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The Enormous Story Hunt


CREATIVE STORY WRITING PROJECT


Section one - Creative story writing project, the plan
This creative story project is not designed as a business but as an innovative school-based tool to develop children’s language development through creative story boards. The project is designed for key stage 1, predominately year 1 and 2 school age children to immerse themselves in a fun, play experience in the outdoor environment and create a story using that environment. It can be adapted to younger ages, nursery reception and possibly adapted for key stage two depending on the current curriculum and requirements for language development, it can be a holistic whole school approach. The project will aid communication even for children with poor language skills and allow them to build in confidence to share their ideas with others. And children who have poor concentration skills will be engaged in the creation of story board and the characters and will be keen to share ideas. The project is designed to be an inclusive practice so that all children, ALN included, will be engaged in the creations.
The environment to be used could be a woodland, a park, a grass area or an allotment, whatever is available locally to the school. The use of the outdoor areas in schools are not used enough or in innovative ways for children’s development and skills. Schools in the Rhondda Cynon Taff area are generally old buildings in the middle of residential areas, there are few and very poor natural areas for the children to explore and investigate. These schools are referred to as concrete jungles, where there is fake grass, climbing apparatus but no or few trees or plants. The children benefit from learning by being in the environment and exploring it, such as grass areas, parks, woodland and public paths along mountain trails. Exploring the natural, local areas, children can explore safely to create story boards. The project is child led and supported by adults to create a story board that is set in the woodland, park or grass area. The basis of project is underpinned by the strands of the Foundation Phase Framework and meets Digital Competency Framework criteria. The creation of stories of the children’s imagination allows them to be as creative as they wish and develop their language, through writing but also through acting, oracy, music, art and drama. The idea is supported by the theories from Froebel, Piaget and Vygotsky, using the natural environment for the children to explore, investigate and be supported through their creation, it would be possible to practice sustained shared thinking to enable the children to create and develop their story, as they are supported by the adults to create their story. 



The idea of the project
The idea is that the children will be spilt into small collaboration groups of mixed abilities; each group will have an area to explore and they will visit these areas several times over a few weeks to really enhance their involvement and develop their ideas for the story. The children are given free rein to explore and investigate the areas given to their group in the woodland, they can take pictures of the areas and even video parts of the areas, on an iPad, to enable them to create a story. There is no need for expensive resources for the exploration of the woodland. Each area will be explored through play and the weather should not be a factor to prevent the visit happening. The landscape changes in the weather conditions and this can influence their story creation. Investigating in the rain can encourage more children to build in confidence and get stuck in exploring. These mixed ability groups encourage collaboration and communication of the group as well as problem solving skills and promotes listening skills. The creation of characters will depend on the area the children are exploring and the appearance of the character, personality, voice, whether they are good, or naughty will be influenced by what they can see, hear, feel, smell. All areas required for the story will be recorded using iPad, or a camera, which can then be watched back in school so that the story can be created and developed. Each group will create the parts of the story digitally and record over the video to create their story board. By using Oracy and performance skills they meet strands of the Foundation Phase Framework and their digital literacy skills are developed by using different functions of the iPad which meets the Digital Competency Framework criteria. Also, they will create QR codes for each part of the story in the corresponding areas of the woodland. A QR code is a square pattern unique to the document you have saved and is a link to open that saved document. It can be accessed anywhere so long you have internet access. If the children are in an allotment or garden they could base their story on a plant or growing story which would meet knowledge and understanding of the world, science, geography strands of Foundation Phase Framework. Maths strands would be achieved for sequencing the story as it will be created in separate parts not in order, and the children would have to sequence it. Although they are developing the story in their groups they will need to feedback to each other in class to hear each other’s ideas and then vote for their favourite, and then go forward with these characters. Although each section of the story can take a different turn depending on what ideas the children have come up with. Once the story is created and ordered by the children, they can perform and present their story creation to the stakeholders. What I mean by this is the whole school, the parents and the governors. Ideally, they will perform their story board in the woodland, but if this is not possible then the school hall could be set up to represent the areas. By using resources to mimic the areas of the woodland that the story was created from will enable the children to perform and present the story board, for example a stream muddy area can be created using blue cellophane, stones brown paper for mud. Grassy areas could be copied using camouflaged material. Each area will have the QR code displayed to enable the children to demonstrate how to access the story. display of the QR code in the woodland would be an idea to involve the community and show them what the children at school have been achieving. Display with instructions about what the QR codes are for and how to use it along with the code will enable anyone in the park to access the story. it would be possible to access the story board from a smartphone with internet access.
Further recording and evidence of their story board creation can be through different mediums for example, creative dances which would achieve multiple strands of the foundation phase framework as well as developing their confidence and enhancing teamwork through play. With these dances they can create musical pieces if they wish, this would aid communication and listening skills within group work. Art can also be a focus of their story by creating drawings which would develop fine motor skills as well as developing their social skills like waiting for their turn for a certain colour, listening to other’s ideas and communication of their idea. The use of indoor spaces would be a key element to the development of their writing skills, and by using altered areas may fuel their imaginations, for example by using tents, cushions, hidey places or even unusual outdoor spaces in school may help the children’s imagination for their characters or their story board. Writing parts of the story which would develop fine motor skills, creativity, descriptive language and begin to understand grammar. There would not be financial cost for the project as it is using what is available in and around the school. There will be no need for fancy and expensive resources what is already in school will be sufficient. Internet access is a must and suitable device, iPad, computer or laptop that can be used to digitally create the story. It would be run as non-profit project although there is the potential to become a training tool for other schools. There is a potential to create story packs to support the development of story boards. The support of story ideas, resources, how to adapt a class book, or even ideas for dressing up for the performing of the story could be included in the pack.
So far, my experience in school has been key stage 2 and mostly year 6, but I have been involved in foundation phase classrooms. The children are more independent and creative than we give them credit for. This kind of project can aid the children to become more creative and independent by giving them free access to their own learning. Too much pressure is placed on pushing the children to achieve certain tick box goals rather than exploring their environment and growing through experience and using play environments to fuel creativity. In the setting the use of mixed ability collaboration groups is used and currently working well enhancing the children’s learning and enabling them to take charge of their learning. My experience in the classroom has been predominately literacy-based interventions and support for children. This is the basis of the project to develop the children’s language base and by having a fun and engaging activity will allow them to create through play. Being involved in the natural environment will aid their holistic development including their well-being.
Section 2, the research - The Enormous Story Hunt
Story-telling and language development are interlinked and promotes positive engagement of children. Children’s parents who promote and share reading experiences with their children fosters interest in stories and language (Capotoso et al., 2017). Wray and Medwell, 1992 discuss the ways that children are taught about language, the way to use it and how to respond. They are also expected to understand how the language changes across social and cultural boundaries.  Children’s first academic task is to read, and their initial experiences of success is through learning to read and the failure of reading will impact on their well-being and confidence throughout school. Also, Bandura, 2002 in Wray and Medwell, 1992 agrees with this impact on a child’s reading interest and well-being. Wray and Medwell 1992 also write those children who are struggling to read will find that their processing of tasks wil be affected and this can also impact on their interest in literacy. It is important to develop interest in literacy as this interest will drive children’s learning and therefore their language abilities. The relationships concerning the child, the family and their social environment are important to the child’s learning, Bronfenbrenner, 1979, supports this as each relationship to the child impacts their views, experiences and development (Garbarino, 1992). Further to this in Sonnenschein and Munstermann 1997, Bronfenbrenner 1979, is also referred to in the promotion of the engagement of children’s reading environments where social and cultural organisations overlap, the ethos, values and beliefs of the school and home are central to the child’s learning and development. Therefore, the experience of shared storybook reading is an important role to promote the interest in language and literacy of children, and by supporting the family to create positive environments will aid the development and promote good home-school links (Baker, Scher and Mackler, 2010). In agreement with this an article published on BBC.co.uk, 2018, states that experiences will enable children to extend their imagination and be able to create worlds of fantasy that are different from their own world. By encouraging shared storybook reading this will promote those positive experiences, support their interest in reading and build their language bank further. However, according to Vygotsky 1978: in Baker, Scher and Mackler 1997, the interactions between adult and child through the social experience of storybook reading will develop the child’s competence and language abilities as adult communication alone will not encourage the language development. Anthony and Francis, 2005, write that the exposure of language to a child at an early age will be stored in their memory building their language awareness and promotes understanding of language. Capotosto et al., 2017 state that children’s reading experiences only begin once they have started school and works alongside the practice maintained in school, but this maybe too late for the interest in language, reading and storybook telling. Communication is key for understanding about each other, their feelings and desires as well as the ability to express creativity and ideas (Whitehead, 1996). 
Ardila, Bernia and Rosselli, 2014 disclose that the brain development is important in the language acquisition and production. The areas of the brain in relation to language development is Broca’s areas, BA44 and BA45. The functions of these areas relate to oral and written language and they write about the links between orthography to phonology, which seems to be tied to the function of the BA37 area of the brain too. BA37 area has a visually perceptual function as well auditory linguistic function, and it works not in isolation but as a multiple neural network. Chomsky, 1965 in Crowley 2014, claimed that children are born with an ability to learn language and it is inherited. That the brain has a device designed for language acquisition which encodes languages and grammatical structures. In order to encourage children’s creativity and develop their imagination adults need to support this by talking and writing creatively or children will not reach their full potential Grainger, 2005. By using the project under the guidelines of the Foundation Phase Framework (Welsh Government, 2015) and the Digital Competence Framework guidance, 2016 teaching language will be innovative learning. The basis of the foundation phase is to encourage children’s learning and development through experiences and natural environments. Outdoor natural environments are ideal spaces for children to explore and investigate developing their imagination and creativity. Froebel, 196 promoted the outdoor space as a beneficial tool for teaching children as the child is engaged with their surroundings it builds their understanding and knowledge (Moore, Cutter-Mackenzie and Boyd, 2014). Whitebread 2012, writes that play is underestimated as a valuable tool in the education of young children and should be an important focus linking intellectual achievements and emotional well-being. 
The project is based on play foundations of education, making it fun for the children to explore their world, and is supported by the frameworks and documents including the Common Core Skills and Knowledge 2012, bases multi-agency working by maintaining standards and good communication. The extensive research about the importance of play (Whitebread, 2012) shows practitioners how to use the environment and resources to encourage children to explore, develop and create. The gap between formal education and informal learning is being found to be linked by outdoor experiences (Bilton, H, 2010). Using guidance such as the economic sustainable development and global citizenship 2014, children’s learning can be enhanced by encouraging outdoor experiences during their school life. The benefits of using the outdoors as a learning tool for enhancing education is more prevalent and develops the child holistically.
Possible barriers for the project could be that although the project is a inclusive activity there maybe some children who will not engage in the task. This maybe due to their insecurities about their capablitlies or feelings of inferiority to others when creating the story. decreased interest in reading will lead to language skills being affected and avoidance of literacy activities (Walgermo, Frijters and Solheim, 2018). Garbarino 1992 agrees that social environments impact the children and their learning. By understanding the families and environment then the correct support can be put in place to aid the child’s learning, development of language and interest in language. 
The project is designed to be innovative and fun to engage children and immerse them in language and encourage better quality language for story creativity. The idea being that they begin to think outside of the box and become more independent learners by thinking in a different way. Some competition is beneficial between children as they will drive each other about the use of language and the development of the story. The mixed ability collaboration groups will encourage peer teaching as well as the potential for sustained shared thinking. By building and maintaining a successful non-profit business will enhance the development of the children’s language capabilities and promote good practice between schools, as well as enhancing the good school home links. The partnerships between the stakeholders and multi-agency working partnerships will be further developed and enriched by promoting early years development according to current curriculum.
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