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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or group of learners, based on an observed critical incident.
Introduction
The focus of this assignment will be a critical evaluation of a case study based on an individual learner. This case study will explore in depth a critical incident that occurred during an observation made in the classroom. As defined by Tripp, critical incidents are “incidents that appear ‘typical’ rather than ‘critical’ at first sight but are rendered critical through analysis.”[footnoteRef:1] For Tripp, it was important to analyse and find out why something happened, as opposed to finding out what happened in the first instance. Within this assignment, there will be an exploration of why the chosen critical incident occurred, based on a study of various learning theories and literature pieces, as well as an exploration of the school to see if the environment impacts the learner. There will also be reference to the Curriculum for Wales[footnoteRef:2] as well as the Successful Futures[footnoteRef:3] report and the twelve pedagogical principles. At the end of the assignment there will be an opportunity to reflect as engaging in “reflective practice can develop a deeper understanding of […] teaching, assess […] professional growth [and] develop informed decision making skills […]”[footnoteRef:4] [1:  Tripp, D (2012) Critical incidents in teaching: developing professional judgement. London: Routledge. pg. 25]  [2:  Welsh Government (2020) Introduction to Curriculum for Wales. Available at: https://hwb.gov.wales/curriculum-for-wales/ [Accessed throughout October 2020]]  [3:  Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Available at: 
https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf [Accessed throughout October 2020]]  [4:  Farrell T. S. C. (2018) Reflective Practice for Language Teachers. John Wiley & Sons [Online] Available at: http://www.reflectiveinquiry.ca/wp-content/uploads/2016/06/Reflective-practice-Farrell.pdf 
(accessed throughout October 2020) pg. 2] 

Observation
	As “all social sciences should respect the privacy, autonomy, diversity, values and dignity of individuals, groups and communities,”[footnoteRef:5] this assignment, in line with the British Educational Research Association[footnoteRef:6] and their Ethical Guidelines for Educational Research[footnoteRef:7], shall refer to the school where the observations took place as School X.
	School X is a large primary school, with currently over 400 pupils enrol, ranging from the ages of three to eleven. In a deprived area of South Wales, School X currently has approximately 36% of their pupils eligible for free school meals which is “well above the average for Wales of 19%.”[footnoteRef:8] The observation of learners, on which this assignment is based, takes place in the nursery classroom, where for many of the learners, this is only their second week in school. Due to the current pandemic, many of the sessions which were observed followed the Education Minister’s guidance “to address their [the children’s] emotional needs as well as their learning needs,”[footnoteRef:9] and as School X incorporates the Leuven Scale of Wellbeing[footnoteRef:10] in to their everyday, this was being achieved with ease. This attention to the children’s wellbeing led to a recent ESTYN report which commented “nearly all pupils attitudes towards learning are exceptionally strong”[footnoteRef:11] and the school holds in high regard that a child must be ready for learning before learning can commence. The classroom appears to be set up in the style of Montessori with a vast space for both indoor and outdoor learning. [5:  British Educational Research Association [BERA] (2018) Ethical Guidelines for Educational Research, fourth edition, London. [Online] Available at: https://www.bera.ac.uk/researchers-resources/publications/ethicalguidelines-for-educational-research-2018 (accessed throughout October 2020) pg. 4]  [6:  BERA from here on in]  [7:  British Educational Research Association [BERA] (2018) Ethical Guidelines for Educational Research, fourth edition, London. [Online] Available at: https://www.bera.ac.uk/researchers-resources/publications/ethicalguidelines-for-educational-research-2018 (accessed throughout October 2020)]  [8:  ESTYN (2017) A Report on Cadoxton Primary Available at: https://www.estyn.gov.wales/system/files/2020-08/Cadoxton%2520Community%2520Primary.pdf [Accessed October 13th, 2020]]  [9:  Senedd Cymru: Welsh Parliament (2020) Covid-19:  Evidence Session with the Welsh Government. Available at: https://record.assembly.wales/Committee/6344 [Accessed October 2020]]  [10:  See Appendix E]  [11:  ESTYN (2017) A Report on Cadoxton Primary Available at: https://www.estyn.gov.wales/system/files/2020-08/Cadoxton%2520Community%2520Primary.pdf [Accessed October 13th, 2020]] 

Methodology
	Methodology, as defined in the dictionary is “a set of methods and principles used to perform a particular activity”[footnoteRef:12] and for this assignment, the methodology used was qualitative research to form a non-participant, structured observation to produce a case study. Although there is a great deal of other research methodologies that could have been utilised, for the purpose of this assignment, the method above was adopted and the strengths and weaknesses of this approach shall be explored in this section.  [12:  Oxford Dictionary (2020) Methodology. Available at: www.oxfordlearnersdictionaries.com/definition/english/methodology?q=methodology [Accessed October 2020]] 

Qualitative research can “be used to […] generate new ideas for research”[footnoteRef:13] and is one of the most frequently adopted methods of inquiry in education. Regularly partnered with observation as its data collection method, like in this instance, it guides the researcher to understand how people interact with their environment. Using observation as a method to gain information in the educational setting is the one of the most appropriate ways of extracting and collating an abundant amount of data. As Cohen notes, the researcher can comment on “the physical setting, the human setting, the interactional setting [and] the programme setting.”[footnoteRef:14] This meaning that the observer can not only comment on the environment and the characteristics of the people within the environment, but can also look at all the interactions taking place in that setting, whether they are verbal or non-verbal. It also allows the researcher to delve deeper into the principles and pedagogy within the environment, something that shall be explored further in the next section titled The Four Principles. This is a view that is reinforced by Kumar who notes that by being a non-participant observer, the researcher remains passive, meaning “watching and listening to its activities and drawing conclusions from this.”[footnoteRef:15]  [13:  https://www.scribbr.com/methodology/qualitative-research/ [Accessed October 16th, 2020]]  [14: Cohen, L. Manion, K. and Morrison, K.R.B. (2011) Research Methods in Education (7th edition) London; New York: Routledge. pg. 457]  [15:  Kumar R. (2011) Research Methodology: a step-by-step guide for beginners (3rd edition) London: Sage Publications. pg. 174] 

Observation however is not without its drawbacks. As Cohen has written “the presence of the observer might bring about different behaviours (reactivity and ecological validity)”[footnoteRef:16], something which is reinforced by Kumar who explains this as the “Hawthorne effect.”[footnoteRef:17] Additionally, as qualitative research is “filtered through their [the researchers] own personal lens”[footnoteRef:18] it is open to a great deal of observational bias. The researcher undertaking the observation may look at the environment and the people with predetermined ideas. If the researcher, in this instance, had previously been in a classroom before commencing their study, they could have unconscious, or even conscious opinions about certain concepts and portray an unprofessional bias skewing their conclusions. [16:  Cohen, L. Manion, K. and Morrison, K.R.B. (2011) Research Methods in Education (7th edition) London; New York: Routledge. pg. 210]  [17:  Kumar R. (2011) Research Methodology: a step-by-step guide for beginners (3rd edition) London: Sage Publications. pg. 174]  [18:  https://www.scribbr.com/methodology/qualitative-research/ [Accessed October 16th, 2020]] 

Like observations, case studies also come with many strengths and weaknesses. A case study according to Kumar “becomes the basis of a thorough, holistic and in-depth exploration of the aspect(s) you want to find out about”[footnoteRef:19] and this in-depth approach is a positive as this allows for a detailed investigation. As well as this, case studies are easy to comprehend due to their descriptive nature and they are unproblematic when relating to other studies in the same field. Case studies also allow the researcher to apply the theory in a practical way. Additionally, due to the case studies format and the researcher having experienced the incident first-hand, it makes it easier to recall. However, similarly to observation, a case study does not come without bias and this opinion is one that is shared with Nisbet and Watt – “they may be selective, biased, personal and subjective.”[footnoteRef:20] [19:  Kumar R. (2011) Research Methodology: a step-by-step guide for beginners (3rd edition) London: Sage Publications pg. 123]  [20:  Nisbet, R. E & Watt, J. (1984) Case Study in J. Bell, T. Bush, A. Fox, J. Goodey and S. Goulding (eds) Conducting Small-Scale Investigations in Educational Management. London: Harper and Row, 79-92 (found in) Cohen, L. Manion, K. and Morrison, K.R.B. (2011) Research Methods in Education (7th edition) London; New York: Routledge. pg. 293] 

Critical Incident and The Four Purposes
	The Four Purposes[footnoteRef:21] are at the heart of the new Curriculum for Wales. The purposes note that each child should, when leaving school be: [21:  Welsh Government (2020) Developing a Vision for Curriculum Design. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes [Accessed throughout October 2020]] 

	“Ambitious capable learners, ready to learn throughout their lives,
Enterprising, creative contributors, ready to play a full part in life and work,
Ethical informed citizens of Wales and the world,
Healthy, confident individuals, ready to lead fulfilling lives as valued members of society.”[footnoteRef:22] [22:  Welsh Government (2020) Developing a Vision for Curriculum Design. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes [Accessed throughout October 2020]] 

The school, where this observation takes place has started to integrate the new curriculum into their everyday teaching, and it is pivotal therefore, to look at the purposes when looking at the critical incident. The critical incident (Appendix A) depicts the children recalling their experience of a garden walk from the previous week, where the purpose of the task was to reflect on their immersive experience but develop links to their forthcoming nature enquiry.  Child S mentioned that she liked the smell of the flowers because she “could smell Mummy.” From this, the teacher and Child S spoke about how to develop her inquiry and what they could do next. Child S said that she would like to make perfume to “smell like Mummy.” This small exchange between class teacher and the learner has many links to the new curriculum. It demonstrates that this child is an “ambitious, capable learner”[footnoteRef:23] because they are building upon their knowledge of the garden walk and were able to connect the scent of the flowers to the smell of perfume, therefore applying the smell in a different context. Child S was also able, through the recount, to explain to the class teacher and her peers the ideas that they were learning through their inquiry. Additionally, Child S demonstrated that she is a “healthy, confident individual”[footnoteRef:24] as she had the confidence to take part in the discussion with her class teacher, in front of her peers, and this confidence will, in the long term, build her resilience and empathy. From the observation, it was evident that both Child S and the class teacher have a “positive relationship based upon truth and mutual respect.”[footnoteRef:25]
	In order for Child S to develop fully under the new curriculum, she must also work on her skills at being an “enterprising, creative contributor, ready to play a full part in life”[footnoteRef:26] as well as an “ethical informed citizen of Wales and the world.”[footnoteRef:27] Potentially, during this enquiry, Child S could be encouraged to work collectively with her group, and use different media to explore her ideas. She could also evaluate the work by using evidence and understand deeper that the actions with picking the flowers, could have a knock-on effect on the wildlife around her. Additionally, this could raise the question of sustainability.  [23:  Welsh Government (2020) Developing a Vision for Curriculum Design. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes [Accessed throughout October 2020]]  [24:  Welsh Government (2020) Developing a Vision for Curriculum Design. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes [Accessed throughout October 2020]]  [25:  Welsh Government (2020) Developing a Vision for Curriculum Design. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes [Accessed throughout October 2020]]  [26:  Welsh Government (2020) Developing a Vision for Curriculum Design. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes [Accessed throughout October 2020]]  [27:  Welsh Government (2020) Developing a Vision for Curriculum Design. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#curriculum-design-and-the-four-purposes [Accessed throughout October 2020]] 

Literature Review 
Constructivism
	Whilst observing the critical incident, there are many theories that the observer would be able to be link to it, the first of which being Constructivism developed by Piaget, amongst others. Constructivism focuses on the child constructing their own learning. Constructivists “view learning as the results of mental construction […] new information is built into and added onto an individual’s current structure of knowledge, understanding and skills.”[footnoteRef:28] These are demonstrated in the critical incident as Child S displays her knowledge in her sense of smell and how smell links to flowers. Child S builds upon this knowledge and understanding by linking the scent of the flowers to create a perfume, thus changing how the smell of the flowers is interpreted through her comprehension. Reinforcing this further are Halpenny and Peterson who state that one of the main features of Piaget’s Constructivism is that “learning begins with physical actions and is informed by the sensory feedback that is generated by these actions and that produces effects.”[footnoteRef:29] Again, linking back to the critical incident, Child S begins her inquiry with a garden walk, the physical action, which is then followed by sensory feedback during the recall session with the class teacher, which produced the effect of wanting to learn more about flowers and their scents.  [28:  Pritchard, A. (2014) Ways of learning: learning theories and learning styles in the classroom (3rd edition) London: Routledge. pg. 18]  [29:  Halpenny, A.M. & Pettersen, J. (2013) Introducing Piaget A guide for practitioners and students in early years education. Hoboken: Taylor and Francis. [Online] Available at: https://web-a-ebscohost-com.ezproxy.uwtsd.ac.uk/ehost/ebookviewer/ebook/bmxlYmtfXzYzNDcwMV9fQU41?sid
=24b41d6c-1604-49f4-bdad-0e0c7871f57e@sessionmgr4006&vid=0&format=EB&rid=1 
(accessed throughout October 2020) pg. 9] 

However, Piaget viewed people and children as “lone scientists”[footnoteRef:30] and whilst this incident does promote the child’s learning through exploration and interaction in the environment around her, which is a key feature to Constructivism, the teacher aided Child S when thinking about their next steps. This links more with Lev Vygotsky’s concept of Constructivism, and his notion of the Zone of Proximal Development.[footnoteRef:31] ZPD is: [30:  Gray, C. & Macblain, S. (2015) Learning Theories in Childhood (2nd edition) London: Sage Publications Ltd. pg. 66]  [31:  Shortened to ZPD from here in] 

“the distance between the actual development level as determined by independent problem solving and the level of potential development through problem solving under adult guidance or in collaboration with more capable peers.”[footnoteRef:32] [32:  Vygotsky, L. (1978) Interaction between learning and development. From Mind and Society (pp. 79-91) Cambridge: Harvard University Press. (Reprinted in) Cole, M. & Gauvain, M. (1997) Readings on the Development of Children (2nd edition) New York: W. H. Freeman and Company. pg. 86] 

Although Child S is not completely dependent upon her class teacher, and therefore not at the lower end of the ZPD, she still requires her class teacher’s facilitation to understand how to develop her further learning. This is also known as “scaffolding”[footnoteRef:33] and is often described “as a metaphor to explain the nature of the aid provided by an adult for a child who could not successfully complete a task alone.”[footnoteRef:34] The way the teacher administered the scaffolding in this incident, allowed her to act as an “enabler, not as a disabler.”[footnoteRef:35] This provided Child S a further idea that she may not have developed of her own accord, which she could then explore independently with her interest in flowers being displayed, thus giving strength to Constructivism as an approach in the classroom. This idea is also highlighted by Jerome Bruner who stated that a child could “be involved in moving their own learning forward by undertaking more demanding and challenging tasks, providing they were properly supported.”[footnoteRef:36]  [33:  Gray, C. & Macblain, S. (2015) Learning Theories in Childhood (2nd edition) London: Sage Publications Ltd. pg. 101]  [34:  Gray, C. & Macblain, S. (2015) Learning Theories in Childhood (2nd edition) London: Sage Publications Ltd. pg. 101]  [35:  Benson, B. K. (1997) “Coming to Terms – Scaffolding”. The English Journal (Vol. 86, No. 7) pp. 126-127 (2 pages). Available at: https://www-jstor- org.ezproxy.uwtsd.ac.uk/stable/819879?sid=primo&origin=crossref&seq=1#metadata_info_tab_contents [Accessed October 17th, 2020] pg. 126]  [36:  Gray, C. & Macblain, S. (2015) Learning Theories in Childhood (2nd edition) London: Sage Publications Ltd. pg. 140] 

	Comparable to ZPD is Bronfenbrenner’s ecological model. This model looks at the environment around the learner and the learner’s biology, rather than the team around the learner, however those people still exist in their environment. Split into four systems; the Microsystem, the Mesosystem, the Exosystem and the Macrosystem, it offers an approach that can “be applied to different species, ages, domains and grains of analysis.”[footnoteRef:37] Unlike ZPD, Bronfenbrenner’s ecological model “focuses on the individual’s drive and ability to influence relative to their specific environment and not so strongly on the individual’s sphere of influence.”[footnoteRef:38] This quote by Christensen highlights the biggest difference between these two theories. Vygotsky looks at scaffolding a child, where teachers form a supportive network around the learner, whereas Bronfenbrenner looks at the individual themselves and their motivations, rather than the team around them, something that shall be looked at again further in the assignment. [37:  Christensen, J. (2016) “A Critical Reflection of Bronfenbrenner’s Development Ecology Model” Problems of Education in the 21st Century. (69) pp. 22 – 28 pg. 25]  [38:  Christensen, J. (2016) “A Critical Reflection of Bronfenbrenner’s Development Ecology Model” Problems of Education in the 21st Century. (69) pp. 22 – 28 pg. 25] 

Aforementioned, the “constructivist perspective emphasises pedagogy where action and self-directed problem-solving are viewed as being central to learning and development”[footnoteRef:39] which is also one of the new pedagogical principles discussed in the “Successful Futures”[footnoteRef:40] review. Whilst this incident is a great example of the pedagogy, there are also more which can be encompassed. As the class teacher guided Child S towards her inquiry, this incident also shows that “good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest,”[footnoteRef:41] as well as, “good teaching and learning creates authentic contexts for learning.”[footnoteRef:42] As noted by Donaldson, “sound pedagogy will be an integral part of the successful implementation of the Review’s proposals on curriculum and assessment”[footnoteRef:43], however, this incident could delve deeper into the pedagogical principles laid out by Donaldson. If the class teacher were to encourage collaboration, this would encompass another aspect of the Successful Futures, as well as introducing another notion the Piaget believed was important, which is sociocultural and its links to cognitive development.  [39:  Halpenny, A.M. & Pettersen, J. (2013) Introducing Piaget A guide for practitioners and students in early years education. Hoboken: Taylor and Francis. [Online] Available at: https://web-a-ebscohost-com.ezproxy.uwtsd.ac.uk/ehost/ebookviewer/ebook/bmxlYmtfXzYzNDcwMV9fQU41?sid
=24b41d6c-1604-49f4-bdad-0e0c7871f57e@sessionmgr4006&vid=0&format=EB&rid=1 
(accessed throughout October 2020) pg. 1]  [40:  Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Available at: 
https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf [Accessed throughout October 2020]]  [41:  Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Available at: 
https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf [Accessed throughout October 2020] pg. 67]  [42:  Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Available at: 
https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf [Accessed throughout October 2020] pg. 67]  [43:  Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Available at: 
https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf [Accessed throughout October 2020] pg. 71] 

Society, Culture and Cognitive Development
	As well as offering differing views on Constructivism, both Piaget and Vygotsky also explored child development in terms of sociocultural factors. Sociocultural is defined in
 the dictionary as “the difference between groups or peoples relating to the social class and culture in which they live”[footnoteRef:44], meaning that the environment, culture and class from which a person comes from could impact upon their cognitive development. By promoting collaboration, the class teacher is encouraging children with different sociocultural backgrounds to work together, each bringing varying ideas, concepts, and approaches to the discussion. Thus, from working with their peers, Child S from the critical incident could act as a role model and display to others how she developed her skills by explaining in a language that is more easily digested by them. As well as this, she could discuss any problems that she was met with and seek input from her peers to gain a shared learning experience. However, this assumes that Child S and her peers are all capable of discovering the answers for themselves, without assistance and/or direction. When comparing this to the case study, this was not evident as the teacher in this instance was the primary facilitator, and if peer discovery were constantly used, it would place the class teacher in a secondary role.[footnoteRef:45]  [44: Cambridge Dictionary (2020) Sociocultural. Available at: https://dictionary.cambridge.org/dictionary/english/sociocultural [Accessed October 2020]]  [45:  Gray, C. & Macblain, S. (2015) Learning Theories in Childhood (2nd edition) London: Sage Publications Ltd. pg. 84] 

Both Piaget and Vygotsky focus on a child centred approach to learning, where the child plays an active role in their own understanding of what and how they learn. However, a weakness in Piaget’s theory is that he studied his own children and surmised that every child developed at the same rate. From this study, he introduced 4 stages of child development,[footnoteRef:46] these being: Sensorimotor (nought – two years) which looks at the use of senses and motor skills; Pre-Operational (two – six years) which focuses upon symbolic and egocentric thinking; Concrete Operational (seven – eleven years) where logic is applied and a child starts being objective; and Formal Operational (twelve - adulthood) which is when a child or young person is able to think abstractly and use hypothetical ideas.[footnoteRef:47] This was a very rigid approach that dictates that a child should finish and reach the new stage by the ages that Piaget outlined. Many learning theorists take issue with this approach. Bruner, argues against it stating that “if one is courteous enough to translate material into his [the child’s] logical forms and challenging enough to tempt him to advance, then it is possible to introduce him at an early age to the ideas and styles that in later life make an educated man.”[footnoteRef:48] Additionally, Vygotsky disliked Piaget’s approach. Although Vygotsky did agree to an extent and think that development was progressive and followed a slight path, he also advocated that children can both move backwards and forwards on the path depending on their circumstances and how they react at different stages of development. Vygotsky had a more flexible approach to child development and this attitude was mirrored by the class teacher who appears in the critical incident whereby they comment on their learner’s development within the classroom, especially in relation to Child S. [46:  Appendix F]  [47:  Pritchard, A. (2014) Ways of learning: learning theories and learning styles in the classroom (3rd edition) London: Routledge. pg. 20]  [48:  Bruner J. S. (1999) The Process of Education (25th edition) Massachusetts: Harvard university Press [Online] Available at: https://mde.biologia.gr/amigi/wp-content/uploads/sites/2/2016/03/The-Process-of-Education-Bruner.pdf (accessed throughout October 2020) pg. 52] 

	Unlike Vygotsky, Piaget “wanted to study the errors children made, and the possibility that the errors were not random”[footnoteRef:49] thus his approach to cognitive development looked at the negatives and many questions he used have been argued as being designed to “catch children out”[footnoteRef:50] as Piaget did not take into account the children’s culture and the environment in which the child was raised. Bruner opposed this idea, as he argued that culture helped shape our thinking and enabled us to look at how we understand ourselves and our environment - “but the intellectual development of the child is no clockwork sequence of events; it also responds to influences from the environment, notably the school environment.”[footnoteRef:51] It is also important to revisit Bronfenbrenner here, as his Development Ecology Model relies heavily upon “how the various systems interact with the individual and with each other.”[footnoteRef:52] However, Bronfenbrenner model does not include resiliency and therefore has a focus, like Piaget, on the negative effects of the child’s development . School X, as well as increasing all their learner’s well-being through the Leuven Scale of Wellbeing, also have a drive on increasing their learners resilience, and therefore supports Miller[footnoteRef:53], who states “the ability to be resilient helps us […] find our strength in adverse circumstances.”[footnoteRef:54] [49:  Blake, B. & Pope, T. (2008) “Developmental Psychology: Incorporating Piaget’s and Vygotsky’s Theories in Classrooms.” Journal of Cross-Disciplinary Perspectives in Education Vol. 1, No. 1. May pp. 59 – 67 pg. 59]  [50:  Gray, C. & Macblain, S. (2015) Learning Theories in Childhood (2nd edition) London: Sage Publications Ltd. pg. 82]  [51:  Bruner J. S. (1999) The Process of Education (25th edition) Massachusetts: Harvard university Press [Online] Available at: https://mde.biologia.gr/amigi/wp-content/uploads/sites/2/2016/03/The-Process-of-Education-Bruner.pdf (accessed throughout October 2020) pg. 39]  [52:  Christensen, J. (2016) “A Critical Reflection of Bronfenbrenner’s Development Ecology Model” Problems of Education in the 21st Century. (69) pp. 22 – 28 pg. 24]  [53:  Miller, L. (2008) “Stress and resilience in law enforcement training in practice”. International Journal of Emergency Mental Health. October (2), pp. 109 -124 [found in] Christensen, J. (2016) “A Critical Reflection of Bronfenbrenner’s Development Ecology Model” Problems of Education in the 21st Century. (69) pp. 22 – 28]  [54:  Christensen, J. (2016) “A Critical Reflection of Bronfenbrenner’s Development Ecology Model” Problems of Education in the 21st Century. (69) pp. 22 – 28 pg. 25] 

Reflection and Next Steps
	Similarly, to all the other aspects of this assignment, it is important to look at reflection critically. As stated by Gray and Macblain, “effective practitioners take time to step back and carefully observe the behaviours of their children and take time to reflect upon their own behaviours and the purpose of their actions.”[footnoteRef:55] Through observation and reflection, the teacher will truly know as to whether or not the learners have understood what learning is required of them, as well as taking into account their other needs, such as developmental,[footnoteRef:56] social and emotional. Reading and applying the lenses from Brookfield enabled me to “reflect back […] a stark and differently highlighted picture of who we are and what we do.”[footnoteRef:57] Having taught in a classroom previously, I was aware that knowing information about the children prior to the observation could have potentially skewed my judgement. I would have been a biased observer, something that I criticised in the methodology aspect of this assignment, and for that reason I asked the class teacher to not give me information about the children prior to the observation. This also allowed me to reflect critically on the incidents rather than prejudging when they happened during the observation. [55:  Gray, C. & Macblain, S. (2015) Learning Theories in Childhood (2nd edition) London: Sage Publications Ltd. pg. 170]  [56:  which was discussed previously in the assignment]  [57:  Brookfield, S. (1998) “Critically Reflective Practice” The Journal of Continuing Education in the Health Professions (18) pp. 197 - 205 pg. 197] 

	Whilst reading Brookfield, it became evident that using Lens 4 was the correct one to use for this assignment. Lens 4 utilises theoretical literature and “can help us ‘name’ our practice by illuminating the general elements of what we think are idiosyncratic experiences.”[footnoteRef:58] Whilst Brookfield uses this lens to draw upon “personal failings as practitioners”, I interpreted it to draw upon the positives that happened in the critical incident.[footnoteRef:59] Whilst the critical incident was a positive experience for both the child and the class teacher, there are some steps that could be taken to help guide the learner into the next level of learning. Having previously discussed the twelve pedagogical principles, I think collaboration would aid Child S, something which I discussed previously under the subheading Constructivism. In addition to collaboration, I would also encourage more cross-curricular opportunities over the range of areas of learning. For example, encourage Child S to keep exploring flowers but also look at them from a more numerical view. As this observation occurred in a nursery classroom, it could involve counting petals, counting leaves on a stem, or even spotting patterns and arranging flowers by colour, or ordering by size. Whilst developing numeracy, Child S would also be developing their fine motor skills as plucking the petals and sorting encourages the use of the pinching action of the fingers which is also required for pen holding at a later stage. [58:  Brookfield, S. (1998) “Critically Reflective Practice” The Journal of Continuing Education in the Health Professions (18) pp. 197 - 205 pg. 197]  [59:  Appendix A] 

	After reading Brookfield, I realise the importance of critical reflection. This I will be utilising with the other lenses whilst leading the learning within my own classroom. Lens 1 – “our autobiography as a Learner of Practice”[footnoteRef:60] – relies heavily upon your own experiences as a learner, and I think this is something that many people do subconsciously. As noted by Denlico and Pope, teachers would revert positively back to a method that they enjoyed through their own experience of learning or revert negatively and want to avoid that situation for their learners when questioned about why they favour certain approaches to learning.[footnoteRef:61] Now, with awareness of this lens, I will plan lessons with a variety of styles, and try not to place my learners in a challenging position.  [60:  Brookfield, S. (1998) “Critically Reflective Practice” The Journal of Continuing Education in the Health Professions (18) pp. 197 - 205 pg. 198]  [61:  Brookfield, S. (1998) “Critically Reflective Practice” The Journal of Continuing Education in the Health Professions (18) pp. 197 - 205 pg. 198] 

Lens 2 – “Our Learners’ Eyes”[footnoteRef:62] – is a lens that is frequently used across many schools as perceiving learning through the eyes of the student enables the practitioner to teach more responsively. This meaning if something, whether it is a technique or lesson that is not engaging the learners, it can be changed quickly, as this lens allows the student to provide feedback to their teacher, whether it is positive or negative. Whilst this method of reflection allows for the development of positive relationships, which is another aspect of the pedagogical principles outlined in the Successful Futures review, it might take a while for this relationship to be established. In the process of creating the relationship, learners could seek to please and only provide good feedback, even if what they had experienced was not positive. Brookfield’s solution to this is to ask them to leave anonymous comments where by “anonymity is guaranteed.”[footnoteRef:63] This is a method of reflection that I would want to trial when I have developed a relationship with my class as this will let me see their learning from their viewpoint. In addition, the importance of interactions between teachers and their learners is outlined in the Great Teaching Toolkit as it notes “The quality of learning interactions between teachers and students is central to the learning process. Interactions may be seen as a form of feedback, and again there are two distinct purposes here: feedback to teachers that informs their decisions, and feedback to students that helps them learn.”[footnoteRef:64]Lens 3 – “Our Colleagues Experiences”[footnoteRef:65] – resembles Lens 2, only instead of asking the learners for feedback, we ask our colleagues. It also does not depend upon anonymity as in most instances, it is the comparing and contrasting of incidents between both parties that leads to the reflection. [62:  Brookfield, S. (1998) “Critically Reflective Practice” The Journal of Continuing Education in the Health Professions (18) pp. 197 - 205 pg. 198]  [63:  Brookfield, S. (1998) “Critically Reflective Practice” The Journal of Continuing Education in the Health Professions (18) pp. 197 - 205 pg. 199]  [64:  Coe, R. Rauch, C. J. Kime, S & Singleton, D. (2020) “Great Teaching Toolkit: Evidence Review”. Evidence Based Review. Cambridge Assessment International Education pp. 8 – 72 pg. 35]  [65:  Brookfield, S. (1998) “Critically Reflective Practice” The Journal of Continuing Education in the Health Professions (18) pp. 197 - 205 pg. 200] 

Conclusion
The focus of this assignment has been a critical evaluation of a case study about an individual learner, based on a critical incident. In addition, the assignment also identifies and outlines the next teaching steps, not only for the teacher in this incident, but for myself when I progress further along the teaching path. Using observation as a method to gain information from the incident was beneficial to me because as Fletcher-Wood notes, “they [observations] can be a powerful tool for teacher improvement.”[footnoteRef:66] Going forward, using observation can only benefit reflective practitioners, especially if using the Brookfield method of critical reflection, outlined in the previous subheading, as observation can help gain understanding from their learners or peers as to what is working and what is not. Also, as Wales is in the process of rolling out a new curriculum ready for 2022, observation will aid all Welsh practitioners, as it will enable those schools where the new curriculum is not as prominent a chance to see it in action at a pioneer school within their local cluster. [66:  Fletcher-Wood, H. (2016) Ticked Off: Checklists for Teachers, Students and School Leaders (1st edition) Carmarthen: Crown House Publishing pg. 126] 

The case study within this assignment explored how the constructivist approach works in a classroom, as well as looking in-depth at the learners social and cultural setting and how this affects their cognitive development, paying close attention to both Piaget and Vygotsky whose opinions permeate both of these fields of research. Piaget and Vygotsky, in reference to Constructivism, have strengths; such as focusing on a child centred approach, and weaknesses; such as little chance of peer collaboration[footnoteRef:67], but it is important to note that Constructivism has a way of helping students become more independent and in control of how they learn. This is also outlined as a strength of teaching in the Great Teaching Toolkit which highlights “helping students to become independent by planning, regulating and monitoring their own learning”[footnoteRef:68] with a focus for students to be aware of their metacognition. For a learner to develop their metacognition, they must first however have developed through other stages. Whilst this is not meant in a linear sense, unlike Piaget’s cognitive development, it is important to recognise that a student must be ready to learn before they can even think about learning. The environment, the learners social setting as well as their cultural setting all help the learner progress or regress with their stages of cognitive development. [67:  All of which are discussed previously under the sub-heading Literature Review]  [68:  Coe, R. Rauch, C. J. Kime, S & Singleton, D. (2020) “Great Teaching Toolkit: Evidence Review”. Evidence Based Review. Cambridge Assessment International Education pp. 8 – 72 pg. 38] 

As well as reflective practice, it is also important to note how this assignment links into the Professional Standards for Teaching and Leadership.[footnoteRef:69] There are five standards in all which cover; leadership, collaboration, pedagogy, innovation and professional learning, and whilst this assignment has not encapsulated something from them all, there have been elements that can be referenced under those headings. Pedagogy refers to the advancing of learning, as well as the refining of teaching. Relating to Constructivism, this standard indicates the teacher enables the learners to take responsibility for their own learning, as well as recalling and building upon their prior knowledge. Also, this links to the layout of the classroom and the Montessori approach to learning. Collaboration is also something that has been referenced throughout this assignment, both regarding the learners themselves and the critical reflection. Within the professional standards, collaboration is cited with showing how you enable improvement in addition to working with colleagues within the school setting, both of which have been discussed previously. Lastly professional learning proves how the teacher can develop themselves through research and wider reading. This is a standard I would endeavour to adopt in my career. [69:  Welsh Government (2017) An Introduction to the professional standards for teaching and leadership. Available at: https://hwb.gov.wales/api/storage/932d8940-56f5-4660-aa85-afb4e87560a9/an-introduction-to-the-professional-standards-for-teaching-and-leadership.pdf [Accessed throughout October 2020]] 
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Appendices
Appendix A
OBSERVATION / FIELD NOTES
	Date and time: 28.09.2020 – Morning session
Year group: Nursery 

	Lesson details: 
This lesson took place in a Nursery classroom. The lesson begins as the children are entering the classroom for the first time in the morning. The children collect their name tags for registration, wash their hands and go independently to their registration rooms. The session begins with the register followed by todays tasks.
The focus of the lesson is recapping last week’s learning walks and the teacher asking the learners how they wish to progress with their learning.


	Classroom culture
Students enter their registration room and sit on the carpet, awaiting the register and further instructions. The teacher takes the register and then recaps the previous session. Children model the behaviors that the teachers want as the teacher reminds them to sit nicely.


	Objectives
The teacher explains the focus of the lesson at the beginning of the session shortly after registration. The lesson reflected their nature walk. The purpose of the lesson is for the children to recount the immersive experience of the walk so they were able to move on the next stage of their nature inquires.


	Direction
All the children seem to be engaged once the teacher has reminded them about sitting nicely. There is a lovely discussion where all the children and the teacher are sat on the floor together. The teacher asks a few questions, but the children are producing many of the ideas. The teacher speaks to each child individually by calling them by name.


	Access and challenge
The children are grouped by what appears to be mixed ability for this part of the session. This works well in this setting as the less confident children can listen to their peers before giving their answer. The teacher is aware which children need thinking time and asks them for their ideas after some more confident have spoken to share ideas. 


	Assessment
The teacher assesses whether her group have understood by asking them how they are going to progress their learning. Most children explain what they would like to do next and are able to tell the teacher how they would like to achieve ideas.


	Specifics / Critical Incidents
One pupil gives the teacher a great answer about how they are going to construct the next part of their learning by building on their knowledge from the learning walk. 






CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28. 09. 20 – Morning Session
Nursery classroom
The class teacher and her small registration group are involved, with Child X and their answers being the focus of the critical incident.

Students enter their learning environment and, after washing their hands, go straight to their separate registration rooms. There are 4 registration rooms in total, and whilst in these rooms, the teachers begin the learning and help the children decide what their focus is going to be, that day. 

The teacher reminds the children of how to model good behaviour and gathers the information required from the children on a question - answer basis.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Whilst discussing a garden walk that the children had done the previous week, the children were asked to recall some of their experiences. The purpose of this was to reflect on the immersive experience they had and how to expand their understanding in the next link of nature inquiry. The recount session gave the children a safe space to experience the sensory elements of nature, as well as collect some object to progress their learning and explore a range of equipment such as binoculars, magnifying glasses, and bug pots.

Child S mentioned that she liked the flowers because “she could smell Mummy.” The teacher then proceeded to ask S if she would like to learn more about flowers and what ideas she had to help her learn more about flowers and the sense of smell, as by taking the child’s interests into account, there will be a more natural approach to the learning. Child S said that she could make some perfume to smell like Mummy.

Whilst observing this incident, I was able to draw ideas that linked to the 12 pedagogical principles, especially those where tasks are set based on previous knowledge, where there is an authentic context for learning and where learning encourages the children to take responsibility for their learning. As well as this, I was able to draw links to Curriculum for Wales and Donaldson, constructivism, Piaget, and Vygotsky (including the Zone of Proximal Development, as well as theories by J. B. Watson.










Appendix B
OBSERVATION / FIELD NOTES
	Date and time: 28.09.2020 – Morning session
Year group: Nursery 

	Lesson details:
This session involved the students placing their coats and bags on the hooks outside the classroom then entering their learning spaces and going to their registration rooms. A teacher was on hand to help the children recognise their names on the pegs. There was a focus on phonics as the teacher was helping the children sound out the starting blend of their name. 


	Classroom culture
This session is extremely welcoming. All children are greeted with a big smile and individually with the teacher calling them by name on their approach. Majority are smiling on their approach to the school doors and once retrieved their names, the go happily to their registration room.


	Objectives
The purpose of this experience is to ensure all children are happy coming to school and feel like they belong. Their name is hung on their peg, so they know where to hang the items for the day, and to ensure all their items are together to prevent loses throughout the day. It also is a way of knowing which children are in the building as well as helping them build up their phonic knowledge in a fun way.


	Direction
All the children took great pleasure in being able to find their tag based on the sounds of their name. The teacher was there to aid whilst looking at the formation of the letters and sounds if the children appeared to be struggling. There was a big sense of achievement in the children upon finding their tags, with many showing the other adults on their way to the registration rooms. 


	Access and challenge
All children are engaged straight away in finding their name and progressing into the actual learning environment. There are different levels of challenge, as all the children are at different stages of their phonic building and letter recognition. As well as this, all the children feel different about leaving their parents, so their wellbeing is also being addressed straight away too.


	Assessment
By the teacher meeting the children on the door, they can complete a quick assessment on how each child is feeling about coming to school that day. If a child is upset, then they will need more attention and possibly a helping hand to welcome them into the building. Had the teacher not been there, this would not be known.

	Specifics / Critical Incidents
One child is not ready for school. They are upset coming to school and need a little more help finding their name. They start crying when they are asked to attend their registration room.








CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28. 09. 20 – Morning Session
Nursery classroom
Class teacher and all children are involved with one child arriving upset. 

Children enter the building through double doors to be greeted with a big smile and hello from their teacher. The children find their name tags and then attend their registration rooms.

One of the children arrives upset and cries and refuses to attend their registration room when asked.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
When Child R arrived at school on Monday, she was very low. She entered the building as she would normally, put her coat and he bag on the hook, took her name, and went into the classroom. Instead of going to her registration group, Child R went and sat in the home corner. Upon being asked to attend her room, Child R became increasingly upset and began to cry. Another teacher went up to child R and reminded her that “when we arrive at school, we go to our room,” to which Child R replied with “no.”

Once registration was completed, it was time to explore the learning outside. Child R again refused to engage in the task, so a teacher escorted her outside. Whilst outside Child R stood in the same spot and continuously cried. Numerous children and adults tried to engage her, but she just refused every attempt. After approximately 10 minutes, Child R began to self soothe and watch people on the yard. Every time someone looked at her, she would cry louder and scream. Shortly after she was sent home.

Whilst observing Child R, I was able to make numerous links to theories that we have explored in this module, most notably, Malow and the hierarchy of needs, Bronfenbrenner and the team around the learner, as well as Bowlby’s attachment theory and John Holt and the Humanistic Approach. The school also uses the Leuven Scale for Wellbeing, and this too, would link to this incident. 

After observing this, I spoke to the class teacher who said that Child R may need a reduced timetable if she continues to arrive to school in this way as she will not learn if her wellbeing isn’t attended to first. 








Appendix C
OBSERVATION / FIELD NOTES
	Date and time: 29.09.20 – Morning Session
Year group: Nursery

	Lesson details:
This session took place outside after the children has discussed with teacher what they would like to inquire about after their garden walk. Many of the children went down to the mud kitchen to explore the mud, some children went to the outdoor construction area to build dens whilst some others went into the reading corner to look at books about mini-beasts. There is also one child making food for the animals using the sand pit.


	Classroom culture
This session is very relaxed. The teachers are letting the children take the lead with their learning and giving them the choice of what they would like to explore. All the children seem to be enjoying themselves, and there is lots of laughter coming from the mud kitchen. 


	Objectives
The purpose of this activity is to all the children to explore learning in their own way. The teachers interact with all the children asking them how it could link to their learning walk, therefore recalling on prior knowledge. It also allows the children to explore their learning area as many have only been in this class a few days.


	Direction
The children can use a variety of different approaches to learning in this environment. The learners will be able to achieve well by engaging in all the different techniques to help them explore their topic. They understand what they are engaging in and how it links to their topic from a conversation they all had with their class teacher prior to the activity.


	Access and challenge
You can see the engagement of learners from how they interact with their tasks and challenges. Many can complete their learning at a set place before moving onto the next one. If the learner is at a station where they are not engaged, they are able to move to a different area to try and access the learning.


	Assessment
The children’s existing knowledge is used as the teacher would have recounted with the children the work from the day prior. The children then pick a station to work at depending on their focus form the previous day. Whilst the child is at an area, a teacher will talk to them about what they are doing.

	Specifics / Critical Incidents
Whilst working at the sand pit, there was a child who wanted to carry the sand to work at a different station with it was told no.








CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29. 09. 20 – Morning Session
Nursery classroom
A class teacher and one child are involved in incident.

After some recounting in their registration rooms, the children are dispersed to the outdoor area to expand upon their knowledge of the garden walk on an inquiry basis.

One child wants to remove resources from one area and utilise them in a different area where other children are learning through play.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Child L was exploring in the sand pit, however, she wanted to utilise the sand on a picnic bench where other children were using cooking utensils.

Child L went over to the play house, gathered some bowls, went back to the sandpit and filled them and walked them carefully over the picnic bench. An adult reminded her when she placed the bowls on the bench that the sand should be played with in the sand pit as it makes the floor grainy and people can slide on it.

Child L became extremely frustrated because she wanted to use the cooking utensils on this table to “mix my food.” After being spoken to by the adult, Child L went over to the music area and got some wooden beaters from the basket and proceeded to hit the xylophone in an aggressive way before pushing the xylophone over to the floor.

Whilst observing Child L, it raised many questions around self-soothing and wellbeing as shortly after this outburst, Child L was back smiling and playing with her classmates. Her behaviour also made me think about the Leuven Scale of Wellbeing as well as the work by Dan Siegal and the Thrive approach.

After this incident, I spoke to the class teacher, and it was confirmed that Child L has emotional difficulties and has a wellbeing plan in place to help her recognise her feelings. She is slowly able to recognise her emotions ad can self soothe when she needs to. Child L is responding well to her support and her self-esteem and resilience is growing.









Appendix D
OBSERVATION / FIELD NOTES
	Date and time: 30.09.2020 – Morning session (End of the session)
Year group: Nursery 

	Lesson details: 
This session involved students sitting on the carpet whilst the teacher read a story prior to them going home. The aim of this session was to check in with all the children before they went home and as the day had been particularly rainy, to ensure that they were all calm.


	Classroom culture
This session was very soothing. Majority of the children were interested in the story and enjoyed guess what would happen next by looking at the pictures. Some children were even attempting to sound the letters as they followed along with the class teacher.


	Objectives
The purpose of this session was to ensure all the children were happy leaving the school building. It was also a way of gathering all the children together before they were due to leave so they could collect their belongings and hear their names being called when their parents arrived.


	Direction
This part of the session was led by the teacher as many children are still new to the classroom and still have not settled into the going home routine. The teacher demonstrated sitting nicely and asked the children to do the same. The teacher remained at the front so the children could see the story book and her modelling good sitting.


	Access and challenge
The children were asked to gather on the carpet at the front of the classroom. The teacher read the story out loud to engage the children as many are still unable to read and are working on basic sounds and phonics. There were questions asked throughout the story to keep the leaners engaged as they had to predict what would happen next.


	Assessment
When the children got onto the carpet, they knew that it was story time as many offered to pick the book for the class to read. Whilst there was no formal learning being undertaken, the children did try to sound along some letters. There was a development to prior knowledge as the children were actively trying to sound along. AS well as this, many of the children used inference skills to predict what would happen next. 


	Specifics / Critical Incidents
Whilst this session was taking place, a child was still wandering around the classroom and not joining her peers. She was very happy playing with the shop and looking in the mirror.








CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
30. 09. 20 – Morning Session (just before going home)
Nursery classroom
Class teacher and all children are involved with one child not following the set task.

All children have been gathered on the carpet so they can listen to a story before going home. After the story, the children collect their belongings and wait to be collected to go home from school.

One child is not sitting with her class and is busy in the shop area before proceeding to go over to the mirror and spending some time there.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
On Wednesday, the teacher gathered all the children the carpet, however Child P decided that she was going to wander over to the shop and play with the various types of fruit and vegetables. After a little while, she took herself over to the mirror in the home corner and spent some time there before eventually joining her classmates to gather her belongings to go home. 

I spoke with the class teacher shortly after this incident to see if this was regular behaviour for Child P, as I had also noticed on a previous occasion that she becomes quickly distracted and uninterested in what she is doing. The class teacher stated that Child P was new to the classroom and this behaviour is a great improvement on her behaviour when she first joined. She is progressing well through observing the other children, watching them interact with each other and seeing them participate in lessons. The class teacher also confirmed that they are developing a nurture-based plan to increase the time that Child P is engaged with her group and increase her focus times. Also, Child P has delayed speech and language, so her communication skills will also develop with this nurture plan, and the class teacher is hoping that this improvement will help her unwanted behaviours.

Whilst overserving Child P and after speaking to the class teacher I was able to link her behaviours to many of the theories that we have explored in this module. Immediately, I thought about her development, due to her delayed speech, as well as Bronfenbrenner’s ecological systems theory and the team around the learner. I also drew links to the Healthy Child Wales Programme, wellbeing, Maslow’s hierarchy of needs, behaviourism, and conditioning. 








Appendix E – The Leuven Scale of Wellbeing  
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Appendix F – The Four Stages of Development
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