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‘Critically reflect in order to write a rationale for the implementation of the priority area in one setting with reference to relevant literature and theory.’

1.0 Introduction
1.1 Contextual Information
In order to present a rationale of my chosen priority area within the setting that I work in, I feel it pertinent to provide the reader with a context to this. I currently work within a Local Authority Inclusion team focusing on the Wellbeing and Behaviour of children and Young People of school age. There are 70 schools within the Local Authority, split across Primary and Secondary provisions. The percentage of pupils accessing Free School Meals for the period 2018/2019 sat at 23.8% of the school age population of Neath Port Talbot. Caution needs to be exercised when interpreting this data as this only takes into account statutory school age pupils in years 1-11, the figure is estimated to be higher if taking into account Nursey, Reception and Sixth Form aged pupils. This figure was noted to be the highest percentage for a Local Authority in Wales. The percentage number of children who were identified as having an Additional Learning Need, which was supported by a Statement of Educational Needs in 2018/2019, was 4.7%. As a team, we work alongside schools within the framework of the Graduated response as outlined in the SEN CoP for Wales 2004. It states that external agencies such as Local Authorities have capacity to contribute to the identified child or young persons’ education as outlined below.

Such services include specialist teachers of pupils with hearing, visual, and
speech and language impairments, teachers providing more general learning and
behaviour support services, counsellors, educational psychologists, and advisers
or teachers with knowledge of information technology for children with special
educational needs. Curriculum support and advisory services can also be a
resource for advice on specific subject-related teaching techniques and strategies
and curriculum materials.
 (Special Educational Needs Code of Practice for Wales, 2004, pp.135)
The team currently consists of eleven team members split across four designations with differing levels of responsibility. I currently sit within the post of Wellbeing Practitioner meaning that I am able to deputise for the Team manager, deliver training for school and LA staff, sit on multi agency panels and hold a complex caseload. Our intervention is dynamic and far-reaching meaning that the team hold a broad skill set which enable us to attempt to effectively engage children in young people in education. As a team, we are responsible for chairing an Intervention Support Panel. This is a panel, which allows schools to present individual pupils to a panel of professionals in the hope that they can access our Assessment Centre provisions within the authority. The provisions provide pupils with opportunities to access short-term provision placements in an attempt to equip them with skills and strategies to cope with mainstream school, as well as access to therapeutic intervention to allow them to move past any adverse experiences that they may have encountered. Having said this, our work as a team is often limited in its impact, due to familial barriers to education and as such, the priority area that I have chosen to outline in this assignment is that of Pupil Parent Partnership. 
1.2 Historical Context
As far back as 1978, Baroness Warnock chaired the Report of the Committee of Enquiry into the Education of Handicapped Children and Young People, which stated, “At every stage of our discussion, the contribution of parents and non-teacher professionals to the education of the child has been at the front of our minds.” (DES, 1978, p.198) This was a pioneering view of ALN provision and was the beginning of a common thread, which would be made evident throughout all pertinent legislation and policy in relation to Additional Learning Needs up to the present day. It was, and remains to this day to be the most comprehensive report into Additional Learning Needs that has ever been undertaken. Although the Warnock Report was not a legislative framework, it clearly informed the 1981 Education Act, which brought ALN into the legal arena. The Act placed responsibilities on Local Authorities to provide provision for children experiencing ALN; however, as stated in Baroness Warnocks report, the favour still lay on placing children and young people in mainstream provisions. As well as this, the Act mirrored Warnocks report recommendations in relation to the importance of adequately securing parental views of children’s education, “The conditions are that account has been taken, in accordance with section 7, of the views of the child's parent…” (Education Act 1981) Further to this, the SEN Code of Practice (2004, pp.14) lists, “Special education professionals take into account the views of individual parents in respect of their child’s particular needs” As a, “Critical success factor” in the implementation of the code of practise. This again, strengthens the belief that parents views are intrinsic to securing good educational and social outcomes for children and young people. Provision for pupils identified as having Additional Learning Needs, is currently at a turning point in Wales due to ALN Reform, which is awaiting implementation. However, even in the Draft Additional Learning Needs Code (2015) it is clearly stated that under statutory duties, school and local authorities must, “Have regard to the views, wishes and feelings of the child, the child’s parent or young person”. It is pertinent to note that there is a distinct difference of the language used throughout the government documents in relation to parents’ views. The notion of securing parents feelings and wishes is now recognised as being of utmost importance.

1.3 Force field Analysis
In order to create an implementation plan for strengthening the Parent Pupil Partnership element of my team, I undertook a Forcefield analysis to allow me to visually negotiate the push, and pull factors in relation to the changes that I would like to make. Please see insert below.
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I have chosen three themes from the aforementioned force field analysis to critically reflect upon in this piece of work, those being: 
· Improved outcomes for children and young people as a result of parent partnership
· Parental perceptions of education as a barrier to engagement
· Staff skill set and training in order to engage well with parents

2.0 Improved outcomes for Children and Young people as a result of parental engagement
It has long been the opinion of functionalist sociologists such as Barnes and Parsons (1998) that the family play a key role in the process of Primary Socialization and henceforth the acquisition of the accepted norms associated with their specific society. Parsons also theorises that, “In the nature of the socialization process, dependency must be temporary… It is very important that the socializing agents should not themselves be too completely immersed in family ties.” (Bales and Parsons, 1998, P. 38.) This suggests that to secure effective pupil partnership as well as parent partnership, parents and caregivers should ensure that through their socialization they allow their children to develop into independent agents in order to fully engage in the secondary socialization function that Parsons theorises that schools perform. Parsons has been critiqued by other functionalist sociologists due to his omission to note the differences in familial structure and the prevalence of the extended family as primary caregivers. Moving on from this point, it begs the question, if a child has not encountered adequate primary socialization, how can we improve educational outcomes for them. Parenting has been highlighted in the political arena as well as the educational arena for many years, In 2016 David Cameron, the then Prime Minister, stated in a speech on Life Chances that, “Families are the best anti poverty measure ever invented”. Similarly to this, Nick Clegg the then Deputy Prime Minister stated that, “Parents hold the fortunes of the children they bring into this world in their hands.” (The Telegraph, 2010)  The common theme here seems to be that there is intense pressure on working class parents to fulfill their roles in rearing well adjusted, functioning members of society. It could be suggested that poverty is at the heart of the majority of the criticism surrounding parenting however, some would argue that this is not the case. Hara Estroff Marano the editor of Psychology Today wrote an article on, ‘Helicopter Parenting.’ She theorized that, “The inappropriate, anxiety-driven parenting tactics not only compromise children's autonomy, mastery, and personal growth…” (Marano, 2014) This quote, in reference to middle class parents, compounds the view that some hold that parents are faced with an impossible balancing act, with the outcome being their childrens future. I feel that it is extremely pertinent to acknowledge that regardless of parenting styles, all parents may always need some element of support.
3.0 Parental Perceptions of Education as a Barrier to Engagement
The common theme that is emerging from my research seems to centre on Education as a route to higher social status or a change in circumstance from the one that one may be born into. This is extremely pertinent to my role, given the aforementioned statistics for children accessing Free School Meals within the authority, which is used to track and monitor pupil deprivation. This is not a rigorous measure as there are issues around manipulation of addresses, as well as under reporting of circumstances due to the stigma that may be associated with claiming the benefit. Parents are often seen to be blamed for their childrens behaviour or attainment in schools, but how much of this is being affected by their experience of the education system. As a team, we are closely linked with schools, which poses a difficulty in engaging some parents who may be service avoidant. One study from the Institute for Social and Economic Research found that the amount of years that parents spend in education has little effect on the attainment of their children. They hypothesised that, “Our results based on Norwegian data indicate that an additional year of either mother’s or father’s education increases their children’s education by as little as one-tenth of a year.” (Ermisch, J & Pronzato, C, 2010, p.3) This notion is encouraging for parents to hold in mind if they did not see through formal education, however, it seems to omit the softer outcomes surrounding parental anxieties around their education. A journal article, which sought to gather the views of disadvantaged parents in Regina, Canada; attempted to explore barriers to engagement and effective parenting. Some key perspective shared within this document stated that, “Service providers felt low self-esteem and self-efficacy meant parents lacked confidence they could bring about positive change and therefore were less willing to participate in programs to improve their life situation” (Dietrich et al. 2013, p.198-216). Working with parents and children with low self-esteem can be challenging due to their often self-negating outlook. We can work to increase a childs self-esteem but how do we maximise a parents self-esteem? I believe that trust and relationships are key to this exchange. In a journal article exploring the nature and impact of home school communication, Houri et al theorize that, “Parents who report high levels of trust with their child’s teacher are more likely to be involved in school and related programs and events.” (Houri et al. 2019, p.421-432) As a team, we can maximise this mechanism by ensuring that we are open and honest with our parents. Rogers (1957) and later Mearns & Thorne (2007) observed that the notion of unconditional positive regard was an effective lense through which to view clients in an attempt to make them feel at ease. They suggested that fully accepting the clients varying choices and personality traits allow us to be able to provide an un relenting warmth towards them, which hopefully, in turn, allows a trusting relationship to form. This mode of engagement should ideally, by inference, allow the child or young person to view the team member as a trustworthy individual also, increasing pupil outcomes by default.
4.0 Staff skill set and training in order to engage effectively with parents
Having looked at the force field analysis that has been conducted, staff skill set and training seemed a pertinent issue to discuss due to the difficulty in creating a whole new staffing structure to implement one strand of working. Currently there are two ‘Link Workers’ employed within the team, both with a strong background in family engagement. Their main remit is to provide intensive, direct work to children and young people with complex social, emotional and behavioural needs, as well as empowering their families in the intervention and the school that the child attends. The link workers are currently trained in Non Violent Resistance – a structured intervention that attempts to equip parents with the skills to be able to negotiate complex and challenging family structures. Ackroyd  succinctly suggests that, “Focus is directed towards the parent not the child and to such an end the parent is seen as the change-agent” (Ackroyd, 2011, p.230-232) This allows the intervention to empower the client to accept what they can, and let go of the behaviour that they cannot. Although this method is seen to be successful, it is labour intensive and is extremely structured. A study conducted to assess the effectiveness of the non violent resistant approach in foster parents found that although effective, there were shortcomings in relation to the intervention, one being this, “On the other hand, a significant group of foster parents fell out because the screening questionnaires were not filled in or because they refused to participate.” (Holen et al. 2016, p.931-942) This highlights the need for a staff who are able to effectively engage parents prior to enrollment on a formal parental engagement course, as well as being able to conduct such a program. Fretwell et al. conducted a study aimed at increasing parental engagement in school in inner city London. They specifically chose, ‘hard to reach’ parents and attempted to increase their participation in their childs education by adopting a trust based method of engagement; they found that in using this method, there were effective relationships built between the link workers and parents, however outcomes were more difficult to gauge. (Fretwell et al. 2018, p1047-1063) Their study focused on “non-coercive suggestions” as coined by Jones et al (Jones et al., 2013, p. 18). Thus meaning that, differing from the formal teaching mechanism adopted in a non violent resistance model, this model of working relies entirely on the parent – link worker relationship and the quality of this. If the relationship is ineffective, then so may the intervention be, however, on the flip side, if the parent learns to trust and relay on the link worker to meet their needs, this trusting relationship could be used a bridge to forming more trusting relationships in schools. Although useful, this method is extremely labour intensive. Fretwell notes that the success of the project hinged on the ability of the link workers to, “Capitalise on personal qualities and an intimate knowledge of the community to steer parents conduct in desired directions” (Fretwell et al. 2018, p1047-1063) In relation to implementing this method within the Wellbeing team, geographical constraints of the local authority would make this extremely difficult. However, the link workers ability to hold their clients in unconditional positive regard, and their focused training in non violent resistance programs coupled together could equip them with a toolkit which will allow them to engage parents effectively. A more straightforward and less labour intensive method of engaging parents was piloted by (Houri et al. 2019, p.421-432). The, “Parent wise feedback intervention” Saw teachers replace faceless methods of whole class communication via an app for an individualised letter for each pupil. There were pre requisites of the content of the letters; they followed a structured format, which included personal greetings and high aspirations for the pupil/child. This study saw an overall positive result with parents indicating positively to feedback questionnaire questions such as, “My child’s teacher cares about my child”. This highlights the importance of shared aspirations and human connections, if parents do not have high aspirations for their children, link workers aspirations for the children could be shared with their parents in an attempt to ‘bolster up’ their expectations; hopefully leading to a shared goal between parent and link worker. This study also highlights the notion that a parenting intervention may not have to hinge on much more than mutual respect and trust between parent and professional. 
5.0 Conclusion
In conclusion, throughout my research is has become evident that there are many differing schools of thought on the impact of parent partnership within education. As I am in a unique position, as I currently do not work within a school, but alongside many schools, I feel that it is an extremely useful point at which to ensure that our teams’ parent partnership mechanisms are as robust as possible. In light of the Additional Learning Needs reform which is due to be implemented within the next year, the time is ripe to work collaboratively with schools and partner agencies to secure the best possible outcomes for the children and young people that we work with. 
I have prepared an action plan, which is included below. It encompasses small, but worthwhile steps for link workers within the Wellbeing team to follow to begin our journey. I see this action plan as building the teams’ capacity from the bottom up, enabling there to be parity between differing roles across the team. In the future, parents will hopefully be aware of exactly what to expect from the teams intervention, hopefully allaying anxieties before they manifest. 
	One pertinent part of the teams’ practise that I have reflected on throughout this process is the way that our formal reports are distributed. Currently, a report is sent to school and to other professionals involved with the child to ensure that all professionals are aware of our intervention and on going involvement in relation to the child. The childs school are then instructed to disseminate this information to parents and we have always stressed that we are there to assist this process and will then meet with parents to discuss the content of the report If necessary. Having reflected on this, I feel that in delivering the report to parents personally, as a team, this would be an excellent method of increasing trust and respect between both parties and would be a wonderful opportunity to openly discuss the intervention that has been undertaken with the child. This method would also allow the worker to directly explain and difficult messages that may have to be communicated which will hopefully stop any animosity from arising as a result of the report and henceforth, creating a barrier to engagement with the team. 
	It has been challenging to effectively critique the proposed implementation of Parent Partnership within the Wellbeing Team. The research resoundingly suggests that the engagement of parents has a positive impact on both engagement of children and young people and increased outcomes for children and young people. I have attempted to critique models within the field to remedy this. 
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	Action plan for the strengthening of Pupil Parent Partnership within the Wellbeing Team

	Improved outcomes for children and young people as a result of parent partnership
	1.0 Daily telephone conversations with parents/caregivers

	
	1.1 Advocacy at meetings/ pre meeting in relation to the child

	
	1.3 Paperwork modified to encompass parents views

	
	1.4 Reports to be sent to parents directly, as opposed to through school 

	Parental perceptions of education as a barrier to engagement
	2.0 In depth home visits in an attempt to gain the best insight into familial barriers to education

	
	2.1 Time spent with parents on a two weekly basis to signpost to specialist services or unpick any issues that they feel ready to discuss

	Staff skill set and training in order to engage well with parents
	3.0 Ensure rigorous parental engagement meetings and phone calls have been implemented before the invitation to an NVR parenting group is sent

	
	3.1 During the parenting programme ensure that communication outside the group is maintained so as to allay any fears/ anxieties the parent may be feeling
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