A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in specific areas of learning and experience.

In this assignment, I will be discussing and examining Assessment for Learning (AfL) and Areas of Learning Experiences (AoLE) and the links between AfL and AoLEs within three learning episodes. AfL is a continuous cycle in learning and teaching which is being continually developed within the new curriculum (Education Wales, 2019). The six AoLEs include Health and Well-being, Humanities, Science and Technology, Expressive Arts, Language, Literacy and Communication, and Mathematics and Numeracy (Welsh Government, n.d.). AfL is an ‘approach to teaching and learning that creates feedback which is then used to improve students’ performance’ (Cambridge Education, n.d.). AfL can show where the learners are currently positioned with their learning, where they need to progress to next and how the teacher can support them with their development. Assessment is for ‘improving’ learning in addition to ‘proving’ learning, where improving learning is formative AfL and proving learning is summative (Cox, 2019). It is suggested that AfL strategies are to be used throughout the new curriculum as it is the underpinning of the next step in a child’s learning (Donaldson, 2015). AfL strategies could include traffic lights, basketball not ping pong and allowing time (DCELLS, 2010, pp. 38-41). These AfL strategies can be categorised into learning principles such as questioning, feedback and peer and self-assessment. Questioning can be used within peer discussion where all learners are actively involved so that quality of talk and answers are improved. Feedback is where target setting is focused on and the immediacy of feedback. Peer and self-assessment include on-going lesson assessment and the use of summative assessment (DCELLS, 2010, p. 30).

For this assignment, I will be planning for a mixed abilities year three class with three children with Additional Learning Needs (ALN). The percentage of free school meals for this school is twenty-five percent. The children have previously shown an interest in the different foods that each child eats at lunch and therefore, I have decided that the topic for this term would be Food, Glorious Food. The children have also previously shown an interest for the film ‘Oliver’ when it was played during wet playtimes; most the children would all sing and dance to the song ‘Food, Glorious Food’. The learning episodes that I have planned will be the start of this topic and scheme of work. This terms topic ‘Food, Glorious Food’, follows on from the focus within the last topic where children were examining different types of exercise to keep their bodies healthy. This topic will be followed on by the next topic called ‘Plants and Me’ which is based around science around the world. In the next topic, the children will be studying where our foods come from more in depth and then looking at the links between people and places. The three AoLEs that I have decided to focus on for this particular group includes Expressive Arts; Health and Well-being; and Humanities. 

In Language, Literacy and Communication AoLE the children will have learnt how languages help develop identities and expand our interaction with others within Wales and outside of Wales. The children’s previous knowledge within the Expressive Arts AoLE includes being able to engage and explore within the arts. Within Health and Well-being, the children will have already focused on the long-lasting benefits of having an active body. The previous knowledge with Humanities that the children will be able to build on in this topic comprises of them understanding how our world is very diverse and dynamic. In Mathematics and Numeracy, the children have gained previous knowledge where they understand that relationships between variables can be expressed with symbols such as money with the pound sign. Finally, the last AoLE where the children have previous knowledge in is Science and Technology. In this AoLE, the children will have begun to understand where organisms can interact with each other and their environment and where this has its effects such as the eco-system (Welsh Government, 2018, pp. 11-28).

Assessing children’s learning, as mentioned in the introduction, can be categorised into two: summative and formative. Formative assessment, also known as AfL, has been referred to as the type of assessment that is undertaken by the adults in the classroom and is on-going during learning episodes, whereas summative assessment, also known as assessment for learning (AoL), is based on the final result such as results from a test or when a grade is given (Hayes, 2010). Therefore, it is suggested that better AfL will result in AoL as AoL is a reflection of the positive work done with AfL. In another book, Hayes (2004, p. 233) does mention that there is a ‘limit to the amount of informal formative assessment that a teacher can record or remember’ and that the best AfL strategies are ‘diagnostic’ where they supply proof and are not simply descriptive. The ‘What Matters’ statements are one of the first aspects of the new curriculum that teachers can refer to when assessing the progress of the children in their classes. The number of ‘What Matters’ statements differ for each AoLE and are directly linked to the learning that should take place within the AoLEs. The next point that teachers can consult when using AfL in their teaching is the Progression Steps that are outlined underneath each ‘What Matters’ statement. The ‘What Matters’ statements are directed towards teachers, whereas the Progression Steps are more child-friendly with most of the statements starting with ‘I can’ (Donaldson, 2015). The 5 progression steps should broadly be aimed at the ages of five, eight, eleven, fourteen and finally sixteen (Welsh Government, 2018). Donaldson (2015) also believes that a priority within the new curriculum is the four purposes. These are ‘ambitious, capable learners’; ‘enterprising, creative contributors’; ‘ethically informed citizens’ and ‘healthy, confident individuals’ (Donaldson, 2015, p. 29).

Having defined and explained what is meant by AfL and where it can be used in relation to Donaldson’s curriculum, I will now discuss more specific AfL strategies. Black and Wiliam (1998, p. 6) state that there is ‘negative impact’ when children receive grades or marks as these results are ‘over-emphasised’ and the valuable feedback where guidance on where the child should improve is given is over-looked. Hayes (2004, p. 239) also agrees that competitiveness should be avoided such as giving marks or grades and instead teachers should acknowledge the attempt and effort that a child has put into their work, especially for the lower attaining children. A study by Ruth Butler (in Hattie & Clarke, 2019) involved three groups of children with three different marking strategies, one group was given grades, a second group was given comments only and a third group was given both grades and comments. The study revealed that the children in the second group, who had comment only feedback, progressed the most. Due to the children being given both positive comments and constructive criticism, the child concentrated on using this feedback to improve their work rather than concentrating on a score. 

Grigg (2015) proposes that when group and class discussions are investigated the results show that these discussions are largely based on constructivists opinions and are a dominant factor of successful learning. He also suggests that when having group and class discussions, teachers will receive higher quality answers if they allow the children to have thinking time and also that the children’s answers are likely to improve if they know that ‘questions are aimed at how they think about a problem rather than what the right answer might be’ (Grigg, 2015, p. 350). Although children benefit from group and class discussions, Mercer (2000, p. 28) believes that children can only learn from successful discussions; these discussions need ‘ground rules’ to be successful. He concludes that for all the children to be able to learn successfully, these ground rules have to be shared between the children and adults that are taking part in order that they all have mutual awareness, understanding and agreement of these rules. Vygotsky suggested that when children worked alongside other children who have a greater understanding and knowledge around the learning that is happening, then all the children will learn more. Group work and class discussions are a way of children being helped by the ‘more knowledgeable other’ (MKO) and to learn off other children of the same age. He believes that children can relate to the MKO that is the same age as them because they can use language that both students are already familiar with and understand. Vygotsky states linking learning from a MKO to peer-assessment is more successful (Pound, 2014). 

Children need to understand what the success criteria is to be able to mark their own and their peers work. Peer and self-assessment fulfil this need and allow children to recognise achievements and possible areas for improvement. Along with the children being able to notice where their work has been successful and where the areas are for improvement, they can also begin to understand how best they learn in addition to what specifically they are learning (CCEA, 2000, p. 7). Hodgson (2010) agrees that when children participate in peer-assessment, they are displaying their understanding and knowledge of the success criteria through their comments on their peers work. However, Shuichi (2016) mentions that when children are given success criteria which can be immediately understood, the children lose out on developing valuable discovery skills and do not have the opportunity to construct their own knowledge by exploring the meaning of the success criteria. In my previous teaching experience, peer and self-assessment would have been more difficult as the children would not have understood the success criteria of the assessment comments as they were lacking in coherence. 

Hodgson (2010, p. 7) states that questioning is ‘essential to the success’ of AfL and supports this statement by suggesting that when teachers use different types of questions such as open and closed questions, they are able to identify where misconceptions are and how they can tailor the future lessons to the children’s needs. However, there is also the opinion that AfL can be interruptive. It could be suggested that questioning, in particular, can be disruptive to children’s learning and activities can be cut short or the activities paused when children are on the edge of finally understanding a topic or finding a new strategy to learn (Bell & Ritchie, 1999). Piaget believed that children’s learning will only be effective if teaching is tailored to the children’s individual needs and AfL strategies like open-ended questions should support the teaching (Pound, 2014). 

Within the new curriculum, there is a significant difference in the way children are taught. The new direction for children’s learning is based around AoLEs, learning adaptable skills and thematic learning (Donaldson, 2015). Thematic approaches are highly successful when children and their teachers are interested and eager to learn about a specific area of learning but is also successful when children are involved with the decision making of the topic. Cross-curricular work can only be effective and increase standards when continuous planning and assessment is being used by both teachers and children (Barnes, 2011). This section has attempted to provide a brief summary of the literature relating to the AfL strategies that I have used in my learning episodes so that in the next section, I can discuss the decisions I made in my planning of the learning episodes.

For this particular class, I have decided to concentrate on Health and Well-being, Humanities and Mathematics and Numeracy as AoLEs. However, for one learning episode I have decided it would develop the children’s knowledge further by being cross-curricular, therefore I have also incorporated the Creative Arts AoLE.

Due to the benefits I discovered while researching, my lesson episodes are based around a thematic approach. I have used a thematic approach for the three learning episodes because as highlighted above, Barnes (2011) suggests that when children and teachers are both engaged in the learning taking place, along with ongoing planning and assessment, the learning becomes more successful. The other reason for choosing thematic learning was that it involved the children in the decision making. Again, Barnes (2011) argues that this makes the learning more appropriate to the children in the class and should make the children more enthusiastic about the learning. I also chose this topic, ‘Food, Glorious Food!’ because I believe it has a strong link to one of the four purposes, ‘healthy, confident learners’ (Donaldson, 2015, p. 29). However, I do understand that not all the learning that has to happen can be linked back to the topic, therefore some lessons could be outside of the theme.

The first learning episode will be cross curricular. Within this learning episode, the AoLEs that are being covered are the Health and Well-being AoLE and Expressive Arts AoLE, with Health and Well-being being the main concern. The children will be using the Expressive Arts AoLE to understand information from the Health and Well-being AoLE. In this episode, the children will be introduced into the roles that food plays in everyday life. The children will also be expected to create a piece of art that will help their understanding. The ‘What Matters’ statement within the Health and Well-being AoLE that is being concentrated on for this learning episode is ‘Developing physical health and well-being has lifelong benefits’ (Education Wales, 2019, p. 6). Out of the progression steps numbered one to five, the children will be working around progression step two to make sure that they are mostly in line with the broad age guidelines as discussed above. The progression step that the children will be primarily working on is ‘I have developed an understanding that I need sleep, rest and a balanced diet to live and thrive’ except I have decided to adapt this statement to an ‘I can’ statement (Education Wales, 2019, p. 22). This has now become: ‘I can understand how to have a balanced diet’ with the element of understanding different food groups. Therefore, I created another ‘I can’ statement that is not in the draft curriculum. This ‘I can’ statement is: ‘I can understand the different groups of food and give examples of foods in those groups’. I felt that there was too much expected of the children to learn all the information that relates to that single progression step. Therefore, I decided to break it down as I believe the children are more likely to fully grasp and understanding and have concrete information on this to be able to progress onto progression step three where they are expected to understand and prepare nutritious and balanced meals. 

As discussed above, children respond well to questioning. I chose to use this AfL strategy in all of my learning episodes due to the significant research into questioning. I specifically used an AfL strategy called ‘big question’ in my first learning episode along with general questioning. Using the ‘big question’ technique helps to identify what the children already know and what they want to find out. This technique also identifies misconceptions so that the teacher can remove these misconceptions and can understand why they have these misunderstandings. I believe it helps in mathematics especially as often children have misconceptions such as when multiplying by ten you always add a zero on the end. The misconception of ‘just adding a zero on the end’ may work on whole number but does not work on decimal numbers as zero point one (0.1) multiplied by ten (10) does not equal zero point one zero (0.10), the actual answer is one (1). This misconception is where the children do not understand that it is the decimal point that moves. On the other hand, the disadvantages that were suggested above, I agree with. These disadvantages including disrupting the learning can have a sizable effect on the learning particularly the currently lower attaining. Questioning itself is a valuable strategy to understand the children’s thought processes behind their learning however, when over questioning occurs, this is when it becomes unproductive. I conclude that there is a time and a place for questioning which is what makes it a rewarding strategy.

Another AfL that I discussed earlier on in my essay was ground rules for talk in group and class discussions. This was also planned for in the first learning episode where it was used within circle time. As mentioned in the previous section, all the children have a common understanding of how to behave and be successful in learning from others meaning that the circle time could go ahead as planned with minimal disruption so the learning could be as successful as possible. It also makes the activity more worthwhile as I, as a teacher, can have confidence in the actual learning that is taking place and I can concentrate on this rather than trying to reinforce rules constantly which can disrupt the learning and take long for the desired learning to take place. When researching this AfL, I came to the conclusion that it would be more accessible for the currently lower attaining children if they could have a MKO to rely on. Consequently, I adapted my lesson plan slightly to incorporate this. I believe that with this scaffolding in place learning can be more direct to the children’s needs and potentially close the gap between the currently higher attaining with the currently lower attaining. 

Primarily, the main aspect of the Humanities AoLE that the children will be studying in the second learning episode is religious education (RE), specifically, celebrating and exploring the social and cultural importance of different types of food. In this learning episode, the children will have a number of ‘What Matters’ statements to work towards and although it is expected for them to be working towards these in this lesson, I do not expect the children to understand them all from one lesson. I believe that the children will need many lessons that will work towards the children fully understanding them. The children will be looking at the statement ‘human societies are complex and diverse and shoed by human actions and beliefs’ as the main ‘What Matters’ statement but also looking at the ‘What Matters’ statements: ‘developing and enquiring mind enables learners to explore and investigate the world’ and ‘informed and self-aware citizens’ (Education Wales, 2019, pp. 6-8). They will be looking at the progression steps that fall under each of these ‘What Matters’ statements still using progression step two.

As indicated previously, peer-assessment is a successful AfL strategy that helps children improve with their learning. I specifically chose to use ‘two stars and a wish’ for this peer-assessment. Peer-assessment is where children are able to show their understanding of what was expected on them in the lesson and of the success criteria. By the children carrying out this task, it shows me as the teacher who is able to understand the tasks given to them and who needs additional help in the future. Nevertheless, there is a disadvantage to this AfL strategy. This disadvantage is that it will take until the end of the learning episode for the teacher to be able to establish which students need additional help in the next learning episode. After researching MKO and peer-assessment, I have come to the conclusion that these AfL strategies can work together to improve the understanding that the currently lower attaining children have, again, bridging the gap between the currently lower attaining and the currently higher attaining children.

The third learning episode will concentrate on Mathematics and Numeracy as an AoLE where the children will begin to understand how to use fractions with the aid of a prop. As I have decided to concentrate on having a Mathematics and Numeracy AoLE session under the topic of ‘Food, Glorious Food’, I decided to use was a pizza as the prop. The children will also be using their previous knowledge from the Expressive Arts AoLE to help aid them in a task to understand this mathematical problem. This is where they will be able to use art to decorate two halves of a pizza differently to be able to visualise the fraction. As it is a Mathematics and Numeracy AoLE lesson, I believed it would make sense to only have one ‘What Matters’ statements so that the children can concentrate on understanding the mathematics knowledge without having a distraction. This ‘What Matters’ statement is ‘the number system is used to represent and compare the relationships between numbers and quantities’ (Education Wales, 2019, p. 6).

Learning episode three included the use of instant feedback from both adults and MKO using comments only. Returning to the literature referring to comment only feedback, it was shown in the study that children perform better when they are not given grades or marks. This convinced me that it was a very useful AfL strategy to use and I believe I will be using this in many of my future teaching practices. Additionally, it was identified that comment only feedback works best when praise is given along with constructive criticism. This could mean that this AfL strategy has to be completed to a high standard for it to be powerful. For it to completed to a high standard, I believe that as a teacher, I would have to be confident that my students they totally understand what is expected of them. There was very little evidence that this AfL was of little benefit to the learning of each individual student which gave me the assurance that it would be achievable for all of my class including the ALN children.

Although I have discussed and analysed four different strategies in detail above, I used a variety of AfL strategies that I have not discussed. I did not discuss all of the AfL strategies that I planned for as I believed that some of the AfL strategies were used briefly such as think, pair, share, walking gallery, increased thinking time and traffic lights. I understand that many AfL strategies can be used quickly in a lesson, such as the approaches mentioned in the last sentence, as a way to have active and immediate feedback. This section has attempted to provide a detailed discussion of my three learning episodes linking back to the literature research of AfL in general and of specific AfL strategies.

In summary, it has been shown from the literature research and the discussion of their uses in each learning episode, that not one single AfL strategy is the best way to conduct formative assessment as there limitations of many of these strategies. From my research it became clear that the best way to use AfL is to use a variety of approaches towards AfL. Based on my research for this essay, I have decided that in my future lesson plans I would use a mixture of AfL (formative) and AoL (summative) approaches with some of these strategies being the main way of gaining knowledge of where my students are and some of these strategies being brief, quick ways of gaining this knowledge of my students.

Within this essay, I found it hard to engage with the What Matters statements and Progression Steps as they can be quite vague and ambiguous. To combat this issue, as discussed in my lesson plan discussion, I adapted and even created my own to suit the learning needs of the children in my class. A specific progression step that I found was imprecise was ‘I have developed an understanding that I need sleep, rest and a balanced diet to live and thrive’ (Education Wales, 2019, p. 22). Another limitation I discovered with this essay was that when researching AfL, in general and specific strategies, there was very minimal evidence to suggest AfL was not successful nor that theorists had negative beliefs of AfL. This made it very difficult it be critical of AfL, however, I saw this as the reason why AfL is concentrated on in the new curriculum (Donaldson, 2015).

A quote that I believe sums up the view of AfL throughout this essay is: ‘All these points make it clear that there is no one simple way to improve formative assessment’ (Black & Wiliam, 1998). I also believe that Black and Wiliam are sound theorists of this way of assessing learning as they have completed a significant amount of research to back up their thoughts and have been able to convince teachers in the United Kingdom to be confident in using all the different strategies. They have also given suggestions of how to implement them into the curriculum. Therefore, I believe there is a strong logical reason behind having Assessment for Learning so deeply embedded into the document for the draft curriculum for Wales 2020. 
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Appendix A
 Lesson Plan 1
Lesson Plan – Step 1 Cynllun Gwers – Cam 1
	Student-teacher
	Rhain Williams
	Class:
	Year 3

	AoLE or Subject
	Expressive Arts AoLE and Health and Well-being AoLE
	Date:
	

	Lesson Focus:
	You are what you eat!

	Meaningful links to Curriculum 
	Expressive Arts:
· Responding and refelecting, both as an artist and audience, is a fundamental part of learning about and through the Expressive Arts.
· Creative work combine knowledge and skills using the senses, inspiration and imagination.
Health and Well-being:
· Developing physical health and well-being has lifelong benefits.

	Meaningful links to:
Cross Curricular Responsibilities
	LNF:
· Explain information and ideas using relevant vocabulary.
· Speak clearly, varying expression to help listeners.
· Listen carefully and make connections between what they are learning and what they already know.
· Check undestanding by asking relevant questions or making relevant comments.

	Personal Targets (Linked to QTS and identifed in weekly review)
N/A



	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· To understand different food types through discussion.
· To deepen my undestanding through creating a piece of art which uses a variety of materials, resources and tools.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I can give and accept feedback and act on the comments.
· I can compare my work to the works of others, including my peers.
· I can use a range of materials, resources and tools to achieve different outcomes.
· I can understand the different groups of foods and give examples of foods in those groups.
	· Big question
· Think – pair – share
· Poker face  
· Walking gallery
· Circle time – ground rules for talk
· Questioning





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	· Big question – why is food important in my life?
· Think – Pair – Share: Give the children thinking time without talking to anyone. Get them to talk to the partner next to them. Then share with the class
	Childrens enegagement ideas might include:
· To be healthy
· To have energy
· Growth
· Celebrations or festivals e.g. St David Day (linking to next learning episode)
· Cooking hobby
· Enployment – buying and selling foods e.g. markets / butchers etc.
· Enjoyment
	

	

Teaching & Core Learning
	MORNING SESSION

· Individual task – to put into a table the types of foods they have eaten in the last week. Table heading examples: fruit and veg, carbohydrates e.g. bread, rice and pasta, dairy, meat and fish, high sugar foods e.g. chocolate.
· Introuce the children to the ‘Eat Well Plate’ and explain the different sections giving many examples for each.
· Then refer to the childrens first task where they completed the table of what they ate the past week – asking them to show hands of how many items they ate in eat section.
· Pupils then dicuss in pairs whether they think that their diet over the past week was healthy.
· As a teacher then dicuss with the class that we need a balanced diet to be healthy and ask if any of the children felt they normally eat healthily and try to sort out any misconceptions of the different foods being healthy in moderation – Poker face – make suer to not show instantly why the child might be wrong and instead ask them why they think that to avoid misconceptions and demotivation.

AFTERNOON SESSION:

· Then get children to creat their own poster for their own version of the eat well plate on A3 paper – children can use paint, pens, pencils, pictures.
· During the art and craft activity, pause certain children/groups of children to stand back and admire others work and see if they could do anything more while their are going along.
	

· Not much differenciation needed because there is no expected difference for the oral or expressive arts part of the learning episode.


· Only differieniation needed is when the LA and ALN children are given a table to be stuck in and filled out where as the other children are expected to draw their own tables.
	







Eat Well Plate example

Stick in table outlines for ALN/ LA (lower abilities)

Table outline on board for  middle, higher and MAT children to copy.









Pens

Pencils

Rulers

Glue

Scissors

Pictures

And any other art supplies

	

Plenary
	· The children can do a walking gallery at the end of the day to compare different childrens work.
· Circle time to dicuss what they learnt during the lesson and what they think they need to go over again, what interest them next – Ground rules for talk – peer discussion – include rules for shring ideas, disagreeing, bringing in quieter members and coming to a consensus (taken from ‘How to develop thinking and assessment for learning in the classroom).
	
Homework: keep a diary for food for a whole week and present to class in a weeks time.
	



Appendix B
Lesson Plan 2

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Rhain Williams
	Class:
	Year 3

	AoLE or Subject
	Humanities and Language, Literacy and Communication
	Date:
	

	Lesson Focus:
	Celebrating Food – Pupils look at the social and cultural role of food in their community.

	Meaningful links to Curriculum 
	Humanities:
· Developing and enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves – gather a range of evidence.
· Human societies are complex and diverse, and shoed by human actions and beliefs – explore the varied beliefs, values, traditions and ethics that underpin and shape human society.
· Informed, self-aware citizens engage with the challenges and opportunities that face humanity, and are able to take considered, ethical and sustainable action – enable learners to take commited social action as caring, participatibve citizens of hteir local and global commuities.
Language, Literacy and Communication:
· Learning about identify and culture through langugaes prepares us to be citizens of Wales and the world – multilingual context go hand in hand with kearning about one’s own cultural identity as well as the culutral identiites of others.
· Learners who speak and write effectively are prepared to play a faull part in life and work – adapt language in a range of roles, genres, forms, media and styles and in a suitable register.

	Meaningful links to:
Cross Curricular Responsibilities
	LNF:
· Use visual clues e.g. illustration, photographs, diagrams and charts to enhance understanding.
· Look for specfic information in texts using contexts, indexes, glossaries, dictionaries.
· Read short information texts indepemdetly with concentration.
DCF: 
· develop strategies for finding information using diffrent keywords and techniques.

	Personal Targets (Linked to QTS and identifed in weekly review)
N/A




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

To research the social and cultural importace of food in Wales.







	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I can collect and record information from given sources.
· I can take part in research where there are opportunities to focus on my locality, Wales and the wider world.
· I can recognise similarities and differences between people’s lives.
· I can recognise some factors that contribute to my identity and the ways i am similar and different to others.
· I can show awareness of the different belifes that people have.
· I can recognise and discuss several aspects of my own culture and beliefs and my own sense of Welsh identity, and recognise that other people’s cultures, beliefs and sense of Welsh identity may be different. 
· I can communicate in Welsh and English where applicable.
· I can organise my writing into a structure for example 1 paragrpah (G), 2 paragraphs (A), 3 paragraphs (R).
· I can use familiar punctuation correctly.
· I can read over mine and others work and use a range of familiar strategies and tools to improve my own and others writing.
	· Mind mapping as a class - Activating prior knowledge and developing new knowledge.
· Peer assessment – two stars and a wish
· Mini-plenary to make sure that everyone is on task and knows where to go next – asking questions to gage understadning of what they have read.
· Questioning

In success criteria:
R (red) – MAT and higher ability children
A (amber) – middle ability, higher and MAT ability children
G (green) – lower, middle ability, higher and MAT ability children




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Intro - Video to introduce St Davids Day and the food that is related to the celebrations -   https://www.youtube.com/watch?v=awy4whEQt4A
Have a small (10 minutes) discussion as a class about the types of foods that we eat on St Davids Day – 
· Are they the same as the video shows?
· Do we eat something that wasn’t on the video?
· Was there anything on the video that we didn’t know about?
	Group discussions engagement

Engage in watching video

Engage in answering questions

	Video – youtube - https://www.youtube.com
/watch?v=awy4whEQt4A 

	

Teaching & Core Learning
	· Have a discussion in pairs about other celebrations that they might have in their families e.g. jewish festivals/chinese new year etc.
· Then share with the class – creating a mind map on the board of different celebrations each child in the class does wiht their family and friends – Activating prior knowledge and developing new knowledge.
· Then discuss with the class some of the welsh words for some foods e.g. cawl, bara brith, Welshcakes, leek (cenhinen), (cig oen) lamb
· Using an interatctive poster on the ‘Thinglink’ app, the children have to research and talk about in groups of 3 about the different foods that are realted to St Davids Day such as recipes, ingediants, how they are made and if they are eaten all year round. They will be able to write a page of the information they found out on the poster. 
· Mini-plenary in between the reading and research of the information and the writting of the information – to make sure that everyone is on task and knows where to go next – asking questions to gage understadning of what they have read.
· Peer assessment of written work – this will be formative feedback from other children.
· Two stars and a wish in peer assessment – identifies two things that are positive and one thing that they need to work on for next time.
	· The higher abilities will be able to write the information in their own words. 
· The middle abilties will be able to write the information down with one to two sentenes in their own words with the rest being straight from the poster. 
· Lower abilities will write straight from the poster with the ALN children writing half to three quarters of a page.
· Formatiive assessment – peer assessment, two stars and a wish.
	Whiteboard

Whiteboard pens

Thinglink app – interactive poster about St Davids Day

iPads 

Writting books

Pens 



	

Plenary
	· Taste of the types of foods they have learnt about in the earlier part of the morning.
· Talk about their likes and dislikes of the different foods.
	· ALN children to give a simple reason why they like the food.
· Lower abilities to give a stronger opinion against liking and disliking the foods.
· Middle and higher abilities to give indepth answers and opinions.
	



Appendix C
Lesson Plan 3

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Rhain Williams
	Class:
	Year 3

	AoLE or Subject
	Mathemtics and Numeracy AoLE
	Date:
	

	Lesson Focus:
	Fractions

	Meaningful links to Curriculum 
	Mathematics and Numeracy:
· The number system is used to represent and compare the relationships between numbers and quanities.

	Meaningful links to:
Cross Curricular Responsibilities
	LNF:
· Uses halves and quarters
DCF:
· Use a digital device to gain sound knowledge of a topic.

	Personal Targets (Linked to QTS and identifed in weekly review)

N/A





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:


· To learn how to use fractions with the aid of a prop.






	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I can understand that unit fractions represent equal parts of a whole and are a way of conveying quanitites and relationships.
· I have experience fractions in practical situations, using a variety of repressentations.
	· MKO
· Instant Feedback
· Feedback using comments only
· Increased thinking time
· Traffic lights
· Questioning




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	· Read the book “Give me half!’
· Ask the children if they would like to share half a pizza with their friend – group response of ‘yes’.
· Explain that we would be using props for the lesson today to help us understand fractions.
	· Group response of ‘yes’
	

	

Teaching & Core Learning
	All afternoon activities
· Group the children into 5 of 4 – mixed abilities so that More Knolwedgeable Other (MKO) can be used.
· The groups will be working in a carousel.
· Actvity 1: Draw a pizza on A3 paper and decorate one half differently to the other half (Expressive Arts AoLE)
· Activity 2: With the teacher, the children will have a pizza to cut into first: halves and second: quarters.
· Activity 3: With the teaching assisstant the chlidren will be asnwering simple questions such as ‘what is half of 2?’ which will get more difficult for the more able abiltiies.
· Activity 4: app on ipad – children have to play the games on the iPads to get more practicing on halves and quarters and even thirds for currently higher abilities
· Activity 5: children are given shapes they are family with e.g. square and triangles and they have to half the shapes by colouring half of the shape in.
	· The children will be gettign instant feedback from the TA and teacher when completing these tasks.

[bookmark: _GoBack]
· The children will be using MKO when completing every task – so before the etacher or TA supports the child, the MKO is asked first.

· When the childrens activity with the TA is done – the teacher will be giving feedback using comments only – no marks – same as task wiht teacher will be verbal feedback using comments only.

· Increased thinking time will be used with the TA and teacher actvities before any support is given so that the child can attempt to work it out for themselves.

· Diffrientiation: lower abilties will be expected to take longer to complete certain tasks such as: activity 2, 3, and 5.
	· Pizzas
· A3 paper
· Pens/pencils etc.
· iPads

· shapes that they can hold whilst completing the shapes activity on paper.

	

Plenary
	· Bring the children back a class
· Ask the children to stand on the carpet – count eh children (should be 20) and ask them to split themselves in half (so 10 on one side of the class and 10 on the other side).
· Then bring the childrne back together at the carpet – then ask them to split the class into quarters.
· Bring the children back to their seats in the class and ask the children to use a traffic light system on the interactive whitebaord e.g. Red meaning that the child needs more help, amber meaning the child just needs more time to practice and green meaning the child is confident with this topic and is ready to move onto more difficult questions.
	
	



