
Enhancing Quality in Early Years Settings: A Critical Reflection on Supplementary 

Quality Assurance Methods 

In early years settings, the quality of care and education children receive is crucial for their overall development. 

The early childhood years are a period of rapid growth, and the quality of experiences during this time has a lasting 

impact on cognitive, emotional, and social development (Shonkoff & Phillips, 2000). Statutory regulations set the 

minimum standards for care, but they do not always capture the full range of best practices that contribute to 

high-quality settings. In this context, implementing additional quality assurance frameworks such as the Sustained 

Shared Thinking and Emotional Well-being (SSTEW) Scale and the Baby Effective Early Learning (BEEL) can play an 

essential role in enhancing the provision. These frameworks not only build on statutory standards but also foster a 

culture of continuous improvement and reflective practice (Bertram & Pascal, 2004). 

As we explore these frameworks in the context of a small day care setting, it becomes clear that leadership plays a 

vital role in embedding these methods effectively. Leaders must ensure that staff understand the importance of 

quality assurance and are supported in implementing it in everyday practice. Moreover, the integration of parental 

involvement within frameworks such as BEEL ensures that the home environment aligns with the practices 

children experience in their day care, promoting holistic development. 

The Role of Quality Assurance and Inspection in Best Practice and Implementing Change  

While statutory inspections provide a structured approach to evaluating settings, these inspections are often 

limited to ensuring that minimum requirements are met. For instance, Ofsted reports in the UK often focus on 

whether the provider adheres to health and safety standards, staff qualifications, and basic learning goals (DfE, 

2023). However, these reports may not always capture the depth of engagement between children and staff or the 

richness of the learning environment. As a result, integrating supplementary methods like the SSTEW and BEEL 

Programme allows practitioners to go beyond meeting statutory standards, creating environments where 

children’s development is viewed holistically (Cottle & Alexander, 2014). 

Moreover, continuous professional development (CPD) is an essential element of best practice, and both 

frameworks—SSTEW and BEEL—highlight the importance of reflective practice and ongoing learning. According to 

the National Minimum Standards (2019), CPD should be embedded in the day-to-day activities of practitioners. 

This continuous development ensures that staff can critically assess their own practice and make the necessary 

adjustments to enhance children's experiences, thus fostering a culture of improvement. 

The role of leadership in driving these improvements cannot be overstated. Leaders in early years settings must be 

proactive in fostering an environment of shared learning and collaboration. This can include regular team meetings 

where staff can reflect on their practice, share ideas, and discuss how to implement the principles of SSTEW and 

BEEL effectively. Strong leadership ensures that staff feel supported and motivated to engage in these 

developmental processes (Rodd, 2013). 



Critical Analysis of Quality Assurance Methods  

Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale 

The SSTEW Scale plays a significant role in improving the quality of interactions between adults and children in 

early years settings. One of its primary objectives is to foster a stimulating environment where children feel safe, 

valued, and emotionally secure. Research indicates that secure emotional bonds between children and caregivers 

are essential for children's cognitive development. Children who feel secure are more likely to engage in problem-

solving, explore their environment, and take risks in their learning (Speib, 2013). 

Implementing the SSTEW Scale in settings with limited resources, such as the small day care described in the 

presentation, provides an opportunity for staff to focus on strengthening their relationships with children. Through 

this framework, practitioners can better understand how to support children's social and emotional needs, leading 

to positive developmental outcomes. SSTEW is not just about supporting children’s cognitive development but also 

fostering emotional resilience. Children who are taught to navigate their emotions, express themselves, and solve 

problems in collaborative ways are better prepared for future academic and social challenges (Siraj-Blatchford, 

2010). 

However, despite its benefits, the implementation of the SSTEW Scale requires considerable time, effort, and a 

shift in mindset. It necessitates that practitioners are highly attuned to children's needs and that they adopt a 

proactive approach to interaction. For instance, during group play activities, staff must ensure they engage in 

meaningful conversations with children, helping them articulate their thoughts, extend their ideas, and encourage 

problem-solving. To achieve this, practitioners need not only the skills to interact in meaningful ways with children 

but also the time to observe and reflect on the children's responses. This can be difficult in settings with high child-

to-staff ratios, and so ensuring adequate time and training for practitioners is essential (Rodd, 2013). 

Baby Effective Early Learning (BEEL) Programme  

The BEEL Programme has been designed to meet the needs of very young children, supporting practitioners in 

providing high-quality learning experiences from birth to three years old (Bertram & Pascal, 2004). This 

programme encourages practitioners to engage in self-evaluation, reflect on their practices, and identify areas for 

improvement. It is grounded in the idea that early childhood is a time of profound learning and development, and 

by fostering an environment where practitioners are encouraged to engage with children meaningfully, the 

programme seeks to enhance the learning opportunities available to young children (Cottle & Alexander, 2014). 

One of the key benefits of BEEL is its emphasis on the importance of building strong partnerships with families. 

BEEL encourages practitioners to involve parents in the learning process, ensuring that the learning experience 

extends beyond the daycare setting. Research by Ho et al. (2010) indicates that parental involvement significantly 

improves children's cognitive and social development. By involving parents, practitioners can gain a deeper 

understanding of each child's individual needs, leading to more tailored and supportive care. 

Although BEEL is highly effective, it does present challenges. This requires a culture of reflection, which can be 

difficult to cultivate in settings where staff may feel overwhelmed by their workload. Without leadership support, 

there may be resistance to the self-evaluation process, particularly in settings that lack resources for training and 

professional development. Overcoming these challenges requires a commitment to creating an open and 



supportive work environment where practitioners feel encouraged to engage in continuous improvement (Bertram 

& Pascal, 2004). 

The Impact of Leadership and Organizational Culture on Quality Assurance  

Leadership is an essential element in embedding quality assurance methods such as SSTEW and BEEL in early years 

settings. Effective leaders create a culture of openness, reflection, and continuous improvement. Research by 

Rodd (2013) suggests that leaders must model the behaviors they want to see in their staff. By engaging in 

reflective practice themselves, leaders can demonstrate the importance of ongoing professional development and 

encourage staff to follow suit. 

In addition to promoting professional growth, leadership plays a critical role in ensuring that the principles of 

quality assurance frameworks are implemented consistently. Strong leadership ensures that staff have the 

resources, training, and support they need to put these methods into practice. It also involves creating a positive 

organizational culture where staff feel valued, motivated, and encouraged to share their ideas. This is particularly 

important in small settings where staff members may have multiple roles, and the lack of dedicated time can 

hinder the implementation of quality assurance practices (Whalley, 2017). 

 

 

 

Linking Quality Assurance Frameworks to My Early Years Setting 

In my daycare setting, which provides care for 14 children under the age of four with a small team of three staff, 

integrating quality assurance methods like the Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale 

and the Baby Effective Early Learning (BEEL) Programme can make a significant difference in the overall quality of 

care and development offered. These frameworks focus on more than just meeting basic regulatory standards—

they aim to improve the relationships between staff and children, as well as encourage the emotional and 

developmental growth of the children in our care. 

For a small setting like mine, the SSTEW Scale is particularly useful because it encourages staff to form meaningful, 

supportive relationships with the children. In practice, this means spending time with the children, asking 

questions that make them think, and giving them the chance to share their thoughts and ideas. Even though our 

setting is small, with only three employees, applying the principles of SSTEW would ensure that each child gets the 

attention and support they need to feel emotionally secure. This is important because when children feel safe and 

valued, they are more likely to engage in learning and develop positive communication skills, which will benefit 

them in later life. 

The BEEL Programme is also beneficial for my setting, particularly because it focuses on supporting children in their 

very early years, when their brains are developing quickly. This programme encourages us to not only support the 

child within the setting but also work closely with parents to create a consistent approach to the child’s 

development. By involving parents in the learning process, we can better understand a child’s needs and ensure 



that the care we provide at the daycare aligns with what they are experiencing at home. For instance, if a child is 

showing signs of emotional distress, having a partnership with parents means we can work together to address the 

issue in both environments, making the child feel supported in all areas of their life. 

Finally, the leadership in our small daycare setting plays a big role in making sure these frameworks are effective. 

By ensuring staff are well-trained and understand the importance of these quality assurance methods, leadership 

can create an environment where everyone is encouraged to reflect on their practice and improve continually. This 

means the quality of care provided to each child goes beyond just meeting the basic regulations, helping the 

children in our care reach their full potential emotionally and developmentally. 

Conclusion 

The integration of supplementary quality assurance methods beyond statutory requirements, such as the SSTEW 

Scale and BEEL, offers a significant opportunity to enhance early years provision. These frameworks encourage a 

holistic approach to quality, focusing not only on meeting statutory standards but also on fostering emotional well-

being, reflective practice, and meaningful interactions between children and caregivers. Although challenges exist, 

particularly in settings with limited resources, strong leadership and a positive organizational culture are essential 

for overcoming these obstacles and ensuring the success of these frameworks. Through continuous professional 

development and a commitment to improvement, practitioners can provide the highest quality of care and 

education for young children, ensuring they receive the best start in life. 
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