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	Target 
	What I have done in this assignment....

	Target 1 
	To ensure that you engage with literature that is appropriate to the Welsh context.
	In addressing the target of engaging with literature appropriate to the Welsh context within the assignment titled "What are the underlying factors driving poor classroom behaviour among year six students, and what perceptions do they hold regarding effective behaviour management strategies, including both punitive measures and reward-based interventions, aimed at fostering positive classroom behaviour?", several steps have been taken to improve alignment with the Welsh context. Firstly, extensive literature review was conducted, focusing on scholarly works, research papers, and educational resources specifically related to classroom behaviour management within the Welsh educational system. This involved exploring publications from Welsh academic institutions, educational bodies such as Estyn, and relevant government policies and guidelines regarding behaviour management in Welsh schools.
Furthermore, efforts were made to incorporate Welsh-specific case studies, empirical studies, and educational frameworks that provide insights into the cultural, social, and linguistic factors influencing student behaviour in Wales. By drawing upon local research and expert opinions within the Welsh educational context, the assignment aims to offer a nuanced understanding of the unique challenges and perspectives related to classroom behaviour management among year six students in Welsh primary schools.
Moreover, the research methodology includes direct engagement with primary schools in Wales, ensuring that data collection, observations, and questionnaires are conducted within the local educational setting. This approach allows for gathering authentic insights into students' perceptions, experiences, and attitudes towards behaviour management strategies, including punitive measures and reward-based interventions, as implemented, and perceived within the Welsh classroom environment.
By integrating relevant Welsh literature, contextualising research within the Welsh educational landscape, and incorporating first-hand data from Welsh primary schools, the assignment endeavours to provide a comprehensive and culturally sensitive analysis of behaviour management factors and strategies pertinent to year six students in Wales.

	Target 2
	Plan the structure of your assignment carefully using the assessment guidance and suggested structure.

	The structure of the assignment has been carefully planned and aligned with the assessment guidance and suggested framework to ensure a cohesive and comprehensive presentation of the research topic. Beginning with a clear and informative introduction, the assignment sets the stage by outlining the significance of studying classroom behaviour among year six students and articulating the research objectives. The literature review section critically examines existing research and theories related to behaviour management strategies, incorporating relevant literature from Welsh academic sources to contextualise the discussion within the Welsh educational landscape. The methodology section details the research design, participant selection criteria, data collection methods, and analysis techniques, ensuring transparency and reliability in the research process. The findings and discussion sections present and interpret the research results, analyse their implications, and explore potential solutions or recommendations. Finally, the conclusion summarises the main findings, underscores their relevance, and highlights avenues for future research, thus demonstrating a structured and well-planned approach in addressing the research questions and objectives.

	Target 3
	When presenting, ensure that the slides are not there as a script for you and that they add value to your presentation.
	In working on the assignment regarding factors driving poor classroom behaviour among year six students and perceptions of behaviour management strategies, I have focused on ensuring that the content is structured logically and contributes meaningfully to the overall discussion. This involved organising the information cohesively, presenting key insights without script-like repetition, and emphasising value addition in each part of the assignment. Despite not being a presentation format, the approach reflects a clear and engaging narrative, aligning with academic writing standards while delivering insightful analysis and research findings effectively.



Introduction:
Concerns surrounding the long-term consequences of poor classroom behaviour for both students and teachers (Ford et al., 2012) have prompted numerous researchers to propose various techniques aimed at mitigating these behaviours in school settings (e.g., Abbott et al., 1998; Patterson, Reid, Jones, & Conger, 1975). Despite some effectiveness in reducing poor classroom behaviour through these interventions, research suggests that the inclination to exhibit such behaviour emerges during primary school (Offord et al, 1989; Waschbusch et al, 2004) and persists into adolescence (Loeber et al, 1983) and adulthood (Loeber, 1990). This study will focus on the perspectives of primary school children, particularly those in year six, as this has been recognized as a significant transitional period where poor classroom behaviour can manifest for various reasons (Coffey, A, 2013). In classrooms characterized by high levels of poor behaviour, where positive behaviour is not adequately recognized, engagement in such behaviour may be reinforced by peers, thereby perpetuating it. This perpetuation of poor behaviour can lead to reduced classroom engagement (Ford et al., 2012), strained teacher-student relationships (Buyse et al, 2008), and teacher burnout (Otero López et al, 2008). Additionally, learners' poor classroom behaviour represents a form of low-level disruption frequently encountered by teachers, negatively affecting children's cooperation and learning in the classroom (Esturgó-Deu et al, 2010; Kramer et al, 2012).
While studies have developed measures to assess teachers' perceptions of poor classroom behaviour and low-level disruption in the classroom, it remains unclear how the learners themselves perceive low-level disruptive behaviour in the classroom and the effectiveness of punishments and rewards (Kokkinos et al, 2004). The current study aims to address the underlying factors driving poor classroom behaviour among year six students and explore their perceptions regarding effective behaviour management strategies, including both punitive measures and reward-based interventions, aimed at fostering positive classroom behaviour (Kokkinos et al, 2004). This study seeks to move beyond relying solely on teachers' perspectives to inform interventions and instead incorporates the perspectives of learners themselves to better tailor strategies for mitigating poor classroom behaviour.
Literature review - 
Undesirable behaviour and low-level disruptive behaviours have been defined as a complex array of actions (Poulin et al, 2000), encompassing bullying behaviours such as tantrums, physical aggression, and non-compliance characterized by defiance towards authority (Douglas, 1988). In recent years, this definition has expanded to include verbal insults, hostile gestures, physical harm, intentions to harm and social exclusion (Warden et al, 2003). Furthermore, low-level disruptive behaviour is typically teacher-centred (Hall et al , 2007) and encompasses actions such as yelling, speaking loudly, interrupting, and diverting the teacher's attention, thereby disrupting the teaching process and impeding other students' learning (Swinson, 2010).
Previous studies have primarily focused on teachers' perceptions of student behaviours (Borg & Falzon, 1989; Stuart, 1994) and their assessments of the seriousness of school behaviour, often considering gender differences (Kokkinos et al., 2004). limited research has delved into learners' perceptions of the seriousness of behaviours, revealing disparities between learners' and teachers' viewpoints (Burgaz & Ekinci, 2007; Mitchell et al, 2010). Mitchell, Bradshaw, and Leaf (2010) noted differences in perceptions between teachers and year six learners, suggesting that teachers may be more attuned to classroom dynamics than learners.
Exploring learners' perceptions of disruptive classroom behaviours offers valuable insights into their beliefs and motivations for engaging in such behaviours. While various informants, including teachers and peers, have been utilized to assess behaviour (Veenstra et al., 2008), relying solely on external reports may overlook learners' own experiences. By neglecting learners' perspectives, researchers miss out on valuable insights into the underlying reasons behind their actions (Warden et al, 2003). Learners are often best positioned to identify their internal states, providing valuable insights that can enhance our understanding of classroom behaviour dynamics (Warden et al, 2003). Ignoring undesirable behaviour may lead to its reduction or cessation, depending on what reinforces the behaviour (Chaplain, 2016). If attention reinforces misbehaviour, withholding attention may diminish it. It could also escalate into more extreme behaviour if attention-seeking persists (Chaplain, 2016).Using the same reward repeatedly diminishes its effectiveness over time (Stafford et al., 2002). It is crucial to review and vary reinforcements periodically to maintain their impact and prevent habituation (Stafford et al., 2002).
Behavioural approaches (BA) operate under the fundamental principle that all behaviour, including undesirable behaviour, is learned through reinforcement and deterred by punishment (Chaplain, 2016). These approaches are commonly implemented in schools, where students receive rewards such as praise, tokens, or privileges for complying with behavioural expectations, or face sanctions, such as detention for misbehaviour (Chaplain, 2016). Negative reinforcement, often misconstrued as punishment, involves reinforcing behaviour by removing an aversive stimulus (Skinner, 1974). Difficulties in school may arise when students are inadvertently reinforced for undesirable behaviour, highlighting the importance of understanding reinforcement principles for effective behaviour management. The effectiveness of these approaches is often limited due to misunderstandings about their underlying principles (Hart, R, 2010). BA provides a scientific framework by relying on structured observation, environmental manipulation, and behaviour measurement (Chaplain, 2016: Wheldall et al, 1985). This approach typically involves examining three key aspects: the antecedents (events preceding a behaviour), the behaviour itself, and the consequences, from which hypotheses are formulated and tested (Chaplain, 2016).
This exploration also aligns with Bronfenbrenner's ecological model, which emphasizes the interaction between individuals and their environment in shaping behaviour (Bronfenbrenner, 1979). Bronfenbrenner's ecological model, proposed in 1979, conceptualizes human development as influenced by multiple environmental systems. At its core is the microsystem, encompassing immediate environments like family and school. These are interconnected through the mesosystem. Beyond lies the ecosystem, including indirect influences like parents' workplaces, while the microsystem represents broader cultural factors. The Chrono system accounts for temporal changes. This model highlights the dynamic interaction between individuals and their environments at various levels. (Bronfenbrenner, 1979). By considering how environmental factors operate within the classroom environment, we can better understand their impact on student behaviour and academic outcomes (Chaplain, 2016).
Classical conditioning represents a fundamental form of associative learning, where a stimulus triggers a response. Ivan Pavlov, renowned for his work with dogs, demonstrated this phenomenon by conditioning dogs to salivate at the sound of a bell, originally a neutral stimulus, by pairing it with food (Pickehain, 1999). This association between the bell and food illustrates contiguity, where two events closely linked in time become associated  (Pickehain, 1999). In classrooms, students similarly learn to respond to cues, through the use of language teachers can explicitly state desired behaviours, gradually replacing explicit commands with subtle cues or gestures (Leinhardt et al, 1987). Establishing routines and teaching students to associate cues with specific behaviours is crucial for classroom management, particularly for novice teachers (Synder, D.W, 1998).
Operant conditioning, another approach, posits that behaviours followed by reinforcement are likely to recur (Skinner, 1974). Skinner emphasized a functional definition of behaviour, focusing on its consequences rather than its appearance or cost (Skinner, 1961). Positive reinforcement, such as praise or rewards, is preferred over punishment for promoting desired behaviours (Burnett, 2001). The effectiveness of reinforcement depends on individual preferences, with some students responding better to verbal support, tangible rewards like stickers, or self-reinforcement through intrinsic enjoyment of tasks (Burnett, 2001).
Rewards and sanctions are commonly mentioned in school behaviour policies and government publications (DfE, 2012), loosely connected to behavioural approaches, although behaviourists distinguish between "reward" and "reinforcement" (Maag, 2001). While rewards like certificates or special activities signify accomplishments, reinforcement must lead to an increase in specific behaviour (Maag, 2001). It is suggested that praise effectiveness varies; general, non-targeted praise, while common, is ineffective in fostering a positive classroom environment (Burnett, 2002). Excessive or premature praise may hinder learning, fostering learned helplessness (Hyland, 2006). Immediate, enthusiastic praise with eye contact and specific behaviour specification proves most effective for social behaviour (Loveless, 1996; Burnett, 2002).
A reinforcement schedule is essential for planned management. It comprises two main elements: continuous and intermittent reinforcement. Continuous reinforcement occurs whenever the target behaviour is exhibited, while intermittent reinforcement occurs after some instances but not every time (Chaplain, 2016). While continuous reinforcement is commonly used to establish new behaviours, intermittent reinforcement is employed to maintain previously learned behaviours (Chaplain, 2016). After initial learning with continuous reinforcement, intermittent reinforcement strengthens learning further (Chaplain, 2016). The timing of reinforcement is crucial, as responses closely preceding the reinforce are strengthened the most (Donahoe & Dorsel, 1999). 
Explanation of Case study – 
Case study research is a qualitative method recognised for its ability to provide in-depth insights into specific cases within their real-life context, making it particularly valuable in educational research (Yazan, 2015). Case study research offers several strengths, including its ability to provide rich, detailed insights into complex phenomena (Yazan, 2015). It allows researchers to explore real-world situations comprehensively, capturing nuances and intricacies that may not be apparent through other research methods. Additionally, case studies can serve exploratory, evaluative, and explanatory purposes, providing flexibility in research design (Thomas, 2021).
Case study research also has limitations (Yin et al., 2014). Biases in data interpretation, challenges in generalising findings beyond the specific case studied, and the time-consuming nature of data collection and analysis are common concerns (Yin et al., 2014). Despite these limitations, the strengths of case study research often outweigh its weaknesses, particularly when exploring complex educational cases.
The decision to adopt a case study approach for this research stems from its suitability for exploring the intricate dynamics of poor classroom behaviour among year six students. The chosen research question requires a detailed examination of specific cases to uncover underlying causes and explore student perceptions in depth.
The case study will focus on 28 year six pupils within a classroom setting. Purposive sampling will be employed to select participants based on criteria relevant to the research focus, such as demographic diversity and behavioural characteristics. The decision to focus on year six students is driven by the opportunity to work closely with this cohort over several weeks, allowing for continuous observation and data collection. This approach enhances the reliability of the study's findings by providing a comprehensive understanding of the behaviours and perceptions of the target population.
In summary, the adoption of a case study approach offers a robust methodological framework for exploring the underlying factors driving poor classroom behaviour among year six students. By leveraging the strengths of case study research, such as its ability to provide rich, contextually embedded insights, this study aims to contribute to a deeper understanding of behaviour management in educational settings. Researchers must remain vigilant in addressing the limitations associated with case study research to ensure the validity and reliability of their findings.
Research methods – 
The research methodology employed in this study encompassed a multifaceted approach, integrating observation and questionnaires (Appendix 3 and 4). These methods were selected based on their appropriateness for exploring the underlying factors driving poor classroom behaviour among year six students and understanding their perceptions of effective behaviour management strategies, including punitive measures and reward-based interventions (Aksu, 2009). According to Aksu (2009), these methods are well-suited for investigating participant experiences, aligning with the study's focus.
Observation, as a research method, involves systematically observing and recording behaviours, interactions, or events in their natural settings (Clark, 2005). It is particularly valuable in understanding children's perspectives and behaviours across different contexts (Clark, 2005). The literature emphasises that observation provides direct and unfiltered data, capturing real-time behaviours and allowing researchers to study natural settings (Taherdoost, 2021). Observer bias, the challenge of remaining unobtrusive, and ethical considerations related to privacy and informed consent are limitations associated with this method (Michael & Samuel, 2012). Observer bias refers to the tendency of the researcher to interpret or distort observations based on their own beliefs, expectations, or prior knowledge. In observational research, this bias can influence how the researcher perceives and records behaviours, potentially leading to inaccuracies in data collection (Michael & Samuel, 2012). For example, if a researcher holds preconceived notions about certain behaviours, they may inadvertently focus more on those behaviours, leading to skewed observations  (Michael & Samuel, 2012).
Remaining unobtrusive in observational research can be challenging, particularly in educational settings where the presence of the researcher may alter natural behaviours  (Michael & Samuel, 2012). Students and teachers may behave differently when they are aware of being observed, leading to what is commonly referred to as the Hawthorne effect. This effect can compromise the validity of the observations, as they may not accurately reflect how individuals would behave under normal circumstances (Michael & Samuel, 2012).
Ethical considerations related to privacy and informed consent are crucial in observational research, especially when observing children in educational settings. Researchers must obtain informed consent from participants or their legal guardians before conducting observations, ensuring that they understand the purpose of the study and how their data will be used (Michael & Samuel, 2012). Additionally, researchers must respect the privacy of individuals and refrain from recording or reporting sensitive information without consent (Michael & Samuel, 2012). This includes maintaining confidentiality and anonymity when reporting findings to protect the identities of participants.
Addressing these limitations requires careful planning and ethical considerations throughout the research process. Researchers can minimise observer bias by using standardised observation protocols and training observers to remain objective. To mitigate the Hawthorne effect, researchers can employ strategies such as naturalistic observation or blending in with the environment to reduce the awareness of being observed. Ethical considerations should be central to the research design, ensuring that participants' rights are protected, and their consent is obtained before data collection begins. By addressing these limitations, researchers can enhance the trustworthiness and validity of their observational research findings.
Questionnaires serve as a structured tool for gathering both quantitative and qualitative data from participants in a research study. They offer several advantages, including cost-effectiveness, efficiency, and the ability to reach a large audience quickly (Cohen, Manion, & Morrison, 2018). By using standardised questionnaires, researchers can ensure consistency in data collection across participants, facilitating comparisons and analysis.
There are limitations associated with questionnaires that researchers need to consider. One such limitation is the potential for response biases, where participants may provide inaccurate or biased responses due to factors such as social desirability or misunderstanding of questions (Cohen, Manion, & Morrison, 2018). Additionally, ensuring high response rates can be challenging, especially if participants are not motivated to complete the questionnaire or if there are logistical barriers to participation (Cohen, Manion, & Morrison, 2018).
In the context of the research study, the questionnaire (Appendix 3) was carefully structured to cover key areas related to perceptions of effective behaviour management strategies, which were influenced by the observation method. The questionnaire was designed to align with the research objectives and efficiently collect relevant data (Cohen, Manion, & Morrison, 2018). It included a mix of closed-ended and open-ended questions to capture both quantitative and qualitative insights from participants.
To enhance the validity and reliability of the questionnaire responses, pilot testing was conducted. This involved administering the questionnaire to a small sample of participants to identify any ambiguities or issues with clarity and relevance of the items (Dikko, 2016). By refining the questionnaire based on feedback from pilot testing, researchers could ensure that the final instrument effectively captured the intended data and minimised potential biases in responses (Appendix 3).
Overall, while questionnaires offer a practical means of data collection, researchers must carefully consider their design, administration, and validation to mitigate potential limitations and ensure the quality of the data collected.
In summary the research methods chosen for this study were carefully selected based on their appropriateness for addressing the research questions. 
Ethical consideration – 
Ethical considerations are paramount in any research study involving human participants, especially when dealing with sensitive topics such as poor classroom behaviour and the perceptions that the learners hold regarding effective behaviour management strategies, including both punitive measures and reward-based interventions (BERA, 2018). The ethical framework governing this study adheres to guidelines set forth by the British Educational Research Association (BERA, 2018) and the UWTSD Research Ethics & Integrity Code of Practice (UWTSD, 2022), ensuring the protection of participants' rights and well-being.
Anonymity and confidentiality are crucial aspects of ethical research practice (BERA,2018). Participants in this study, were assured of anonymity, meaning their identities were protected and not disclosed in any reports or publications arising from the research. Confidentiality was maintained by securely storing all data, including questionnaire responses, and restricting access to authorised personnel only. These measures were outlined and agreed upon in the Ethics Form (see Appendix 1). 
Gaining assent from pupil participants was also applicable in this study since the primary participants are the learners themselves (BERA, 2018). According to the BERA (2018) guidelines and UWTSD Research Ethics & Integrity Code of Practice (2022), assent from minors, such as pupils who were to be taking part in this research is completely necessary for several reasons. 
Assent ensures that participants understand the research process, their role in it, and any potential risks or benefits involved. It upholds the principle of respect for individuals' autonomy and right to self-determination (BERA, 2018). Assent also allows minors to express their willingness to participate in the research voluntarily. It ensures that they are not coerced or pressured into involvement and that their rights and well-being is protected throughout the study (BERA, 2018). Assent also provides an opportunity for researchers to communicate with minors in a language appropriate to their age and maturity level, explaining the purpose of the study, its procedures, and any potential implications (BERA, 2018). This transparency helps build trust between researchers and participants and ensures that minors can make informed decisions about their participation.
In addition to participant assent BERA (2018) suggests that to be truly ethical within research parental consent was also a requirement. The ethical process involved obtaining informed assent from the pupils and consent their parents. In ensuring the ethical integrity of this research study, obtaining consent from the pupil's parent was paramount. 
To gain consent from the pupils' parents or guardians, a thorough process was undertaken, adhering to ethical guidelines and regulatory standards (BERA, 2018, UWTSD, 2022). A consent form (Appendix 2) was meticulously crafted, detailing all aspects of the research, including its purpose, procedures, potential risks, and benefits. This comprehensive document ensured that parents or guardians were fully informed about the nature of their child's participation in the study. Importantly, participants along with their parents were given many opportunities to ask questions, seek clarification, and express any concerns before providing written consent. This process upheld ethical principles of voluntary participation, informed consent, and respect for participants' autonomy and privacy (BERA, 2018, UWTSD, 2022).
Furthermore, participants were explicitly made aware of their right to withdraw from the study at any stage without facing any consequences or negative repercussions (BERA, 2018, UWTSD, 2022). This fundamental ethical principle was emphasised in the informed consent form (Appendix 2), which participants received before their involvement in the study. By highlighting the right to withdraw, the researcher aimed to reinforce the voluntary nature of participation and respect participants' decision-making autonomy. This approach also fostered trust between researchers and participants, creating a positive research environment based on mutual respect and ethical conduct (BERA, 2018, UWTSD, 2022).
The Ethics Form, included in the appendices (Appendix 1), provided detailed information about the ethical considerations, consent process, data handling procedures, and measures taken to ensure anonymity and confidentiality. Adhering to these ethical guidelines was fundamental to maintaining the trust and integrity of the research process while safeguarding the rights and well-being of all involved participants (BERA, 2018, UWTSD, 2022). By following ethical protocols and procedures, the researcher was able to uphold the highest standards of ethical conduct, ensuring the validity, reliability, and ethical integrity of the study's findings.
Data presentation - 
To analyse the data collected from this research study, the key themes, and ideologies evident in the children's responses to the questionnaire and the observations conducted during the study will be examined. This comprehensive approach aims to provide a nuanced understanding of the factors influencing poor classroom behaviour and the perceptions of effective behaviour management strategies. Utilising thematic analysis, as outlined by Freeman and Sullivan (2019) and Neuendorf (2018), allows for the identification and exploration of recurring patterns, ideas, and meanings within the data.
Thematic analysis involves systematically coding and categorising data to identify prominent themes and patterns (Freeman & Sullivan, 2019). This method offers several benefits for this research study. Firstly, it provides a flexible framework for analysing qualitative data, allowing for the exploration of diverse perspectives and emergent themes (Freeman & Sullivan, 2019). Additionally, thematic analysis facilitates the generation of new insights directly from the data, contributing to a deeper understanding of the research topic (Freeman & Sullivan, 2019). It is essential to acknowledge the limitations of thematic analysis, including the potential for subjectivity in interpretation and the challenge of determining theme relevance (Freeman & Sullivan, 2019; Neuendorf, 2018).
The researcher entered this study with preconceived ideas about the expected data outcomes. Certain responses from the children regarding punitive and reward-based interventions based on existing literature and theoretical frameworks were anticipated. Acknowledging these preconceptions is crucial for maintaining reflexivity and ensuring transparency in the research process (Braun & Clarke, 2006). By actively reflecting on the assumptions and remaining open to unexpected findings, any bias can be mitigated enhancing the validity and credibility of the study. 
Analysis of results -  
Behaviour management in schools is a crucial aspect of creating a positive learning environment (Dörnyei & Muir, 2019). Understanding students' perspectives on good behaviour, punishments, rewards, and classroom environment is essential for effective classroom management (Franklin & Harrington, 2019). This research explores students' views on these topics through a series of questions.
Participants' responses revealed a consensus on the meaning of good behaviour, emphasising traits such as respect, responsibility, and appropriate conduct. These definitions provide insights into students' expectations and perceptions of classroom norms, highlighting the importance of fostering a respectful and supportive environment. This aligns with literature emphasising clear behavioural expectations and the role of respect in classroom management (Porter, 2020). During the observation schedule (Appendix, 4), the class teacher consistently reinforced the behaviours identified by participants as indicative of good behaviour. For instance, when students displayed respectful behaviour by listening attentively, waiting for their turn to speak, or helping classmates, the teacher acknowledged and praised their actions. This reinforcement served as a reminder to students of the behavioural expectations outlined in the classroom. By consistently modelling and reinforcing positive behaviours, the teacher created a supportive environment where respect, responsibility, and appropriate conduct were valued and encouraged. These observations reaffirmed the importance of fostering a classroom culture that aligns with students' expectations and perceptions of good behaviour. (Porter, 2020).
Examples of poor behaviour provided by participants, such as shouting or disrespecting teachers, underscore the challenges teachers face in managing disruptive behaviour. Such behaviours can disrupt the learning environment and hinder academic progress (Darling-Hammond & Cook-Harvey, 2018). This resonates with literature discussing the complexities of maintaining a positive classroom atmosphere amidst disruptive behaviours (Dörnyei & Muir, 2019). During observation (Appendix, 4), instances of disruptive behaviour, such as shouting and disrespect towards the teacher could be seen. These behaviours posed challenges to maintaining a positive classroom atmosphere and disrupted the learning environment (Darling-Hammond & Cook-Harvey, 2018; Dörnyei & Muir, 2019). In response to disruptive behaviour, the teacher employed a calm and assertive approach, addressing the issue promptly while maintaining respect for the student involved. By setting clear expectations and consequences for behaviour, the teacher established boundaries and maintained order in the classroom (Warden et al, 2003). These observations underscored the complexities of managing disruptive behaviour while highlighting the importance of proactive strategies in maintaining a positive learning environment.
Participants expressed varied opinions on the effectiveness of punishments and rewards in improving behaviour. While some viewed punishments as necessary deterrents, others highlighted their potential to exacerbate negative emotions. Similarly, opinions on rewards ranged from motivating too indifferent. These responses reflect the diverse preferences and experiences of students in responding to behavioural incentives. Literature on behaviour modification and reinforcement theory provides context for understanding the complexities of disciplinary approaches and their impact on student behaviour (Skinner's, 1953). Participants' varied opinions on the effectiveness of punishments and rewards in improving behaviour were reflected in the classroom observations. Some students responded positively to the implementation of rewards, such as dojo points, as a motivational tool for good behaviour, demonstrating increased engagement and participation in class activities. Conversely, others appeared indifferent to the rewards or expressed concerns about their efficacy in promoting lasting behaviour change. These observations mirrored the diverse preferences and experiences of students regarding behavioural incentives (Skinner's, 1953). 
Suggested teaching strategies included providing extra work and creating a “calm down” areas, were highlighted in the participants' responses, indicating their recognition of proactive approaches and supportive environments in managing behaviour effectively (McLean, 2021). During classroom observations, it was evident that there was no designated calm-down area available for students. Instead, some students exhibited signs of disengagement or distress by leaving the classroom or refusing to enter due to feelings of dysregulation. This underscored the importance of implementing supportive measures, such as creating designated spaces for students to regulate their emotions and seek support when needed (McLean, 2021). 
Participants' views on student involvement in rule setting varied, indicating considerations of accountability and decision-making authority within the classroom. While some participants emphasised the benefits of student input, others expressed concerns about potential challenges. Interestingly, during classroom observations, it was evident that the class had established a classroom contract collaboratively between the teacher and students to identify and agree upon classroom rules. This practice reflected a balanced approach to incorporating student autonomy while maintaining clear guidelines for maintaining order and promoting mutual respect (Kleine Staarman, J, 2009). By involving students in rule-setting processes, educators can empower students to take ownership of their behaviour while fostering a sense of accountability and responsibility (Kleine Staarman, J, 2009 ; McLean, 2021).
Students' perspectives on behaviour management offer valuable insights for educators in developing effective strategies for promoting positive behaviour and creating a respectful learning environment. By considering students' experiences and preferences, educators can tailor interventions to meet the diverse needs of their students, fostering a culture of mutual respect and engagement in the classroom. 
Conclusion and recommendations - 
In response to the research findings, I have introduced several interventions aimed at promoting positive behaviour and fostering a supportive classroom environment. Based on the children's feedback, which identified more free time and extra play as positive incentives for good behaviour, I have implemented these activities as reward-based interventions. The rationale behind this decision is grounded in research emphasising the benefits of play in enhancing student well-being and academic performance (Sahlberg & Doyle, 2019). By incorporating additional free time and play opportunities, I aim to reinforce desired behaviours and create a more enjoyable learning experience for the students.
Furthermore, recognising the importance of providing students with strategies to manage their emotions effectively, I have established a "Calm Corner" in the classroom. This dedicated space serves as a haven where students can retreat to when feeling overwhelmed, anxious, or angry. Drawing from Thompson's (2021) research on the impact of calm-down corners, this intervention aims to equip students with the tools and resources needed to regulate their emotions and maintain a positive mind-set, enhancing their ability to engage productively in learning activities.
In addition to these interventions, I have introduced the "Give Me Five" method as a classroom management strategy, drawing inspiration from Wang's (2018) work on effective behaviour management techniques. This method involves using clear verbal cues and hand signals to regain students' attention and redirect disruptive behaviour. By providing a structured approach to managing classroom behaviour, the "Give Me Five" method aligns with the children's ideologies of what constitutes effective behaviour management strategies and is supported by extensive research in the field (Wang, 2018).
Looking ahead, I plan to further develop these interventions by incorporating feedback from students, parents, and colleagues. This collaborative approach will ensure that the interventions are responsive to the diverse needs of the classroom community and remain aligned with the overarching goal of promoting positive behaviour and academic success. Additionally, I will continue to monitor and evaluate the effectiveness of these interventions through ongoing observation and reflection, adjusting as necessary to optimise outcomes for all students.
Reflecting on the research process, it is essential to recognise the strengths and reliability of this study, despite the areas for potential improvement. The mixed-methods approach employed in this research, combining both questionnaires with direct classroom observations, provided a multifaceted understanding of behaviour management strategies from various perspectives. This methodological triangulation enhanced the credibility and trustworthiness of the findings by corroborating insights obtained through different data sources (Thompson, 2021).
Additionally, the thematic analysis conducted on the collected data followed established guidelines and frameworks outlined in the literature, such as those proposed by Freeman and Sullivan (2019) and Neuendorf (2018). This adherence to recognised methodologies ensured rigour and consistency in the analysis process, contributing to the reliability of the study's findings (Sahlberg & Doyle, 2019).
Furthermore, the sample size and participant selection process were carefully considered to ensure representation and diversity within the study population. By purposively selecting participants based on specific criteria and obtaining consent from both students and their parents, the study minimised selection bias and ensured ethical integrity throughout the research process (Allen et al., 2021).
Moreover, the intervention implemented based on the research findings was grounded in empirical evidence and aligned with participants' identified needs and preferences. By incorporating elements such as free time and a calm corner, as suggested by the students themselves, and integrating established strategies like the "Give Me Five" method (Wang, 2018), the intervention demonstrated a thoughtful and evidence-based approach to addressing classroom behaviour challenges.
Overall, while there are opportunities for improvement in future research endeavours, this study provides valuable insights into effective behaviour management strategies in educational settings. By leveraging a mixed-methods approach, adhering to rigorous analytical methods, and implementing evidence-based interventions, this study contributes to the ongoing discourse on promoting positive learning environments. 
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Appendix 2 Information form and parental Consent form - 
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Appendix 3 Questionnaire –
Year Six Pupil Questionnaire on Classroom Behaviour and Management Strategies.

1. Understanding Classroom Behaviour:
   a. What do you think "good behaviour" means in a classroom?
   b. Can you describe a situation when you or someone else showed poor behaviour in class?
3. Perception of Punitive Measures:
   a. Do you think punishments like detention or loss of privileges like play time or football are effective in improving behaviour? Why or why not?
   b. How do you feel when you receive a punishment for misbehaving in class?
   
4. Perception of Reward-Based Interventions:
   a. What kinds of rewards do you think are motivating to behave well in class?
   b. Have you experienced any reward-based systems for good behaviour in your classroom? How did it make you feel?
5. Teacher's Role in Behaviour Management:
   a. What do you think teachers can do to help students behave better in class?
   b. Do you prefer when teachers use rewards or punishments to manage behaviour? Why?
6. Peer Influence on Behaviour:
   a. How does the behaviour of your classmates affect your own behaviour in class?
   b. Do you think students should have a role in deciding class rules and consequences for misbehaviour? Why or why not?
7. Suggestions for Improvement:
   a. What ideas do you have to make our classroom a more positive and respectful environment. Is there anything else you would like to share about behaviour management in class? 
8. What do you think would be a good reward that would motivate you and your classmates to behave well in class? Please explain why you think this reward would be effective.


Appendix 4 Observation schedule – 
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il Student Number: 2305401
8 Programme of Study: PGCE primary
9 | Director of Studies/Supervisor: Catherine Morgan

SECTION B: Approval for Research Activity

Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate

approval process for different levels of research by different
categories of individual
Date

If Yes, please indicate source of
approval (and date where known):
Approval in principle must be | |nstitute Research Committee
obtained from the relevant source Other (wiite In)

rior to seeking ethical approval
P il (i Ishmael Lewis

Research Degrees Committee |

SECTION C: Internal and External Ethical Guidance Materials

Please list the core ethical guidance documents that have been referred to during the completion of
this form (including any discipline-specific codes of research ethics, location-specific codes of
research ethics, and also any specific ethical guidance relating to the proposed methodology).

add rows to this table if needed.

Please tick to confirm that your research proposal adheres to these codes and guidelines. You ?

UWTSD Research Ethics & Integrity Code of Practice

UWTSD Research Data Management Policy [m]

[List any other relevant documents here] (e

SECTION D: External Collaborative Research Activity

If there are external collaborators then you should gain consent from the contact persons to share their
personal data with the university. If there are no external collaborators then leave this section blank and
continue to section E.

1 Institution
2 | Contact person name
3 Contact person e-mail address
4 Is your research externally funded? YES [m] NO [m]
5 Are you in receipt of a KESS scholarship? YES [m] NO a
6 Are you specifically employed to Voluntary YES o NO o
7 undertake this research in either a Emploved
paid or voluntary capacity? mpioye YES O NO 0
8 Is the research being undertaken If YES then the
within an existing UWTSD Athrofa permission question YES o NO o
Professional Learning Partnership below does not need
(APLP)? to be answered.
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Has permission to undertake the (If YES attacl

research has been provided by the If NO the ap YES NO

partner organisat cannot continue

Where research activity is carried out in collaboration with an external organisation

10

Does this organisation have its own ethics approval system? YES O NO (m]

If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this
may be a copy of an email if appropriate).

SECTION E: Details of Research Activity

What are the underlying factors driving poor classroom behaviour among
year six students, and what perceptions do they hold regarding effective
Indicative title: behaviour management strategies, including both punitive measures and
reward-based interventions, aimed at fostering positive classroom
behaviour?

Proposed start date: 13/03/24 Proposed end date: 07/05/24

Introduction to the Research (maximum 300 words per section)

Ensure that you write for a Non-Specialist Audience when outlining your response to the
points below:

Purpose of Research Activity

Proposed Research Question

Aims of Research Activity

Objectives of Research Activity

Demonstrate, briefly, how Existing Research has informed the proposed activity and explain

What the research activity will add to the body of knowledge
How it addresses an area of importance.

Purpose of Research Activity

The purpose of the research activity is to investigate the underlying factors contributing to poor
classroom behaviour among year six students and to explore their perceptions regarding effective
behaviour management strategies. This includes examining both punitive measures and reward-
based interventions aimed at fostering positive classroom behaviour. The research aims to identify
the root causes of behavioural issues and gather insights into how different management
approaches are perceived and experienced by students in order to inform more effective classroom
behaviour management practices.

(this box should expand as you type)

Research Question
What are the underlying factors driving poor classroom behaviour among year six students, and

what perceptions do they hold regarding effective behaviour management strategies, including both
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punitive measures and reward-based interventions, aimed at fostering positive classroom
behaviour?

(this box should expand as you type)
Aims of Research Activity

1. Identify the underlying factors contributing to poor classroom behaviour among year six students.
2. Explore the perceptions of year six students regarding effective behaviour management
strategies, including punitive measures and reward-based interventions.

3. Examine the effectiveness of punitive measures and reward-based interventions in fostering
positive classroom behaviour among year six students.

4. Provide insights and recommendations for educators and policymakers to improve behaviour
management practices in year six classrooms.

(this box should expand as you type)
Objectives of Research Activity

1. To conduct a comprehensive literature review on the factors influencing classroom behaviour
among year six students.

2. To design and administer surveys or interviews to gather data on the perceptions and
experiences of year six students regarding behaviour management strategies.

3. To analyse the collected data to identify common themes and patterns related to classroom

behaviour and management strategies.

4. To evaluate the effectiveness of punitive measures and reward-based interventions in addressing
behaviour issues in year six classrooms.

5. To provide evidence-based recommendations for teachers and school administrators on
implementing more effective behaviour management practices for year six students.

6. To contribute to the existing body of knowledge on behaviour management in education,
particularly focusing on upper primary level students.

(this box should expand as you type)

Proposed methods (maximum 600 words)

Provide a brief summary of all the methods that may be used in the research activity, making it clear
what specific techniques may be used. If methods other than those listed in this section are deemed
appropriate later, additional ethical approval for those methods will be needed. You do not need to
justify the methods here, but should instead describe how you intend to collect the data necessary
for you to complete your project.

The proposed methods for this research activity include semi-structured interviews, observations,
and a questionnaire to collect data necessary for completing the project.

Semi-structured interviews will be conducted with year six students to explore their perceptions and
experiences regarding classroom behaviour and behaviour management strategies. A semi-
structured interview format allows for flexibility in questioning while ensuring key topics are covered.
Questions may include:
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- What factors do you think contribute to poor behaviour in the classroom?

- How do you feel about the behaviour management strategies used in your classroom?

- Can you describe a situation where a punitive measure or reward-based intervention was used?
How did it affect classroom behaviour?

- What do you think would be an effective way to improve behaviour in your classroom.

observations will be conducted to gather direct information on student behaviour and the
effectiveness of behaviour management strategies. Observations will focus on specific behaviours
such as disruptions, engagement levels, interactions with peers and teachers, response to
management strategies, etc. Observers will use standardized observation protocols to ensure
consistency and objectivity in data collection.

A questionnaire will be developed to gather quantitative data on students' perceptions and attitudes
towards behaviour management strategies. The questionnaire will include Likert scale questions to
measure agreement/disagreement with statements related to behaviour management. It may also
include open-ended questions to allow students to provide additional insights or comments.

Qualitative data from semi-structured interviews and observations will be analysed using thematic
analysis to identify common themes and patterns related to classroom behaviour and management
strategies. Quantitative data from the questionnaire will be analysed using statistical methods to
determine the prevalence of certain attitudes or perceptions among students. Informed consent will
be obtained from participants (students and possibly teachers) before conducting interviews or
observations.

- Confidentiality and anonymity of participants will be maintained throughout the research process.

- Any sensitive or personal information shared by participants will be handled with care and only
used for research purposes.

Overall, these methods will provide a comprehensive understanding of the factors influencing
classroom behaviour among year six students and their perceptions of behaviour management

strategies, leading to valuable insights for improving behaviour management practices in educational
settings.

(this box should expand as you type)

Location of research activity

Identify all locations where research activity will take place.

The research activity will be conducted at your placement school in the year six classroom. This
location provides direct access to the students and allows for first-hand observation of classroom
behaviour and interactions. Conducting the research within the school environment ensures that the
data collected reflects the actual experiences and perceptions of the students in their daily academic
setting. It also allows for better coordination with school staff and administration regarding ethical
considerations, participant consent, and overall research logistics.

(this box should expand as you type!

Research activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local ethical
considerations are complied with and that the relevant permissions are sought. Specify any local
guidelines (e.g. from local professional associations/learned societies/universities) that exist and
whether these involve any ethical stipulations beyond those usual in the UK (provide details of any
licenses or permissions required). Also specify whether there are any specific ethical issues raised
by the local context in which the research activity is taking place, for example, particular cultural
and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do
the research then please state this.

(this box should expand as you type)
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Use of documentation not in the public domain: Are any documents NOT
publicly available?

If Yes, please provide details here of how you will gain access to specific documentation that is not
in the public domain and that this is in accordance with the current data protection law of the
country in question and that of England and Wales.

1"
| (this box should expand as you type)

Does your research relate to one or more of the seven aims of the Well-being

of Future Generations (Wales) Act 20157 YES PIJ]O/
12 | A prosperous Wales a
13 | A resilient Wales [m] E
14 | A healthier Wales l'__? (m]
15 | A more equal Wales a E
16 | A Wales of cohesive communities a l;
17 | A Wales of vibrant culture and thriving Welsh language a ;
18 | A globally responsible Wales a D/
19 | If YES to any of the above, please give details:

The research activity is related to the aim of "A healthier Wales" under the Well-being of Future Generations
(Wales) Act 2015. By investigating the underlying factors driving poor classroom behaviour among year six
students and exploring effective behaviour management strategies, the research contributes to promoting a
healthier learning environment. Positive classroom behaviour is closely linked to students' emotional and
mental well-being, as well as their academic success. Implementing effective behaviour management
practices can create a more conducive and supportive environment for students, leading to improved overall
well-being and mental health outcomes. Thus, this research aligns with the goal of creating a healthier Wales
by addressing factors that impact the well-being of young learners within the educational system.

(this box should expand as you type)

SECTION F: Scope of Research Activity

YES
Will the research activity include:

Use of a questionnaire or similar research instrument?

Use of interviews?

Use of focus groups?

Use of participant diaries?

Use of video or audio recording?

o|la|lsr|w|n

DREIQD
R'EIQLEI’EI 0|3

Use of computer-generated log files?
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7¢ Participant observation with their knowledge? l;/ a
8 Participant observation without their knowledge? a g/
9 Access to personal or confidential information without the participants’ specific o Iz/
consent?
10 Administration of any questions, test stimuli, presentation that may be E/ o
experienced as physically, mentally or emotionally harmful / offensive? E/{
11 | Performance of any acts which may cause embarrassment or affect self-esteem? a
12 | Investigation of participants involved in illegal activities? a I;l/
13 | Use of procedures that involve deception? a
14 | Administration of any substance, agent or placebo? a
15 | Working with live vertebrate animals? a
16 | Procedures that may have a negative impact on the environment? ;| }_/
17 Other primary data collection methods. Please indicate the type of data collection
method(s) below.
Details of any other primary data collection method: a Z/
| (this box should expand as you type)

If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the
following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been
obtained.

SECTION G: Intended Participants

If there are no participants then do not complete this section, but go directly to section H.

Who are the intended participants:

YES NO
1 | Students or staff at the University? a E
2 | Adults (over the age of 18 and competent to give consent)? a E

(this box should expand as you type)

3 | Vulnerable adults?

4 Children and Young People under the age of 187 (Consent from Parent, Carer or
Guardian will be required)

5 | Prisoners?

6 | Young offenders?

7 Those who could be considered to have a particularly dependent relationship with
the investigator or a gatekeeper?

8 | People engaged in illegal activities? [m]
Others. Please indicate the participants below, and specifically any group who

9 | may be unable to give consent.
Details of any other participant groups: O

e

s
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Participant numbers and source

Provide an estimate of the expected number of participants. How will you identify participants and

how will they be recruited?

How many participants are

April 2022' 8

10 | expected? :
1 Who will the participants be?
( ) pand as you type
- Participants will be selected from the year six students at my
placement school.
- Inclusion criteria may include factors such as age (typically
How will you identify the around 10-11 years old), wiIIingr_'ness to participate, and
12 participants? parental/guardian consent for minors.

) - Students with diverse backgrounds and experiences will be
sought to capture a range of perspectives on classroom
behaviour and management strategies.

Information for participants:
e YES [ NO | NA
13 Will you describe the main research procedures to participants in D/ o o
advance, so that they are informed about what to expect?
14 | Will you tell participants that their participation is voluntary? =] [l
15 | Will you obtain written consent for participation? g m] m]
16 Will you explain to participants that refusal to participate in the B/ o o
research will not affect their treatment or education (if relevant)?
17 If the research is observational, will you ask participants for their o o
consent to being observed?
Will you tell participants that they may withdraw from the research at E/
18 ¢ (m] (m]
any time and for any reason?
19 With questionnaires, will you give participants the option of omitting D/ o o
questions they do not want to answer?
20 Will you tell participants that their data will be treated with full o o
confidentiality and that, if published, it will not be identifiable as theirs?
21 Will you debrief participants at the end of their participation, in a way B/’ o o
appropriate to the type of research undertaken?
22 | If NO to any of above questions, please give an explanation
" ici R NO
Information for participants: YES N/A
24 | Will participants be paid? a / ol
25 | Is specialist electrical or other equipment to be used with participants? a a
2% Are there any financial or other interests to the investigator or o o
University arising from this study?
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Will the research activity involve deliberately misleading participants in
27 ; i : o [m}
any way, or the partial or full concealment of the specific study aims?
28 | If YES to any question, please provide full details

(this box should expand as you type)

SECTION H: Anticipated Risks

Outline any anticipated risks that may adversely affect any of the participants, the
researchers and/or the University, and the steps that will be taken to address them.

If you have completed a full risk assessment (for example as required by a laboratory, or external
append that to this form.

Full risk assessment completed and appended?

Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm,
transfer of personal data, sensitive organisational information

Risk to participants: How you will mitigate the risk to participants:

1. Emotional Distress: 1.Measures to mitigate this risk include providing
- Participation in interviews or surveys clear information about the purpose of the research,

" . . . nsurin nfidentiality, and offerin, rt servi
discussing behaviour issues may evoke ensuring confidentiality, and ofering supporiservices

- if participants experience distress.
emotional responses from students, such as

feelings of embarrassment, shame, or

discomfort.

2. - To address this risk, strict confidentiality

2. fidentialit) d A i
Confidentiality and Anonymity protocols will be followed, and data will be

- There is a risk of accidental disclosure of " . < '
anonymized during analysis and reporting to

sensitive information shared during interviews or . I Lo -y
prevent identification of individual participants.

observations.

3. Clear and understandable consent forms will
3. Parental Consent and Informed Consent: . .
be provided to parents/guardians and

- Involvement of minors requires - .
participants, outlining the purpose of the

arental/guardian consent, and participants need x .
P 9 P P! research, procedures involved, potential risks,

to provide informed consent. i i
and voluntary nature of participation.

4. Physical Safet d Well-being:
yBical Relely sl yetheng 4. Researchers will be trained to handle any

- While the research activities primarily involve P s
unexpected situations sensitively and promptly

interviews, observations, and surveys, it's
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essential to ensure a safe and supportive report any concerns related to the well-being of

environment for participants. participants to appropriate authorities or support

services.

(this box should expand as you type)

(this box should expand as you type)

If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity,
drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give
details of the procedures to deal with these issues, including any support/advice (e.g. helpline
numbers) to be offered to participants. Note that where applicable, consent procedures should
make it clear that if something potentially or actually illegal is discovered in the course of a project,
it may need to be disclosed to the proper authorities

During the informed consent process, participants and their parents/guardians will be informed about the

potential topics that may be discussed, including punishments used. They will be assured that their responses
will be handled with utmost confidentiality, but disclosure of certain information, such as safeguarding
concerns, may necessitate reporting to school authorities or relevant agencies.

Participants will be made aware that if they disclose information related to safeguarding concerns (such as
abuse, neglect, or harm), the researcher is obligated to follow the school's safeguarding procedures.

The consent form and information sheet will clearly outline the procedures for reporting safeguarding
concerns, ensuring that participant safety and well-being are prioritized. Emotional Literacy Support
Assistants (ELSA) can play a vital role in providing support to participants who may experience emotional
distress during or after research activities. Participants will be informed about the availability of ELSA support
and how they can access these services if needed. ELSAs can also assist researchers in identifying signs of
emotional distress during interviews or observations and provide appropriate guidance or referrals.

(this box should expand as you type)

Risks to the investigator
4 | For example: personal health & safety, physical harm, emotional distress, risk of accusation of
harm/impropriety, conflict of interest

Risk to the investigator:

1. Personal Health & Safety:

- In some cases, conducting research in
schools or with young students may involve
physical risks, such as accidents or injuries while

on school premises.

2. Emotional Distress:

- Engaging with sensitive topics related to
behaviour issues or challenging situations in
schools may lead to emotional distress for
researchers.

How you will mitigate the risk to the investigator:

1. Personal Health & Safety:

- Researchers should adhere to school safety
protocols, wear appropriate attire, and b(:/
mindful of potential hazards in the research

environment.

2. Emotional Distress:

- Researchers should practice self-care and
seek support or counselling if they experience
emotional difficulties related to their work.

3. Risk of Accusation or Impropriety:

April 2022' 10
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3. Risk of Accusation or Impropriety:

- There is a risk of being accused of improper
conduct or harm, especially when dealing with
minors and sensitive topics.

4. Conflict of Interest:

- Researchers may face conflicts of interest if
they have personal or professional connections
with the school or participants that could
influence the research outcomes.

5. Researcher Safety Protocols:

- Researchers should be aware of and adhere
to safety protocols and guidelines established by
the research institution or relevant authorities.

6. Ethical Considerations:
- Ethical review and approval of the research
protocol should address potential risks to both

participants and researchers.

this box should expand as you type)

PG2/E1 FORM

- Researchers should maintain
professionalism, follow ethical guidelines, and
ensure all interactions with participants are
conducted with integrity and respect.

4. Conflict of Interest:
- Transparency and disclosure of any potential
conflicts of interest are essential to maintain

research integrity and credibility.

5. Researcher Safety Protocols:

- Clear communication channels should be
established for reporting any safety concerns or
incidents during the research process.

6. Ethical Considerations:

- Researchers should prioritize participant
well-being while also taking measures to ensure
their own safety and ethical conduct throughout
the research.

(this box should expand as you type)

University/institutional risks

For example: adverse publicity, financial loss, data protection

Risk to the University:
The research project outlined does not pose

significant university or institutional risks such as
adverse publicity, financial loss, or data
protection concerns. This is due to the ethical
nature of the research, which focuses on
academic inquiries into classroom behaviour and
behaviour management strategies rather than
controversial or sensitive subjects. The research
aims to contribute positively to the academic
community, promoting understanding without
generating adverse publicity. Financially, the
project involves standard academic expenses

How you will mitigate the risk to the University:

(this box sho

d expand as you type)
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within budgeted resources, thus minimizing the
risk of financial loss. Data protection measures
are carefully implemented, ensuring participant
data is anonymized, securely stored, and
accessed only by authorized personnel in
compliance with ethical guidelines and data
protection regulations. These measures
collectively mitigate potential risks,
demonstrating a responsible approach to
conducting research that aligns with institutional
standards and promotes academic integrity.

(this box should expand as you type)

6 Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

Risk to the environment: How you will mitigate the risk to environment:

In the context of the research project discussed,
environmental risks such as accidental spillage (this

and as you type)
of pollutants or damage to local ecosystems are
not applicable and do not pose a concern. This
is because the research activity is focused on
classroom behaviour and behaviour
management strategies among year six
students, which does not involve activities or
processes that could lead to environmental
impacts. The research primarily involves data
collection through methods such as interviews,
observations, and surveys within the controlled
environment of a school setting. As such, there
are no operations, materials, or procedures
associated with the research that could result in
environmental hazards or damage. Therefore,
environmental risks are not relevant to this
research project, and appropriate measures will
be taken to ensure the research activities are
conducted responsibly within ethical and legal

frameworks.

(this box should expand as you type)
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Disclosure and Barring Service

If the research activity involves children or vulnerable adults, a Disclosure
and Barring Service (DBS) certificate must be obtained before any
contact with such participants.

Does your research require you to hold a current DBS Certificate?

If YES, please give the certificate number. If the certificate number is not
available please write “Pending”; in this case any ethical approval will be
subject to providing the appropriate certificate number.

001838694173

Feedback

What de-briefing and feedback will be provided to participants, how will this be done and when?
Upon completion of their participation in the research investigating the underlying factors driving
poor classroom behaviour among year six students and their perceptions of effective behaviour
management strategies, participants will receive a debriefing session and feedback. During the
debriefing session, participants will be provided with an overview of the research objectives,
methods employed, and how their contributions will be utilized in understanding classroom
behaviour and behaviour management strategies. This session aims to ensure participants'
understanding of the research process, address any concerns or misconceptions, and provide
closure to their research experience. Additionally, participants will receive feedback summarizing
the main themes or findings related to classroom behaviour and behaviour management strategies
that emerged from the research. This feedback will include insights into participants' perceptions of
punitive measures and reward-based interventions aimed at fostering positive classroom behaviour,
thus providing them with valuable information about the outcomes of the study and their role in
contributing to the research. Debriefing and feedback will be delivered in a respectful and timely
manner, either in person or through written materials, to maintain a transparent and ethical
relationship with the participants.

(this box should expand as you type)

Informed consent

Describe the arrangements to inform potential participants, before providing consent, of what is
involved in participating. Describe the arrangements for participants to provide full consent before
data collection begins. If gaining consent in this way is inappropriate, explain how consent will be

obtained and recorded in accordance with prevailing data protection legislation.

The informed consent process for potential participants in the research will involve thorough

information provision and a voluntary consent process. Participants will receive detailed information
about the research purpose, procedures, risks, benefits, and their rights in a clear and
understandable manner through information sheets or consent forms. They will be given adequate
time to review this information, ask questions, and make an informed decision about their
participation without any coercion or pressure. For minors, parental or guardian consent will be
obtained alongside the child's assent if applicable. The consent process will be documented, either
through written signatures on consent forms or electronic methods, ensuring that participants have
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provided full and informed consent before data collection begins. Throughout this process,
compliance with data protection legislation and ethical principles will be maintained to safeguard
participants' privacy, confidentiality, and overall well-being.

(this box st
3 Confidentiali ylAnonymlty

Set out how anonymity of participants and confidentiality will be ensured in any outputs. If
anonymity is not being offered, explain why this is the case.

Participants' anonymity and confidentiality will be rigorously maintained throughout the research

process to uphold ethical standards and protect their privacy. Anonymity will be ensured by using
participant codes or numbers instead of names in research data, removing direct identifiers, and
aggregating or generalizing demographic information. Confidentiality measures include securely
storing all participant data, restricting access to authorized research team members, and encrypting
electronic data. When reporting research findings or disseminating results, data will be presented in
aggregate form, and quotes or excerpts will be anonymized or paraphrased to prevent
identification. If anonymity cannot be offered due to specific research needs, participants will be
informed, and explicit consent will be obtained regarding the use of identifiable information while
ensuring no unnecessary details are disclosed that could compromise confidentiality. These
measures are in place to ensure participants' trust, respect their privacy, and maintain the integrity
of the research process.

(this box should expand as you type,

SECTION J: Data Protection and Storage

Does the research activity involve personal data (as defined by the General

Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 YES NO

“DPA")?

“Personal data” means any information relating to an identified or identifiable

natural person (‘data subject’). An identifiable natural person is one who can

be identified, directly or indirectly, in particular by reference to an identifier

1 such as a name, an identification number, location data, an online identifier or a

to one or more factors specific to the physical, physiological, genetic, mental, /
economic, cultural or social identity of that natural person. Any video or audio

recordings of participants is considered to be personal data.

If YES, provide a description of the data and explain why this data needs to be collected:

(this box should expand as you type)

Does it involve special category data (as defined by the GDPR)? YES NO
“Special category data” means sensitive personal data consisting of information as
to the data subjects’—

(a) racial or ethnic origin,

3 | (b) political opinions, o
(c ) religious beliefs or other beliefs of a similar nature, /

(d) membership of a trade union (within the meaning of the Trade Union and Labour
Relations (Consolidation) Act 1992),
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(e) physical or mental health or condition,

(f) sexual life,

(q) genetics,

(h) biometric data (as used for ID purposes),
If YES, provide a description of the special category data and explain why this data needs to be

collected:
4
(this box should expand as you type)
Will data from the research activity (collected data, drafts of the thesis, or YES NO
materials for publication) be stored in any of the following ways? g/
5 | Manual files (i.e. in paper form)? (] :
6 | University computers? a
7 | Private company computers? =] o
8 | Home or other personal computers? O
9 | Laptop computers/ CDs/ Portable disk-drives/ memory sticks? a (=]
10 | “Cloud” storage or websites? a a
1" Other — specify: o o

For all stored data, explain the measures in place to ensure the security of the data collected, data
12 | confidentiality, including details of backup procedures, password protection, encryption,
anonymisation and pseudonymisation:

(this box should expand as you type)

Data Protection

Will the research activity involve any of the following activities: YES NO

13 | Electronic transfer of data in any form? a

14 Sharing of data with others at the University outside of the immediate research 5 7
team?

15 | Sharing of data with other organisations? E;
16 | Export of data outside the UK or importing of data from outside the UK?

17 | Use of personal addresses, postcodes, faxes, emails or telephone ‘fumbers? E
18 | Publication of data that might allow identification of individuals? a
19 | Use of data management system? ;
20 | Data archiving? a 5

If YES to any question, please provide full details, explaining how this will be conducted in
21 | accordance with the GDPR and Data Protection Act (2018) (and any international equivalents,
where appropriate):

O|0|0 (=

o|o|o

(this box should expand as you type)

22 | List all who will have access to the data generated by the research activity:
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1. Myself (the researcher):

- As the primary researcher conducting the study, | will have access to the data collected,
including interview transcripts, survey responses, observational notes, and any other research
materials.

2. My Mentor:

- My mentor, who is likely a supervising teacher or academic advisor overseeing your research
project, may have access to the data to provide guidance, support, and feedback on your research
process and findings.

3. University Course Leader

- The university course leader or relevant academic staff responsible for overseeing your
research as part of your academic program may also have access to the data to ensure compliance
with ethical standards, research protocols, and academic requirements.

Access to the data will be limited to these authorized individuals to maintain confidentiality and
protect participant privacy. It's important to adhere to data protection regulations and institutional
guidelines regarding data access, storage, and use to ensure ethical conduct throughout the
research process.

(this box should expand as you type)

23

List who will have control of, and act as custodian(s) for, data generated by the research activity:

1. Myself (the researcher):

- As the primary researcher conducting the study, | will have access to the data collected,
including interview transcripts, survey responses, observational notes, and any other research
materials.

(this box should expand as you type)

24

Give details of data storage arrangements, including security measures in place to protect the data,
where data will be stored, how long for, and in what form. Will data be archived — if so how and if
not why not.

Data storage arrangements for the research will prioritize security and compliance with data
protection regulations. All data collected, including interview transcripts, survey responses,
observational notes, and any related documents, will be stored in a secure electronic format. This
electronic storage will be encrypted to prevent unauthorized access and will be accessible only to
authorized personal, including myself, my mentor, and relevant university personnel. Physical
records, if any, will be kept in locked and secure locations to prevent unauthorized access. The
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data will be stored for the specified period, After the designated storage period, data will be
securely deleted or disposed of following data protection protocols.

(this box should exp you type)

Please indicate

your data will be stored in the UWTSD Research Data Repository (see

& https://researchdata.uwtsd.ac.uk/ ). If so please explain. (Most relevant to academic staff)

(this £ u type)

Confirm that you have read the UWTSD guidance on data management (see
26 https:/www.uwtsd.ac.uk/library/research-data-management/) YES o
o7 Confirm that you are aware that you need to keep all data until after your

research has completed or the end of your funding YES )
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SECTION K: Declaration

The information which | have provided is correct and complete to the best of my knowledge. | have
attempted to identify any risks and issues related to the research activity and acknowledge my
obligations and the rights of the participants.

In submitting this application | hereby confirm that | undertake to ensure that the above named
research activity will meet the University’s Research Ethics and Integrity Code of Practice which is
published on the website: https:/www.uwtsd.ac.uk/research/research-ethics/

Date:14/03.24
1 | Signature of applicant: W
v

For STUDENT Submissions:
> Director of Date:
Studies/Supervisor:

3 Signature:

For STAFF Submissions:
4 Academic Director/ Assistant Date:
Dean:

5 Signature:

Checklist: Please complete the checklist below to ensure that you have completed the form according to the
guide»e& and attached any required documentation:

/g /have read the guidance notes supplied before completing the form.

| confirm that the research activity has received approval in principle

D/ have completed ALL RELEVANT sections of the form in full.
a

I have attached a copy of final/interim approval from external organisation (where appropriate)

I have attached a full risk assessment (where appropriate) ONLY TICK IF YOU HAVE
O | ATTACHED A FULL RISK ASSESSMENT

u/ | understand that it is my responsibility to ensure that the above named research activity will meet
the University's Research Ethics and Integrity Code of Practice.

Understand that before commencing data collection all documents aimed at respondents
0,7] (including information sheets, consent forms, questionnaires, interview schedules etc.) must be
confirmed by the DoS/Supervisor, module tutor or Academic Director.

RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https:/mytsd.uwtsd.ac.uk).

RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to
pgaresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form
(and receive the outcome) via systems explained to you by the supervisor/module leader.
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Information Sheet and Consent Letter

Dear Parents/Guardians,

My names McKennzie Price, and | am a student teacher from the University of Wales
Trinity St David, currently conducting a research study on classroom behaviour and
behaviour management strategies among year six students. The purpose of this study is
to gain insights into perceptions regarding effective behaviour management techniques,
including punitive measures and reward-based interventions, aimed at fostering
positive classroom behaviour. This study will use the following two research methods:

1. Observation: | will observe classroom behaviour to understand common behaviours
and interactions.

2. Questionnaire: A questionnaire will be distributed to gather students' perceptions
and experiences regarding behaviour management.

This study adheres to the British Educational Research Association (BERA) guidelines
for ethical research. Your child has the right to withdraw from the study at any point
without consequence, and they have the right not to participate if they do not wish to do
s0. All data collected will be anonymous and stored securely. Only authorized
personnel, such as myself, will have access to the data. Your child's privacy and
confidentiality are of utmost importance. This study is conducted solely for the
purposes of a university assignment. The research findings and conclusions will not be
shared beyond the scope of this assignment. Before participating in the study, your
child will be provided with an explanation of the study's purpose and procedures. They
will also be given the opportunity to provide assent, indicating their willingness to
participate.

Your consent as a parent/guardian is also required for your child to participate in this
study. By signing below, you indicate that you have read and understood the information
provided and give permission for your child to participate.
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Consent Form:
Please tick all that apply

1.1 confirm that | have read and understand the information sheet dated 9/04/2024 —
7/05/2024 for the above study.

2. |understand that my child’s participation is voluntary and that | am free to
withdraw my child from the study at any time, without giving any reason.

3. I understand that my child can choose to withdraw at any time, without giving a
reason.

4. |understand that the information given by my child will be used in a university
assignment.

5. | understand that my child's name will not appear at any time.

1, [Parent/Guardian] give my consent for my child, to participate in the research study
conducted by McKennzie Price, a student teacher from the University of Wales Trinity St
David.

Parent/Guardian Signature: Date:

Thank you for considering participation in this study. If you have any questions or
concerns, please feel free to contact me at 2305401@student.uwtsd.ac.uk. Your
cooperation is greatly appreciated.

Sincerely,
McKennzie Price
Student Teacher

University of Wales Trinity St David
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Record of Main Findings
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