	Targets
	How you have worked on this
	An example can be found on

	[bookmark: cysill]Target 1 
Revise Harvard referencing guidelines
	I have revised the Harvard reference list guide and followed it closely when writing my references and citations within this assignment. 
	I emailed the library on multiple occasions to determine how to reference something properly and also have used the ‘citethemright’ website to help me with referencing.

	Target 2
Continue to read widely with a greater focus on peer-reviewed academic literature
	I have used a larger variety of sources including peer-reviewed literature within this assignment. 
	See reference list.









Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.








Written by: Lucy Gerlach – 2203291
Educational interventions provide children with the support needed to develop the skills that are taught in school. They aim to address cognitive, behavioural, social, and academic skills that affect the child’s ability to access education directly (Lestrud, M, 2013). The purpose of this assignment is to look into an intervention that is needed to support child A with their emotional needs. Following BERA (2018) guidelines, I will be anonymising the child and the school. They will be referred to as child A and the school as school X. 
Child A was a child that was in my second placement school. Child A is in a year 3/4 class, and he is in year 3. As described in the pupil profile in appendix 1, child A is a sociable character within his class. However, he spends a lot of his time in class distracting others by turning around and talking, making noises, and doing silly movements, therefore liking the attention. He also seems to seek approval from his peers. His parents have recently divorced and due to shared custody, child A spends half his time with his dad and half is time with his mum. Child A comes into school with a quiet demeanour every morning and appears sad. When he is asked how he is feeling, he says is he is ‘ok’ or ‘fine’.  
He is in the process of being diagnosed with ADHD, following intensive observations, meetings, and visits from the educational psychologist. Child A is in lower ability groups across all AoLE’s. His handwriting is untidy, his letters are large and sometimes take up two lines instead of one. He has great difficulty with concentrating for set periods of time and becomes easily distracted by others in the class. Once child A is focused, he can come up with some wonderful ideas and can complete his work to a good standard. 
After thorough conversations with child A’s parents and the ALNCO, the teacher is going to work closely to support child A with their emotional and behavioural needs. There are a range of interventions that the teacher is going to introduce, such as giving child A set brain breaks to help with their focus during lessons. They will also ensure they have time allocated in the morning to have a check in with either the teacher or the TA to ensure they are emotionally ready to start the day. Another intervention that the teacher and the school feel will benefit child A, are ELSA sessions. 
ELSA stands for Emotional Literacy Support Assistant (ELSA support, 2024). ELSA Network (2017) states that children learn better and are happier in school when their emotional needs are being met. This is why child A’s school, and parents feel this is a suitable intervention for child A. The ELSA in school X will start regular ELSA sessions with him where they will deliver an individual support programme to meet his emotional needs.

According to Beith et al. (2010, pp. 76) emotional development is the way that children learn and play amongst others. It is also about how they learn to express their feelings and control their behaviours. A child’s social-emotional development begins from birth with the parental bonding with the child (Malik and Marwaha, 2022). This is where children form attachments.
The attachment theory explains why parental relationships have a powerful impact on a child’s personality. This theory was created by John Bowlby in the 1940s and was later revisited by Mary Ainsworth (Jones, 2015). Within his theory, Bowlby states that children are born with an attachment behavioural system whereby they seek an attachment figure, who is usually the primary caregiver (Bowlby, 1998). Their attachment system evolves over time by the attachment figure responding to a child’s distress. Simply psychology, (2024) states that caregivers or attachment figures who provide a base that is secure for their children, allow their infants to become inquisitive and experimental. Children who lack a secure base can have impairments on their emotional, social and cognitive development. The type of attachment style that might form from this could be an anxious attachment. 
A child with an anxious attachment style may show signs of low self-esteem, fear of rejection and clinginess in relationships. A study carried out by D’Rozario and Pilkington (2022) suggested that people with a history of parental separation are more likely to develop an anxious or avoidant attachment style. Child A may have this anxious attachment styles as his parents are divorced. Having a consistently available caregiver results in a child developing ‘basic trust’. Basic trust is the first psychosocial stage in Erickson’s theory (Batra, 2013). Erikson believes that everyone goes through a series of stages from birth to old age. He theorised that at each stage, children learn to deal with new ways of considering themselves and others to develop a balanced sense of self-regulating.  
Erikson also theorised that during each stage, each individual experiences a psychosocial crisis which may have either a positive or a negative outcome for their personality development (McLeod, 2018). According to Erikson, successful completion of each stage results in a healthy personality. Batra (2013) states that Erikson believes that human development does not occur in isolation, but that inner and outer forces influence it. Inner force refers to personal instinct, interest, and maturity. Some examples of outer forces are family, culture, school, and community.
According to Erikson (Batra, 2013), child A should be in the industry vs identity stage. This stage of development occurs between the ages of five and twelve. McLeod (2018) states that at this stage, teacher begin to play and important role in the child’s life due to them teaching the child specific skills. It is also believed that at this stage, the child’s peer group affects a child’s self-esteem. Erikson believes that a child at this stage, feels the need to win the approval of their peers by demonstrating specific skills or personal attributes (McLeod, 2018). This is apparent in child A, as they use their humour to win the approval of their peers. This can be seen when he demonstrates different dance moves that are from online games or when making silly noises, and he will look around the room for his peers’ reactions. 
Erikson’s theory has been critiqued by many. One strength of his theory was that it had good validity. Many people found his work relatable at different life stages to their own experiences (Simply Psychology, 2024). Another strength is that it shows that older people are still developing and can therefore benefit from reflecting on their own beliefs on their circumstances (Online Learning College, 2022). Some criticisms of his theory were that it was vague about the causes of development and what types of experiences people need to have to move from one stage to another. However, within his work, Erikson did state that his theory was a tool used to think with, rather than a factual analysis (Simply Psychology, 2024).
Child A’s sense of humour can be closely linked to the self-defeating humour style (Martin et al, 2003). This humour style involves an individual using humour at the expense of themselves by being the ‘butt of others jokes’ or being seen as the class clown. This style of humour refers to self-belittling often used to integrate themselves or gain acceptance from others. This links back to Erikson’s theory where during the industry vs identify stage, a child will use or demonstrate certain skills to win approval of others. Fabrizi and Pollio (1987) discuss how even though this humour type appears amusing, it can reflect a child’s inner neediness or lack of self-confidence. Martin et al (2003) elaborates on this by stating that a self-defeating humour style negatively relates to self-esteem and wellbeing. 

The Welsh Government (n.d) define progression in learning as how a child develops and improves their knowledge and skills over time. They also state that progression means growing their range of knowledge and deepen their understanding, as well as becoming more independent individuals. According to the Welsh Government (2021), a curriculum is successful when it is supported by effective learning and teaching which enables children to make meaningful progress. Progression is at the centre of the new curriculum for Wales, which was created following Professor Graham Donaldson’s curriculum review, called ‘Successful Futures’ (Donaldson, 2015).
The progression code (Welsh Government, 2021) states that within the new curriculum for Wales, progression is considered in the statements of what matters and the descriptions of learning. It is also the main purpose of assessment. The descriptions of learning are arranged into five progressions steps, which act as a reference point for the pace of progression (Hwb, 2024). Each progression step broadly links to expectations at ages 5,8,11,14 and 16, however, it is designed so that each child can progress at their own pace. 
Emotional development would be considered in the Health and Well-being Area of learning and experience (AoLE). The areas of this AoLE that are covered are physical health and development, mental health and emotional and social well-being (Hwb, 2020). A stated above, the needs of Child A which need addressing, behavioural and emotional, would be developed within this AoLE. 
Within the Health and Well-being area of learning and experience (AoLE) there are five what matter statements. In the what matter statement that is about learning to respond and process experiences, child A is within progression step 1 for most of the descriptions for learning (Hwb, 2020). For example, he is beginning to have an awareness of how feelings are communicated through actions. However, during ELSA sessions one of the aims is for child A to be able to notice when he needs help with his emotions, which is in line with progression step 2. Within the Humanities AoLE, child A excels as he is very inquisitive and can retain interesting facts that he will collaboratively share with the class or his individual group.
Many theorists have studied the importance of emotional wellbeing. One of those theorists was Abrham Maslow. In his report ‘A theory of human motivation’ (Maslow,1943), he theorised that in order for someone to reach ‘self-actualisation’ they need to have different needs met. These needs are psychological, safety and security, love and belonging and self-esteem. For a child, self-actualisation would be being able to problem solve, be creative, and aim to achieve higher learning goals (Jenner, 2017 and Shah, 2023). Some people question whether his theory is outdated (Dar, 2022) however, up to date studies have proven his theory is still relevant today. A study carried out by Djambazova-Popordanoska (2016), have shown that emotional regulation in children is vital for their readiness for school. They also show that children with developed emotional regulation skills are able to focus and keep their attention on the learning task and therefore follow teacher’s instructions. 
Child A’s progress will be tracked by seeing if they are hitting their set targets for their individual ELSA programme. As stated below, child A will be asked to reflect on the previous session which not only will embed the learning for the child but will show the ELSA if child A has remembered and therefore learnt, but will also inform the ELSA on what steps to take next. 

As stated above, child A has been undertaking ELSA sessions to support and improve their behavioural and emotional well-being. This was decided as child A struggles with keeping focused for long periods of time, becomes distracted easily and is constantly making fun of himself and others. His parents have recently got a divorce which is something the ELSA was able to support him and speak to him about.
ELSA stands for emotional literacy support assistance (ELSA support, 2024). The ELSA intervention was developed originally in Southampton by an educational psychologist, Sheila Burton (ELSA Network, 2017). This intervention is achieved by training teaching assistants to deliver and develop support programmes individualised to each child to meet their emotional needs. The ELSA programme recognises that children are happier and therefore learn better when their emotional needs have been addressed. 
In school X then higher-level teaching assistant (HLTA) has recently passed their training to become an ELSA. They are also the teaching assistant that helps in child A’s class sometimes, so there had already been a trusting relationship developed between the ELSA and child A. Following a discussion with child A’s parents and the class teacher, the ELSA planned and implemented a programme of ELSA sessions. According to the ELSA code of practice, delivering ELSA sessions generally happen once a week (ELSA network, 2017). Child A had ELSA sessions once a week over a whole term. This was decided as child A had multiple emotional and behavioural needs that needed addressing, so it was felt that a long programme would be beneficial.
The ELSA code of practice also states that regularity is important when delivering these sessions as it provides consistency and routine, which gives the child a clear message that they matter. The class teacher and the ELSA had a meeting to discuss when the best time was to have these sessions. They didn’t want to take the child away from important core subjects as child A is considered to be low ability across all AoLEs and would benefit from attending all of these sessions to progress further. It was decided that the ELSA sessions would take place at 9am every Monday morning. This was decided as from 9-9.30 they take part in ‘Amser sgilliau’ where they read or do guided reading. However, child A is a keen reader and reads a lot at home and completes additional reading with a TA every day. Another benefit of the sessions taking place in this time, was because ‘Amser sgilliau’ was taking place, all the children would be in their classrooms and no one, unless going to use the bathroom, would need to pass this area where the ELSA session were taking place. 
Due to the layout of the school and the small size of it, the ELSA sessions were held in the shared library area of the school, which was outside of child A’s classroom and the other KS2 classroom. This was decided for multiple reasons. The only other area of the school that they could work in, was the staff room. However, not only is that in use every day for teachers PPA, but it was also out of the way and secluded which would have posed safeguarding risks for the ELSA and child A and following safeguarding policies, it was decided that was not the right place for these sessions to take place (Welsh Government, 2022). The downside of the area that was used for these sessions was that, as stated previously, it is a shared communal space. This meant that there was the risk of other children being able to hear what was discussed in the ELSA sessions. Therefore, this goes against Article 16 of UN convention on the rights of the child (1990) where it states that a child has a right to privacy. However, due to the circumstances, this was the compromised space for these sessions to take place and as stated above, during the designated time, all the other children would have arrived in school and would be working in their classrooms so wouldn’t need to be in the communal library space. 
ELSA looks at lots of areas including loss and bereavement, emotional literacy, social skills, relationships, and bullying, to name a few (ELSA support, 2024). The three main areas that were looked at in the sessions with child A, were separation, self-esteem/self-regulation, and social skills. At the start of the lesson, there was an emotional check in where child A was offered an opportunity to share how he was feeling and maybe share how their weekend was. They would then typically play a warmup game to help the child feel relaxed and also to have some fun. Many psychologists have acknowledged the importance of play for cognitive play and learning. Piaget described play as being important to children’s stages of cognitive development (Plass, Homer and Kinzer, 2015). 
The next step of the session would be learning a new skill to help child A work towards his targets. An example of a target for child A was ‘I will be able to recognise when I need a brain break during each lesson and initiate this without distracting others.’ All of the target’s set were agreed upon by child A and the ELSA. Giving child A ownership of his targets is a proven strategy to help the child to take responsibility for their learning and makes it more meaningful and valuable (Williams, 2022).
During this stage of the session, child A will complete an activity that will be developing their skill for their chosen target. An example of an activity child A completed was an ‘Emotions Iceberg’ (ELSA support, 2024). This is an activity where the child can share what emotions and reasons are behind their visible behaviours. For example, the visible image might be sadness and the hidden emotions could be loneliness, seeing parents argue, falling out with a friend or worried about a test. Theories suggest that all behaviour is a form of communication. For example, if a child is showing problematic behaviour, it might suggest that they are upset or something isn’t right (Michigan alliance for Families, 2024). The child will be showing the ELSA that there are reasons behind their visible behaviours, but they will also be forming an understanding of this themselves. These were shown to the teacher so they in the classroom, the teacher was better able to understand why child A was showing certain behaviours and be able to better support them through it.
During this part of the ELSA session, child A will revisit what they learnt in a previous session to reflect on and revise what they previous learnt. There are many studies on the benefits of retrieving prior knowledge. Retrieval of prior knowledge is a practice that could benefit learning by revealing what the learners do and don’t know and what they can and can’t remember (Carpenter, Pan, and Butler 2022). This gives the ELSA an understanding of what needs to be revisited and also what effective feedback needs to be given. 
Overall, the ELSA sessions proved to be very beneficial for child A as they learnt how to regulate themselves during lessons and what to do when they need to have a brain break without distracting others. They were able to communicate with the ELSA about how they were feeling about their parents’ separation. As stated above they were also able to share how certain outward behaviours and emotions, were cased by inner feelings and situations. This not only helped the class teacher better understand child A’s behaviours, but child A used this knowledge to help understand their peers’ feelings better and develop some empathy. Their seemed to be an increase in the work child A produced and he was able to make progress in certain areas of his work. This was because he would be able to complete his activities during the set lesson as he was more focused. It was observed that after child A took himself for a short brain break when he needed it, he returned to his desk and worked well. 
However, there were some issues that occurred during the ELSA programme with child A which couldn’t have been prevented and were no one’s fault. The first issue was that due to having a shortage of staff, sometimes the ELSA sessions had to be moved or shortened as the ELSA had to support the class teachers during the designated ELSA time. This meant that there was a lack of consistency at times. Due to only have 30 minutes set for each ELSA session due to time constraints, the sessions seemed rushed at times which might not have allowed child A enough time to share his feelings and work through the activities. Due to school X being a small rural school, the funding for the resources for ELSA was significantly limited. This meant that the ELSA had to find their own time to make some resources for the ELSA programme with child A and due to being a PPA cover also, this put a lot of strain on their time. However, the resources that were made were of benefit and could be used again with another child. 

To conclude, I feel that using the ELSA sessions were proven to be beneficial as it gave child A time to talk one on one with a trusted adult about how they felt about different issues in their life. They were able to share their feelings on their parents’ separation and were given support and strategies to be able to come to terms with it. I feel that in the future, perhaps the parents could be brought in, to further support child A through this transition. Even though conversations with the parents did occur about the ELSA sessions, I feel that the parents could have sat in during some of the ELSA sessions and heard about child A’s feelings about the separation and ways to help child A deal with it. The ELSA network (2017) states that liaison with parents is highly encouraged. They described how working with parents will not only give the ELSA access to the parental perspective, but it may also provide child A’s parents further insight into their child’s needs and ways to support them at home which will benefit and progress their child. 
Overall, the ELSA sessions supported child A in the key areas identified, especially regarding his self-regulation and behaviour surrounding his lack of focus in class. As stated previously, there were strategies put in place where child A was able to identify when he needed a brain or focus break, without distracting others. This is something that is still ongoing to be monitored to ensure he is progressing in his learning and not just using it as a way of getting out of class. I feel that due to the success of the ELSA sessions with child A, I definitely think that more children will benefit from these sessions. However, lack of staffing does pose an issue as the ELSA is also a higher-level teaching assistant (HLTA) and covers PPA.














References:

Batra, S. (2013). ‘The Psychosocial Development of Children: Implications for Education and Society – Erik Erikson in Context’, Contemporary Education Dialogue, 10 (2), pp. 249-278. Available at: https://doi.org/10.1177/0973184913485014

Beith, K. et al. (2010) Children and Young People’s Workforce. Essex: Heinemann.

Bowlby, J. (1988) A secure base: Parent-child attachment and healthy human development. Basic Books: New York.

British Educational Research Association (BERA) (2018) Ethical Guidelines for Educational Research. London.

Carpenter, S., Pan, S. and Butler, A. (2022) ‘The science of effective learning with spacing and retrieval practice’, teacher toolkit, volume 1, pp. 496 – 511. Available at: https://doi.org/10.1038/ s44159-022-00089-1

Dar, S. (2022) ‘Maslow’s Hierarchy of Needs Is still Relevant in the 21st Century’, Journal of Learning and Educational Policy, Volume 2, No.5, pp 1-9. Available at: DOI: 10.55529/jlep.23.1.9

Donaldson, G. (2015) Successful Futures. Available at: successful-futures.pdf (gov.wales) (Accessed: 26 October 2022). 

Djambazova-Popordanoska, S. (2016) ‘Implications of emotion regulation on young children’s emotional wellbeing and educational achievement’, Educational Review, 68(4), pp. 497–515. Available at: https://doi.org/10.1080/00131911.2016.1144559

D’Rozario, A. and Pilkington, P. (2017) ‘Parental separation or divorce and adulthood attachment: The mediating role of the Abandonment schema’, Clinical Psychology & Psychotherapy, 29(2), pp. 664-675. Available at: https://doi.org/10.1002/cpp.2659

ELSA Network (2017) About ELSA. Available at: About ELSA – ELSA Network (Accessed: 26 March 2024).

ELSA Network (2017) Code of Practice. Available at: Code of Practice – ELSA Network (Accessed: 04 April 2024).

ELSA Support (2024). Emotions Iceberg Display pack. Available at: Emotions Iceberg Display pack - Item 587 - Elsa Support (elsa-support.co.uk) (Accessed: 05 April 2024).

ELSA support (2024). What is ELSA Intervention? Available at: What is ELSA Intervention? - Elsa Support (elsa-support.co.uk) (Accessed: 26 March 2024).

Fabrizi, M. and Pollio, H. (1987) ‘A Naturalistic Study of Humorous Activity in a Third, Seventh, and Eleventh Grade Classroom’, Merrill-Palmer Quarterly, 33(1), pp. 107-128. Available at: http://www.jstor.org/stable/23086149

Hwb (2020).  Area of Learning and Experience - Health and Well-being. Available at: Health and Well-being: Introduction - Hwb (gov.wales) (Accessed: 01 April 2024).

Hwb (2024). Introduction to Curriculum for Wales guidance. Available at: Introduction to Curriculum for Wales guidance - Hwb (gov.wales) (Accessed: 01 April 2024).

Jenner, M (2017) Maslow’s Pyramid – Support Your Child’s Climb to Self-Actualization. Available at: Maslow’s Pyramid — Support Your Child’s Climb to Self-Actualization. | by Monica Jenner | Medium (Accessed: 29 March 2024).

Jones, S. (2015) Attachment Theory. John Wiley & Sons: Minnesota. 

Lestrud, M. (2013) Educational Interventions. Springer: New York.

Martin, R., Puhlik-Doris, P., Larsen, G., Gray, J. and Weir, K. (2003) ‘Individual differences in uses of humor and their relation to psychological well-being: Development of the Humor Styles Questionnaire’ Journal of Research in Personality, 37, pp. 48-75. Available at: DOI 10.1016/S0092-6566(02)00534-2

Maslow, A. (1943) ‘A Theory of Human Motivation’, Psychological Review, 50, pp. 370-396. Available at: Classics in the History of Psychology -- A. H. Maslow (1943) A Theory of Human Motivation (yorku.ca) (Accessed: 29 March 2024).

McLeod, S. (2018) Erik Erikson’s Stages of Psychosocial Development. Available at: Erik Erikson's Stages of Psychosocial Development (activeyouth.lt) (Accessed: 03 April 2024).

Michigan Alliance for Families (2024). Behaviour is Communication. Available at: Behavior is Communication - Michigan Alliance for Families (Accessed: 05 April 2024).

National Library of Medicine (2022) Developmental Stages of Social Emotional Development in Children. Available at: Developmental Stages of Social Emotional Development in Children - StatPearls - NCBI Bookshelf (nih.gov) (Accessed: 27 March 2024).

Online Learning College (2022) Erikson’s eight stages of identity development. Available at: Erikson’s eight stages of identity development | Strengths & Weaknesses (online-learning-college.com) (Accessed: 03 April 2024).

Plass, J., Homer, B. and Kinzer, C. (2015) ‘Foundations of Game-Based Learning’, Educational Resources Information Centre, 50(4), pp. 258-283. Available at: DOI: 10.1080/00461520.2015.1122533 

Shah, D (2023) How Maslow’s Hierarchy of Needs can be applied in teaching. Available at: How Maslow's Hierarchy of Needs can be applied in teaching (classcardapp.com) (Accessed: 29 March 2024).

Simply Psychology (2024) Attachment Theory in Psychology. Available at: Attachment Theory In Psychology Explained (simplypsychology.org) (Accessed: 03 April 2024).

Simply Psychology (2024) Erik Erikson’s Stages of Psychosocial Development. Available at: Erikson's Stages of Development (simplypsychology.org) (Accessed: 03 April 2024).

UNICEF (1989) The UN Convention on The Rights of The Child. Available at: Layout 1 (unicef.org.uk)

Welsh Government (n.d). Supporting materials for curriculum, assessment, and evaluating learner progress. Available at: Supporting materials for curriculum, assessment and evaluating learner progress - Hwb (gov.wales) (Accessed: 28 March 2024).

Welsh Government (2021) The Curriculum for Wales – Progression Code. Available at: curriculum-for-wales-progression-code.pdf (gov.wales) (Accessed: 29 March 2024).

Williams, A. (2022) ‘Target setting: a case study looking at how greater collaboration can impact the effectiveness of target setting’ WSEAS Transactions on business and economics, vol 19, pp. 1879 – 1883. Available at: DOI: 10.37394/23207.2022.19.169















Appendix 1:
Pupil profile of Child A

This is child A. He is 8 years old, and he is in a mixed year 3/4 class. He is an only child and his parents have recently separated. His parents share custody of child A, so he spends half his time with his mum and half his time with his dad. His Uncle recently passed, which he found difficult to cope with. He always comes into class quietly and won’t engage into conversation with anyone unless he his spoken to and he seems sad. I always asked him how he was in the morning, and he said he was fine or ok and always asked how I was. It takes him a few minutes to brighten up and then he becomes his usual outgoing self. 
Child A is in the process of being diagnosed with ADHD, following intensive observations, meetings, and visits from the educational psychologist. Child A struggles to concentrate for long periods of time and struggles to focus. He becomes easily distracted but also causes lots of distractions himself. He loves to make other people laugh, which is a quality everyone loves about him. However, child A does this throughout lessons and at inappropriate times which causes distractions for others. He constantly is turning around to his friends behind him and talking/distracting them throughout lessons. He does this by making silly noises and doing funny dance moves as he moves around the classroom or from his seat. He may also say things loudly or do actions within the classroom that will draw the attention to him.
At times, child A can be boisterous and will use a lot of strength when he is in the playground which has led to incidents. He will use become silly on the yard and throw water around the yard making himself and others wet. During p.e lessons, he finds it difficult to follow instructions and therefore will instead mess around with his peers. 
Child A is in the lower ability groups for all lessons. His handwriting is messy, and his letter formation isn’t to the standard his age range should be achieving (sometimes taking up 2 lines for each letter). He benefits from hands on activities to help with his work, especially mathematics. Using numicon and multilink has been especially beneficial for him when completing sums and this has proven to help his understanding. However, he can become easily distracted by the physical items and will mess around with them.
When child A is focused and not distracted, he can produce some great ideas and complete his work. When asked for answers, child A almost always raises his hand. When he is asked for an answer, he knows most of the answers or has a good try. He can also be a very kind and helpful individual especially with his teacher. Every morning when his teacher greets him or at the end of the day, he will always ask how they are and wish them a good evening for example. When it is time for lunch or break and they are waiting to go out, child A always sits beautifully, sat up straight with his finger on his lips waiting to be dismissed. 
His father spoke to his teacher about how he has a learning contract with child A where they focus greatly on his times tables and his spellings at home. He has regular conversations with the school and class teacher about child A’s behaviour and how best to improve it. His father also has had conversations with the class teacher about how to help child A learn his times tables and how to practice them at home.
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