















This report will discuss the challenging behaviours of children within a school setting of the education sector. There will be an emphasis on how these behaviours are created and responded to. Throughout this report there will be a focus upon the principles of working with children who may require Special Educational Needs to adhere to disabilities. To ensure strict confidentiality and to keep the privacy of setting the Schools name will be referred to as School B. 
School B is situated in South Wales and is run by the local authority. Children who attend the setting age range from three years to eleven years of age, not every child is the same but are treated equally. The setting employs more than 60 members of staff including Head teacher, Deputy Head teacher, Teachers, teaching assistants, pastoral care staff, school governors, dinner ladies, cleaners and multi-agency teams that may attend the setting to work amongst children with Special Educational Needs. The multi-agency teams include speech and language, interpreters, psychologist, occupational therapists, councillors and educational wealth fare officers. 
The phrase ‘Special Educational Needs’ became ordinarily used after there was a report written by Warnock (1978) by the ‘Committee of/ Inquiry into the Education of Handicapped Children and Young People’. Prior to this, the terms ‘handicapped’ and ‘retarded’ were in common usage when describing young people with SEN. It was also believed that the labels ‘handicapped’ and ‘retarded’ had negative reflection and effected the way a person with special educational needs felt about themselves, giving a negative approach. The Code of Practise for Special Education was then revised in 2001 jointly beside The Disability Act 2010 and also the Education Act which outlaid a clear criteria and guidance for assessments with special education needs. The term Special Educational Needs (SEN) is applied where medical, cognitive or disabilities exist which then bring about barriers to learning which entitles the child to additional learning support on a long term basis. 
The UK Government (2001) voice that inclusive schools are bound by law to ensure that all students are accepted irrespective of gender, ethnicity, socio-economic background or educational need, they are encouraged to learn, contribute and to take part in all aspects of school life. Students with SEN spend fairly or all of their time learning with their peers, and the school inspires awareness of the shared benefits of inclusion.
It is evident that the number of children entering primary schools with special education needs is rising, at a high of 58,955 in 2017 (Stats Wales, 2018). This is bringing about tremendous strain upon school budgets which are increasingly being cut by local governments funding. 
Learning Wales (2018) have reported that to achieve good practise in managing challenging behaviour it is effective for schools to have a whole school approach. The school promotes positive behaviour by having a different but appropriate approach to each learner. One of these approaches is the employment of a pastoral support teacher within the school who will not only support the child but will liaise with parents and carers of the children, however in result of these findings it is also recommended that further behaviour management support and training would be necessary for other staff to make overall improvements within the school in regards to managing behaviour. Hewitt (1998) reports behaviourism has been a powerful influence on special education for many years. Though the excesses over the 1970’s are now complete, its influence is now preserved in the law as it is now resulting in a version of Individual Education Plan (IEP’s). It is also suggested by Hewitt (1998) that IEP’s are not just the way to organise a child’s learning.
Challenging behaviour within education means that the child’s behaviour are challenging for professionals, 0teachers, carers, parents. Challenging behaviour has also been known as ‘problem behaviour’ or ‘socially unacceptable behaviour’. A child with challenging behaviour is not a problem to be fixed or is not doing something wrong but is a sign something isn’t working, it shows the child has some unfiled need or a problem communicating with staff and other peers. 
Challenging behaviour can have different impacts such as aggression, self-injurious, being stereotyped, to disability a child with autism may get frustrated and needing their own personal space, a child with mental health problems may also take their frustration out by punching, kicking or biting (Scope, 2018)  

It has been revealed that various schools use different techniques to promote and encourage positive behaviour, using different approaches and rewards to promote positive behaviour (Porter, 2002). One thing all schools and theories share is positive management approaches which emphasise the need to teach children how to behave appropriately, making them aware of their rights and responsibilities.  
The behaviour of teachers/volunteers/teaching assistants is also monitored closely and they have set procedures to follow on how to deal with challenging behaviour, how they should behave around their pupils and what to do in certain situations. Staff at the school must follow strict protocell set out by the schools policies and procedures when dealing with individuals. 
There are certain circumstances within education where the education provider has to take legal positive steps to ensure disabled pupils have equal access to the education setting and to the provision of services to be used (UNICEF, 2018). 
The United Nations convention Rights of the child (UNCRC, 2018) has been provided to help enforce and encourage pupils at schools to know their rights, this supports every child. The setting promotes UNCRC guaranteeing every child is aware of their rights, and class school agreement.   
It is law that every employer makes reasonable adjustments to remove barriers for disabled individuals and should require risk assessments, this would encourage and support employers to ensure that every employee is treated equally under the Equality Act 2010 (HSE, 2018). 
The aim and expectation at this specific school setting is to ensure every member of the setting is made to feel safe, valued, respected and is treated fairly and well. The setting promotes positive learners which is to encourage and support staff and pupils to engage mutual trust and respect. Restorative practise within the school setting is aimed at promoting the environment to be happy, safe and secure, this provides each individual the opportunity to understand their rights of inclusion and equal opportunity. 
The setting promotes UNCRC guaranteeing every child is aware of their rights, and class school agreement.  School B also displays behaviour charts within each class to display consequences or achievement actions that could be taken within the child’s behaviour.      Each chart starts the school day with each child on ‘ready to learn’ depending on the child’s behaviour is where their peg may appear, giving each child their own responsibility in controlling this. 
Strategies supporting challenging behaviour are pro-active which are set in place to prevent the challenging behaviour from reaching its peak. This allows teachers and staff to be prepared in managing challenging behaviour, and which steps and early stages to take before it reaches its climax. It is not easy knowing when to interfere but can be a satisfying feeling to avoid the behaviour from arising (Leeman, 2005).  
Pro-active strategies could include: 
		Sliding scale of intervention	A sliding scale of intervention is a consequence chart where every child’s peg on this chart will start at the same place and it will depend on the child’s behaviour where their peg may end at the end of day or week. 
		Behaviour Support plan	A child behaviour plan is based on assessments made on a child. The plan contains a range of strategies which doesn’t only focus on challenging behaviour but also ensures the child has access to all things that are important to them.
		Pastoral Care	Pastoral care is not merely a complimentary practise it is policy and practises integrated through learning and structural organisation of a school. It effect to meet the wellbeing socially and personally, meeting the child’s academic needs.
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Another strategy which supports challenging behaviour is re-active. This is where the behavioural issue has escalated and the pro-active strategy has had no impact in preventing this happen. The reactive strategy can initiate to exclusion, or the child being restrained.
The School’s behaviour policy indicates how children are expected to behave within the school setting. Occasionally a child may need to get excluded from school due to challenging behaviour. The School would then need to set an action plan for the re-integration upon the return of the child to school (Hobart, 2001).
There are different ways and strategies of managing children with challenging behaviour including listening to the child, every child in the UNCRC has the right to be listened too and to express thoughts and anything that could be troubling the child. It is vital within School B’s policy that every child receives appropriate levels of support from teachers, pastoral care and other multi agency’s teams.
At School B the pro-active strategy used within the sliding scale of intervention would include the Child’s peg being moved up and down depending on behaviour. It is stated with School B that it is unusual for the child’s peg to be moved down the chart more than once. The consequences that occur could be first warning, missing play, go see head teacher, and Speak to parents. 
Leaman (2005) argues that it is a key aspect to respond calmly to challenging behaviour and provide time for the child to respond to their own responsibilities and opportunities to put things right. The adult should highlight the child’s good choices in behaviour and ensure that any consequences made are set reasonably for the child.
A behaviour support plan would be set out for the child and parents would then be called in for a meeting to come to an agreement of what action plans are to go ahead.
Pastoral care within School B is set with an experienced member of staff, who will firstly liaise with parents to discuss what is best for the child. To support pastoral care within the school, adaptions were made to create a rainbow room. This room is provided for children to liaise with the pastoral support teacher in a calm environment supported with a black out room with a UV lamp and other calming materials. The rainbow room is operated on a daily routine basis for children who may benefit from this. The rainbow also has equipment for children with different needs, for those who have autism there are soft things to squeeze in frustration and lights. The pastoral support worker will also liaise with parents with any follow up appointments or if a meeting needs to be set in place with any concerns.
Reactive strategy concurs with challenging behaviour and can conclude to the child having to be physical restrained because of their actions or anger. Worst possible scenario could lead to the child having to be excluded from school for not obeying by the schools conduct in the school policy. 
		Exclusion	A pupil can be excluded from a school or pupil referral unit (PRU) if they have seriously breached the school’s behaviour policy or if they pose a risk to the education or welfare of other learners.
			Physical restraint	Schools week (2018) eliminate a member of staff may use such force as is reasonable in the circumstances to prevent a pupil from committing an offence, causing injury to a person or themselves, causing damage to property or prejudicing the maintenance of good order and discipline. This force can only be used where the staff member and the pupil are on school premises or somewhere where the member of staff has lawful control or charge of the pupil (for example, a school trip).


Within School B it has been evident that physical restraint has had to be made none of which I have observed but another I have observed another child with challenging behaviour who had kicked and bite another child leading on to climbing on to the top of a book shelf making suggestions they were going to jump off or climb out the window. More than one member of staff was present to calm the child speaking to them calmly to encourage the child to come down and talk. It was avoided at this time to restrain this particular child. The child was then introduced to the pastoral care staff to discuss their feelings and what was bothering him.  
Throughout this report challenging behaviour has been discussed and how school B manages these behavioural problems and what strategies are set in place within their policies. 
It is clear that pro-active strategies are more efficient as there are many different approaches which can avoid the reactive strategy. School B also applies that all staff use the same approach to ensure consistency is used within the school environment. By staff using the same protocol it allows for consistency and transparency within the staff group.
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"Breuddwydio, credu, llwyddo gyda'n gilydd!"




"Dream, believe, achieve together!"



       




School B is a Rights Respecting School
The United Nations Convention on the Rights of the Child (CRC) is at the heart of our school’s planning, policies, practice and ethos. As a rights-respecting school we not only teach about children’s rights but also model rights and respect in all relationships – Linked to Articles 3, 12 (CRC)

SCHOOL POLICY DOCUMENT

Positive Behaviour Policy


Approved by Governors: 

Next Review: 


Aims and expectations

It is a main aim of our school that every member of the school community feels safe, valued and respected, and that each person is treated fairly and well. We are a caring community, whose principles are built on mutual trust and respect for everyone. The school positive learners’ behaviour policy is therefore designed to support the way in which all members of the school can live and work together in a supportive way.  All school staff and pupils have been trained in Restorative practice which aims to promote an environment where everyone feels happy, safe and secure. Promoting good behaviour is the responsibility of all staff.

The school has a number of school rules. This is a means of promoting good relationships, so that people can work together with the common purpose of helping everyone to learn. This policy supports the school community in aiming to allow everyone to work together in an effective and considerate way. 

The school expects every member of the school community to behave in a considerate way towards others. 

We treat all children fairly and apply this behaviour policy in a consistent way.

The school rewards good behaviour, as it believes that this will develop an ethos of kindness and co-operation. This policy is designed to promote good behaviour, rather than merely deter anti-social behaviour.

Teachers have the right to teach and pupils have the right to learn in a classroom free from disruptive behaviour – a classroom that both reflects teachers’ own behavioural expectations and creates an atmosphere in which pupil self-esteem can grow.

General Procedures for our School
1.	Bullying and racism are always unacceptable behaviour. Fortunately, most pupils at our school show a caring, responsible attitude.

2.	Children are expected to be polite and helpful at all times. Dangerous and irresponsible behaviour, swearing and bad language are not acceptable.

3.	Children are expected to WALK around the school and make way or hold doors open for younger children and adults.

4.	To keep the school as “Green “as possible. Litter is to be placed in the provided containers around the school. We recycle paper, plastics, printer cartridges and batteries. We have installed light sensors, solar panels and also switch off electricity when it is not needed. We compost, close doors and turn off taps after use.

5.	Children must not bring toys or games (including balls) to school, except with special permission, e.g. as part of a class project. If you violate this, and belongings disappear or are broken, school will not be held responsible.

6.	Children should not be in the school buildings before school starts, except with special permission and of course the schools breakfast club members.

8.	Children should not come to school before 8.40am in the morning, unless they are attending Breakfast Club.

9.	Children are expected to change for P.E. Swimming and Games.
P.E. Indoors:  Shorts and a T-shirt for apparatus work.
P.E. Games Outdoors:  Change of clothing is required, otherwise children will not be allowed to participate in the lesson. 
N.B.   Jewellery is not allowed to be worn during P.E., Games lessons.

10.	If a child is absent or expected to be absent, an explanation is required from parents, written or verbal.   

11.  Unbreakable containers for drinks should be brought. Glass bottles are not allowed. Neither are fizzy drinks. 

Rewards and Sanctions
We praise and reward children for good behaviour in a variety of ways:
· teachers congratulate children;
· teachers give children house points;
· each week we hold an “Awards Assembly” ( Golden Assembly: Foundation Phase & Fabulous Friday Assembly in Key Stage 2) where children in each class are rewarded for their efforts. We distribute badges to children either for consistent good behaviour or work, or to acknowledge outstanding effort or acts of kindness in school.
· Every Friday, children with consistently good, or markedly improved, behaviour can receive an award during assembly.
· Lunch time supervisors also nominate children to receive merit stickers at the Awards Assembly. 
· Class teachers award personal certificates (stickers and stamps in Foundation Phase) to acknowledge effort, good behaviour etc.

The school employs a number of sanctions to enforce the school rules, and to ensure a safe and positive learning environment. We employ each sanction appropriately to each individual situation.
We expect children to listen carefully to instructions in lessons. If they do not do so, we ask them either to move to a place nearer the teacher, or to sit on their own.  We expect children to try their best in all activities. If they do not do so, we may ask them to redo a task.  If a child is disruptive in class, the teacher reprimands him or her. If a child misbehaves repeatedly, we isolate the child from the rest of the class until s/he calms down, and is in a position to work sensibly again with others.  The safety of the children is paramount in all situations. If a child’s behaviour endangers the safety of others, the class teacher stops the activity and prevents the child from taking part for the rest of that session. If a child threatens, hurts or bullies another pupil, the class teacher discusses the incident with the children using Restorative Practice. If a child repeatedly acts in a way that disrupts or upsets others, the school contacts the child’s parents and seeks an appointment in order to discuss the situation, with a view to improving the behaviour of the child. (See attached consequences charts)

The class teacher discusses the school expectations and school aims with each class. In addition to school expectations each teacher uses specific range of strategies and tactics to encourage positive behaviour and attitudes in their own classroom.  In this way, every child in the school knows the standard of behaviour that we expect in our school. If there are incidents of inappropriate behaviour, the class teacher discusses these with the whole class at the earliest convenient time.

The school does not tolerate bullying of any kind. If we discover that an act of bullying or intimidation has taken place, we act immediately to stop any further occurrences of such behaviour. While it is very difficult to eradicate bullying, we do everything in our power to ensure that all children attend school free from fear.

All members of staff are aware of the regulations regarding the use of force by teachers, as set out in DfEE Circular 10/98, relating to section 550A of the Education Act 1996: The Use of Force to Control or Restrain Pupils. Staff only intervene physically to restrain children or to prevent injury to a child, or if a child is in danger of hurting him/herself, or a member of staff. The actions that we take are in line with government/local authority guidelines on the restraint of children. 

In more serious cases of misbehaviour, parents are expected to be involved in discussions and participate in the agreements, contracts and behaviour plans concerning future conduct of their children. This would also include the implementation of severe sanctions including instances whereby it proves necessary to suspend / exclude children from school.

Playground
The expectations for the playground apply at the beginning and the end of the school day, at playtimes and at dinner times. The five rules are expressed slightly differently as:

The following are not acceptable at any time: 
1. Fighting.
2. Verbal abuse.
3. Disrespect or damage to property.
4. Being somewhere where you shouldn’t be.

To address important learning for the social curriculum, the pupils should be regularly reminded by teachers exactly what is meant / expected by these terms. The pupils themselves helped to identify the misbehaviours as follows:

1. FIGHTING – any physical abuse, identified collectively as
HANDS / ARMS – slapping, hitting, punching, pinching, scramming, pushing, poking, pulling-hair, elbowing, swinging others around, picking others up and dropping.
FEET / LEGS – kicking, tripping, kneeing, stamping, treading on toes.
MOUTHS – biting, spitting, kissing.
OTHER – barging, bumping, thumping.

2.    VERBAL ABUSE – the disrespect of any pupil or adult, through the use of  unkind taunts. Swearing is treated as an issue for particularly strong sanction.

1 and 2 should also be disallowed in the context of play. Particular play activities such as pile on and British Bulldog are not allowed on the playground. Pupils are asked to report problems or concerns such as abuse and bullying to any supervising adult.

3. DISRESPECT FOR PROPERTY – the hiding or damage to other pupil’s property such as hiding coats, throwing coats or bags down the toilet, kicking someone else’s ball deliberately into a garden, will not be tolerated. The same applies to the school building and environment, such as the kicking of doors, tearing of work on display, stealing or interfering with food in other pupil’s lunch boxes, pencil cases etc. The tampering of fire alarms and firefighting equipment is to be treated seriously and sanctioned accordingly.

4. TRESPASS INTO AN UNAUTHORISED AREA – the safety and security of each child in our care is of paramount importance. Pupils who are ill may be allowed to stay in the main entrance. Only pupils who have specific permission will be allowed to stay in this area.

Pupils who refuse or choose not to comply with our expectations of them must expect the school to take action against their inappropriate behaviour. We prefer to express our sanctions as consequences. In this way pupils are made to understand that consequences are about choice. A pupil can, therefore, choose or not choose a consequence.

Consequences are chosen only if a pupil chooses to break the school expectation of learners behaviour and involve themselves in inappropriate and unacceptable actions and behaviour.


Involving pupils in supporting behaviour
The school operates Restorative Practice for the whole school.  Our year 5 and 6 pupils have undergo Peer Mediation training and the trainer is expected to work alongside the pupils during play/lunch time to reinforce their training. By using this pupil led approach it is expected to help reduce the number of incidents on the yard that require adult intervention. 

Staff Training
Staff have received training in managing challenging behaviour and Restorative Practice.  The Headteacher has received MAPA training. 

The role of the class teacher
It is the responsibility of the class teacher to ensure that the schools’ expectations are enforced in their class, and that their class behaves in a responsible manner during lesson time. 

The class teachers in our school have high expectations of the children in terms of behaviour, and they endeavor to ensure that all children work to the best of their ability.

The class teacher treats each child fairly and enforces the classroom strategies consistently. The teacher treats all children in their class with respect and understanding.

If a child misbehaves repeatedly in class, the class teacher keeps a record. In the first instance, the class teacher deals with incidents. However, if misbehaviour continues, the class teacher seeks help and advice from the headteacher.

The class teacher, through the ALNCo, liaises with external agencies to support and guide the progress of each child. 

The class teacher reports to parents about the progress of each child in their class, in line with the school policy. The class teacher may also contact a parent if there are concerns about the behaviour or welfare of a child.

The role of the headteacher
It is the responsibility of the headteacher, under the School Standards and Framework Act 1998, to implement the positive behaviour policy consistently throughout the school, and to report to governors, when requested, on the effectiveness of the policy. It is also the responsibility of the headteacher to ensure the health, safety and welfare of all children in the school.

The headteacher supports the staff by implementing the policy, by setting the standards of behaviour, and by supporting staff in the implementation of the policy.
 
The headteacher has the responsibility for giving fixed-term suspensions to individual children for serious acts of misbehaviour. For repeated or very serious acts of anti-social behaviour, the headteacher may permanently exclude a child. Both these actions follow the City and County of Swansea guidelines.

The role of parents
The school works collaboratively with parents, so children receive consistent messages about how to behave at home and at school. 

We refer to school expectations and aims in the Home School Agreement and we expect parents to read these and support them.

We expect parents to support their child’s learning, and to co-operate with the school. We try to build a supportive dialogue between the home and the school, and we inform parents immediately if we have concerns about their child’s welfare or behaviour.

If the school has to use reasonable sanctions to punish a child, parents should support the actions of the school. If parents have any concern about the way that their child has been treated, they should initially contact the class teacher. If the concern remains, they should contact the head teacher. If these discussions cannot resolve the problem, a formal grievance or appeal process can be implemented.

The role of Governors
The Governing Body has the responsibility of setting down these general guidelines on standards of discipline and behaviour, and of reviewing their effectiveness. The governors support the headteacher in carrying out these guidelines.
The headteacher has the day-to-day authority to implement the school positive behaviour policy, but governors may give advice to the headteacher about particular disciplinary issues. The headteacher must take this into account when making decisions about matters of behaviour.

Fixed-term and permanent exclusions
Only the headteacher (or the acting headteacher) has the power to exclude a pupil from school. The headteacher may exclude a pupil for one or more fixed periods, for up to 45 days in any one school year. The headteacher may also exclude a pupil permanently. It is also possible for the headteacher to convert a fixed-term exclusion into a permanent exclusion, if the circumstances warrant this.

If the headteacher excludes a pupil, s/he informs the parents immediately, giving reasons for the exclusion. At the same time, the headteacher makes it clear to the parents that they can, if they wish, appeal against the decision to the governing body. The school informs the parents how to make any such appeal.  The school will put in place a Pastoral Support Plan which will outline the positive steps the school will make to re-integrate the pupil back into school.

The headteacher informs the LA and the Governing Body about any permanent exclusion, and about any fixed-term exclusions beyond five days in any one term.

The Governing Body itself cannot either exclude a pupil or extend the exclusion period made by the headteacher.

The Governing Body has a discipline committee which is made up of between three and five members. This committee considers any exclusion appeals on behalf of the governors.

When an appeals panel meets to consider exclusion, they consider the circumstances in which the pupil was excluded, consider any representation by parents and the LA, and consider whether the pupil should be reinstated.

If the governors’ appeals panel decides that a pupil should be reinstated, the headteacher must comply with this ruling.

Monitoring
The headteacher monitors the effectiveness of this policy. She also reports to the governing body on the effectiveness of the policy and, if necessary, makes recommendations for further improvements. 

The school keeps a variety of records of incidents of misbehaviour. The class teacher records minor classroom incidents. The headteacher records those incidents where a child is sent to him/her on account of behavior that is not acceptable. 

The headteacher keeps a record of any pupil who is suspended for a fixed-term, or who is permanently excluded. 

It is the responsibility of the Governing Body to monitor the rate of suspensions and exclusions, and to ensure that the school policy is administered fairly and consistently.


Equal Opportunity and Disability
As part of our overarching aim for pupils to fulfil their full potential across the curriculum we will endeavour to ensure that all children are given the necessary support to access learning in this area in line with our equal opportunity and disability scheme.
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Restorative Practice Questions 

Responding to challenging behaviour:-

· What happened?
· What were you thinking of at the time?
· What have you thought about since?
· Who has been affected by what you have done?
· In what way have they been affected?
· What do you think you needs to happen next?
Responding to those harmed:-
· What happened?
· What were your thoughts at the time?
· What have your thoughts been since?
· How has this affected you and the others?
· What has been the hardest thing for you?
· What do you think needs to happen next?
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