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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

	
	Target
	What I have done in this assignment...

	Target 1
	Ensure consistent application of Harvard referencing.
	When referencing throughout the assignment I had to consider my comma placement, so looked at the university Harvard referencing for guidance.

	Target 2
	Try to develop and synthesise your own view supported by the literature you have reviewed.
	When reviewing literature throughout my essay I have included my own rationale in line with current literature.

	Target 3
	
	





Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	During our bridging experience we researched what is meant when thinking about assessment for learning, how it is linked within the teaching standards and the importance of using a variety of strategies throughout our lesson to show understanding. Teachers came to discuss their experience on what strategies worked well for them and what didn't and suggested it's not a 'one shoe fits all' approach. They discussed drawbacks within certain strategies and gave examples on where it didn't work well within their experience.	After understanding different strategies for assessment for learning we visited classrooms (for no longer than 10 minutes because of COVID-19) we applied our newfound knowledge in indicating what AFL strategies were being used within these lessons that we were observing. It allowed more scope, seeing the strategies in action and gave us indication on what we would like to implement within our lessons. I decided to look at TTYP (talk to your partner) and self-assessment in my test phase.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During my test phase I used two strategies within two separate lessons. My first strategy was TTYP and I used this during a maths lesson, whilst the children were sat together on the carpet. I had three equations set up on the board on individual slides used as a pre-task after input. When presenting the sum I ensured that children knew what was expected of them, already I had children bursting to tell me the answer. I asked the children to pause for a moment, I gave them a quick 15 second window to digest the sum in their heads, before offering TTYP. When giving the children time to discuss their answers to consolidate learning enabled myself to briefly listen in on conversations and gage what level everyone seemed to be at.
My second strategy was self-assessment. This allows the learner to understand what was expected of them graded against the success criteria and their attitude towards the task. The context of where this was used is during a PE lesson in the sports hall. I used this strategy by grading themselves on effort using their fingers, 1 - being low attainment/no engagement, whilst 5 was - being engaged and on task. I didn't discuss this strategy beforehand, so they wouldn't know they would be grading themselves at the end of the lesson and their behaviour and effort would not be affected due to them knowing beforehand. I clearly outlined the options of fingers 1 to 5, gave them time to reflect on their own engagement before showing me their fingers and asked everyone to reveal their answers at the same time. This fuelled the discussion to follow, indicating children who worked well but may have graded themselves low, and asking children why they would give themselves that number - if they didn't mind sharing and how they could improve upon that next time.

	TTYP is a good strategy to use as it promotes scaffolding/more knowledgeable other, however, this could mask potential students who still struggle to stick with the pace of learning and doesn't give the individual a true reflection of their capability.
It creates quality discussion and avoids technical jargon, however, when listening in on some conversations it became apparent that not everyone was on task.
It does allow the learner to talk to peers to consolidate learning and gives them confidence before feeding back to the teacher.
Self-assessment is instant reflection, it allows the learner to think about their actions/engagement and creates fuel for discussion when feedbacking. It allowed learners to recognise their own behaviour and how to offer suggestions to overcome incidents where the learner was graded lower than expected. As lead practioner it was important to recognise and praise those who worked well and understand when using this strategy, the learner may not always give an accurate representation on how they engaged/performed. However, this strategy was time consuming, so when planning lessons I need to ensure to factor in discussion time. I don't think I would use this strategy again within a PE context due to the limited time after transition and collection after last lesson.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	After reflecting on the implementation of my chosen strategies I composed a PowerPoint in preparation to discuss with peers on my course of my research. We presented the PowerPoint to one another over teams and asked questions around the experiences.

*see asset bridging*
	During this share period it was evident throughout that strategies that may have worked well within certain year groups, for example, mine were year 6, didn't work as well for another student-teacher who was in nursery. A recurring theme within foundation phase was that thumbs to show me how your feeling was used frequently and worked well within that year group, whereas, yes that would work within year 6, but within both groups can always lead to - are they telling you what they think you want to hear/see. There were many strategies that I can implement within future practice, one being feedback as I believe that this is a crucial factor within teaching.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
Following assets outline CPD training that took place after school during PTE1. This is where we focused on the fundamentals of Phonics and the importance of consistently teaching Phonics while following a scheme of work. The scheme that the school adopted was letters and sounds, *See notes for details*. I further enhanced my practice by familiarising myself with this scheme by following a three-week plan derived from the scheme and taught both phase 2 and phase 3 phonics during my last placement *See evidenced asset*.

Rhifedd / Numeracy
Evidenced by an asset? 
Following CPD training provided by the school on their little, big maths scheme that they follow, I then developed my practice further by using innovative teaching methods to implement the scheme and teach during previous weeks of placement.

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? 
This lesson was delivered online as a microteach to our peers. This was to develop our welsh language whilst practising ways to deliver online. This would link to teaching standard innovation where I am familiarising myself with new ways to teach online, whilst keeping engagement high and developing the welsh language.


Safonau/ Standards
Professional Experience Template 1: Maths - Doubling
Pedagogy Standard: Refining: Differentiation
What did you do and why?
Overview
Following the little, big maths scheme that is adopted by the school I created lesson plans according to the scheme of work. Throughout the scheme there is no time scale on how long to spend within each step and moving forward is down to the teacher’s professional judgement. It is broken down into three sections, but after discussing with my mentor we conclude that I would focus on the 'count it' and 'learn it' steps, rather than coming full circle due to COVID-19 impacting the children's knowledge and understanding. The environment these lessons took place was within the Hub provision, where it was delivered to children from nursery, reception, and Year 1. At the beginning of the week, I was teaching all groups together, however, recognised quickly that by splitting the groups into sub-groups would encourage focus and engagement, therefore, created enhanced provision including DCF with interactive maths games planned on the ipads (individually) and collaborated with my LSA, who was always aware of the flow of the day and supervised the alternating groups. I originally planned for doubling to be split and taught over two days, however, during teacher input day 1 we had a smaller group, they became familiar with the concept of doubling, but I decided rather than moving forward, we would re-visit day 1 on the second day due to increase of numbers and it being a new topic. Following on to day 3, children were understanding doubling as the number + itself, but when moving onto the written task there was confusion with the word equation. Day 4 I decided to not move on to halving, and continue doubling by using tangible objects to formulate an answer. All children completed this successfully and could verbally communicate their doubles to 10 (MAT could communicate numbers up to 20 -i.e 11, 12, 14 and challenged with 24, 44). I used secret squirrel as a form of AFL to confirm their level of understanding to prepare them for their final written task and real-life context application.

Differentiation
When planning it is vital that you recognise learning needs to be achievable for all (See professional discussion – PTE 1 to support this). When teaching under the hub provision I had to consider the age group I would be teaching varied, alongside ALN and ability. With that being at the forefront of my mind, my teacher input varied depending on the size of the group on the day. If I had a large group I would try to split them on ability, rather than year group. Due to the maximum group size being 16, I would have 8 on teacher input, whilst the others were on enhanced provision. Deciding to split the group on ability, rather than year group, allowed the pace and value of the content being delivered to be digested better. Either way, the content being delivered was the same, but by being split through ability allowed higher quality questioning because children surrounding one another understood or were on the same level for the challenge (scaffolding one another) and wouldn't be discouraged or switch off, offering each other expertise and avoided shouting over one another to answer. My ALN and lower ability learners were still challenged in the same way but had the opportunity to have more support and have a chance to try out sums with verbal communication or tangible objects, whilst not being overwhelmed. I adapt plans if the flow of learning is interrupted by misconception an example of this is highlighted by my mentor 'during a maths session, Shannon's initial plan was to teach doubling and halving throughout the week, however, after recognising they weren't ready to move forward and she didn't want to force the learning, she altered plans to meet the needs of the learners'.

What have you learned?
By the end of the week all learners were able to understand and answer questions in regards to doubling, in line with their capability. By adapting the direction of the lesson, using professional judgement (for the pace of learning) and assessment, gave myself and the learners chance to consolidate learning and engrain the types of language surrounding doubling and it's sums.
Activies created were appropriate to suit the ability for all learners, however, I did not want to give children different sheets to one another because I wouldn’t want them feeling excluded. I put my challenge questions on the same page, however, this became overwhelming for my less able students.
After reflecting upon my first doubling session and adapting the rest of the plans for the week to follow suit, I sought after feedback from my LSA, her insight on ways in which doubling can be taught helped mould future plans and introduced fun games that I was unaware of. Her suggestion for building blocks during explanation helped promote effective understanding with the learners, making that number to number of objects connection and will be implemented moving forward.

What next?
Moving forward, I will continue to sought after feedback from colleagues upon reflection of lessons as it is valuable insight and allows different perspective when discussing what worked well and what areas needed to develop (Brookefield model of reflective practice 1995). For future practice, it is important to research different ways of feedback as an AFL strategy for the learner, which will allow the reflective model to complete full circle. When teaching students, especially younger learners, visual aids really add value to the lesson and benefit the learner, so will continue to adapt this within my lessons.
Activities created will have the same questions, however, the challenge questions will be a separate activity that I can direct my MAT students towards to keep the flow of learning and avoid disengement.
In regards to differentiation, I will continue to develop plans with differentiation as the back bone. Splitting learners into sub-groups for maths and literacy based on ability seemed to benefit the different type of individual learning needs. Also, taking into consideration group size, enhanced engagement and quality of input/feedback, therefore, moving forward, teacher input on a carousel type flow may work better and I will trail this moving forward in my next placement.


Professional Experience Template 2: Inquiry – Healthy Eating
Pedagogy Standard: Advancing: Four purposes
What did you do and why?
Overview
The inquiry lesson was planned around the storybook Goldilocks and the Three bears. When planning learning I use the four purposes as the main driver, during this lesson I focussed on the AoLE health and well-being, with the purpose of developing a healthy, confident individual. I introduced the eat well plate, discussed what was meant by healthy/unhealthy, read the story the hungry caterpillar, watched a short youtube clip  and played an interactive game of sorting the foods into healthy and unhealthy plates. When sorting foods, I would ask individuals to decide what they thought was healthy/unhealthy (pupil voice) and then asking the other learners for 'thumbs up' to agree or disagree to fuel discussion. Using the hook (letter from baby bear) children were aware that they would need to make healthy sandwiches for the picnic. We had open discussion on how to make a sandwich, then working with each other, the children had to organise the sequence of making a sandwich. Whilst I was working on this task with the children I asked my LSA to set up the resources needed for us to make the sandwich. Prior to this lesson taking place on the Friday, I also had to liaise with the family engagement officer (pastoral role)  to source the produce to make the sandwiches, I discussed what options I would need for the children to make their picnic and she arranged with the fair trade supplier the foods needed. I arranged this with her on the Monday to be efficient. After sequencing our sandwich making and discussing the importance of health and safety i.e handling of butter knife, washing hands; we moved onto our sandwich making activity. I would demonstrate how to butter the bread for example - using probing questions for example how much butter would I need? Why do you think that? After completing our sandwiches, it was time for lunch, and we enjoyed eating our food together.




Four purposes
See attached lesson plan for evidence. To drive the four purposes, further reading was completed regarding Professor Donaldson (2018) the successful futures report. When planning lessons, I carefully consider the purpose of the lesson, making clear links and demonstrating in-depth knowledge regarding the AoLE and what matters statements in order to create a holistic learning experience with new curriculum guidance and the 2008 framework for additional support to provide clear outcomes. To understand the purpose of the lesson, I chose to develop healthy, confident individuals as my aim, linking to the AoLE health and wellbeing. My statement of what matters was clearly thought through and offered progression by comparing progression step 1 and 2. The lesson was formed to co-inside with this what matters statement to fulfil the purpose.

What have you learned?
Familiarising myself with the new curriculum is crucial when undergoing my role as practioner. It is my duty to have direct influence on the learners, using the the four purposes as a driver to encourage and develop holistic teaching approach. The shift in curriculum is to inspire younger learners and move away from the 'out-dated' curriculum. Undergoing my teacher training within a pilot school for the new curriculum has given me great opportunity to explore the new curriculum and become passionate about sharing my experience with other schools. Following the new curriculum is a personalised road map of education for the individual learner, encouraging progression and support.

What next?
Moving forward from this experience, I will continue to explore the new curriculum with further research and application, deepening my understanding around different AoLEs with additional focus on becoming an advocate for the new curriculum when transmitting my knowledge within my next placement. I need to consider that my final school placement may not be a pioneer school for the new curriculum, therefore, familiarising myself with the 2008 framework, specifically STEM will be beneficial. Continue planning using the four purposes and deliver AoLEs that I have not yet taught.

Professional Experience Template 3: Feedback and Collaboration
Pedagogy Standard: Influencing: Reflection in Learning
What did you do and why?
During my first placement I lacked communication with my mentor due to miscommunication in planning and the fear, to avoid criticism. As I have developed through my teacher training I understand this is a vital part of professional development, to encourage effective practice. My lesson planning have become more effective due to the feedback and advice I seek from my mentor and I now have the ability to constructively develop my plans/practice by feeding forward. Previously, I was worried and planning became a bit disjointed from theory and principle. Since starting placement in January, I already witness through my planning that my attitude has changed dramatically, I am consistently looking for new ways to improve and always seeking feedback from my mentor with planning, as well as my LSA, Jess, upon reflection for feedback of the lesson. I create plans in advance, which allows my mentor to feedback any changes, allowing myself to gain her perspective and knowledge. Whilst delivering the new curriculum I have ensured after each lesson I have a conversation with Jess, identifying what worked well, where needs improving and how learners coped with the task whilst she was supervising enhanced provision.  During PPA time the plans I had created were given to my LSA, who I informed and reassured what was the intended outcomes for the work set.
*see PTE file link onedrive to view planning and PTE 1 Professional discussion - Year 1which supports the element of collaboration*

What have you learned?
In order to move forward and develop your professional practice, collaboration and feedback are essential. Lesson plans were reviewed before being conducted and would then have a positive outcome on the intended goals and enables improvement. Weekly targets set allow discussion points when discussing feedback which will feed forward and will continue your professional learning development.
What next?
When continuing into my final placement the consistency in communication, planning and feedback needs to remain the pinnacle of my practice. With further growing independence I need to focus on having professional discussions with colleagues where I make notes of what is discussed and evidence on my PLP with signatures, to promote better standards of practice. An area of feedback that I would like to develop would be with the children, I will research new ways to receive feedback from the learners through, further promoting Brookefield model of reflective practice.

Part 2: Critical Reflection
Introduction
Following extensive reflection regarding the researchers professional experience templars it is evident that further exploration around the pedagogical standard ‘Advancing the learning – The four purposes’ will be undertaken. When creating lesson plans it is empirical that the educator follows the framework in place in regiment with the new curriculum, however, unlike the National Curriculum, the new guidance allows teachers to be autonomous. The curriculum design in Wales underpins 12 pedagogical principles which identify ‘good learning and teaching’ (Hwb, 2021). Pedagogical principle one states that ‘good teaching and learning maintains a consistent focus on the overall purposes of the curriculum’ (Donaldson, 2015, pp.64-71). The four purposes uphold the curriculum reform providing a clear aim and ‘aspiration’ to holistically develop the learner, whilst giving the teacher opportunity to have more control on the application of pedagogy (Hwb, 2021). The four purposes should be the driver for curriculum design, however, it is not yet clear when planning within the AoLE’s whether the four purposes should be identified as one purpose according to that area of learning that will be met, or whether all four should be present and achievable within the lesson. Further research will elucidate a conclusion after the review of literature and will inform future practice.

Critical Discussion
Education Reform
In 1998 the Education Reform Act influenced the ‘marketisation’ of British schools, the national curriculum was created with subject specific lessons, with less influence on creative development and with the focus on academic achievement. Education has shifted, with beliefs that policy is solely focused on the ‘market, managerialism and performativity’ treating education as a conveyor belt, with the grades as a desired end product, while purposeful teaching and learning is the biproduct (Ball, 2003). Research from Biesta (2015) corroborates learners as ‘customers’ and educators as ‘shop keepers’ with a tick standard level of where the learner should be. A case study from Jeffrey and Woods (1998 pg. 131) interviews an English Primary school teacher that states ‘I don’t feel that I’m working with the children, I’m working at the children and it’s not a very pleasant experience’ further solidifying the business style approach to education. Expectation on academic outcome outweighs creative and social development, guided by the teach to test approach with consistent pressures on ‘improving outputs and performances’ (PISA, 2021; Biesta, 2015; Ball, 2003). It is apparent from previous literature that teachers no longer teach to learn but teach to test, Virgin (2014) indicated that the regurgitation of content from key questions being instilled throughout the year ‘increased the learner’s ability slightly to connect units’ but lacked application to wider settings.
The current national curriculum has been branded generic and ‘outdated’ which calls out for modernisation and reform of the current framework (Biesta, 2015; Young, 2008). In light of this claim, many researchers argue that curriculum reform will epitomise extreme difficulties upon implementation, furthermore, will be identified as a demotion of knowledge and discredit subject disciplinary knowledge (Priestley and Sinnema, 2014; Rata, 2012; Young and Muller, 2010). Following the report of Successful Futures, learners contributed towards discussion stating that they want the ‘lessons to be fun, interesting and not something that were there just to pass assessments’ (Donaldson, 2015). A step was taken towards child-centered learning which is crucial within the constructivist school, outlining that the educator needs to teach for understanding placing huge emphasis on ‘how’ we facilitate the link between making sense and relation within the classroom (Priestley & Sinnema, 2014; Rata, 2012; Young, 2008; Biesta, 2007). Further supported by Hwb (2021) suggesting schools across Wales should develop ‘a strong vision of learning and teaching which consider the “why” and “how”, as well as the “what”’. According to psychologist Piaget (1954) the three A’s ‘adaptation, assimilation and accommodation’ inhibit the learning environment which conveys importance on play-based learning, for example, changing the way we accommodate inquiry and problem-based learning within the classroom, allowing the opportunity to address failure and to learn from it, which places accountability and value for the learner (Iversen et al, 2015; Vygotsky, 1978; Piaget, 1954). There has to be a ‘telos’ which is the Greek word for point, specifying the demand for purpose for learning (Carr, 2003, p. 10).

The Four Purposes
The Four Purposes are designed to drive the new curriculum which introduce underpinning elements categorised as Areas of Learning experience, which will replace the subject specialisms as outlined in the National Curriculum. The Welsh Government (2019) are devoted to transforming our learners to ‘lead fulfilling personal, civic and professional lives’ which will be guided by the four purposes. Professor Donaldson illustrates that education should foster a range of ‘wider skills’ which will be necessary for modern life and work, adopting a holistic approach to develop the learner (Successful Futures, 2021). The Welsh curriculum will offer its design to suit the surrounding areas, taking it’s learning beyond the school and preparing for family engagement at the core. The Four Purposes state that ‘all our children and young people will be: 1. Ambitious, capable learners who are ready to learn throughout their lives; 2. Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society; 3. Enterprising, creative contributors who are ready to play a full part in life and work; and 4. Ethically informed citizens who are ready to be citizens of Wales and the world’ (Donaldson, 2015, p. 31). With these four purposes at the heart of our curriculum it is important to consider to what extent do we deem these achievable within certain AoLEs. In comparison, the National Curriculum for England follows a three-step purpose which is heavily focused on the learners being taught ‘essential knowledge within their subject discipline’, leaving autonomy of teaching rigorous (DfE, 2013). Australia’s aims co-insides with our own, outlining that all learners are to become ‘successful, confident and creative individuals and active and informed citizens’ (Ministerial Council, 2008, pg.7). Curriculum endorsed by the British Columbia also entails elements of learners being ‘personally and socially competent in all areas of their lives’ (British Columbia Ministry of Education, 2015). Lastly, New Zealand follow similar infrastructure with focus on developing ‘young people who will be confident, connected, actively involved, lifelong learners’ (Ministry of Education, 2007).  This illustrates the breadth of pedagogical approach embedding core values of health, creativity and contributing citizens, which shape the backbone of these established curriculums. Whereas the National curriculum for England have seemed to misplace these values. Within the four purposes there are a tick box mantra of identifying statements to help shape planning around the purpose, however, as discussed previous, it is not clearly highlighted if each purpose must be present when shaping your curriculum around the AoLE (Welsh Government, 2019). For example, when fulfilling the purpose of healthy, confident individuals, the lesson developed will reside in the AoLE health and wellbeing, with a lesson focus on the importance of eating a healthy diet. Cross-curricula links that could be introduced within this lesson could be maths with portion control and science with food induced illnesses, however, relating back to the four purposes you would struggle to link criteria to ethically informed citizens and enterprising contributors, therefore, will the lesson still be deemed effective down to discretion of the teacher with all four purposes being the driver.
Application of learning is detrimental when trying to unlock the learner’s optimal potential, Donaldson encourages creativity, rather than productivity, developing a holistic approach towards the child’s learning journey whilst focusing on ‘real life’ contexts with knowledge consistently being applied to the wider world (Donaldson, 2015). Subject disciplines will be cross-curricular giving the teacher every opportunity to interlink common themes across lessons and make ‘school-level decisions’ within their interpretation of the framework (Welsh Government, 2019). White (1973) disputes that without establishing a clear ground of subject specific disciplines, then teaching will be deemed pointless with no commitment to boundaries. In line with this argument Adler and Mayer (1958) that subject-based curricula distinguish professional aims and with a definitive outcome. England have the opportunity within each key stage to introduce content at earlier stages if the learners are capable in forms of assessment (DfE, 2013). Form of assessment will be present throughout the new curriculum, although, progression of learning is measured through what matters statements in progression steps of learning, demonstrating cross over between the progressions. There are concerns that the six areas of learning may dissolve core content as the curriculum will become disjointed and lack coherence (Preistley & Minty, 2013).  Due to the new curriculum for Wales not yet taking place, there are few case studies implementing the theory into practice, therefore, further advocation of the new curriculum needs to be pursued to enhance experience and development within the four purposes. The teachers role needs to remove any preconceived perceptions in relation to internal beliefs, preventing distortion of teaching content.

The Teachers’ role
As an educator it is our responsibility to continue our professional development by reflecting on our practice and follow the teaching standards put in place that provide guidance and support to uphold our professional duty (Welsh Government, 2019). Teachers impart knowledge through innovative and creative methods, the new curriculum driven by the four purposes will depend solely on the teacher’s autonomy. It is believed that teachers are the pinnacle of education, suggesting that if we remove the teacher from the puzzle, then we will be missing our most valid piece (Hay McBer, 2000; OECD, 2005; Sammons & Bakkum, 2012; Stéger,2014). Marland (2002) eludes that practitioners possess a ‘gift that we have for pupils’ bestowing our knowledge upon the learner. The new curriculum presents teachers with the opportunity and support to ‘enjoy the autonomy and make school-level decisions within the framework’ enabling autonomy which could lead to higher job satisfaction (Welsh Government, 2019 pg.6). In line with this argument, research indicates with increased curriculum autonomy, comes decreased stress (Skaalvik, 2014; Pearson and Moomaw 2005). The teacher has the ability to eradicate ‘the one style fits all’ for learners and will have the flexibility to personalise learning once more with little pressures surrounding results (Kuiper & Berkvens, 2013; Law et al., 2010). The shift in curriculum will restore professional judgement and discretion within the classroom, allowing humanistic factors take presidency when preparing the children for learning, rather than the regimental, outdated, business-like curriculum (Priestley et al.,2012; Wilkins, 2011; Keddie, Mills, & Pendergast, 2011; Cowie, Taylor &Croxford, 2007; Ball, 2003). Opposing theorists suggest beliefs are engrained throughout all levels of life, influencing your actions from preconceived dispositions could further implicate the delivery of the four purposes (Barnes, 2018; Booth, 2005). Programme for International Student Assessment (PISA) corroborates ‘both autonomy and accountability’ are affiliated with surpassing student performance (OECD, 2016), however, performance may not be achieved as it is fully reliant on the educator’s course of action. Teachers have potential to disjoint framework due to self-efficacy and organisation (Pyhältö et al 2018; Bandura, 1977). As a trainee teacher familiaring myself with the new curriculum, it is proving difficult to comprehend the variety of elements within the strands of learning and comparing them against the what matters statements, in line with the progression step. Framework is engrained within the more experienced teacher, which enables them to have at hand topics that have been taught throughout the years. Autonomy is highly sought after which becomes more beneficial with experience, however, as a trainee I find that I am relating back to the 2008 framework to ensure criteria is being met whilst attempting to fulfill the four purposes. Highlighting experience as a key tool, idiosyncratic choices can still be made in relation to taught content (Sinnema & Aitken, 2013). Supporting literature implies that issues with involvement and access regarding the framework specification, posing the important question that if the teacher was to implement the new curriculum, is there no right or wrong answer in their design? (Nieveen & Kuiper, 2012).

Conclusion
Following an extensive literature review current points have been established regarding the curriculum reform, studies corroborate the desire of teacher autonomy in relation to the four purposes, however, it is evident that this will lack coherence due to no definitive boundaries or expectations outlined for the teacher regarding criteria (White, 1973; Adler and Mayer 1958).  In conclusion, there would need to be more clarity in publication of future documents, stating the requirements if one purpose is to be met in comparison to the four throughout the planning, as the four purposes are seen to develop the learner holistically with these aims being embedded throughout the curriculum, rather than viewed as an end goal. Further research could divulge the placement of the four purposes structured within the curriculum. Curriculum for Wales is set to take place in surrounding areas by 2022, whilst continuing my teacher training the knowledge that I have acquired regarding the new curriculum will inform future planning and practice. Although my final placement school is yet to integrate the new curriculum, I will encompass the values of the four purposes throughout my plans during discrete teaching opportunities for all learners. It is evident that the four purposes focus on application of knowledge, rather than solely taught knowledge, pursuing creative and innovative techniques to engage the learner in an inclusive environment takes precedence.
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