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To ensure all individuals are fully included, teachers, coaches and other practitioners need to “adopt proactive strategies and have open minds to think flexibily about how diversity can be celebrated, rather than seen as a restriction on access to gaining positive physical activity experiences” (Vickerman and DePauw, 2010: 153). 
 In light of this quote, critically discuss inclusive practice in PE and youth sport and how a positive approach to diversity can ensure ALL pupils are motivated to engage in purposeful physical activity for life.

There are many forms of learning needs which affect people of all abilities, this can lead to people having barriers especially when it comes to sport and physical abilities. Why should people be treated differently based on their ability?  Looking into learning needs there will be a focus mainly on children and what barriers they might have within participating in physical education and youth sport. Within this assignment I will be looking at 3 different learning needs which are Autism, visual impairment and the deaf. Each learning need will include a description, key facts, and strategies to overcome these barriers. From here a description into inclusion, step, spell and other aspects of these will be showed. This information will join to come to an overall conclusion which recognises all aspects which have been noticed.
To start I will be looking at my main chosen barrier which is autism. Autism was first recognised back in 1911 where Eugen Bleuler used the term for symptoms related to schizophrenia. In 1980 autism was categorized and separated from schizophrenia and neurosensory therapy was introduced. This is when researchers started to believe that antisocial behaviour is related to autism. 
Autism is described as an umbrella term and some issues that occur are communication and interaction within many ways. Children who have communication and interaction difficulties struggle to hold conversations or just in general involvement, whether this be with family and friends or even in schools during physical activity. Autism is usually noticed when a chid is between the age of 2-3 as this is where a child starts to develop. One issue that may occur if the parents are unaware of the situation is that the child may have major impairments in the future that can affect the child’s education learning and social life. 
Research shows that boys are 4 times more likely to be autistic than girls as 1 in 252 girls and 1 in 54 boys are being diagnosed with autism. Below is a chart of the prevalence of autism levels over the years.
Out of 1000 children research found that 
6.7% - 2000
6.6% – 2002 
8.0% – 2004 
9.0% – 2006
11.3% – 2008
This research is showing how common autism is becoming but what are the reasons for this? Are families noticing it more? 
So, what are the barriers of autism within physical education and youth sport? These include higher rates of obesity, poor social impairment, poor motor skills, sensory stimulation, depression, high stress levels as well as isolation. One of the key factors of obesity levels increasing is through sensory stimulation and social anxiety (Obrunsnikova & Cavalier, 2011). Poor motor skills such as hand and eye co-ordination, perceptual issues, and difficulties with balance can affect the child’s physical ability in activities (Menaer, Smith & Lanier, 2006).
Some of the benefits include improvements in behaviour, the attention span being improved, social behaviour, learning and their overall fitness increasing.
What strategies can be implemented to achieve success with inclusion of children in physical education and youth sport? Here are a few strategies, pedagogical strategies, social stories, good preparation of the environment, visual aids such as picture symbols and the adaption of the curriculum and teaching.
One tool that is used within autism is SPELL. The use of SPELL is to help autistic children have a better understanding and response by recognizing what each student required needs are.
S – Structure – an understanding of the environment to help overcome any difficulties that students with autism have. Having good visual communication will provide a good structure.
P – Positive – to help build self-confidence and self-esteem through working on the student’s strengths, interests and skill level.
E – Empathy – teachers or peers need to consider what might frighten or cause children with autism to become stressed. Therefore, they should also work out what motivates them to want to participate.
L – Low Arousal – students who have autism work better when under less anxiety, by having a calm approach will help with this. Recognising the lighting, smell, noise, space as well as body language means the teacher can adopt to a low arousal approach.
L – Links – to have good communication levels not only with the teacher but with other students in the class. Using visual aids, social stories, and keep up to date with the students interests to maintain participation.
Another learning need to notice is visual impairment. So, what is visual impairment? Visual impairment or as its sometimes-known vision impairment or vision loss means that a person has the decreased ability to see. It is also suggested that the decreased ability to see are not fixable from the usual methods of glasses or contact lenses. There are 2 points that can become a problem for children in physical activity that have visual impairment. Firstly, young people who suffer from visual impairment have unique motor needs from their lack of sight and their experiences in movement (Jan, Sykanda, & Groenveld, 1990; Pereira, 1990). Secondly, barriers that may occur during physical education may hinder how successful the child may be during any form of activity. The success of the children who have visual impairment when moving from basic movements to the more dynamic activities all depends on the teacher’s preparation, attitudes and how they deliver the activity (FolsomMeek, Nearing, Groteluschen, & Krampf, 1999; Hodge & Jansma, 1999; Sherrill, 1998). Children with visual impairments typically demonstrate delays in reaching developmental milestones (Sherrill, 1998).
There are many different types of visual impairment such as, short sighted, long sighted, central or peripheral vison loss, partial sight and finally blindness. 
The barriers linked to visual impairment within physical education and youth sport are parental overprotection, lack of opportunities and lack of confidence from the students. Firstly, parental overprotection (Sherrill, 1998) is one of the key reasons that children with visual impairment are less likely to participate in physical activities and physical education. Some parents feel that it is their job to make sure their child is safe and feel that participating might lead to bullying and therefore want to protect them. By doing this is it may affect their child’s interaction levels with their peers. Other parents try to protect their child as they feel because their child has visual impairments that they might not have the required motor skills to be able to perform the tasks required within the activity. Secondly, lack of opportunities come from the resources and physical activity programs that the schools provide for the students. One example of this is that children who are visually impaired within the early years of learning may not have the chance learn the basic fundamental motor skills such as climbing, jumping, skipping and basic object skills such as bouncing, throwing or catching, along with the lack of opportunity for the children to interact with the environment (Ferrell, 1984). If children do not have access to these in their early years, then it affects their participation within physical education later on in life. Thirdly, lack of confidence. This can occur from the above barrier of lack of opportunities. 35 students participated in an interview from a developmental sports camp and gave these reasons why the refrain from participation in physical activities: low skill levels and fear of ridicule, of losing the game for their team, or of hurting themselves or others (Stuart, 1998). 
There are many solutions to help remove these barriers and one of them is to change the teaching style from teacher directed (command style) to a student-centred approach (problem solving, cooperative learning and guided discovery) this will help to slow the pace of the lesson and give the students with visual impairments to be able to learn what is being asked of them (Pangrazi, 1995). Another solution is to partner students with visual impairments with one of their peers which could lead to them having a quicker understanding of the activity and a better overall performance (Barfield, Hannigan-Downs, & Lieberman, 1998; Houston-Wilson, Lieberman, Horton, & Kasser, 1997).
Visual impairment students still have the opportunity to participate in team sports, but adaptions need to be made, for example a ball with bells or brightly coloured objects to help them identify the object. Below is a list of some of the team sports that can be played within physical education.
· Ball play (balls with bells)
· Bean Bag toss at board with hole or at plastic bottles filled with sound making materials.
· Bumper Bowling
· Dancing
· Gymnastics
· Hoop play (roll, follow and pick up)
· Jump on trampoline
· Jumping Rope
· Parachute games
· Play catch with Velcro mitts
· Goalball
· Tumble on foam pit or on mat

Having a hearing impediment is usually recognised as being deaf. This is when a person has a low amount or hearing or no hearing at all. This can happen while growing up or it can be from birth. There are many ways in which people are able to have assistance with this. One having a signer and two having a hearing aid, this allows the individual to still be involved within an activity which is taking place (NHS, 2017). It has been stated that there are 3 types of hearing loss (Hearingnetonline) such as:
Conductive Loss – conductive loss is where words are very faint.
Sensorineural hearing loss – sensorineural loss is where a nerve has been damaged within the ear, this can also lead to difficulties in speech. Depending on how severe the case is will depend on whether the person would have balance issues too.
A mixed Loss – a mixed loss is a combination of conductive loss and sensorineural loss. 
The main barrier for people who are deaf is not being able to hear and can struggle to communicate, so this can be very difficult with sporting activities when rules are being explained, there is no real reason why they can’t participate in the activity. Having a signer or a leader being able to sign would be the best way to help to overcome this barrier. 
Strategies to overcome this could include, having more visual explanations for the individual, having a signer with them or even teaching the class certain sign language during the session so that the student does not fee left out. Trying to encourage full participation would stop the person from being singled out. As stated above there should be no reason for the people not to participate. 
There are a number of solutions that can help to overcome communication barriers with children who are deaf or hard of hearing, below is a list of a few of the main ones.
· Keeping eye contact with the individual
· Keeping instructions short and simple 
· Using resource cards with colourful images and explanations
· Ensuring appropriate planning 
· Ensuring the class are in the right position so everyone can see you and you can see everyone
· Lots of demonstrations 
· Learning Sign Language – UK Deaf Sport Survey found that 31% of people said their preferred method of communication was British Sign Language
The STEP framework was introduced to physical education to help and develop teaching and learning. Over the last 10 years STEP has been promoted and is being used in PE teaching resources to Sport Leader Programs. With STEP being a simple but very effective tool, it seems to be gaining in popularity. So, what is STEP?
Space -  Where the activity is happening?
The space can be modified to make it bigger or smaller or wider or narrower, it can also be modified to change the distance of how to score, longer or shorter.
Task -  What is happening?
Rule changes, different ways of passing, different ways of shooting, change of direction, or length of time are all modifications that can be applied to the activity.
Equipment -  What is being used?
Size of ball or target, amount of equipment, how the equipment is being used are all key factors to take in to consideration.
People -  Who is involved?
The number of people who are involved in the activity will then allow you to adapt by making teams bigger or smaller, or even working on their own or with a partner.
Governments worldwide has used the term inclusion to describe practices that include all people within a community regardless of their, ability, gender age etc. It allows all individuals whom may be classed as disadvantaged to take part and access the services which are available.  A key aspect is making sure that everyone can participate in something that they would like to do. It should allow all individuals to accommodate anyone with a disability regardless of their circumstance. 
The Inclusion Spectrum.
An active centred approach is used called the inclusion spectrum, which allows all people who have different abilities take part within games and physical activity. Inclusion can be achieved in many ways to include, changing he rules, using different facilities, changing the activity to suit as well as the use of different equipment. By doing this especially in schools it allows full participation while also teaching able children in new sports and to give an understanding of disabilities. It allows skill development for all and even improves groups within schools. 
Open activity – Open activity is where all students take part in the same activity with no changes at all.
Modified activity – Modified activity is allowing all students to take part in the same task but changing certain aspects of the rules, equipment and area so that all abilities are being supported.
Parallel activity – Parallel activity allows students of different abilities to work to only their ability and not expecting them to do something which is not suited to them. This is again allowing full participation and enjoyment as splitting the class based on personal ability so that each group can work at the level they are at.
Separate activity – Separate activity is another way in which full group participation can be achieved. Moving the focus of the lesson onto a different sport for example a sport specific to disabilities and then getting the non-disabled to join in, while this helps the less abled in the class it also allows learning to the able and even giving them a new challenge.
In conclusion it is clear that full participation is vital throughout sporting activities to not only provide for everyone but to offer an activity which everyone enjoys. Noticing that learning needs exist, leads to working together to help all who may be at a disadvantage. Not putting people into a category allows room for educating, improve friendships, leaning new skills and also giving a deeper understanding for individuals. All this working together is providing great success worldwide and also with input from schools, government and communities there is no reason why people with learning difficulties have to be singled out, they are able to join in and work to their ability. it provides a great deal of knowledge and if this continues to improve, it may possibly notice more ways in which all individuals can be included which will later lead to greater success.
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