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According to Agosto (2016) there are a range of benefits of storytelling for children from pre-birth to 7 years. This assignment will focus mainly on language and literacy development. The key benefits include that storytelling enhances a child’s vocabulary and speech. It allows the child to build listening skills, which is proven to support comprehension at older ages. It also allows a child to think imaginatively, building self-expression, which will support writing skills (Bruce, McNair and Whinnett, 2020). 

Isik (2016) Similarly, it shares that from pre-birth to infant ages, babies start to react to individuals’ speech, suggesting that stories support them by illustrating language patterns. Cousins and Minns (2023) highlights that from an infant to around 2 years old, their skillset is different, and reading stories allows the child to build a variety of vocabulary and work on phonics. The repetition of certain stories allows children to predict story structures, and this builds a foundation for them to memorise comprehension. Cremin, T (2017) suggests that from the ages of 3-7 years old, the role of storytelling slightly changes within their development, as at this point in a child’s life, they begin to develop narrative skills, highlighting their use of skills to be able to understand the sequence of a story.

In line with Erstad (2020), storytelling behaviours are essentially important when presented in the early years as they allow the individual to develop connections with the children, building a foundation of trust to further the child’s learning. From a young age, they are an effective tool in allowing practitioners to share knowledge and work on communication. The following discussion will focus on storytelling behaviours such as eye contact, tone of voice and facial expression. According to Tilston (7AD), eye contact is a basic part of storytelling; for children, it allows for emotions to be seen, following through with intentions and thoughts. This provides a baseline for children to learn from the expression of nonverbal communication. Often, for children, it can help them to foster a deeper understanding of emotions and interaction to be able to connect with others.

As stated by Fasya et al. (2025), eye contact provides children with basic listening skills and communication aids, allowing children to seek achievements and confidence when seeing a practitioner read or when copying the reader.  Caruana et al. (2025) The activity helps children feel acknowledged and confident when speaking. In reading activities, eye contact keeps children engaged and encourages discussion. During writing, it supports feedback and guidance, helping children improve their work through interaction. Storytelling as an activity, initiating eye contact and diverting eye contact to the book and back to the children, provides a range of benefits for the listeners, such as encouraging active listening, focus and response. This allows children to learn how to provide feedback when it is needed (Hibbin, 2016). 

As stated by Lai and Carr (2018) John Bowlby’s Theory of Attachment links to providing further evidence of why the use of eye contact in storytelling is an essential behaviour. Bowlby shares that children can learn best when they feel secure and in a safe environment. Incorporating supportive eye contact in storytelling with children provides an environment where children feel valued, which will progress their ability to express their wants and needs to engage in literacy or communication (Siposova, Tomasello and Carpenter, 2018). Niedźwiecka (2020) suggests that Bowlby’s theory supports eye contact as a behaviour to enhance children’s learning, as it is built through attentive and responsive interactions, strengthening a simple task such as storytelling into an activity that provides trust and emotional security. A child who experiences this type of engaging storytelling will be much more likely to be confident in speaking and want to take part in literacy skills. Ultimately, Bowlby backs up the use of eye contact by stating that the security of a child underpins any success that a child has with learning or communication (Vaughn, 2018).

In line with Lwin (2016) , the tone of voice the reader uses plays a vital role in storytelling. Tone of voice is seen as the how of what is said, rather than the what.  A practitioner having the skills to develop the use of different tones of voice allows children to learn how everyday language sounds in different contexts of communication. Additionally, sharing how a practitioner chooses to use volume and pitch supports children to put together sentence structures with the use of punctuation and, for older ages, grammar Melzi, Schick and Wuest (2022). It is reached that the tone of voice and how this is used can impact how the story is perceived and imagined, creating an atmosphere where children can feel suspense, tension and connections. This allows for the reader to produce an approach where children are heard, seen and understood (Mohd Amin, Ahmad and Hashim, 2024). 

Waugh and Waugh (2022) highlights when using an activity such as storytelling, based on how it is patterned, children can experience real emotion, allowing them to feel happy, scared or sad. For example, using different tones at different points of the story, such as a soft tone or deep-pitched tone, can highlight negative or supportive approaches, allowing humour, joy and wonder to be experienced. The use of tone by the reader promotes understanding in the child of when and how to use tone of voice themselves to express the idea of the story (for example, happiness, excitement, sadness). This is also reinforced through the reader using the same rhythm and pronunciation of repeated phrases. This allows children to understand language better by exploring whether it is a statement or a question (Wallbaum et al, 2017). 
Koivula, Turja and Laakso (2019) also shares that using heightened tones when the story is exaggerated promotes the foundation of punctuation, fluency and expression when reading aloud. Tone can also demonstrate how children need to use dialogue when the reader sounds the rhythm of the story, as it encourages expression and emotion, giving children the structure to form sentences (Matharu, Berry and Brown, 2020). 
According to Mcleod (2025) Vygotsky's theory highlights and supports key factors around social interaction learning, where the tone of voice in storytelling fits into the idea of scaffolding. This can be demonstrated by how the pitch in a practitioner’s voice can hang, such as showing excitement, allowing children to understand the meaning behind the words. Within a setting, practitioners can support a child with such an activity through guided learning to internalise these skills for speech patterns, which will allow the child to develop comprehension, reading fluency and expressive writing (Paulmann and Weinstein, 2022). 

As outlined by Șerban et al. (2017), similarly to the role of eye contact and tone of voice, facial expressions are an important part of the storytelling experience and should be used for a positive interaction. Facial expressions can provide a lot of information to a child’s mind whilst learning, as they can portray the thoughts and feelings of a situation or character. This gives children the opportunity to notice the depth of emotional impact and enhance their recognition of the story (Medlicott, 2018). 

As stated by Wallbaum et al. (2017), a practitioner using facial expressions throughout storytelling can enhance an opportunity for children to connect with the story and the storyteller, making the story relatable and captivating. Additionally, children can develop a sense of empathy and become immersed within the narrative of a story using facial expression, allowing children to become invested in reading, engaged and listening. Satriani (2019) suggest that there are a variety of benefits from the use of this technique, such as that it supports children to read individual cues and supporting their social interaction development. Additionally, it shows children how to speak expressively and to be confident when doing so.   Melzi, Schick and Wuest (2022) states that storytelling improves comprehension by allowing children to make the connection from speech and text to emotional cues, including supporting the idea of developing descriptive writing and increasing their vocabulary.

Research from Chand (2023) shows that Jean Piaget's theory holds that children develop knowledge through interaction with the environment around them. This links to the idea of storytelling as exaggerated facial expressions and allows children to observe how the reader interacts with facial features. Children can utilise this skill with other children allowing them to recognise and use the skill themselves daily. Piaget states that it supports symbolic thinking and helps children put the connection together of language and feelings. Piaget suggests that storytelling from a young age, with good use of facial expression techniques, strengthen children’s development as they grow, with the use of visual cues and promotes good vocabulary (Guarnera et al, 2015). Additionally, it allows children to learn from observation and effectively construct understanding or meaning from what they see visually.  Overall, within this activity of approaching traditional storytelling and digital storytelling, it is evident that the use of these behaviours is crucial for the reader to support children to stay interested and to understand the learning benefits in relation to language and literacy development (Karakoyun and Kuzu, 2016). 


As outlined by Garvis and Pramling (2017), traditionally, storytelling consists of oral stories, books and potentially puppets. The interaction with this approach is usually face-to-face with a practitioner, where natural and spontaneous discussion can occur. However, the digital approach to stories can range from the use of e-books, videos or apps. Lisenbee and Ford (2017) suggests that this difference in approach can consist of the way the child participates. For example, with a traditional story, it can be child-led, and a child can often predict the ending as there are repeated phases and parts that can be acted out, whereas with a digital story, it is usually the practitioner who controls the pace, or it could be controlled by certain videos or apps. 
Phillipson and Garvis (2019) proposes that the practitioner’s role within both approaches is very different. For example, with traditional storytelling the practitioner builds their own questioning and expression, but digital approaches take over parts of this role.

O’Byrne et al. (2018) indicates that the digital approach is based on the technology a practitioner uses and it can be visually stimulating and highly interactive. In contrast, traditional storytelling is often used in a more self-aware learning environment, such as in a circle in a setting, or at bedtime. Collectively, these points highlight that both approaches help build vocabulary, language and literacy development. It is stated that when practitioners support the use of both approaches it efficiently promotes holistic learning and development experiences (Kucirkova, 2019).

In conclusion, it is evident that storytelling, whether digital or traditional, is highly beneficial for children, enabling their language and literacy development to thrive. With the discussed storytelling behaviours, such as eye contact, tone of voice and facial expression, these are examples which show how children can learn, engage and participate (Lwin, 2019). Literacy and language development can be inclusive, moving beyond just reading and writing and now includes digital platform visual aids and interpersonal communication skills (KÖDER and MAIER, 2017). Within this paper, the sources demonstrate that, academically, there are valid historical and up-to-date journals or books of research-based evidence and theoretical perspectives on how storytelling supports children’s literacy and language, and how communication develops with different formats of storytelling, including behaviours. Within the research suggested by Cumming, Lai and Cho (2016), there is evidence that using the same source several times provides a knowledge of patterns that children pick up through storytelling. Furthermore, the theorists approach shows highlighting evidence to this paper that storytelling provides a strong basis that children have an understanding of critical engagement with a book’s topics. The sources produced an evaluation of the theorists in the context of storytelling behaviours, which will be useful in practice (Vandermeulen et al, 2019). For example, Vygotsky suggests a strong explanation of where story telling sits within the zone of proximal development and allows children and practitioners to share the value of guided participation. The variety of articles allow for the discussion of comparisons in different approaches and for arguments to be compared over traditional and modern approaches Cottrell (2024). Overall, the selected sources produced a useful base in supporting that storytelling is an essential part of language and literacy development, regardless of how it is presented to children (Kerry-Moran and Aerila, 2019). 
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