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Introduction

David Tripp suggests:
“teachers should be diagnostic in the sense that they are able to employ profession-specific knowledge and expertise to recognise, describe, understand and explain their practice in an academic fashion… to further the wellbeing of their clients.”1
										(Tripp, 2012, p.7)
This case study of an observed critical incident in the classroom will serve as an opportunity to endeavour to do as Tripp suggests and view teaching in a diagnostic fashion, and in doing so, assist in the development of my ability to create professional judgements, a skill which will be pivotal throughout my professional and personal development as a teacher.
By applying a diagnostic breakdown of a critical incident, this case stud has reflected upon and analysed an evaluation of the critical incident, allowing an objective examination of the event and the teaching theories and methods which informed it and I have used the evaluation to identify what I believe to be the best next learning steps for the learner.
I have sought to evaluate and discover those next learning steps through the guidelines described in the new Curriculum for Wales2 (Welsh Government, 2020), and have drawn on the ‘Four Purposes of the Curriculum’ and ‘Pedagogical Principles’3 (Donaldson, 2015a) which are described in his ‘Successful Futures’ curriculum review. However, to ensure the best evaluation of the critical incident and discovery of next learning steps, this case study has researched the ideas of other educational scholars and theorists, to deepen professional pedagogical knowledge e and improve my professional judgements.  

Observation School & Class context

To ensure this study complies with ‘BERA’s Ethical Guidelines for Education Research’, any discussion of research participants mentioned will remain anonymous, as recommended by BERA “The confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research”4(BERA, 2020) .
The observations for this case study were carried out over a 3-day placement period in a Year 2 class at a Welsh Primary School, which will be referred to as School X to maintain the anonymity of the school itself, with observations consisting of a 3-hour session in the classroom. Each observation day would begin with the class working together on their handwriting and phonetics before splitting into two groups, working in different rooms and on different AOLE’s. After an hour, the two groups would switch, ensuring every student worked on each AOLE. Each group would engage in a mixture of individual learning and guided learning with class teacher. 
During the observation time in the classroom, the children engaged mainly in the ‘Literacy, Languages and Communication’ & ‘Mathematics and Numeracy’ AOLE’s, however as School X worked to follow the new Curriculum for Wales which “promotes collaboration and cross-disciplinary planning”5 (Welsh Government, 2020), lessons were planned in a way which ensured that pupils engaged in many of the Curriculum for Wales’ 6 AOLE’s. 
Lessons were prepared and carried out in a manner which promoted the implementation of the new Curriculum for Wales, with as many as possible of the 6 AOLE’s being utilised during a session. The Four Purposes of the Curriculum were reinforced to the pupils during lessons, as well as being prominently displayed in the classroom. School X aims to totally involve their pupils in the new Curriculum for Wales and are seeking to deliver a holistic education for their children, this is supported in a recent Estyn report which concluded the School X’s delivery of the curriculum can “engage pupils successfully and enrich their lives”6 (Estyn, 2017)
Methodology 
The analytical basis of the observed critical incident for this evaluation came via the method of a case study of an observation of School X’s Year 2 Class. “A case study provides a unique example of real people in real situations”7 (Cohen, Manion, and Morrison, 2011a,p.289) and it is this for this reason that this evaluation utilising the method of a case study to carry out qualitative research on a critical incident which was observed in real life context and was informed by real human decisions. 
A benefit of the case study is that it allows the researcher to be a passive observer, watching on from a removed position where they can watch those events unfold before them naturally in that real-life context. To ensure the validity of the case study it is important to make sure that the critical incident occurs and is observed naturally, however, in a setting such as a Year 2 classroom, it may be hard to be a totally removed from the scenario. When observing a classroom of 6 to 7-year olds, a researcher may have influence on their behaviour as they get accustomed to the presence of a stranger in their space, meaning their reactions and behaviour could be abnormal. During the observation for this case study, attempts were made to minimise any impact on the child behaviour of the child by remaining at the back of the classroom as to not be in the eyeline of the children, and remaining silent while lessons were being carried out. 
Not only is it possible for the presence of the observer to create biases in the behaviour of the children being studied in the classroom, but another weakness of the case study method are the preconceived biases that the observer brings with them into the study. Case studies “may be selective, biased, personal and subjective. They are prone to problems of observer bias, despite attempts made to address reflexivity”8 (Nisbet’s and Watt’s (1984, quoted in Cohen, Manion, and Morrison, 2011b, p.293). Even though this evaluation was carried out in the recognition of this weakness in the method and although steps were taken to remove the effects of biases in the analysis and reflection of the study, any potential biases may still resonate in my observation and reflection regardless. 
Despite these drawbacks the case study method still has many positive benefits in its use. The researcher of a critical incident is able to utilise the case study method “to discern ongoing behaviour as it occurs… and make appropriate notes about its salient features”9 (Cohen, Manion, and Morrison, 2011c,p.298), this is a benefit of the case study method that is vitally important when it comes to identifying the next learning steps from the critical incident as being able to observe the critical incident unfold in real time provides an insight that can be lost in other research models. The researcher is a case study is provided a unique glimpse into the real life context of the environment where the critical incident is taking place. Experiencing the critical incident first-hand ensures that the researcher becomes more reliant on their own observational skills, a skill which is crucial to the development of professional teaching judgements.
Using the case study method to observe a class in their everyday environment has provides the researcher with the best opportunity to successfully research the observed critical incident and understand the decisions made during it. The importance of observing the critical incident in person and experiencing the context of where it occurred cannot be overstated as it is provides an insight which would be lost in other research methods that do not provide opportunity to study the class for an extended period, or in person. If the researcher, as suggested, is to be diagnostic in the evaluation of the critical incident and the next learning steps, then the completion of a case study provides a comprehensive understanding of events and the classroom context that would be missed under different research models.
 
Critical incident linked to Donaldson’s Four Purposes 

During the time spent in the classroom carrying out the research for this study, I observed a critical incident involving the ‘Class Teacher’, and two pupils who will be referred to as ‘Pupil A’ and ‘Pupil B’ to ensure the anonymity of those involved in the research.
During a lesson which focused on the Literacy, Languages and Communication AOLE I observed Pupil A and Pupil B engaging with phonetics work, using games which were available on the class computers. Pupil B noticed that Pupil A was engaging with work at a ‘Phase 3’ level, rather than ‘Phase 2’ level. Having been told on several occasions during the lesson that they should be engaging with their work at a ‘Phase 2’ level, Pupil B notified the class teacher that Pupil A was working at the wrong level. 
The class teacher approached Pupil A and reiterated that they should be working on games at ‘Phase 2’, explaining that ‘Phase 1’ would be too easy for Pupil A, but that ‘Phase 3’ is too difficult. The teacher presented the options of the different games which would challenge Pupil A at an appropriate level and allowed them the option of which one to engage with during the rest of their time at the computers. 
The teacher’s decision to reaffirm to the children the necessity to work at an appropriate difficulty level is an example of the teacher ensuring that Pupil A can progress through the curriculum at a pace suitable to them. Schools are told that “The four purposes should be the starting point and aspiration for schools’ curriculum design”10 (Welsh Government, 2020) and this critical incident demonstrates the curriculum that School X and its teachers are delivering is working towards those four purposes
It could be argued that the critical incident demonstrates an attempt to develop pupils into “Ambitious, Capable Learners”11 (Donaldson, 2015b). By ensuring that Pupil A was working at a suitable level for their current literacy development, the teacher in this incident is supporting that pupil to become a capable learner. The teacher’s decision means that the foundations of Pupil A’s education are being soundly and competently established which will allow them to develop at a speed which is appropriate for them, hopefully endearing them to learning so they “are ready to learn throughout their lives”12 (Donaldson, 2015c).
However, others may argue that the decision to restrict Pupil A’s learning to a ‘Phase 3’ level is actually hindering that development, and that the ambition shown by Pupil A in attempting to work at a higher level should be encouraged and not restricted. Someone who followed a similar ideological approach to teaching as someone such as Jerome Bruner for example may argue if Pupil A is happy working at a ‘Phase 3’ level, that they should be allowed to do so. 

LITERATURE REVIEW 
Jerome Bruner was born in New York in 1915 and was “considered by many to be one of the leading thinkers of our time.”13 (Gray + MacBlain, 2015a, p.129). His cognitive constructivist approach was embedded in the belief that children learn through discovery, his work including mention of the method of scaffolding and believed that through discovery in their learning, the child’s ability to learn would improve.
In relation to the observed critical incident, it could be argued that Bruner and likeminded practitioners would disagree with the approach taken by the teacher to not allow Pupil A to follow their interests, believing that a student’s interest is:
 one of the best stimuli to their learning. He saw the role of the teacher, therefore, as being very much about encouraging children to become actively, and purposefully, involved in what they do… they become engaged because they want to be and because they experience inner feelings of satisfaction14
 (Gray + MacBlain, 2015b, p.142). 
By changing the difficulty level of the work the child is engaging in, the teacher goes against the beliefs of Bruner and does not encourage Pupil A to be actively involved in their learning, instead the teacher is dictating the learning and taking away the feeling of independence and control that Pupil A was fostering in their own education. That action works against the ‘Ambitious Learner’ purpose of the Welsh Curriculum, with the lack of encouragement shown in the incident possibly hindering the development of Pupil A as they may no longer feel the satisfaction of learning through the challenge of engaging in learning at a higher difficulty.  
It is possible however to view the decision taken during the critical incident not as a negative one, but as a positive decision that can in fact promote the love of learning for Pupil A, ensuring that they develop into both an ambitious and a capable learner. 
Assessment in all its forms provides extremely valuable information and context for teachers, who can “understand the amount of information it provides, how much weight it carries and what inferences and decisions it can support.”15 (Evidence Based Education, 2020). The decision taken by the teacher during the critical incident was one that was informed on the basis of assessments which had determined the appropriate difficult level for Pupil A. It is through assessments such as these that teachers can plan the work of their pupils in a way that best matches their needs so that they can continue to advance through the curriculum. 
Prior to the critical incident taking place, the class teacher had undertaken an Assessment for Learning (AFL) evaluation of Pupil A’s ability, helping to monitor their progression in Mathematics and Numeracy. An assessment for learning evaluation is described to prioritise the promoting of  “students’ learning… it is usually informal, embedded in all aspects of teaching and learning, and conducted by different teachers as part of their own diverse and individual teaching styles”16 (Black et al. 2003, p. 2). 
By using this assessment method, the class teacher concluded that the best way to promote the progression of Pupil A’s learning was by ensuring that they worked at a ‘Phase 2’ level. Having made that decision, the teacher then reasoned with Pupil A, providing them with an explanation as to why they had made this decision. The teachers use of AFL here broaches the argument that rather than dictating Pupil A’s learning during the critical incident, the teacher was in fact providing feedback through an open dialogue with the learner and engaging them in a learning relationship which encourages feedback and communication about the learning process. The teacher could be seen to be demonstrating an attempt to prioritise the promotion of Pupil’s A learning to help them become an ambitious and capable learner. 
One may also believe that the teachers’ decision and subsequent feedback to Pupil A was in fact an attempt to apply Vygotsky's Zone of Proximal Development (ZPD) theory to their teaching practice. Vygotsky (1978, quoted in Gray + MacBlain, 2015c, p. 99) defined the ZPD as “those functions which have yet to mature but are in the process of maturing … ‘buds’ or ‘flowers’ of development rather than ‘fruits’ of development.”17
Vygotsky and his idea of the ZPD does share similar ideas to Bruner’s cognitive constructivist approach, namely in the belief in the importance of the method of scaffolding to progress and develop a child’s knowledge. Scaffolding is utilised to help children’s development progress in a deliberate way, building on previous knowledge and experiences to reach the next learning step. Vygotsky’s ZPD theory uses scaffolding in a way that centres on structure, believing that the combination a scaffolding approach to education alongside the support and guidance from the teacher, one could provide a progression system for children which could maximise their learning by developing those buds of knowledge, a process which occurs when they are working in the ZPD.
For a child to work in the ZPD they need to be working at a level which exists in an area between two separate zones of learning. The first zone of learning sees the child working at a level they find easy, providing no challenge in their learning, where the third zone sees the child working at a level which is too difficult for them to complete with their current knowledge and understanding. 
The ZPD lies between these two zones and is a learning area which aims to maximise the learning development of the child. Instead of learning at a level which is either too hard or too difficult, and not learning new information or skills, a child working in their ZPD will engage with work at a level which is achievable but challenging for them and will push them to develop their knowledge and skills alongside support from their teacher. The ZPD will be different for every child in every classroom around the room, meaning applying this theory to teaching practice relies heavily on the professional judgement skills of the class teacher. 
If not directly applying Vygotsky’s ZPD to their teaching practice, the class teacher during the critical incident is at least using a teaching approach that works similarly to this theory. The class teacher explained to Pupil A the necessity to be working at ‘Phase 2’ level, rather than at a ‘Phase 1’ or ‘Phase 3’ level which they believed would be too easy or too difficult for Pupil A. This would mean that Pupil A would not have been working in their ZPD and would not be maximising development of their learning. However, as theorists like Bruner and other concurring practitioners may argue, the teacher’s assessment of Pupil A’s ZPD level may have been inaccurate and their decision to restrict Pupil A to work at ‘Phase 2’ rather than the ‘Phase 3’ level they wanted to work at, could in fact hinder their development, purely due to a misassessment of Pupil A’s learning progress. 
It is also important to consider the impact that educational reform in Wales and the new Welsh curriculum could have had on the critical incident and see how those recommendations are being carried out practically in Wales. 
As outlined in his independent review of the Welsh Curriculum, Professor Graham Donaldson (2015d) demonstrated his appreciation for this necessity  challenges of assessment in education, saying “Teacher assessment has the potential to have high validity because it can cover the full breadth of the intended learning… However, that validity is highly dependent on the teacher’s capacity to design assessments”18. Here Donaldson is accepting the issues in teacher assessment, an issue which theorists such as Bruner would argue can have negative effect on a child’s progression in and love for education. 
While Donaldson does accept this potential flaw in teaching assessment, a flaw which becomes more glaring when discussing AFL which relies heavily on the teachers assessing skills, he does acknowledge the positives of AFL noting that “
An assessment for learning approach provides practitioners with insight into the effectiveness of learning and involves providing regular and meaningful feedback… to meet the needs of individuals. It also helps learners raise standards and nurture ambition”19 (Donaldson, 2015e)
What Donaldson discusses here encapsulates the positives effects from AFL can have in the class and in a child’s education. While Bruner’s constructivist approach argues that taking away control of learning is detrimental to the development of a child, Donaldson argues that AFL can actually improve their development through a harmonious feedback cycle between student and pupil, with the two working together to progress the learner in their educational development, and ultimately nurture an ambitious and capable learner. 

REFLECTION / EVALUATION & NEXT STEPS
Having researched the ideas of different educational theorists and teaching methods, I have considered how these concepts could impact on my teaching and how I would respond to a similar critical incident in the classroom. In doing so I have sought to ensure that my reflections remain objective and studious as suggested by Stephen Brookfield, as “misconceptions will be maintained if they remain unchallenged in any meaningful way” (Cornish, L. & Jenkins, K. p162) and so having researched and considered that views of others on this critical incident ,I have concluded that I agree with the teaching steps taken by the class teacher and, should I be faced with a similar situation in my practice, I would work along the same path. 
While I do agree with Bruner that an important part of the role of the teacher is to encourage your learners, as encouragement and promotion of positive feelings around education will endear your children to learning and foster their love to learn, I do feel that the right steps were taken during the critical incident. Allowing Pupil A to continue with work above their level would ultimately have proven to detrimental to the student, as they would have been working beyond their current level of knowledge. It is important to consider the wishes of the learner, and encourage them to take responsibility and ownership of their learning, but if they are engaging with works which is beyond their current understanding, you risk them becoming disengaged with the topic, frustrated with work and falling out of love with learning as they struggle to understand the work. 
By applying an AFL approach, that risk is minimised as the teacher steers them onto a learning path which they feel is appropriate for each student. The teacher is a qualified and educated professional in their field and is able to make important professional decisions based on their educational and professional experiences and as such should be trusted to help their students on their education journey. This was successful done during the critical incident with AFL used to help find the Pupil A’s ZPD at that moment.
The use of AFL can be an extremely powerful tool for a teacher who is trying to find a student’s ZPD because both these methods and theories can work together in unison to provide positive results for the students educational needs. Being able to know a child’s ZPD is a collaborative process between teacher and child and requires input from both from parties over a sustained period to be able to find it, and finally when a child’s ZPD has been found they will have “achieved a degree of independence and ownership of their learning which renders further assistance unnecessary.”21 (Gray + MacBlain, 2015d, p.129).
The feelings of satisfaction a child can feel in their education when they are given ownership of it, as described by Bruner, I believe can also be found when a child is able to work in their ZPD. When a child is working in their ZPD they are working at a level which best progresses the development of their knowledge and allows them to flourish in their education, that progression can allow the child to feel accomplished in their work as they succeed in completing tasks which are accessible and achievable for them, but also provides a level of challenge that will continue to progress their educational development. By helping a child to find their ZPD, a teacher can do exactly as Bruner suggests and will provide them with the opportunity to experience inner satisfaction in their education. 
For the next learning steps of Pupil A, I would encourage the Class Teacher to continue down the learning development pathway that they have already established with Pupil A. The utilisation of AFL to progress Pupil A in their learning and help them to work in their ZPD is benefiting the development of the student and providing them with a clear progression plan in their learning. Providing that the Class Teacher makes an AFL judgement on Pupil A’s confidence to test themselves at a higher difficulty beyond their current ZPD then I suggest that on occasion, they could indulge Pupil A and allow them to work at a higher level as this could be a positive step and could push Pupil A to develop quicker and further, however, it is important that decision is not made the detriment to Pupil A’s current enthusiasm for learning which could happen should Pupil A become disengaged in work they are struggling to access.
“Learning should be a pleasurable activity pursued for its own sake and not simply as a means to passing a test or gaining a qualification” (Donaldson, 2015f)22 and this critical incident shows that Pupil A is currently viewing their education as a pleasurable time, the current learning steps being taken by the Class Teacher have promoted this opinion in Pupil A and it is an opinion which I believe should be nurtured and cherished. 
I will take away from this case study and will look to implement in my own professional practise the idea as Donaldson describes, to promote to my children the pleasure in learning. I believe that this is best done as shown in the critical incident, by helping the child to work in their ZPD, a zone which promotes growth and development in their education, and simultaneously, a love for their education. 

CONCLUSION 
This analysis of a critical incident has provided me with the opportunity to critically evaluate and research teaching methods and theories through the perspective of a real, unfiltered teaching scenario. The use of the case study method in this analysis proved to be a valuable choice, as I found that being able to experience and study a genuine classroom context which was used as the basis of further research and analysis to be beneficial to my understanding of teaching practise. 
The case study provided the opportunity to gain first-hand experience of the classroom environment but also allows for objectivity in research, by removing the researcher from the environment they have been studying. While the classroom experience can impart a subconscious bias, the case study allows the researcher to remove themselves from that situation, instead research of the critical incident is carried out in a reflective and critical manner, where conclusions and assessments are based on an analytical examination of the critical incident. 
Ultimately, the case study draws together experiences informed in a real context and a reflective analysis of events which establishes a reasoned and substantiated argument. This is a methodology that can prove invaluable for a teaching practitioner who is looking to carry out research in the field. The Welsh Government’s teaching standards (2018) describe that “the teacher consistently extends knowledge, skills and understanding and can show how reflection… informs professional learning to progressively develop pedagogy”23 and it is through methods such as case study’s of a critical incident that teachers meet that teaching standard, by reflecting critically on teaching practice to inform their professional judgements on pedagogy and the best next learning steps for their learners. 
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OBSERVATION / FIELD NOTES 1
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
· 28/09/2020 
· 09:00-09:45
· Year 2


	Lesson details:

Literacy, Languages and Communication 
Handwriting and Phonics 
Indoor Setting 
Whole Class and Group Work 


	Classroom culture:

The whole year group worked together to develop their handwriting and phonetic skills. The lesson took place towards the beginning of the school year, with the students happy and familiar in each other’s company from previous school years and were happy with their work and their ability to complete it. 

The children had an enthusiastic approach to learning, with many students appearing to be very engaged in the work, with work often being completed quickly and correctly. 


	Objectives:

The children worked with the teacher to work on a specific element of their handwriting skills, in this instance, working on writing the letter ‘e’. Children worked independently in their handwriting books on the floor or in small groups on a table with help of an LSA. Children were happy with their ability to write the letter ‘e’, with some writing 4 or 5 lines of the letter in their books. 


	Direction: 

The lesson was led by the teacher to help the children achieve the objective of the lessons. The lesson demonstrated what the children needed to do at the begining of the session, writing several examples of the letter ‘e’ on the whiteboard in front of the class before asking the children to work independently to complete the work. The teacher remained at the front of the class during the remainder of the lesson to demonstrate how to write the letter ‘e’ for any children that were struggling during the lesson. 

Collaborative work was also encouraged with the children, despite each child writing independently in their own workbook, the child were allowed to cooperate and work together to make sure that the work was begin completed correctly. 


	Access and challenge:

Children were asked by the teachers to sit on the floor looking at the front of the class and were led by example by the teacher to complete the work. The class teacher repeatedly asked students to show her how to write the letter ‘e’, meaning that the children needed to demonstrate engagement with the task for the teacher. Students delighted in informing the teacher that this task was “easy” and all seemed to access the lesson competently. Perhaps the children could have been challenged more by the task, however, as a warmup exercise first thing on a Monday morning, the ease at which the students handled the task is understandable.


	Assessment:

The children began the lesson by using a whiteboard with a dotted line alphabet to practise their entire writing skills as warm up for the class, all children looked to have at least a solid grasp on their handwriting skills, the children completed the task at various speeds but none sought assistance from teaching staff. The teacher then collected in the whiteboards and asked the children to use their handwriting books to specifically practise writing the letter ‘e’ under her guidance. 

Much like the warmup exercise with the whiteboards, the majority of children carried out this task with ease, with several writing 3-5 lines of the letter ‘e’. When children did struggle with their writing, the teacher would demonstrate the technique on the board and ask the child to show her how their efforts, emphasizing the writing technique for them as they wrote.

Once the handwriting task was completed, the children split into different groups to work on phonetics, working on words such as ‘She’ and ‘We’, the lesson built upon the knowledge learnt in the writing of the letter ‘e’ and applied to use in other areas of the curriculum. 



	Specifics / Critical Incidents
	
The researcher observed Pupil A quietly completing a task set by the class teacher, to practice writing the letter ‘e’ in their handwriting book. After a few minutes of writing Pupil A looked up from her work, delighted with what she had completed and repeatedly told the LSA working with other pupils at her table that she had completed “5 lines” of her work. The LSA didn’t respond to Pupil A’s calls and so she sought the attention of the class teacher, once again gleefully calling across the room to the class teacher that she had completed “5 lines” of her work. At the same time, a teacher from a different class entered the classroom to borrow a piece of equipment, walking past Pupil A in the process. Pupil A immediately sought the new teacher’s attention as well, waving her handwriting book and telling her that she had completed “5 lines” of her work. 











CRITICAL INCIDENT IDENTIFICATION RECORD 1

	Details relevant to the Research context. 

Date/time.
Age/Stage of group.
People involved.
Contextual information from field notes.

	
Date: 28/09/2020 
Time: 09:00-09:45
Year Group: Year 2

AOLE: Literacy, Languages and Communication 

The whole year group worked together to develop their handwriting and phonetic skills. The lesson took place towards the beginning of the school year, with the students happy and familiar in each other’s company from previous school years and were happy with their work and their ability to complete it. 

The children had an enthusiastic approach to learning, with many students appearing to be very engaged in the work, with work often being completed quickly and correctly. 


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occured to you as a result, looking towards your research.

	

Critical Incident: 

The researcher observed Pupil A quietly completing a task set by the class teacher, to practice writing the letter ‘e’ in their handwriting book. After a few minutes of writing Pupil A looked up from her work, delighted with what she had completed and repeatedly told the LSA working with other pupils at her table that she had completed “5 lines” of her work. The LSA didn’t respond to Pupil A’s calls and so she sought the attention of the class teacher, once again gleefully calling across the room to the class teacher that she had completed “5 lines” of her work. At the same time, a teacher from a different class entered the classroom to borrow a piece of equipment, walking past Pupil A in the process. Pupil A immediately sought the new teachers attention as well, waving her handwriting book and telling her that she had completed “5 lines” of her work.


Pedagogy and Practice areas to research:

· Student/Teacher Engagement 
· How do you develop a love of learning as displayed by Pupil A 
· Assessment for Learning – Was the task too easy for Pupil A?
· LLC Curriculum Framework 







OBSERVATION / FIELD NOTES 2
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

· 28/09/2020
· 09:50 – 10:45
· Year 2 


	Lesson details:

Numeracy Work in an indoor setting.
The Year group was split in half into mixed ability groups, with the other half of the class working with an LSA in an outdoor environment.  


	Classroom culture:

The classroom was a very engaged, collaborative, and enthusiastic environment for the learners. The space was open for the students to utilize in a variety of ways with different tasks set up around the room for the pupils. 

The students were allowed the opportunity to take part in a variety of numeracy-based tasks and games, such as ‘Snakes + Ladders’, ‘Pairs’, ‘Snap’, ‘iPad Games’, ‘Laptop Games’ and ‘Block building’. The children all engaged with their task and were able to rotate between stations and share work with no trouble, they were all well adept with teamwork and cooperation. 


	Objectives:

The main of objective of this lesson was to work with the children on their ability to count to 10. The class teacher would take a rotating group of 4 students for group work where they would use Conkers and Shells to find out different ways and combinations you can use to count up to the number 10. 

Whilst the class teacher worked one on one with the individual groups of 4 children, the remainder of the class were given the choice of a variety of numeracy based tasks and games like the ones listed above. Beyond just focusing on their ability to count to 10, the children were challenged to improve their numeracy through these games and tasks and were constantly working on this skills.

As well as improving their numeracy skills, the freedom of choice given by the teacher to the child for this lesson helped to improve their teamwork and gave them independence in their learning.


	Direction:

The lesson style had been set up in previous sessions with the student comfortable and confident in engaging with independent work on the various work stations set up around the classroom, including work on iPads and laptop which was a testiment to the quality and standard of digital literacy they had engaged in previous. The lesson often built on previous experiences of the students, with the ‘Snakes and Ladder’ game even being created by the students in a previous lesson. 

The group work element of the session with the class teacher also built upon previous experiences, with the children using the same conkers and shells that they had used in a lesson the previous work to continue developing their ability to count to the number 10.


	Access and challenge:

The ability for the children to engage with learning that their interested in and choice the methods for their learning in a blended Humanistic and Constructivist was stimulating and engaging for the students, with children particularly interested in engaging with the learning on the iPads and Laptops provided by the teacher. The variety of tasks and games available for the children to engage in during the lesson ensured that the lesson was one that was accessible to all students, and could provide appropriate challenges for student’s dependant on their level of learning. The emphasis placed on self-directed and peer learning also provide the children the opportunity to challenge each other during the lesson and take control over their education.





	Assessment:

It is possible to question how much the children are learning and challenging themselves when providing them with so much independent learning during the session, however, with the teacher taking them aside in groups of 4 for supervised learning, the students had the opportunity to demonstrate their learning to the teacher and allows the teacher the opportunity to evaluate their learning and assess the best way to continue their learning and development in future sessions. 





	Specifics / Critical Incidents:

The class teacher began the session by offering the students a variety of different numeracy based tasks and games to engage with during the independent learning part of the session, whilst the teacher working with a rotating group of 4 students who would work on counting to the number 10. The researcher observed Pupil X and Pupil Y working separately on different individual laptop stations during independent learning. Although they began the lesson work individually, Pupil X and Pupil Y soon decided to team up and work together on one laptop. They worked together on a numeracy based quiz and would question and challenge each other to develop their numeracy skills as the lesson went on.   








CRITICAL INCIDENT IDENTIFICATION RECORD 2

	Details relevant to the Research context. 

Date/time.
Age/Stage of group.
People involved.
Contextual information from field notes.

	
Date: 28/09/2020
Time: 09:50 – 10:45
Year Group: Year 2 

People Involved: Class Teacher + ½ of Year 2 Group 

AOLE: Mathematics and Numeracy 

Numeracy Work in an indoor setting. The Year group was split in half into mixed ability groups, with the other half of the class working with an LSA in an outdoor environment.   

The classroom was a very engaged, collaborative, and enthusiastic environment for the learners. The space was open for the students to utilize in a variety of ways with different tasks set up around the room for the pupils. 

The students were allowed the opportunity to take part in a variety of numeracy-based tasks and games, such as ‘Snakes + Ladders’, ‘Pairs’, ‘Snap’, ‘iPad Games’, ‘Laptop Games’ and ‘Block building’. The children all engaged with their task and were able to rotate between stations and share work with no trouble, they were all well adept with teamwork and cooperation. 


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occured to you as a result, looking towards your research.

	
Critical Incident: 

The class teacher began the session by offering the students a variety of different numeracy based tasks and games to engage with during the independent learning part of the session, whilst the teacher working with a rotating group of 4 students who would work on counting to the number 10. The researcher observed Pupil X and Pupil Y working separately on different individual laptop stations during independent learning. Although they began the lesson work individually, Pupil X and Pupil Y soon decided to team up and work together on one laptop. They worked together on a numeracy based quiz and would question and challenge each other to develop their numeracy skills as the lesson went on.   


Pedagogy and Practice to research:

· Independent Learning Environments 
· Group Working 
· Constructivism 
· Scaffolding 




OBSERVATION / FIELD NOTES 3
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
· 29/09/2020
· 09:30 – 10:00
· Year 2 


	Lesson details: 

Literacy, Languages and Communication
The lesson was an indoor phonics lesson, with a mixed ability group from the schools Year 2 classes. 
The lesson built on previous knowledge, developing the students’ knowledge of the phonics of single letters such as “H”, “X” and “Z”, before challenging students with the phonics of two letters, with the class focusing on “Qu”. 


	Classroom culture:

The children were all fully engaged in the session, with the competitive element introduced through the ‘Splats’ game set up by the teacher really piquing the interest of the students who were attentive to the lesson. 

Once the teacher had introduced the objective of the lesson to the students and split them into the groups for the game, the children were clearly well used to working as a team, encouraging each other in the learning and supporting the work of their peers. 


	Objectives:

The objective for this lesson was established at the beginning of the session, with the class teacher discussing the students the aim of developing their phonetics skills on a variety of letter including “V” “W” “X”, “Y” and “Z” and worked through the pronunciation of each letter with the group to make sure that they were familiar with the content and had remembered from previous lessons. From this point, setting them into 2 teams to work to get the correct answer in a game of “Splats” sought to challenge them to develop their skills with the phonetic pronunciation of the letters independent of teacher assistance.


	Direction: 

After introducing the lesson objective to the group, the class teacher set up a game of ‘Splats’ with the class. The teacher wrote 8 different letters on the whiteboard, identifying the sound of each letter with the class, before splitting the group into 2 teams for the game of ‘Splats’, where a member of each team would race to the whiteboard and splat the letter which matched the sound the teacher made. 

The enthusiasm with which the children engaging with the task displayed just how engaged with the activity they were, the competitive element of a contested game between 2 teams ensured that the children were focused on completing the work and wanted to beat the other teams, evidence by children cheering on their peers and celebrating correct answers. 




	Access and challenge:

The ease with which the children completed the challenge was clear by the 100% of correct answer that were given the children during the ‘Splats’ game. The game ensured that the children were engaged in the topic and were all able to display to the class teacher that they were able to complete the task she had given and therefore, once everyone had been given a go to play and answer the question, the class teacher quickly moved on.

The class teacher used the remaining in the lesson to introduce the new ide of the “Qu” double letter phonetic and this proved to be more of a challenge for the children, rather engage them in an energetic and competitive game, the teacher sat down with the children to discuss the idea and familiarise them with the “Qu” phonetic and gauged their progress in this year with probing questions such as asking them to name words they thought began with a “Qu”. 


	Assessment:

The children were all correct in successfully identifying which phonetic sound matched the letter that the class teacher pointed to on the whiteboard. Although some children were quicker in their decision making than others, all did get the answers correctly and demonstrated to the teacher that their knowledge on this topic was sound. Having established the children were competent and confidence in their existing phonetics knowledge, the teacher concluded the session by introducing two lettered phonetics with the example of “Qu”, asking the children how to correctly pronounce it and asking them if they knew any words which began with a “Qu”. Largely the children were comfortable with the pronunciation and knew several words which began with a “Qu”, although some did struggle meaning this is knowledge that will have to be further developed in future lessons.


	Specifics / Critical Incidents:

The researcher observed Pupil A congratulate a fellow teammate, Pupil B, on successfully identifying the correct sound and winning a point for their team during the game of ‘Splats’. Upon hearing this congratulations from Pupil A, the class teacher made a point to bring this action to the attention of the rest of the class, praising Pupil A for telling Pupil B “Well done” and then encouraging the rest of the class to follow Pupils A’s example and make the effort to complement each other on their good work.












CRITICAL INCIDENT IDENTIFICATION RECORD 3
	
	Details relevant to the Research context. 

Date/time.
Age/Stage of group.
People involved.
Contextual information from field notes.

	
Date: 29/09/2020
Time: 09:30-10:00
Year Group: Year 2 

People Involved: Class Teacher, LSA and Year 2 Class 

AOLE: Literacy, Languages and Communication

The lesson was an indoor phonics lesson, with a mixed ability group from the schools Year 2 classes. 
The lesson built on previous knowledge, developing the students’ knowledge of the phonics of single letters such as “H”, “X” and “Z”, before challenging students with the phonics of two letters, with the class focusing on “Qu”. 

The children were all fully engaged in the session, with the competitive element introduced through the ‘Splats’ game set up by the teacher really piquing the interest of the students who were attentive to the lesson. 

Once the teacher had introduced the objective of the lesson to the students and split them into the groups for the game, the children were clearly well used to working as a team, encouraging each other in the learning and supporting the work of their peers. 



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occured to you as a result, looking towards your research.

	
Critical Incident: 

The researcher observed Pupil A congratulate a fellow teammate, Pupil B, on successfully identifying the correct sound and winning a point for their team during the game of ‘Splats’. Upon hearing this congratulations from Pupil A, the class teacher made a point to bring this action to the attention of the rest of the class, praising Pupil A for telling Pupil B “Well done” and then encouraging the rest of the class to follow Pupils A’s example and make the effort to complement each other on their good work.


Pedagogy and Practice to research:

· 4 Purposes of Education + 6 AOLE’s
· Positive engagement 
· How the teacher has fostered a supportive environment in the classroom
· Importance of teamwork and collaboration in learning




OBSERVATION / FIELD NOTES 4
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

· 29/09/2020
· 10:00-11:00
· Year 2 


	Lesson details: 
Literacy, Languages and Communication
The lesson was an indoor phonics lesson, with a mixed ability group from the schools Year 2 classes. The lesson built on previous knowledge, developing the students’ knowledge of writing and poetry in grouped sessions with the teacher, as well as various challenges set up for independent learning which engaged children with phonetics, reading and writing. 


	Classroom culture:

The classroom was an engaged, collaborative, and enthusiastic environment for the learners. The space was open for the students to utilize in a variety of ways with different tasks set up around the room for the pupils, which the class teacher called “challenges” to the children.



	Objectives:

The primary objection of the lesson was for children develop their Autumn Poem, which they had begun in a previous lesson, and would do this with the assistance of the teacher who worked with a rotating group of 4 students taking part in a ‘one on one’ session with the teacher. 

For the students who weren’t involved with the one on one part of the lesson with the teacher, they were given the opportunity to engage in a series of “challenges” which had been set up around the room by the class teacher which would engage them in developing their literacy, languages and communication skills. These challenges included phonetics games on the computers, story writing and reading. The students were given the freedom to choose which challenges they took part in during the lesson and for how long, with many students taking part in several stations throughout the lesson.


	Direction:

With the class split into groups of independent learners and small groups working one on one with the class teacher, ground rules had to be established early on in the session so that the children were aware of how they would be taking part in learning throughout the lesson. Prior to splitting the children into their groups and beginning the lesson, the classroom teach sat the group down as a whole and explained what “challenges” were available for independent learners around the classroom, and what the children would be working on when they were working with the class teacher. 





	Access and challenge: 

The students were happily and actively participating with the challenges set up around the classroom. The level of challenge was emphasised by the class teacher who had to tell the some students to remain at this current phase of learning to ensure that they remained engaged with the work. With the teacher offering one and one learning with small groups of learners as well as independent learning, any child who was struggling with their work had the chance to work closely with the teacher and would be able to improve their skills with specific feedback.


	Assessment:

The children continued to work on Language, Literacy and Communications skills which had also been worked in a previous session during the day based around Handwriting and Phonetics, with the challenges for independent learning seeking the develop various LLC skills for the students. As well as developing skills, the lesson also developed on a specific piece of work with would combine a variety of the skills and knowledge that the children had learnt over the previous weeks in the form of their Autumn Poem, which engage children in creative writing and worked on combining and utilising different areas their LLC skills, which were being honed in the independent challenges.  


	Specifics / Critical Incidents:

During a lesson which focused on the Literacy, Languages and Communication AOLE I observed Pupil A and Pupil B engaging with phonetics work, using games which were available on the class computers. Pupil B noticed that Pupil A was engaging with work at a ‘Phase 3’ level, rather than working at the ‘Phase 2’ level. Having been told on several occasions during the lesson that they should be engaging with their work at a ‘Phase 2’ level, Pupil B notified the class teacher that Pupil A was working at the wrong level. 
The class teacher approached Pupil A and reiterated that they should be working on games at ‘Phase 2’, explaining that ‘Phase 1’ would be too easy for Pupil A but that ‘Phase 3’ is too difficult. The teacher presented the options of the different games which would challenge Pupil A at an appropriate level and allowed them the option of which one to engage with during the rest of their time at the computers.












CRITICAL INCIDENT IDENTIFICATION RECORD 4

	Details relevant to the Research context. 

Date/time.
Age/Stage of group.
People involved.
Contextual information from field notes.

	
Date: 29/09/2020
Time: 10:00-11:00
Year Group: Year 2 

People Involved: Class Teacher + ½ of Year 2 Group 

AOLE: Literacy, Languages and Communication

The lesson was an indoor phonics lesson, with a mixed ability group from the schools Year 2 classes. The lesson built on previous knowledge, developing the students’ knowledge of writing and poetry in grouped sessions with the teacher, as well as various challenges set up for independent learning which engaged children with phonetics, reading and writing. 

The classroom was an engaged, collaborative, and enthusiastic environment for the learners. The space was open for the students to utilize in a variety of ways with different tasks set up around the room for the pupils, which the class teacher called “challenges” to the children.




	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occured to you as a result, looking towards your research.

	

Critical Incident: 

During a lesson which focused on the Literacy, Languages and Communication AOLE I observed Pupil A and Pupil B engaging with phonetics work, using games which were available on the class computers. Pupil B noticed that Pupil A was engaging with work at a ‘Phase 3’ level, rather than working at the ‘Phase 2’ level. Having been told on several occasions during the lesson that they should be engaging with their work at a ‘Phase 2’ level, Pupil B notified the class teacher that Pupil A was working at the wrong level. 
The class teacher approached Pupil A and reiterated that they should be working on games at ‘Phase 2’, explaining that ‘Phase 1’ would be too easy for Pupil A but that ‘Phase 3’ is too difficult. The teacher presented the options of the different games which would challenge Pupil A at an appropriate level and allowed them the option of which one to engage with during the rest of their time at the computers.

Pedagogy and Practice to research:

· Constructivism 
· Assessment for Learning 
· Should the child be allowed to develop at their own pace if they so choose or does teacher assessment have more of an influence 
· What could be the effects of limiting pupil’s choice in their education
· Benefits of peer assessment as Pupil B was aware of Pupil A working above their level.
· How AFL and AOL are reflected in the Welsh Curriculum 
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