcher aimed to establish a collaborative process that minimized the potential for misinterpretation or misrepresentation of the participants’ perspectives. Detailed transcripts of the interviews, where the member checking process is evident, can be found in Appendix F. This transparency enhances the credibility and trustworthiness of the study.

Reliability, which pertains to the consistency of results obtained from using the same research instrument (Thomas, 2013), was also a critical aspect of this investigation. Given that the interviews were conducted by a single interviewer, it was crucial to employ a standardized interview schedule (refer to Appendix B). This interview schedule provided a structured framework that guided the data collection process and ensured consistency in the questions asked across all interviews. By adhering to a standardized approach, the researcher aimed to minimize potential biases and variations in data collection, thereby enhancing the reliability of the study.

By employing member checking and a standardized interview schedule, this research study sought to strengthen the internal validity and reliability of the findings. These strategies aimed to ensure that the collected data accurately represented the participants' perspectives and that the interpretations were consistent and dependable. Such rigorous approaches contribute to the overall rigor and trustworthiness of the qualitative research conducted.
[bookmark: _Toc158753983][bookmark: _Toc1507605182]
Chapter Four: Findings
[bookmark: OLE_LINK200][bookmark: OLE_LINK201][bookmark: OLE_LINK557][bookmark: OLE_LINK556]This chapter presents the research findings, organized into two sections. The first three sub-sections address the initial research question, identifying three distinct themes. The subsequent sections address the second research question. Each section utilizes the identified themes as headings to elucidate their interconnections. Thematic maps provide concise summaries of the findings, while comprehensive coding frame tables enhance the accuracy of the data analysis process. This structured approach ensures a coherent and rigorous presentation of the results, contributing to the scholarly rigour of the study.
[bookmark: _Toc158753984]4.1 Overall Views on English Spoken by Native Speakers 
Participants often used the concept of the native speaker (NS) while discussing their views on English. To be more precise, they often used the linguistic proficiency of native speakers to classify English variants into two distinct groups: native-speaker English (NSE) and non-native-speaker English (NNSE). The participants distinguished NSE from SE, as indicated in the literature study, resulting in the emergence of a novel pattern from the data. The subsequent sub-sections delve into this emergent issue with further exploration.
[bookmark: _Toc160742921][bookmark: _Toc158753985][bookmark: OLE_LINK426][bookmark: OLE_LINK427]The Essence of Native-speaker English (NSE)
[bookmark: OLE_LINK560][bookmark: OLE_LINK561]Initially, many viewpoints arose about the linguistic proficiency of native speakers. In three interviews, the first occurrence included participants emphasising the linguistic proficiency of native speakers (NSs) in daily communication, specifically referring to their frequent use and public perception. Another viewpoint that arose from the interviews focused on the specific elements of NSE. The participant, who mentioned the language proficiency of all native speakers, also pointed out that there are several variations within the notion of Native Speaker English, such as "Australian English" (mentioned by participant No.1).
[bookmark: _Toc71845321][bookmark: _Toc158753986]Linguistic Characteristics Seen in Native-speaker English
Furthermore, the data was used to explicitly extract language aspects, so establishing a comprehensive basis for the participants’ overall impressions. One prominent aspect of NSs’ spoken grammar, as seen by the majority of participants, is the absence of perfect precision. One participant (participant No.8) remarked that not all statements made by native speakers (NSs) adhere strictly to grammatical standards.

Various characteristics of NSE were observed regarding vocabularies, such as the use of straightforward but genuine terms and an expanding lexicon framework. Furthermore, two participants emphasized the significance of not just the content of words but also their use. Specifically, they said that using NSE terminology is suitable for the given situation and demonstrates a natural and instinctive command of language. Pronunciation was the last language aspect discussed in most interviews. The investigation indicated that over 50% of the interviewees believed that NSE incorporates both British and American pronunciation, without any notable variation from the standard pronunciation.
[bookmark: _Toc158753987][bookmark: OLE_LINK559][bookmark: OLE_LINK558]4.2 Evaluations of Non-Native-Speaker English and Chinese English 
Regarding non-native-speaker English (NNSE), which refers to the language proficiency of non-native English speakers (NNSs), three interviewees (participant No.1, 2, and 5) expressly acknowledged that this notion encompasses several types of English. Furthermore, although not directly expressing this perspective, one participant (participant No.8) did exhibit an understanding of this concept by linking the accents of other nations with NNSE, as seen by her mention of "the Thai accent, the Japanese accent, and the Chinese accent".

Consequently, the recognition of language variations in non-native-speaker English (NNSE) was more pronounced than the recognition of language variations in non-native speakers (NNS). These Chinese participants naturally discussed CE in various non-native kinds of English, which also appeared as a novel trend from the data. Specifically, they reached a consensus that CE is an evolving form of the English language. Several linguistic characteristics were proposed, with the Chinese accent being the most often stated. Additionally, five individuals (participant No.3, 4, 5, 7, and 9) said that cross-linguistic impact from Chinese affects CE, resulting in a tendency to translate literally from the first language to the second language, as well as the use of common Chinese idioms and reasoning.

Furthermore, within this topic of social linguistics, an important aspect was highlighted.
Two participants (participant No.6, and 10) mentioned the issue of power dynamics among languages. During the conversation, she expressed her belief that English is, to a certain degree, a global language that transcends national boundaries such as those of the UK or America.

This indicates that nations where English is not the native language (NNS countries) have an equal claim to the ownership of English as countries where English is the native language (NS countries). This also shows that variations of non-native-speaker of English (NNSE) are not of worse quality compared to native variants of English (NSE). Furthermore, its significance was clearly articulated in the assertions of two other individuals, stating that CE is equivalent to other forms of English.

In contrast, a participant (participant No.1) said that non-native-speaker English (NNSE) variations, such as code-switching English (CE), are not commonly embraced, particularly when contrasted to native standard English (NSE).

“...individuals see it as rational and permissible when you make reference to the manner in which Australians use the English language. There will be a significant contrast if you consider the manner in which Chinese people often communicate in English.”

It is noteworthy that CE was widely accepted when mentioned alone. Participants unequivocally exhibited a lack of unfavourable views about CE, without making any explicit mention or comparison to Native-speaker English variations.
[bookmark: _Toc158753988][bookmark: OLE_LINK428][bookmark: OLE_LINK429]4.3 Perceived Role of Native-Speaker English When Acquiring Language
The topics described in the preceding sections mostly centred upon the perception of English by second language users and its use within social situations. Building upon those more comprehensive perspectives, the issue explored in the present section focuses on the participants’ perception of NSE in their learning experience.
[bookmark: _Toc158753989][bookmark: _Toc618500433]General Impressions
Initially, almost 50% of the participants attributed significance to NSE in the context of English language teaching (ELT), since it is considered a standard for assessing overall English proficiency. Two individuals used comparable vocabulary to suggest this connotation:

“...I believe that every English student aspires to achieve native speaker level proficiency in language performance...” (participant No.8)
 
“Every English student aspires to achieve this level of expertise...” (participant No.2)

Regarding oneself, the participants’ perception of significance exhibited variation and may be categorised into three distinct categories. Out of the 10 participants, five (participant No.3,4,6,7, and 10) said that NSE had a significant impact on their English learning since it served as a learning objective. Specifically, most participants in this group considered it to be ideal and acknowledged the impracticality of fully mastering English. Nevertheless, a participant (participant No.8) contended that this learning objective may be attained from a language standpoint, provided that the duration necessary to do it is acknowledged. In contrast, three interviewees (participant No.1, 2, and 9) felt that their current level of English proficiency should not be defined by NS, and none of them sought to achieve NS level. Nevertheless, two individuals(No.5, and 9)expressed ambivalent sentiments about the role of NSE in their learning. They contended that an excessive focus on NSE was superfluous. However, they still had a strong desire to attain that level to the greatest extent feasible.

None of the participants discussed NNSE variants from a learner’s point of view. However, all participants mentioned these variants when talking about their future teaching plans. Basically, the interviewees generally recognised that NSE could be a goal for English language learning, but each one placed a different level of importance on it.
[bookmark: _Toc158753990][bookmark: _Toc1315925951]Linguistic Element Preferences
The majority of participants did not prioritise the use of NSE grammar. Conversely, they prioritised the significance of understandability, specifically NSE vocabulary, above grammar. One participant emphasised the flexibility of speaking:

 “The vocabulary section requires the ability to use a variety of terms fluently.” (participant No.4)

Another participant emphasised the significance of honesty while writing:

“I want to learn real methods to use words in casual writing”. (participant No.1)

Over 50% of the participants showed a preference for achieving native speaker-like pronunciation rather than merely focusing on being understood.

Figure 4.1 displays of themes and significant points that are relevant to Research Question 1.
[image: ]
[bookmark: OLE_LINK573][bookmark: OLE_LINK572][bookmark: OLE_LINK593][bookmark: OLE_LINK594]In summary, the data analysis revealed three primary themes that are relevant to the first study question. These themes are visually represented by three blue rectangles in the figure. In the centre of the diagram, the three aspects of English that the interviewees were most impressed with are shown: pronunciation, vocabulary, and consisting of varieties. The box at the top (the awareness: various variants) and the arrows to the left and right (connecting perception of NSE and perception of NNSE) indicate that, to a certain degree, the interviewees understood the fact that English encompasses both Native-Speaker English (NSE) and Non-Native-Speaker English (NNSE) variations. Subsequently, the three primary themes in NSE were linked by two language aspects, which were deemed by the participants to possess notable differences, as seen in the second and third rectangles. Consequently, the participants expressed a need for enhanced competence in these two areas, with the aim of attaining their overall learning objective, NSE, as effectively as they can.

In addition to the linguistic aspect, the third aspect of the NNSE theme, shown by the blue square on the right, focused on the dynamics of power across languages. The findings highlighted a disparity between theoretical concepts and their practical implementation. Despite the participants’ generally receptive and favourable views, none of them acknowledged the influence of non-native-speaker English (NNSE), specifically communicative effectiveness (CE), in their own learning journey.  Put simply, they showed no desire to actively pursue non-native-speaker English (NNSE) variations as learning objectives in practice.
[bookmark: _Toc158753991]4.4 Experiences and Attitudes towards English Education before University
[bookmark: _Toc158753992]Learning Experience
The participants’ testimonies revealed a discrepancy between the knowledge they acquired from elementary to high school and the actual experiences they encountered in university. Upon contemplating their educational experience spanning nine years of mandatory schooling and high school in China, five participants (participant No.1,3,5,7,10) acknowledged being instructed in grammatical rules throughout their English sessions. Regarding vocabulary, three individuals mentioned using textbooks or vocabulary lists. The participants emphasised the teaching methods used for pronunciation rather than the grammar and vocabulary they were taught. The most prevalent descriptors were imitating professors and cassettes.

The participants exhibited a greater degree of consensus while discussing assessment, in contrast to the varied responses they provided in relation to teaching. The majority of individuals reported that, overall, precision was a key consideration while being evaluated throughout this phase of learning. More precisely, they said that their proficiency, particularly in language, was evaluated based on their adherence to norms or standards. One participant’s conclusion (participant No.1) was that teachers prioritised accuracy above appropriateness.
[bookmark: _Toc2050272563][bookmark: _Toc158753993]Sensations and Emotions
[bookmark: OLE_LINK565][bookmark: OLE_LINK564]These participants had a rich experience of learning English before university, and it was crucial to understand their perceptions of English at that stage. In general, seven interviewees identified this English variant as "Chinglish" (e.g. participant No. 10). The remaining individuals had challenges in providing a clear definition, and some even contended that it would be illogical to see it as a comprehensive form.

When queried about their overall impressions of this phase of English acquisition, the participants specified more specific characteristics.  The fact that the learning was exam-oriented was mentioned seven times, highlighting the emphasis on correctness in the evaluations throughout this learning period. Furthermore, two additional prominent characteristics of the learning process, namely reliance on textbooks and substantial guidance from teachers, were shown to be crucial to their overall learning experience.  A single person provided an explanation:

[bookmark: OLE_LINK567][bookmark: OLE_LINK566]“The primary manifestation of English learning is mostly seen via English courses and teachers. Indeed, it is a kind of teaching input, in which the learner primarily engages in listening to the teacher’s discourse.” (participant No. 6)

The participants’ learning views consistently show that proper use of English is frequent in Chinese English Language Teaching (ELT).

After being taught using the conventional SE model for over ten years, the participants showed reduced passion about this kind of English, particularly in relation to its prominent characteristic - the emphasis on precise evaluation. A participant expressly stated:

“In my perspective, acquiring proficiency in the English language serves a purpose beyond just preparing for examinations. However, the primary objective of the conventional teaching style is to assist students in completing the exam paper by providing them with information, which is somewhat ineffective in real-world applications.” (participant No. 9)

Similarly, the participants regarded this teaching approach as markedly distinct from Native-Speaker English.
[bookmark: _Toc158753994]4.5 Increased Participation of Native-Speaker English at University
[bookmark: OLE_LINK581][bookmark: OLE_LINK580][bookmark: OLE_LINK582][bookmark: OLE_LINK583][bookmark: OLE_LINK568][bookmark: OLE_LINK569]When discussing acquiring English since the university, several interviewees emphasised the increased engagement of native speakers of English (NSE). Five participants (participant No.1, 4, 5, 7, and 8) further associated these impressions with the presence of a greater number of NS professors. Additionally, the presence of non-native speaker (NNS) teachers who have lived or studied overseas was also seen as a successful approach to attaining native speaker-like English (NSE) proficiency. Additionally, four participants (participant No. 2, 3, 4, 9) emphasised the genuineness of learning resources, such as recordings of courses taught in English as a language (Participant No. 2), academic papers written in English, or YouTube documentaries (participant No.6).  The participants said that evaluations after high school tend to prioritise the NSE (Native Speaker English) approach, as seen from their experiences with phonetic courses and examinations. T 3’s statements in her interview might serve as a concise overview of the changes seen in the participants’ learning experiences:
“Throughout my educational journey, from elementary school to high school, English study was mostly focused on test preparation, with little possibilities for practical application. The scenario at university has undergone a steady transformation, and this year I can see more pronounced shifts in distancing from software engineering.” ( participant No.3)

The majority saw this development as favourable and desirable. Half of the interviewees explicitly said that their choice of English-related majors at university had a significant impact on their decision.
[bookmark: _Toc158753995]4.6 Prospective Teaching Plans
[bookmark: _Toc158753996]The Function of the Native-Speaker English
A significant majority of the participants clearly expressed a desire for incorporating NSE (Neuroscience in Science Education) into their future teaching. This was widely seen as an ideal objective for teaching. In addition to the general course, participants also indicated their intention to implement this goal in two specific methods. The first approach was to include a greater amount of NSE (Non-Standard English) in the classroom, resembling the linguistic exposure they had throughout their undergraduate studies. The second objective was to diminish the emphasis on precision in evaluations. More precisely, they considered intelligibility and comprehensibility to be of more significance when evaluating pupils’ language skills, rather than strict adherence to truth.
[bookmark: _Toc408366579][bookmark: _Toc158753997]The Function of Standard English
Participants’ teaching intentions did not fully lack the presence of the SE role. Three out of the ten participants still considered it important for young language learners, or for teaching a specific linguistic aspect that is similar to the Native Speaker English (NSE), such as grammar. In addition, two participants expressed a preference for this conventional teaching approach, asserting that it is more suitable for Chinese learners.

[bookmark: OLE_LINK584][bookmark: OLE_LINK585]Figure 4.2 themes and sub-themes of Research Question 2.
[image: ]
The Figure displays the themes and significant points that are relevant to Research Question 2 with three themes, and illustrates the interrelationships. The box on the left respond to the respondent’s experience and understanding of English prior to university, particularly in relation to the teaching of Standard English (SE) as the dominant dialect in educational contexts. As seen in the next section, the participants expressed that college education differed from their earlier learning experiences in terms of both teaching methods and examinations. Additionally, the range of subjects taught grew more aligned with the National Standard of Education (NSE). The participants were able to discern the disparities between the traditional SE model used prior to their undergraduate study and the increasing integration of NSE during university. This was attributed to their diverse in-class learning experiences. Furthermore, they were able to ascertain the specific learning outcomes associated with each teaching model. By analysing the participants’ developing understanding and opinions of various pedagogies, and growing perception of English as an International Language (EIL) according to Grau (2008), it can be observed that their perspectives as future teachers were no longer confined to the conventional Chinese English Language Teaching (ELT) model. Consequently, they were able to create their own teaching framework.

Figure 4.3: Trainee teachers’ English learning processes and their anticipated teaching strategies
[image: ]
[bookmark: OLE_LINK587][bookmark: OLE_LINK586][bookmark: OLE_LINK589][bookmark: OLE_LINK590]Figure 4.3 highlights the discrepancies between participants’ evaluations of their own English learning processes and their anticipated teaching strategies. The figure portrays the participants’ perspectives as students through the blue boxes at the top, while their future teaching objectives are represented by the orange boxes. Notably, the pre-service (i.e. trainee) teachers expressed a tendency to shorten the duration of teaching Standard English (SE) and incorporate Non-Standard English (NSE) in their teaching prior to college, which is earlier than when they were initially introduced to SE as the preferred form of English. 
[bookmark: _Toc59357441][bookmark: _Toc158753998]Chapter Five: Discussion
After analysing all the interview data in detail, this chapter discusses the findings. The chapter outlines the contrasts and similarities between this study’s results and those of other studies, as well as the potential explanations of these parallels and discrepancies within the research context. 
[bookmark: _Toc158753999]5.1 What attitudes and impressions of English do Chinese education majors (i.e., pre-service/trainee English teachers) have?
[bookmark: _Toc158754000][bookmark: _Toc1188098679]Views of NSE
[bookmark: OLE_LINK604][bookmark: OLE_LINK603]In addition to understanding English as a whole entity, to a certain degree, the interviewees understood the fact that English encompasses both Native Speaker English (NSE) and Non-Native-Speaker English (NNSE) variations, and they recognised differences between the notions of NNSE and NSE. This heightened awareness, as observed by Trudgill and Hannah (1994, 2008), is not unexpected given participants’ diverse experiences both inside and outside of English learning (Kirkpatrick, 2006) (as examined in section 4.6).

[bookmark: OLE_LINK595][bookmark: OLE_LINK596][bookmark: OLE_LINK606][bookmark: OLE_LINK605]In addition to understanding English as a whole entity, participants tended to perceive native-speaker English (NSE) as the linguistic ability of all individuals who are native speakers (NSs) of English. The majority of interviewees saw two specific aspects of reflecting levels of NSE: Grammatical errors and accent differences in spoken language. This outcome does not quite adhere with the concept of common acknowledgment (Young and Walsh, 2010), or the explanation provided by Timmis (2002), Llurda (2016),— that standard English is often connected to the contentious idea of well-educated NSs, which was discussed before.

[bookmark: OLE_LINK609][bookmark: OLE_LINK610][bookmark: OLE_LINK607][bookmark: OLE_LINK608]Despite the lack of emphasis on this specific topic in empirical research, Medgyes et al. (2001) did provide some pertinent discoveries. The researchers discovered that English teacher participants exhibited a preference for native-based accents, and assumed that people with such accents are well educated, and thus tend to see native-based accents as the norm. Their research was done through interviews that successfully explored this preference. This also shows that interviews can really help the researcher to understand the participants’ perspectives in a comprehensive way. This also true to the understanding of the differences between SE and NSE in this study.

[bookmark: OLE_LINK145][bookmark: OLE_LINK144]Furthermore, surveys rely on the premise that participants possess a collective and precise understanding of the conceptual words mentioned in the questions (Llurda, 2016), without exploring how participants really form these meanings. Overall, the participants in the present survey tended to see English variations as extensive and diverse, along with the findings of previous research studies.
[bookmark: _Toc1071548147][bookmark: _Toc158754001]Views of NNSE (English spoken by non-native speakers) 
[bookmark: OLE_LINK156][bookmark: OLE_LINK155][bookmark: OLE_LINK142][bookmark: OLE_LINK143][bookmark: OLE_LINK157]The participants exhibited a complete absence of unfavourable sentiments towards non-native-speaker English (NNSE) types, particularly Chinese English (CE). However, in terms of practicality, none of the participants mentioned Non-Native Speaker Engllish (NNSE) while discussing their learning strategies. These results align with the research conducted by Young and Walsh (2010), which observed that the EFL practitioners examined in their study did not have a negative view towards non-native-speaker English (NNSEs). In terms of the practical use of CE, this suggests that this particular kind has not gained widespread acceptance in the Chinese educational context, which aligns with the conclusions drawn in prior research (Medgyes, 2001; Timmis, 2002; Ritchie et al., 2013;). The division between theory and practice in Chinese English Language Teaching (ELT) is largely impacted by the prevailing language ideologies of native-speakerism and Chinglish. These ideologies have led to the formation of prejudices about various language varieties, which have been ingrained in both teachers and students (Wang, 2015; Llurda, 2016).
[bookmark: _Toc711842887][bookmark: _Toc158754002]Viewing the NSE as An Objective for Acquiring Knowledge and Skills
[bookmark: OLE_LINK139][bookmark: OLE_LINK248][bookmark: OLE_LINK247][bookmark: OLE_LINK322][bookmark: OLE_LINK166][bookmark: OLE_LINK165]The participants in the present research shown a notable inclination towards NSE, particularly in regards to vocabulary and pronunciation, based on their own comprehension. Referring to research undertaken in non-English speaking environments, it is unsurprising to see similar attitude patterns about the language proficiency of native speakers. For example, Mufwene (2010) noted that European EFL users continued to see native speaker standards as their objectives in language acquisition. In relation to certain language elements, she saw a significant inclination towards striving to achieve a non-native speaker accent (Mufwene 2010; Groom, 2012).

Nevertheless, He and Zhang (2010) documented a contrasting scenario at Chinese universities. The students did not consider NS pronunciation to be crucial, as long as they were able to communicate properly. Given that the participants in the present research had educational backgrounds that were almost equivalent to those in He and Zhang’s (2010) study, the contrasting outcomes might perhaps be ascribed to the learners’ particular academic discipline, namely whether they are pursuing majors in English or English-related subjects. The participants in their study were all non-English majors, whereas this study focuses only on English-related majors who are teaching English as a career. Consequently, participants in the two experiments may have had completely different motivations for learning, leading to varying learning goals. In summary, the findings indicate that English as a Foreign Language (EFL) learners continue to prioritise achieving Native Speaker (NS) norms as their learning objectives, particularly in terms of pronunciation, though this preference may be influenced by the major they are enrolled in
[bookmark: _Toc158754003]5.2 What Impact will Chinese Education Students’ English Language Learning Experiences have on Their Future Teaching?
[bookmark: _Toc312004372][bookmark: _Toc158754004]The way in which the English language is taught before university
[bookmark: OLE_LINK163][bookmark: OLE_LINK615][bookmark: OLE_LINK170][bookmark: OLE_LINK616]Based on the accounts of participants on their experiences studying English in China, the majority thought that SE, which is the English variety taught in schools, mostly caters to test requirements. This is because it is closely tied to standardised standards that prioritise correctness. Based on the research conducted by Llurda (2016), it seems that EFL environments have had comparable learning experiences. While the participants in their research did not categorise the kind of English taught throughout the majority of their schooling as Standard English (SE), they referred to it as ‘local English’ which had similarities with SE in its aim to conform to native speaker (NS) standards to the greatest extent feasible. In addition, Llurda (2016) could not find any indication of excessive focus on correctness or the characteristic of being oriented towards exams. This suggests that such a view is likely more associated with Chinese English Language Teaching (ELT) situations.
[bookmark: _Toc1849897877][bookmark: _Toc158754005]Increased participation of NSE at the university level
Participants generally agreed that the most recent stage of English language learning was at the undergraduate or postgraduate level. The reason for the increased level of NSE in daily learning activities at this stage may be that English or English education-related programmes place more emphasis on NSE, and students may also pursue achieving NS level as their learning goal. Numerous studies have shown that this change is common among non-native learners worldwide. In these studies, learners generally report that at the pre-university level, English language teaching models usually incorporate local characteristics. However, by the time learners reach higher levels of proficiency (usually referred to as university or beyond), teaching methods are usually based on NSE (Yang and Walsh, 2010). This suggests that in the context of English as a Foreign Language (EFL), there is a propensity to link certain forms of English with particular stages of schooling or the proficiency level of learners. Nevertheless, Llurda (2016) did not find that learners significantly improved their level of NSE at university in their research. As discussed above, one participant whether or not has taken English-related courses, may have significantly different views of NSE. College education may enhance personal preferences by offering more exposure to NSE (Native Speaker English) for students majoring in English and related fields. The majority of participants in this research saw this as a good and desired outcome.
[bookmark: _Toc2112861120][bookmark: _Toc158754006]Prospective educational plans
[bookmark: OLE_LINK141][bookmark: OLE_LINK140][bookmark: OLE_LINK159]This study differs from earlier empirical investigations. While most of the previous studies explored the perspectives of in-service teachers, this study found that trainee teachers usually have a different perspective. Related studies have concluded that in-service teachers prefer to teach SE in the classroom. This result is supported by several studies, including those conducted by Kirkpatrick, (2006), Timmis (2002), and Llurda (2016). In contrast, Grau’s (2008) research, which also examined pre-service (i.e. trainee) teachers, revealed divergent viewpoints. In line with the results of the current research, student teachers expressed a preference for prioritising international intelligibility as the overall aim of their future teaching (Seidlhofer, 2008).

[bookmark: OLE_LINK162][bookmark: OLE_LINK158]The formation of several teaching goals is likely a result of sampling. Grau (2008) and the current research recruited people who lacked any prior formal teaching experience.  Consequently, it is probable that they had a lower level of awareness of students’ practical requirements or attitudes towards NS norms compared to active teachers, who have shown a perception of fulfilling students’ demands as a main duty (Medgyes, 2001). Put simply, it seems that teachers’ teaching planning usually differs from the actual classroom. At the same time, most trainee teachers do not realise or will ignore this issue.
[bookmark: _Toc67257048][bookmark: _Toc158754007]
Chapter Six: Conclusion
[bookmark: _Toc158754008]6.1 Overview
[bookmark: OLE_LINK58][bookmark: OLE_LINK57]This research sought to examine the views of English among Chinese trainee teachers as learners and explore the correlation between their English learning experiences and their future teaching aspirations. The literature review aimed to provide a theoretical framework and empirical evidence to support the current investigation. This research sought to examine language and language acquisition from both a linguistic and socio-linguistic standpoint. Hence, the acquisition of English by individuals was influenced by broader societal settings, whereby linguistic ideologies played a role in shaping people’s views towards various forms of English. While this study did not explicitly use any prior research design, the examination of other comparable empirical studies allowed the researcher to get an understanding of the best suitable approach.

The semi-structured interviews undertaken for this research revealed the ubiquitous presence of standard English ideology in Chinese English Language Teaching (ELT), whereby there is an excessive emphasis on the precise and proper use of the English language. Ten participants, who had encountered similar situations throughout their education, indicated rather unfavorable views of SE (standard English). At the same time, they would like to take NSE as their future teaching goal (they see NSE as different from SE).

With the emphasis on English as an international lingua franca and its communicative role, there is a strong tendency among these trainee teachers to prioritize intelligibility and comprehensibility over accuracy in English language proficiency assessments. Nevertheless, it is worth mentioning that this propensity just indicated their preference instead of implementation in their real-world classrooms. This is because there was a noticeable disparity between theory and practice. While most participants did not criticize or belittle other non-native variations of English, none of them intended to incorporate non-native varieties into their own learning and teaching strategies.

Hence, it may be said that the personal learning encounters of the student teachers enhanced their consciousness of English as an International Language (EIL) and fostered their comprehension of various English dialects, both in terms of linguistic aspects and socio-linguistic aspects. Consequently, they successfully implemented their own teaching frameworks, which deviated from the conventional native speaker paradigm used in English Language Teaching (ELT) in China. It is encouraging that the student teachers were making an effort to distance themselves from the impact of standard language philosophy. However, the ideological influence continued to impact them on a subconscious level, as seen by their failure to indicate the use of any non-native-speaker English (NNSE) in practical situations.

Regarding the viewpoints of the learners, it is paradoxical that the participants themselves aimed to attain the language proficiency of native speakers. The disparity between their expectations of future students and themselves might be ascribed to their respective academic disciplines. The majority of participants began their English language expertise at university, an experience that greatly influenced their preference for English. On the one hand, they are far more motivated than other Non-English major students internally as they do not use English just as a means of communication but as a must for job hunting, making them take English learning more seriously. On the other hand, college education acted as an external resource to facilitate their acquisition of English information that is not accessible to other students.
[bookmark: _Toc158754009]6.2 Educational Implications
[bookmark: OLE_LINK59][bookmark: OLE_LINK60]Based on the aforementioned considerations, the practical consequences of this study may be examined from two perspectives: Chinese English Language Teaching (ELT) as a whole and the education of pre-service (i.e., trainee) teachers. The interview findings revealed that the increasing knowledge of different English dialects among student teachers might potentially lead to modifications in English teaching methods. Classroom experiences are essential for enhancing awareness among typical English learners. Chinese English learners, especially those pursuing English majors in university, tend to enroll in classes focusing only on linguistic elements, such as phonetics and lexicology. Under such conditions, their language understanding is insufficient to consider other viewpoints, let alone connect English with social situations.

Therefore, it would be advantageous to provide a greater variety of English courses that are more applicable to real-life situations. As an example, the topic of discussion is Global English, focusing on the relationship between language and culture. Furthermore, the majority of students pursuing degrees other than English lack the opportunity to enroll in linguistically-focused English courses. Thus, it would be more rational and feasible to design courses that prioritize linguistic components by subdividing broad courses like college English into more specific and tangible sections. Subsequently, other elements might be systematically included during the four-year undergraduate programme.

To effectively educate pre-service teachers, it is recommended to expand the curriculum beyond introductory courses that cover the general concept of “varieties of English.” Including more comprehensive programs focusing on specific varieties, such as English as a lingua franca (ELF) or Chinese English (CE), would be highly advantageous. This approach would provide student teachers with a more profound insight into diverse English forms beyond the standard native-speaker English (NSE). Consequently, they would be equipped to guide their students in utilizing English more flexibly, especially in diverse English as an International Language (EIL) settings. By broadening their knowledge and understanding of various varieties of English, pre-service teachers can better empower their students to navigate the complexities of English in global communication.

Furthermore, as a prospective teacher, the researcher gained a fresh comprehension of how different forms of English are used in educational and social settings via the completion of this research project. The findings indicated the importance of enforcing Standard English (SE), particularly in oral communication, was relatively low in the participants’ future teaching strategies. This approach could be employed to foster students’ understanding of English as an International Language (EIL) and gradually enable them to recognize the varied usage of English in the modern world.

[bookmark: OLE_LINK209][bookmark: OLE_LINK210]In the context of Chinese English Language Teaching (ELT) and pre-service teacher education, the pedagogical implications revolve predominantly around the enhancement and refinement of curriculum design. A key consideration is reducing reliance on traditional accuracy-focused criteria and introducing a more authentic English as an International Language (EIL) environment. By shifting the focus towards fostering communicative competence and intercultural awareness, teachers can better prepare their students for real-world English language use in diverse global contexts.

To achieve this, bridging the gap between theoretical concepts and practical implementation within the classroom is crucial. By aligning the curriculum with the principles of EIL, teachers can create learning experiences that reflect the dynamic nature of English as a global language. This involves incorporating authentic materials, promoting meaningful interaction, and encouraging the use of English as a tool for effective communication.

Furthermore, reducing the dominance of standard language ideology is another crucial aspect to consider. This ideology often places disproportionate emphasis on native-speaker norms and standards, which may not always align with the realities of English language use in international contexts. By acknowledging and valuing the diverse varieties of English, such as World Englishes and English as a lingua franca, teachers can empower their students to become more flexible and confident communicators in a globalized world.

The potential significance of this study lies in its ability to contribute to the ongoing discourse within Chinese ELT by advocating for a more inclusive and contextually relevant approach to English language teaching. By addressing the disparity between theory and practice, and by challenging the dominance of standard language ideology, this research offers practical insights that can inform curriculum development, teacher training, and ultimately enhance the effectiveness of English language education in China.
[bookmark: _Toc158754010]6.3 Recommendations for Further Research
[bookmark: OLE_LINK62][bookmark: OLE_LINK61]The preceding sections have shed light on the observable influence of experiences within English schools on the attitudes and beliefs of the participants. However, there remains a scarcity of data concerning their experiences beyond the confines of the classroom. It is important to recognize that their encounters in a foreign country encompass various facets, including social interactions, everyday contact with both native and non-native speakers, and other related factors. By delving into these actual experiences, a more comprehensive understanding can be gained regarding the extent to which these two forms of experience impact perceptions, as well as the potential synergistic effects that may arise from their interaction.

[bookmark: _Toc158754011]Furthermore, an essential element to consider when examining learner perspectives pertains to the selected academic discipline, which has been shown to play a crucial role in the Chinese educational environment. Numerous studies have highlighted notable distinctions between students majoring in English and those pursuing other disciplines. For instance, Kirkpatrick and Xu (2002) found significant variations in learning goals between female English major students and male engineering majors at Chinese universities. Consequently, it becomes imperative to prioritize further exploration of this discrepancy and investigate how students personally perceive and navigate the implications of their chosen academic discipline. By gaining insights into these learners’ views, researchers can develop a deeper understanding of the distinct challenges and motivations faced by students in different academic disciplines, ultimately informing the development of more tailored and effective language learning approaches.
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[bookmark: OLE_LINK434][bookmark: _Toc158754012][bookmark: OLE_LINK435]Appendix 1: Ethics Form
APPLICATION FOR ETHICAL APPROVAL

	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  
SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Xuanxuan Tang

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	
Institute of Education and Humanities

	4
	Campus:
	Swansea

	5
	E-mail address:
	2233825@student.uwtsd.ac.u

	6
	Contact Telephone Number:
	0086-15861202855

	
	For students:

	7
	Student Number:
	2233825

	8
	Programme of Study:
	MA Education Studies

	9
	Director of Studies/Supervisor:
	Sue James/ Lynda Maddock


SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Sue James/ Lynda Maddock
	☒	20/10/23


SECTION C:  Internal and External Ethical Guidance Materials
	[bookmark: _Hlk158751518]
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	BERA ERHICAL GUIDELINE
	☒


SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	[bookmark: OLE_LINK385][bookmark: OLE_LINK384][bookmark: OLE_LINK386]1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐



Where research activity is carried out in collaboration with an external organisation 
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	
	


SECTION E: Details of Research Activity
	1
	Indicative title:
	[bookmark: OLE_LINK15][bookmark: OLE_LINK14]Exploring the Understanding and Attitudes of Chinese Students majoring in Education towards English and English Teaching

	2
	Proposed start date:
	 20/12/2023
	Proposed end date:
	28/02/2024

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity
[bookmark: OLE_LINK25]The last several decades have seen a greater spread of English around the globe due to globalization, which has increased the variety of English usage (Nero, 2012). As a result, the ideas of English as a lingua franca and World Englishes have been put forth. These modifications have put into question both the historical conceptions of the English language and the methods used in language instruction (Nero, 2012). Therefore, the main emphasis of this study is how standard English affects the opinions of English as a foreign language (EFL) learners, especially when it comes to their educational experiences.

	4
	[bookmark: OLE_LINK20][bookmark: OLE_LINK21][bookmark: OLE_LINK22]Research Question
What attitudes and impressions of English do Chinese education majors have?
What impact will Chinese education students' English language learning experiences have on their future teaching?

	5
	Aims of Research Activity
The purpose of this study is to find out how Chinese pre-service teachers (studying overseas and majoring in education) see English and English teaching. Given their dual involvement in this learning phase, the study aims to investigate their perceptions from the viewpoints of both teaching and learning. In other words, the study looks at how their educational experiences will influence the way they teach in the future.

	6
	[bookmark: OLE_LINK204][bookmark: OLE_LINK205]Objectives of Research Activity
This study aims to contribute to English teaching in China both theoretically and practically by addressing these research topics. In theory, this might lead to a deeper comprehension of how Chinese pre-service teachers view English and what they hope to accomplish as teachers in the future. Having a general knowledge of the possible effect that these aspiring instructors may have on teaching methods would be beneficial for educational authorities and institutions. In light of this, relevant educational resources, such instructional materials and teacher preparation, might be modified to better suit the preferences of the instructors. Additionally, focusing on the possible elements that contribute to learning may provide a clearer path for future development and empirical study.

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	This study will use interpretivism as a theoretical foundation to frame the research design in order to lay the groundwork for the research methodology.
The case study method will be used, which investigates a phenomenon in a specific context. Data will be collected by conducting interviews with the participants.
As for the sampling method, this study will use purposive sampling. From the researcher's point of view, purposive sampling requires a degree of judgement as to who contributes most to the phenomenon under study.
Semi-structured interviews will be adopted, and this flexibility allows the interviewer to adapt appropriately to a particular respondent or situation.
There will be four topics in the research, including participants’ education backgrounds, perceptions of English from a learner’s perspective, relating to learning experiences, and future teaching intentions. In each topic, the research will ask two to three questions to lead participants to talk about their ideas. For example, in topic two (perceptions of English from a learner’s perspective), the research will ask: What do you know about the term standard English? What’s your understanding? In topic three (future teaching intentions), the question “Would you prefer to teach standard English in the future? Why” will be asked by the researcher.
Thematic analysis was used to analyse the qualitative data collected from the semi-structured interviews.

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	Lian Yungang city, Nan Jing city, Shen Yang city, Ji Nan city, Shang Hai city, Qing Dao city, Guang Zhou city, Bei Jing city, Xi An city, China

	
	Research activity outside of the UK
[bookmark: OLE_LINK52][bookmark: OLE_LINK51]If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	According to China’s ethical review regulations, ethical approval can be waived by fulfilling the following three conditions:
1) The research does not involve special groups such as children and patients;
2) The study clearly informs: the purpose of the study, the social value and the benefit of the study, the scope of the information collected and the risk of privacy that may be involved and the measures to deal with it, and the contact information of the researcher or the research organisation;
3) Informed consent is obtained from the people being studied.
The study provided the purpose of the study, social value, scope of information collected, potential risks and measures to address them. In addition, the study included the signature and contact information of the researcher. Participants were asked to read the introduction to the study and to complete a written informed consent form. Based on this, the ethical risk of this study was extremely low and it was approved by China without the need for ethical review in China.
Ministry of Science and Technology of the People’s Republic of China (2023. October 8). Approach to Ethical Review of Science and Technology. https://www.most.gov.cn/xxgk/xinxifenlei/fdzdgknr/fgzc/gfxwj/gfxwj2023/202310/t20231008_188309.html



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☐
	☒

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	



SECTION F: Scope of Research Activity
	[bookmark: OLE_LINK395][bookmark: OLE_LINK396]
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☐
	☒

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☒
	☐

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?
	Ten participants.

	11
	Who will the participants be?
	They will be Chinese students majoring in education and are planning to teach English in China in or other countries.

	12
	How will you identify the participants?

	In order to invite possible volunteers, the researcher will first send out an invitation that includes a brief description of the study and the kinds of people that are needed.
If there are multiple volunteers, those who meet the requirements of this study will be selected from among them, and they need to meet the following two conditions: 1) have educational experience other than in China 2) major in education 3) plan to become an English teacher.
If there are still multiple candidates, their willingness to participate will be further ascertained and participants will be identified according to their wishes.
Among them, one participant will be chosen at random to participate in the pilot interview; the remaining participants will serve as the primary data sources.



	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them.
If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	[bookmark: _Hlk151799077]
	Risk to participants:

Respondents will be asked to talk about their personal experiences and may feel pressurised if they have had a negative experience.

Interviewers may be concerned about privacy breaches or being recognised by others.


	How you will mitigate the risk to participants:
Firstly, the interviewer tries to make the respondent feel safe by showing unconditional listening and not making any subjective judgements or rebuttals. If the interviewee does not want to answer a question, they can always skip it.
All participants will be anonymised or use a pseudonym (as they wish), and if someone mentions details that could easily be used for identification (e.g. their city, university), these details will be slightly modified (with their consent) to protect their privacy without compromising the research.
If respondents want to withdraw at any stage, they will have been given permission to do so. They will be explicitly informed that all information will be kept strictly confidential (only the researcher will have read access) and that all relevant data will be deleted three months after the end of the study.

	3
	[bookmark: OLE_LINK220][bookmark: OLE_LINK219][bookmark: OLE_LINK221]If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	There will not be any sensitive, awkward or disturbing topics in the interview, and if any topic makes the interviewee uncomfortable, they can either not answer or discontinue the interview. In addition, appropriate helplines (e.g. psychological counselling) will be provided to the interviewees.
If potentially illegal experiences are discovered during the project, they will be reported to the authorities immediately.

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

Due to the sensitive nature of the data gathered and the possibility for conflicts of interest, the main hazards to the investigator performing this study may include emotional discomfort. When working with participants' personal information and experiences, the researcher runs the danger of being accused of wrongdoing or improper behavior. 

[bookmark: OLE_LINK54][bookmark: OLE_LINK53]British Educational Research Association
(2018, June 20). Ethical Guidelines or Educational Research, fourth edition (2018).Bera.ac.uk: British Educational Research Association. https://www.bera.ac.uk/publication/ethical-quidelines-for-educational-research-2018

	How you will mitigate the risk to the investigator:

Guidelines for Training and Research Ethics: The researcher will get adequate training in research ethics, including how to handle sensitive data and conduct interviews ethically. The researcher will follow ethical principles and industry standards.

help and Debriefing: The investigator will have access to resources and help for handling any emotional discomfort that may develop as a result of the interviews.
There will be debriefing sessions to discuss issues and provide emotional support.

Disclosure of possible Conflicts of Interest: The researcher will make clear any possible conflicts of interest that may arise from the study, such as financial or personal interests. A primary emphasis will be transparency in disclosing possible conflicts of interest.

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

Data protection and management risk.
(this box should expand as you type)
	How you will mitigate the risk to the University:

The researcher will make sure no outside party gets access to the information provided to the university. Also, the research will sign a contract requiring the use of data-protection procedures like access authorization, data encryption, usage of strong passwords, and access restriction measures (British Educational Research Association, 2018).

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

material waste from poorly disposed paper.

	How you will mitigate the risk to environment:

The researcher will make every effort to use online survey methods as much as possible and use less paper; they will be used sparingly to prevent any litter overflow (e.g. print double-sided). 



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☐
	[bookmark: OLE_LINK235]☒
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	


SECTION I: Feedback, Consent and Confidentiality
	[bookmark: _Hlk148882339]1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	1. [bookmark: OLE_LINK230][bookmark: OLE_LINK228][bookmark: OLE_LINK229]Before the interview, the participants will sign a consent to show that they volunteer to take part in this study after knowing how their data will be collected (with semi-interview) and how their data will be used (in the research).
2. The researcher will record the interviews and transcribe them into words and then show them to the participants to make sure that they fully agree with the content. 
3. All respondents are clearly informed of their right to withdraw from the study at any stage.

	[bookmark: _Hlk148882811]2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	Before the research, the researcher will first send out an invitation to the participants that  describes the aims and the procedures of the study. 

Before the interview, the participants will sign a consent to show that they volunteer to take part in this study after knowing how their data will be collected (with semi-interview) and how their data will be used (in the research).

Respondents will be made aware of how the data is stored:
All the data will be stored and saved by the researcher in her own computer (with passwords), and only the researcher have the access to it and use it during the research. All participants will be pseudonymous or anonymous, and their private information will be slightly modified to avoid identification. All information will be deleted three months after completion of the study.

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	All respondents’ names will be in coded form (e.g., Respondent #1) or in pseudonymised form (if they wish).
All private information related to their identification (e.g., their city, university) will be excluded from the data analysis and writing process to ensure that they are not identified.
When it comes to experiences that are characteristically distinct, the researcher may slightly modify the details with the consent of the interviewer to ensure their privacy.



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☒
	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	
[bookmark: OLE_LINK45][bookmark: OLE_LINK46]In order to better understand the learning context of the participants, the researcher will need to collect some information about the participants (e.g., region, age, how many years they have been teaching), but this information will not be used to identify the participants. Also, all participants will be anonymous or pseudonymous to protect their privacy. 

Depending on the participants’ wishes, the interviews will be conducted and recorded in video or audio format, so the study will obtain relevant interview data and textual data converted from the interviews.

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☒

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	No



	[bookmark: OLE_LINK416]
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☐
	☒

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	All the data will be stored and saved by the researcher in her own computer (with passwords), and only the researcher have the access to it and use it during the research. All participants will be pseudonymous or anonymous, and their private information will be slightly modified to avoid identification. 
Also, all data will be backed up on the researcher’s private hard drive (with a password) and kept in a safe deposit box to which only the researcher has access. All information will be deleted three months after completion of the study.



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☒
	☐

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☒
	☐

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	[bookmark: OLE_LINK10]All the data will be stored and saved by the researcher in her own computer (with passwords), and only the researcher have the access to it and use it during the research. All information will be deleted three months after completion of the study.

	22
	List all who will have access to the data generated by the research activity:

	
	The researcher, and the participant will have the right to check his/her data.

	23
	[bookmark: OLE_LINK6][bookmark: OLE_LINK5]List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	[bookmark: OLE_LINK7]The researcher only.

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	All the data will be stored and saved by the researcher in her own computer (with passwords), and only the researcher have the access to it and use it during the research. Also, all data will be backed up on the researcher’s private hard drive (with a password) and kept in a safe deposit box to which only the researcher has access. All information will be deleted three months after completion of the study.
Participants’ consent will be documented by an informed consent form, which they sign after they are clearly aware of what the study is about, its purpose, and how they will participate.
The researcher will collect all the consent forms from the participants and keeps them in a safe, along with a portable hard drive with back-up data, until the end of the study.

	[bookmark: _Hlk148883519]25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	No.

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒



SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	Xuanxuan Tang
	Date:2023.11.25




[bookmark: _GoBack]For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	
	Date:

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.




	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.






[bookmark: _Toc812807414][bookmark: _Toc158754013][bookmark: OLE_LINK135][bookmark: OLE_LINK136]Appendix 2: Schedule of Interviews
Part one: Warm-up
	Topic:
	Questions
	Possible probes

	




1. Educational background
	· Where did you complete your primary to high school education?
· What did you study as an undergraduate?
· What English-related certificates did you obtain in your undergraduate studies?
	· What is your favourite course or courses?
· Do you think your certificate reflects your English level?


[bookmark: OLE_LINK38][bookmark: OLE_LINK37]Prat two: 

	[bookmark: OLE_LINK64][bookmark: OLE_LINK63]Topic:
	Questions
	Possible probes

	


2. Understanding of English 


	· We are going to discuss both Standard English and the norms of native speakers. What is your understanding of these terms? What is your understanding of NS language performance?
· How important are SE/NS norms in your eyes?
· In general, what is your interpretation of it?
	· What do you see it as? A driver, a standard, a learning objective, or something else?
· Could you give more information about the level of language you want to reach? Like, language, vocabulary, or pronunciation?
· Do these language goals have anything to do with SE?

	

3. Learning experiences

	
· What was your English education like before university?

· Have you ever been evaluated by NS norm?
	· Are there any other learning experiences that you feel are relevant to NS norm? 

· Any other information on assessments? From distinct linguistic perspectives? 

	4. Future teaching intentions

	· Do you have a preference for teaching Standard English in the future?
· Which specific variant of the English language would you want to instruct? For what reason?
· What will be the role of SE in your future teaching?
·  What is the objective of your teaching?
	· Is it appropriate for the possible situation in which you will teach? In what ways?

· What norms will you apply in evaluations in addition to teaching? NS norms?


[bookmark: OLE_LINK372][bookmark: OLE_LINK369][bookmark: _Toc158754014][bookmark: _Toc710728531][bookmark: OLE_LINK433][bookmark: OLE_LINK432]Appendix 3: An Example of An Interview Transcript
Interview with T1
The interview is scheduled on January 6, 2024.
Duration: 31 minutes.
R: the researcher
T: student teacher

R: Our discussion will focus on software engineering (SE) and network security  (NS) rules. What is your knowledge level about these terms? How do you interpret the concept of NS language performance?
T: An assessment of English language proficiency. It is a level that I must attain as well.
R: Is this your objective for learning?
T: Correct. Nevertheless, the feasibility of doing it remains dubious.
R: Is it a perfect objective?
T: Indeed, that is a very desirable learning objective. I acknowledge the challenge  involved in attaining such expertise, however I am determined to accomplish this objective. The only method is by means of consistent and repeated practice. I believe it is important to reside in an English-speaking nation for an extended duration of 10 years, during which you will be able to avoid the effect of your own language. Therefore, one may get proficiency in the NS language.
R: Which language factor has the greatest significance in your learning process?
T: First, we will focus on pronunciation, followed by vocabulary.
R: Let us begin with pronunciation. What is your perception of NS pronunciation?
T: Your speaking is fluent without any noticeable Chinese accents.
R: Is it important to possess a British or American accent?
T: You should strive to emulate their speech patterns.
R: Regarding vocabulary?
T: In reality, I use quite simple vocabulary ... When I engage with literature, I see that native speakers’ writing tends to be more precise. Conversely, I have a tendency to use an excessive amount of superfluous words and construct lengthy phrases.
R: Is there anything else you would want to discuss or inquire about? For example, are you referring about grammar?
T: Affirmative, that is correct. I believe that our first language has had an impact on us, resulting in variations in the utilisation of grammatical structures, such as the passive voice, among others.
R: Specifically focusing on the grammar used in spoken language?
T: Yes, because usually I double check the writing to make sure it’s correct. 
R: What do you think of NS’s grammar?
T: If we’re talking about speaking, I think fluency and accent are both important.
R: So, how would you see NS grammar?
T: Without errors. Unless they have spent a significant amount of time living abroad, those studying English as a foreign language are less prone to make such blunders.
R: Which element do you believe makes it simpler to meet the standard?
T: I am not sure.
R: So, which do you think is more useful? 
T: Definitely pronunciation. Because poor pronunciation affects whether people can understand you or not, but grammar doesn’t. And many native speakers don’t care about grammar.
R: Overall, intelligibility is important to you, correct?
T: Yes.
R: As a learner, what kind of English do you think your teacher teaches you?
T: emm… Maybe Chinglish. But one of my favourite teachers used to teach NSE because he spent a lot of time overseas.
R: Would you use NSE in your future classroom?
T: I don’t know if I can do it because it seems like most English learners in China are test-taking oriented.
R: Do you already have teaching plans or objectives?
T: Of course.
R: Do you use NSE to evaluate students’ English proficiency?
T: Very likely. Particularly in pronunciation. since it’s important in Chinese situations since it conveys the initial impression as well as your English skills. 
R: Could you explain in terms of language elements?
I: You can’t have too many errors in your sentences, and lexical precision is also important.
R: You didn’t actually study NSE during your previous studies, but you expect to teach students about it and why?
T: Because I think it’s more effective than what I’ve received before.


[bookmark: _Toc158754015]Appendix 4: An Example of Consent Form for Participants
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