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Appendix:

Figure 1.a. (Teacher 2 scaffolding)

Comparison plan:
*  Use the sentence starters to help you structure your paragraphs,
¥ Ewverything underlined and in brackets you will have to come up with
yourself,
* Use your P.EE table, Venn diagram and connectives grid to help to fill in
the brackets.

Introduction- I am comparing Still I Rise and Waoman Werk, they are bath
written by Maya Angelou (tell me semething about her).

Paragraph 1-

In the poem 5till I rise, Maya Angelou uses alliteration (give your example), This
shows that she is referring to (explain why she has said it),

(Use a connective frem your grid) in the poem Woman Woerk, she uses a lot of
verbs (give examples of the verbs), This shows that (explain why she uses so
many verbs). The two peems are similar because they both (say how these
P.E.E's how the twe poems are similar- look at your Venn diagrams for help),

Paragraph 2-

However, the poems are sometimes dif ferent. In 5till I Rise, she shows (make
your paint and give your example from the peer). This shows that she is (use
your explain paint).

On the other hand, the poem Woman Work shows/uses/describes (make a point
and use your example). This shows that (use your explain section to help you),
The poems can therefore, be seen as different because (say how the P.EE's
prove they are different).

Parograph 3- Decide if you think they are different or similar,

The two poems are (different/similar). This is shown when Angelou says (Point
and Evidence) in 5till I Rise.

(Depending on whether you think it is similar or different, use a connective from

your grid) the poet shows (use your peint) when she says (use your evidence

section). This shows that (use your explain section). This (give a reason how the
P.EE's show they are different or similar) showing how (similar/dif ferent) they

are.

Conclusion-
In my opinien the poems are (different/similar) because (give 1 or 2 reasons

why you think the poems are similar or different).
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Figure 1.b.
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Comparisen Plan:

Introduction: Tell me the two poems you are comparing. Tell me who wrote them
and why that is impartant {mention Civil and wemen's rights at the time).

* & & &

Paragraph 1, make sure you include:

An opening sentence saying whether it is a similar or different paragraph
e.g. The poems are sometimes similar.

1P.EE from your 5till I Rise grid.

A "similar" comparison connective from your grid.

1P.E.E from your Woman Work grid.

A sentence saying how the twe poems are similar (loak at your Venn
diagram for help).

Paragraph 2, make sure you include:

*

- & & &

An opening sentence saying whether it is a similar or different paragraph
e.g. The poems can be seen as being different,

1P.E.E from your Woman Work grid.

A "different” comparative connective from your connectives grid.

1 P.E.E from your Still I Rise grid.

A sum-up sentence saying how the poems are different, use the resources
from last lesson o help you

Paragraph 3, decide whether you think the poems are similar or different
overall before you write this one:

L

- & & B

An opening sentence saying whether the poems are similar or different,

1 P.E.E from your Still I Rise grid.

A comparative connective fram your grid.

1P.E.E from your Woman Work grid.

A summary sentence saying how yeur P.EE's show that the poem is similar
or different.

Conclusion:

L]
L]
L

Start it by explaining that is your opinion.

Say whether the poems are similar or different overall.

Give 2 reasons explaining this, look at your Venn diagrams and your Civil
Rights context.
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Figure 1.c.

Peetry comparison plan-
* Use your P.E.E table, Venn diagram and connectives grid to help to fill in
the brackets.

« Intro- tell me about Maya Angelou and her poems in 1-2 sentences. Tell
me which 2 poems you are writing abeut,

» Paragraph 1- tell me how the peems are similar. Give one P.E.E from 5till I
Rige, one P.E.E from Woman Work, Then tell me how this shows the poems
are similar,

» Paragraph 2- tell me that the poems can be seen as being dif ferent
despite being written by the same poet. &ive me one PE.E from 5till I
Rise that shows they're different and one P.E.E from Woman Work, Tell
me how these P E.E's both show that the peems are different in their
meaning/structure.

« Paragraph 3- decide on whether you think the poems are similar or
different. Then write one more paragraph on their similarities and
differences. If you think they're similar, use the first paragraph plan, If
different then use the secend.

» Conclusion in 1-2 sentences tell me if you think the peems are similar er
different. Tell me the main reason of why you think this. Include
Civil/women’s rights context in your conclusion,

Word bank:

Exhousted &loating Entitled Occoupied Owerloaded
Bignity Prideful Unbreakable Resilient Desperate
Fatigued Drained Overworked Pleading Hopeful
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Figure 2. (Lesson study 1- Observation Notes
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Figure 2.a. (Pupil interview responses
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Figure 2.b.
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Figure 2.c.

1) How much work have you done today?

Mw@ ’(\Mm@m

2) How did youfind the task? (easy or difficult prompt)

Oty = et

3) How did you feelduring the task?

No-why didn’t you use the resources provided?).
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Figure 3. (Lesson Study 2- Observation Notes
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Figure 3.b.
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Figure 3.c.
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Figure 4. (Lesson Study 1 Reflections)

Teacher? lesson study: 2B/1,/30.

Teacher1:

Teacher 2:

Gibbs reflective model.

Description: What happened 7

Pupils received adeguate explanation af how
1o carry out the main task but many reguined
further promgpts and suppart including
Student 1, 2 & 3. Continuous chatter led to
[itthe work being completed as & whale cobort.

Gibbs reflective model.

Description : Whot hapgensd #

Pugils used the work that they had coverad awer
the past 5 lessons 1o build towards comparing 2
poems. They were ghven PLE.E grids in a previous
besson, which then served a3 the bass for ther
comparative essays. The pugils wene given

dif ferentiated scalolding based on ability 25 well
& other suppart. However, |ow-level noise
disruptions led to an unproductive, staop-<tart
working enviranment.

Feefings. Whot were you thinking ond feeling?
I felt that during the lesson study progress and
underitanding was made by the pupils but did
not wish ta fully apply themselves to the task,
which is typical for this class.

Feefings. Who! were you thinking ond feeling#

| felt that the level of disruption was detrimental
19 higher pupils” pradwctivity. | falt that i pupds
could have come into the lesson with the same
level of preparation it would have been far Jess
stog -itart and therelare, dEtractions could hawve
e rinirnied.

Evaluation. Whaot wies good and bad about
e experience 7

Pupils proved they were able to participate in
the tak and had the capability to carry it cut
13 a high level. However, the bad thing alsa
wias due to the paar behaviour of the class as
& callective whole, low-level disruption ste.,
caused & low-eflare warking envirornment.

Evaluation. Whot wos good and bad about the
ExpErience

Pupils acoessed the materials and sepmed to like
that there was dear support and guidalines in
frant of them o that they did not consistenthy
have to ask what 1o do next. Howeser, the
ndependsnce that came with being given time
o cormplete a task, without dcorsistent direction
meant that there was constant cross -class roam
disruption from various pupils. Althaugh pupils
ed having the differentiated scaffalding in
frant of them, it made no difference to pupil
productivity - which i an Boue with this dass.

Analysis. What eige can you moke af the
sifwation.

That this task would b carried out eMiciently
grven the right drcumstances and conditions.
Le. Exam hall It was not a guestion af ability,
just application.

Analysis. What else can yow moke of the
Sifwation.

The differentiated scaffalding was benefical to
the lawer and mid Jeval pupil as they utilised the
support a8 best they could within the disruptive
itlags raom.

Conclusion. What eise could you bave done?
Saparating the groups into ability sections so
there is not the ocpportunity to use a different
find of scaffolding and thi may have a
positive effect on productivity.

Conchusion. Whot aise cowkd you Pave done?
lwould have set the prior work as homewoerk,
this way everyone would have been starting at
the same paint and pupils may have besen e
distracted. | could have seated pupils according
1o the type of scaffalding they received, ta
engure that they stuck to thesr level and were
ultimately stretching and challenging

th s i .

Action plan If it rose ogoin whet wowld you
do?

Action plan. If it rase again whot would yow do?
gk pupils what level of scaffolding they wauld
want bo use to complete the task. This could be
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Figure 4.a.

‘Wiauld enswre that pupils had the chaice af
scaffalding as sorme in the dass apted to use a
different lewel.

done thraugh braffic-lighting their understanding
af the task after its explanation. This would then
endure that pupils” needs were being catered
tawards sach tack rather than based on reading

BgeS.

Aspect from Stephen Brookfield's four
ey,

Stusdents - toke feedhock. Understond
cfaaifenpes. Give suppart.

04 a collective the students achoed the same
waice being that the wark enviranment made
the task mare diffscult than it shauld hawve
bean. That thay all interactad with the
resaurces 1o a certain degres and that they
did pravide support to the Students.

dspect from Stephen Brookfield's four benses.
Stwdents- poke feedbock, Understangd chalfenges.

Give suppart.

The studerts were all in agreament that despite
having participated in the disruptions and noise-
lbevel, they found it difficult to concentrate.

They faund the scaffolding resources useful and
would like to recerse that type of support again.

1900524

Figure 5. (Lesson Study 2 Reflections)

Teacher 1 lesson study: 28/ 1/ 20,

Teacher 1: Teacher X:
Gibbs reflective modal. Gibbs reflective model.

Description : What happened # Description: What happened #

Wacabulary was recapped ard drilled with
different sermence structures. The main task
was awriting activity to incorparate all the
wacabulary learnt over the previaus two
bessons ta bring it all together in & paragraph
deseribing where they live and where they
would like ta live in the future.

Pugils were drilled on vacabulary they had used
in the prior lesson. They were engaged in the
drilling and seemed to hawve a very good
understanding of the vocabulary. They then
devaloped an this by incorparating the
wacabulary inta I paragraphs describing: who
they are, where they live and where they ane
going to lve. Most pugils were engaged in this
task but needed prompls o write.

Feslings. Whet were pou thinking and feeling?
& rather suceassful letson although pupils
could have puthed themsalves further. Few of
thesn attempting to use the future t=nge and
getting caught up aver minor details and
therefare struggling grammatically with
adjactival rubss.

Feefings. Whet were you thinking ond fesling#
Owarall, e leison was successful, with students
eing able to use the learnt vacabulary in
presioudy bearnt sentence structures- which was
the aim of the l&isan,

Evaluation. Whot wos good and bad ahout
e experience 7
The goad thing was 1o Lee a high level of recall
with the dass with the new vocabulary
hewessar, not all pupils used the scaffalding
and vocabulary provided to make a detaded

| piece of writing

Evaluation. What wios pood and bad about the
ExgeTience

The majority of pupils were engaged, the pugils
that were invaheed in the study underwent the
work, with 1 af them completing the task on
tirmee,
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Analysis. What efve can you mowe af the
Sitwation.

There was & degres of success with regards ta
the sca falding in question- Same students
used it effectively, but lots decided ta edit the
galden example which was written on the
board. This increased productiity but the
scaffolding was unused in some cases as 8
result.

Araalysis. What efse can pau moke af the
sitvation.

The scaffolding was uilised fonweser, most
pupils fourd the exemplar paragraph more
ugeful. They Fourd it easser to alber information
than to use proempts and form it carrectly from
soratche Therefore, it did nat impact their
productivity despite their feedback indicating
that they liked having the additional support.

Comthision. What & cowld wou have done?
Dffering the pupils the aption o decide as 1o
what scaffalding to utilite would mayhe hawe
provided more confidence 1o those wha Found
the scaffalding unhelptul.

Comntlusion. Whal &lde could you have dong?

Az geiged pupils” abality beyvel in a different
rmannes than just utilisng reading age-statistics,
& it was not indicative of the correct ability
miaciated with thescaffalding.

Action plan. If it rose ogoin whot would you
do?

I'would disperse the scalfolding an previous
attainment ta the subject or madule rather
than purely reading age.

Action plan. If it rase again whet would you do?
Wie cauld aisess pupils” canfidence levels with

the task by adking them ta traffic light score
thermselves.

Aspect from Stephen Brookfield's four
e

Stisdents - toke feedhock. Uinderstong
chailenges. Give suppart.

Pugils who used the low -bavel and middle-
level scaffalding achieved mare during this
bagsin - in verms of productivity and end
result. The highest wcaffolding recaived less
uge and therefore pupils wrote less due toa
Lack of supgart.

Aspect from Stephen Brookfield's four lenses.
Stisdents- toke feedhock. Undevstmad cholengpes.
Give suppart.

Pugils who were deemed to have lower ability
and wsed the lowHeve| scaffolding were mare
aided and productiee than the ather 2 levels, The
highest level of sccaffolding went unused as it was
deamed too comphcated.

14
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Figure 6. (Reading Age Statistics, taken from SIMS)

Surname Forename

Sp S5et Year 8

1900524

Reading Age MGRT Year
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Figure 7. (Letter to Pupils’ Guardians)

Drear Parent / Guardian,

Our names are Certan Willlams and Ben Jones and we are studying fior a
PGCE qualification at X1 Athrofa, Unmiversity of Wales Trimity Saint
David. We are currently student teachers within Dylan Thomas
Community School and are currently teaching in your child's class.

We would hike to invite your child to participate in our research project.
The title of the project 15 *To what extent does differentiated scaffolding
have an effect on pupils’ productivite” and we aim toconduct lesson studies
where we monitor the productivity of three pupils in the class. Through
your child's participation, we hope to ascertain that differentiated
scaffolding benefits the learner.

The process will consist of two observed lessons and & group focus
imberview at the end of both lessons. All names will be kept strictly
confidential and will only be known by ourselves. Your child’s
participation in this study 15 completely voluntary so you or vour child can
withdraw from the study at any stage. Your child will alse be asked to give
their assent before the beginning of the study.

After careful and precise analysis of the data obtained from the lesson
observation and group interview, we both would be happy to provide vou
with a copy of the findings at your request. The results of the research will
be discussed in a university assignment that will contribute to our PGCE
course. The results of this study will be stored on an encrypted USE and
all raw data will be destroyved once the assessment has been marked.

[ thank you in advance for your time. If any questions do anse, feel free to
contact etther of us at your convenience.

Yours sincerely,

Certan Williams & Ben Jones.

16
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Figure 7.a.(Pupil Consent Form)

PARENT CONSENT FORM
PROJECT TITLE: *To what extent does differentiated scaffolding have an effect on pupils’

productivity.’

Meme of Researchers Cerian Willilams & Ben Jones,

Please inltial box

1.1 confern that | have read and understand the infermation sheet dated
weeemmeemeeeee—for the above study.

2 lunderstand that my dhild’s participation ks woluntany and that | am free o
withdraw my child from the sbedy at any tme, without giving any reason,

3 | understand that my child can choose to withdraw at any time, withaut giving &
reasod.

4. | understand that e information given by my child will be used In & univarsity
assignmeant,

£ | understand thet my dild'e name will nat appear atany time.

6. | agres for my child to take part in the above study.

Jo o i

Child’s name Parent sgneature Date

When completed, please return in the envelope provided to their class
teachers by the ... 0F covvinniiinii

Thank you.
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