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Level 6 Placement: Programme of Activity
The following will be an analysis of an activity that was run with young people by a level 6 student over the course of their youth work placement. This analysis will be split into three sections. 
Section 1
The first section will briefly look at where the placement took place and what was already available to the young people there. It will explore why it is important to run activities with young people and some of the challenges that can be faced when conducting these activities. It will look at what the activity was, why it was run and what research is out there surrounding the activity and its benefits and supporting its need to be run with young people. The section will also look at the different methods that needed to go into the planning and running of the activity such as why different techniques were needed depending on which young people the activity was being run with. 
The placement took place in a youth club local to the young people. The student attended the youth club two evenings a week with two different groups of young people and there would be between four to five other youth workers there each evening as well as the student. The first few weeks of the placement were used to get to know the centre, the staff, the type of activities that were run there and the way in which it was run as well as to get to know the young people, their likes, what they enjoyed doing and what they would like to do. The centre had a variety of different things that the young people could get involved in, these included a pool table and games console as well as a music studio with a range of different instruments and equipment they could use. There was also a movie room they could use and as the main area of the centre had an open space, they also had basketball hoops they could use and nets so they could play football. A lot of the young people also used this space to use their skateboards or scooters.  
[bookmark: _Hlk45579408]It is important that when running activities within youth work, young people are at the centre of the activities you are running (Spence, 2001), with this in mind, when the student was considering the best activity to run with young people, the main focus needed to be on what the young people wanted to do, what they were interested in whilst also considering the activities that were already available to them. Through discussions with the young people and youth workers it was discovered that whilst there was a skate park in the area it was too far for most of the young people to travel to and although there were plans to build one in a park opposite the centre the plans did not materialize, this was the main reason for the youth centre allowing the use of skateboards and scooters indoors, provided it was done so safely. The student began to conduct research on if it would be possible for the centre to undertake their own skate park project, this included cost analysis, timetabling, who would need to be involved and what steps would need to be taken. The research began with asking if the young people would be interested in this and while they were interested in the design aspect they did not seem to want to be involved in the whole process. Spence (2001) discusses how when running an activity it is not just the activity itself that needs to be considered, using the example of the process needed with planning the painting of a wall mural, they pointed out that there are other aspects of planning that must be taken into consideration, such as obtaining the funding, planning permission as well as the design element, and that these aspects should be included within the activity. Jeffs & Smith (2010) draw attention to the importance of planning an activity so as to ensure that what you are doing is appropriate for the group and setting you are working with. This relates to what the main principles of youth work are and also requires consideration of any possible challenges that could emerge. It then became apparent that whilst the young people would have liked to have a skate park, the task was too big to undertake, additionally, when the amount of work required was explained to the young people, they lost enthusiasm and unfortunately the project did not materialize. 
It was quickly established that other activities required investigation and through further discussions with the young people, several of them expressed an interest in helping with the cooking at the centre. One of the main principles of youth work is to be aware of young people’s needs as well as allowing them to have control over what they want to learn and cooking gave the opportunity to express their preferences as well as learning new life skill (Youth Work in Wales Review Group, 2018). Youth Work also needs to be inclusive to all young people and while a large group of young people would have benefited from the skate park project, the cooking activity was accessible to far more of the young people, again making it a better choice (Youth Work in Wales Review Group, 2018). 
There is research that significantly demonstrates the benefits that cooking can have for young people. One study found that development of cooking skills amongst young people could improve their “diet quality, weight control, and even longevity of life” as well as “skill maintenance through to adulthood and cooking confidence” (Lavelle, et al. 2019 p.1) The study goes on to discuss how there has been a rise in the teaching of cooking skills to combat the use of ready-meals and food consumed outside of the home (Lavelle, Benson et al. 2019). Another benefit to providing cooking sessions within the youth centre is also highlighted by the study whose main focus indicates that many families no longer have the time in which to teach young people basic cooking skills (Lavelle, Benson et al. 2019). Therefore, it is clear that cooking is a tool that is extremely important to young people’s future but is also a basic skill that is not being taught to them. A second study looking at the ideal age in which to learn basic cooking skills found that children and teenagers who learnt these skills at a young age had better “use of cooking and food skills, cooking practices, cooking attitude and diet quality.” (Lavelle et al. 2016, p.10). The study also showed that whilst the parent is the main source of learning for basic cooking skills, they may not possess the skills needed themselves, therefore further supporting the need for these skills to be taught to young people elsewhere (Lavelle, Spence et al. 2016). Adams (1997) study supports that a lack of knowledge of cooking skills with young people as well as a lack of knowledge within the family can have a negative effect on a young person’s diet. Hyland et al. (2006) further recommends the teaching of cooking skills outside of the family unit, through interventions, to counteract the lack of opportunities to learn these skills at home.
An extremely important part of the planning process is the risk assessment as it accounts for any possible dangers that may occur (Jeffs & Smith, 2010), therefore in order to safely conduct these cooking sessions with young people, a risk assessment would be required. While the centre had its own risk assessment for the entire building, including the kitchen area, the student felt it beneficial to conduct a separate one, more specifically for some of the young people that would be involved with the activity. One of the groups the cooking activity was to be conducted with included young people who had various learning disabilities, learning difficulties and mental health issues, these included Autism, ADHD as well as Anxiety. Research was needed to establish the best way in which to run this activity safely with them, taking into account their individual needs and learning styles (Youth Work in Wales Review Group, 2018). Through completing this research, the student was able to find the best methods in order to help support the young people. These methods included taking regular breaks if they felt they needed one, ensuring that any written instructions are clearly laid out and easily accessible at all times and be willing to repeat instructions as well as adapting instructions to be easier to understand (Freedom to Learn: Basic skills for learners with learning difficulties and/or disabilities, 2000). As the tasks may take longer to complete, this would need to be accounted for and more time might need to be taken as well as requiring patience if the tasks did take longer, or if instructions needed to be repeated (Freedom to Learn: Basic skills for learners with learning difficulties and/or disabilities, 2000). It is also important to remember that for some of these young people, their difficulties may have affected their confidence within other aspects of their life, therefore constant praise and reassurance can help in combatting this (Freedom to Learn: Basic skills for learners with learning difficulties and/or disabilities, 2000). Whilst all of these approaches should be used in every area of youth work and with all young people, it is extremely vital when working with young people who have learning difficulties and disabilities. Whilst this generalized research helped give a better indication of how to support young people with varying difficulties, the most beneficial method was to learn from each individual young person as to what teaching style worked for them, how they learn best and what the student could do to help them (Youth Work in Wales Review Group, 2018). Through becoming better acquainted with the young people the student was able to discover that some of the young people benefit from closer supervision during the activity so another youth worker would be asked to assist during these times. Some of the young people also struggled to remember certain aspects of the activity so would need to be often reminded of what they needed to be doing. It was also discovered that whilst some of the young people struggled to focus and stay on task, if given the opportunity to go off task and take a short break to take part in an alternative task and then return to the activity, they found it easier to see the activity through to the end.  
Jeffs & Smith (2010) highlight that, whenever possible, it is important to include young people in the planning process and it was fortunate that this activity gave the young people plenty of opportunity to be part of the process. The young people were consulted on the various recipes they would like to make a week in advance, giving time for another youth worker to buy the ingredients. It was unfortunate that due to the way in which the centre was run the young people could not be involved in the budgeting for ingredients which, had it been possible, would have created a learning opportunity for the young people. As previously stated, one of the benefits of careful planning is to foresee any challenges that could arise (Jeffs & Smith, 2010). One of the main challenges that needed to be considered is that whilst specific young people may have been involved with the planning process one week, they may not have been able to attend the following week and in the opposite respect, some young people who may have wished to do the activity may have not attended the centre the previous week. In an attempt to be inclusive to all the young people (Youth Work in Wales Review Group, 2018) the young people who were involved in the initial planning would be given the opportunity to take part in the activity first but, if possible, the other young people would be given the opportunity to also join, provided there were enough spaces and time available. 
Section 2
The second section will further explore the activity that was run with the young people. It will include the model of planning that was used to organise the activity as well an evaluation of the activity while linking this to the five pillars of youth work (Youth Work in Wales Review Group, 2018). It will also look at what went well within the activity and what could have been improved. It will discuss how this activity benefited the young people and what they took away from the experience. 
Before the activity could begin, the student was required to complete a NAOMIE (Need, Aim, Objectives, Methods, Implementation and Evaluation) planning model in order to identify whether this activity met the needs of young people (Council for Wales of Voluntary Youth Services 2014). This planning model looks at the Needs, Aims, Objectives, Methods, Implementation and Evaluation of an activity run with young people. (Council for Wales of Voluntary Youth Services 2014). 
The first part of the NAOMIE planning model looks at the Need, the need for this activity was that the young people lacked basic cooking skills and had expressed an interest in learning them. 
The next part of the planning involved looking at the aims of the activity and what the student was hoping this activity would achieve. By the end of the activity the student hoped that the young people should be able to feel a sense of ownership and accomplishment by choosing an area they wanted to improve on and completing the activity. The young people should have gained the knowledge on how to follow instructions, work independently and complete the task safely. As they were working in a group, they should also have learned how to delegate tasks between them and work together as a group to complete the activity. Once the activity was completed the young people should have gained a better understanding of basic cooking skills and know how to use these skills independently in the future. 
The next part of the planning model looks at the objectives of the activity which explore what the young people should take away from this experience. The main objective was to teach the young people basic cooking skills that they would then be able to use throughout their life which would also increase their level of independence. Another intended goal of this activity was to ensure that the young people would gain the knowledge that their needs and interests are being listened to and valued. While the young people would be learning how to become independent, this activity would also require them to work with others and therefore another objective of this activity would be to encourage their teamwork skills. As this activity involved using sharps knives and ovens there is the potential for risk, this activity would seek to urge the young people to consider risk management. This would need to be achieved through young people improving their listening skills and ability to read instructions. This in turn would help in building their confidence. The student hoped that through completing this activity, it would also encourage the young people to eat a more healthy and balanced diet in the future. 
The next part of the planning model looks at the methods that are going to be used to complete the activity. The first thing that needed to be done was to discuss what recipes the young people were interested in doing. Each week this discussion would then be expanded on in order to prepare for the following week, the student and young people would discuss if they had specific recipes they wished to try or whether they had a dish they would like to try and the student would print off a recipe. At the beginning of the activity the young people and the student would read through the recipe to ensure each young person understood and then the young people would discuss what tasks they wished to complete. The student would attempt swap the tasks each week to give every young person the opportunity to learn a different skill each time. The student would discuss with the young people if they had done any of the tasks before, such as chopping or frying and would build on the skills they already possessed or teach them the new skills and how to do them correctly and safely.
The next part of the planning model is implementation which looks at what is needed in order to conduct the activity.  The resources that would be needed included the following:
· A risk assessment  
· Recipes
· Ingredients
· Cooking utensils which were provided by the centre
· A second youth worker available if needed
· A paper and pen for the young people to write on if they wanted to make notes 
The final part of the model looks at the evaluation, focusing on the how effective the activity was, how it was received by the young people and whether the aims and objectives where met while also looking at what didn’t go well and what could have been done differently. This evaluation would be achieved through discussions with the young people on how they felt the activity went, did they enjoy it and did they learn anything new. The student would also conduct their own personal evaluation using reflective accounts. Discussions would also take place with the other youth workers on what they observed of the activity as well as this, at the end of every night at the centre, all youth workers would have a debrief of how the night went and if there were any issues, this would give another opportunity to evaluate the activity. 
The activity was held every week except for around times such as Christmas where the centre had other events planned. One of the groups usually had an average of thirty members on the night so the participants would usually vary. Depending on what the task was the amount of young people taking part at one time would be between three and five. The second group was far smaller with usually only ten members attending, with this group there would be between one and three young people involved in the activity and these would usually be the same young people every week. 
Throughout the several months in which the activity was run, the young people made a variety of different recipes, including pancakes, chicken fajitas, non-alcoholic cider, and spaghetti. These variations of dishes gave the young people the opportunity to improve on a range of skills. Unfortunately, due to unforeseen circumstances, the centre had to close for the remainder of the students placement and the activity did not get officially completed, this also meant the student was unable to get a final evaluation from the young people. However, throughout the weeks that the activity had taken place, at the end of each session the young people would be asked if they enjoyed the activity and if they were likely to make the recipe again. One young person mentioned, the week after we had made pancakes, that they had gone home and successfully made them for their family even though they had never made them before our session. The other staff were also asked for their input on how they felt the activity was going and stated that they could see an improvement in the young people’s skills from one session to the next. The student felt this was a positive indication that the sessions were having their intended outcome. 
While the overall outcome of the activity was a positive and productive one, there were several issues and challenges that had to be overcome. There were occasions where the food that had been cooked did not turn out as it was supposed to, this would sometimes affect the confidence and self-esteem of the young people. The young people would be reminded that while this can happen it is not a reflection on their capabilities and, if they so wished, we would reflect on what might have caused the recipe to go wrong and attempt to make the same it again. Another challenge that often had to overcome was confrontation between some of the young people. While every effort would be made to mediate between the young people, this was not always possible. On these occasions, the groups would either be spilt into two groups and another youth worker would work with one group while the student worked with the other or two cooking sessions would take place on the same night and the young people would be split into separate groups. Some other common obstacles that would have to be faced were if no young people wanted to be involved in a session as well as there being occasions where it was not possible to get all the ingredients needed, if this happened the young people would attempt to make something different using the ingredients that were available. Had it been possible the student would have made the process of budgeting and buying the ingredients part of the activity, giving the young people more control over the activity and filling them with a stronger sense of independence. If the student were to conduct this activity again, they would provide the sessions with more structure by planning in advance the young people that would be taking part in each session. They would include buying the ingredients as part of the activity as well as having more than one recipe idea per week to counteract any issues that may have arisen if certain ingredients could not be acquired. The student would also run interventions with some of the young people to combat the friction between those young people.
In order to evaluate the success of the activity the student had to look deeper at whether it encompassed the five pillars of youth work. The five pillars of youth work are the principles that every area of youth work should aspire to offer young people, these are:
· Educative
· Expressive
· Participative
· Inclusive
· Empowering
(Youth Work in Wales Review Group, 2018)
Using the opinions voiced by the young people, the input of other youth workers and the observations made by the student, it is clear that this activity succeeded in meeting all five pillars of youth work. The activity taught the young people skills that they demonstrated an understanding and knowledge of that they would continue to use in the future. It gave them the opportunity to communicate their opinions and ideas and included them in most of the decision making. It was an activity that was available to all the young people who attended the centre and involved a variety of young people who may not have previously taken part in a similar session before. It proved to be an inspiring activity that gave young people a sense of confidence and independence that they will utilize and build on for years to come.
Section 3
The third and final section will be a summary of the students own learning. It will explore what the student wanted to learn from their placement and if they felt this has been achieved. Using reflective practice, the student will demonstrate they are learning process while also making links to the values and principles set out in the National Occupational Standards for Youth Work (Learning and Skills Improvement Service 2012).
During the start of the student’s placement they were required to consider what it was they wished to achieve in order to aid in their professional development. The only way to ensure that what the student wanted to learn coincided with what would be expected of a professional youth worker was to refer to the National Occupational Standards for Youth Work (Learning and Skills Improvement Service 2012).  The student considered where their placement would be taking place and what advantages there could be to working in that particular environment. As it was within a youth centre the student wanted to take the opportunity to work with a variety of young people with different interests and backgrounds who they had not previously worked with as their previous placements had been targeted to specific young people. This would allow the student to have a well-rounded experience with young people and help them to become more inclusive in the future (Learning and Skills Improvement Service 2012). This was achieved by running sessions that were accessible and inclusive to all young people at the centre while also being aware of young people who do not engage in activities and communicate with them to discover any issues and barriers they may be facing and help tackle these problems so as to aid them in becoming more involved. The student also frequently communicated with the other youth workers at the centre on any issues or problems that had been brought to our attention so as to work together to tackle them. They also wanted to organise activities requested by young people and consult young people in what they wish to gain from each session (Learning and Skills Improvement Service 2012) and did so by having informal conversations with young people to gauge their interests and organising activities around them while also adjusting plans to suit the young people.  The student also wanted to be able to tap into skills they already possessed and utilise them while also being more aware and accepting of their own limitations. In the same respect, the student also wanted to be willing to learn new skills if and when possible and be willing to move away from their comfort zone without pushing past their limits. This was achieved by planning an activity that the student possessed the basic skills and knowledge to do but had previously been apprehensive in running due to their own anxieties. They also consulted with another youth worker who had previous experience in running the activity with young people as well as doing research around the activity and how to adapt it for different young people (Learning and Skills Improvement Service 2012). Keeping in line with the student being aware of their own limitations, the student had learnt that they worked better with smaller groups and that this in turn benefited the young people the student worked with so insured that they kept the size of all groups they were working to a maximum of five young people. 
Throughout the duration of their placement, the student was required to keep several accounts of any significant incidents, whether positive or negative so as to promote reflective learning which aids in professional development (Learning and Skills Improvement Service 2012). During their placement one of the largest challenges the student had to face was regarding another member of staff at the centre and the way they conducted themselves around the young people occasionally making inappropriate comments and clearly showing favouritism to some of the young people and treating them differently. Several young people had made comments about the way in which the staff member acted but this behaviour had also been noticed by other members of staff and the student. The issue the student had was not knowing the best way to tackle it and they were concerned that the young people would adopt the same behaviour and when this seemed to be the case it was difficult to challenging. As they were only a student, they did not feel they held a position within the organisation that allowed them to influence or challenge the member of staff. As well as this, they were also concerned that if they were to discuss this issue with the staff member themselves, this could have a negative effect on their relationship impact their treatment towards the student. Taking advantage of the supervision process, the student took the issue to their supervisor and through discussions felt the best response was to speak directly to the Line manager about these concerns. While they had felt apprehensive in doing so, they did not feel they would be adopting an important aspect of youth work, to advocate for the young people (Youth Work in Wales Review Group, 2018), if they did not voice their concerns. Before having the opportunity to do so, the issue had already been raised by other staff members and the staff member in question had been given a warning. Due to this, the student decided not to raise the issue with the line manager, however, this incident, and the entirety of their placement was a valuable lesson for the student, reminding them that above all else, the young people and their needs should be at the centre of every decision made within youth work (Learning and Skills Improvement Service 2012).  
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