ECIE5008 – Reflective Commentary.
This reflection will discuss language development, focussing on oracy and literacy skills, their importance in education and how they are facilitated in a school setting for children aged 3 – 7 with autism and co-occurring Specific Learning Differences (SpLD). To maintain confidentiality the school referred to in this document will be anonymised in line with BERA (2024) guidelines and will be referred to as School X. School X is a dual stream primary school, comprised of a mainstream setting and autistic unit. In addition, the reflection will aim to critically evaluate theoretical perspectives that underpin language development and the links between poor oracy skills and the development of reading, writing and cognition. It will evaluate strategies and approaches that support and engage learners with poor literacy skills. Furthermore, it will reflect on the video assessment ECIE5008. 
Developing good oracy skills is essential to young learners, it gives the learner the tools to be able to communicate their thoughts, feelings and ideas with confidence. Didau (2014) states that oracy is a social, cultural and cognitive skill that allows young learners to think, learn, communicate, engage, assess and teach. It is an integral cross- curricular skill that can be seen throughout all areas of learning (Welsh Government, 2015a). In School X good oracy is an imperative skill, not just for the learner but also for the educator. In many classes throughout the unit learners do not yet have the ability to read and write, therefore the main way of learning and communicating is through oracy. Each child has an individual learning programme with measurable and achievable targets, that can be facilitated using varying teaching strategies depending on the needs of the learner (Goddard, 2017). It is necessary for the educator to be able to adapt their teaching and communicating style for the learner to ensure that they can reach their full potential. Vygotsky’s (1986) Internalisation Theory tells us that learners gain understanding through social interaction as well as language skills improving the learner’s ability to communicate, think and learn (Aubrey and Riley, 2019). An example of Internalisation Theory can be seen in School X, where an educator role plays with a learner to encourage social interaction, promoting peers to join in to build confidence. This allows the educator to observe the learner’s ability to think, problem solve, imitate and imaginative play (Welsh Government, 2017).
Good literacy is a crucial skill, it allows young learners to understand written and spoken language with a comprehension of what is being said (Welsh Government, 2019). Didau (2014) holds the view that a learner’s ability to write well depends on their ability to speak, suggesting that oracy and literacy skills are equally as important. Donaldson (2015) believes that literacy is the foundation on which other areas of learning can be developed and that it is an essential skill to help learners to be successful and confident individuals. An example of how School X promotes literacy skills can be seen in class when educators use a synthetic phonics programme such as Jolly Phonics. Educators facilitate a child centred approach where learners can look at the letters, sound them out, eventually learning how to blend the sounds together (Lloyd and Wernham, 2010). A child centred approach can help to identify any barriers the learner is facing; it also highlights any preferred approaches to the task set (Welsh Government, 2015b). The theory of Jolly Phonics is based on facilitating five skills for reading and writing, firstly, Learning the letter sounds, secondly, learning the letter formation, thirdly, Blending, fourthly, segmenting and lastly, tricky words, such as irregular spelling (Bates, 2019). The ability to read allows the learner to become literate and increases knowledge, imagination and creativity, all things that can contribute to a successful life (Lewis and Ellis, 2006).
Environmental factors play a crucial role in the learner’s language development. Home and school environment, poverty and deprivation, Adverse Childhood Experiences (ACEs), emotional needs and English as an Additional Language (EAL) are all environmental factors that can lead to poor oracy and literacy skills. Bronfenbrenner’s (1979) Ecological Systems Theory states that the environment of the learner has an influence on the child’s development, such as family, education, family friends and broader systems (Bates, 2019). An example of this can be seen in learners living in poverty and deprivation, this can lead to learners having limited access to books and educational resources. As a result of poverty, it is possible that parents are unable to help the learner to practice and develop their literacy and oracy skills due to having to work. Another factor to consider is the literacy and oracy ability of the parent. Poverty is a significant factor that effects around one million children in the UK (Joseph Rowntree Foundation, 2025) with approximately 3.8million people suffering from destitution in 2022 (Joseph Rowntree Foundation, 2023). Therefore, it is the duty of the educator to address these factors to ensure that support is provided for the learner so that they can prosper and overcome poverty (Estyn, 2024).
So far, this paper has given a small insight to why and how language development is a significant skill needed to succeed in education (Bartlett and Burton, 2016). It has discussed oracy and literacy skills and how they are facilitated in a school setting for children aged 3 – 7 with autism and co-occurring SpLD. It has critically evaluated theoretical perspectives that underpin language development and the links between poor oracy skills and the development of reading, writing and cognition. In addition, it has evaluated strategies and approaches that support and engage learners with poor literacy skills. The next part of the paper will be a reflection on the video assessment ECIE5008 utilising Gibb’s reflection cycle moving from a formal essay style into a first-person reflection. The cycle aims to structure our learning experiences, the framework does this by using the experience to evaluate and analyse both the good and the bad, concluding what you have learned and what could have been done differently, finally creating an action plan future experience (The University of Edinburgh, 2024). Throughout this reflection I will draw on my experience and link to theories and policies to help understand the experience (Cottrell, 2019).
The task was to record a video demonstrating how I would present a story to young learners, I immediately encountered my first obstacle. Due to challenging behaviours in the autism unit, I was unable to record the video whilst at work. I had to find a solution, I utilised Schon’s (1991) theory of reflection in action, this allowed me to evaluate my situation during the time and act immediately to problem solve it (University of Hull, 2024). Being a reflective practitioner allows me to quickly problem solve and improves the quality and ways in which I teach which benefits all learners (EWC, 2024). I problem solved the situation and had set up a time and date with a family member aged 5 (foundation phase) to record the video, due to illness the recording got pushed back multiple times, which left me feeling a little disheartened and frustrated. Eventually we were able to record the video, but I only had a short window of time when the child was free to do so. Prior to recording the video I had created a to do list setting SMART (Specific, Measurable, Achievable, Relevant and Time-bound) goals (Bates, 2019), I did this to ensure that I was prepared with what and how I was going to read and what the follow up activity was going to be. 
I was excited and nervous for this assessment as this is something that I do not get to do often in my setting but once I began the nerves dissipated. I began by sign posting the follow up activity before reading the book so the learner could get ideas whilst I read the story, the aim of the follow up activity was for the child to come up with their own actions to go along with the story to be utilised as a movement break. My objective of the story was to be able to encourage creative thinking and energise the child to help their ability to focus (NHS, 2021). I told the story whilst doing actions that went along with what was being described, encouraging the child to participate if comfortable. Cremin (2016) tells us that this form of storytelling enhances language and literacy development whilst I ensured to use eye contact and engagement in the hopes to increase the child’s imagination and creativity (Welsh Government, 2025).
What worked well during the reading was my ability to implement a planned ignore when the child began saying “Poo” whilst I was reading. I used this behaviour management strategy to discourage the child from continuing the behaviour and to give them a chance to focus on the story. I utilise my knowledge of ABC (Antecedent, Behaviour and Consequence) analysis, the antecedent is that the child wants my attentions, the behaviour is saying “poo” whilst I am reading finally the consequence is that I have ignored the behaviour, and the child soon stops saying it (Welsh Government, 2012). The theory behind this strategy is Skinner’s (1958) Operant Conditioning and as such it is working as a negative reinforcer to get rid of the unwanted behaviour (Bates, 2019). I believe another aspect that worked well was the interaction between myself and the child, not all comments that the child made was ignored and often I praised and interacted with what the child had said. I enjoyed being able to introduce a story to a child and then give them ownership of it to create a movement break, I believe this helps to create creative and confident learners. What did not work so well was needing someone to read to, due to the behaviours in school it only left me with the option of reading to a family member or a friend’s child. I only have one family member that is of a relevant age and no children of friends that were age appropriate. This was one of the of the most challenging aspects of the assessment, reflecting on this for future assessments if this was a key aspect again, I would venture into mainstream and see if there were any volunteers to help me. 
What I have learned during this assessment is to plan better, although I had planned out what I was going to do and how I was going to do it, I didn’t consider the time it would take to read the story whilst interacting with a child. Next time I would find a book that gave me some time to work with after I finished it, I would then be able to slow down parts or possibly interact more with the learner. I enjoyed being the assessment and believe that reading to children help to encourage their imagination, confidence and language development all fundamental skills needed to become independent individuals. My over thoughts after I completed the assessment was that I enjoyed the experience but felt like it could be improved further by taking extra measurements to ensure all areas are covered, such as timings. 
This reflective commentary has evaluated and analysed both the good and the bad, concluded what I have learned and what could have been done differently. I have utilised theories and policies throughout to back up my thoughts. Overall, it has helped me learn more about language development and its importance in education and has introduced me to new styles of learning that I can now add to my skill set.
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