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Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise skills and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy. 


Amabile (1983) explains that the definition of creativity is complex and various professionals disagree on a single definition as they cannot conclude whether creativity can be defined by the process, the thinking and problem-solving that leads to a final solution; the person, that specific traits and personality types determine whether you are creative or not, as supported by Guilford, 1950; or the product, the overall effectiveness and creativity of the outcome regardless of the procedure to reach it, as campaigned for by Bruner, 1962. However, Sternberg and Lubart (1991) state that whether a person is creative will depend on their attitude, they claim that one has to have a readiness to: take risks, push their own ideas despite others’ apprehension, persevere and overcome their own preconceptions. They continue to state that creativity is not only the attitude, but it is a combination of process and person with the addition of more components, their criteria includes knowledge, abilities, thinking styles, personality traits, motivation and environment and without all of these an individual, no matter their potential, will be creative. Therefore, these definitions suggest that creativity is extremely complex and not something that can easily be adopted, but rather a skill that has to be developed and taught to ensure an individual has every opportunity to be the most creative person they can be. Additionally, for a teacher specifically, it is promoted that teachers ‘Teach Creatively’ which means “using imaginative approaches to make learning more interesting, exciting and effective” (NACCCE, 1999). This means providing children with engaging activities and lessons to ensure learning is fun and hopefully remembered. This is becoming increasingly significant in education as the new curriculum approaches, Donaldson (2015) states that the new curriculum is designed to encourage teachers to work creatively to plan activities that cover various Area of Learning Experiences (AoLE) in several sessions or using a cross-curricular approach in one session, both individually and collaboratively. Donaldson also wants to ensure Curriculum 2022 allows teachers to teach creatively to create enjoyable and memorable learning that hopefully educates children on the intended knowledge and skills, but also learning that develops children’s creativity by enhancing the school environment and subconsciously advancing the traits of creativity, for example some that have been previously mentioned. Moreover, the prominence of creativity in teaching is evidenced in Welsh Government’s (WG) new Professional Standards for Teaching (2019) as one of them states that “the teacher understands the selection, use and justification of a range of imaginative teaching approaches for the benefit of each learner.” (WG, 2019). This shows that teaching in a creative way and having creativity as teacher is becoming of paramount of importance and a priority in producing teachers and therefore it seems key that professionals are able to identify their creative abilities and develop their weaknesses in order to be an effective practitioner able to teach creatively in the dawn of the new curriculum. Furthermore, there are several benefits and limitations to creativity in teachers and teaching creatively, Levy (n/d) states that the novelty of these new and exciting techniques often means the children’s interest and engagement will be heightened. However, Levy does acknowledge that limitations associated with that is that often due to the more informal and unusual teaching style may have affect the children’s behaviour in the classroom. Wilmot (2011) states that teaching creatively allows teachers to become confident facilitators allowing children to take more control of their learning and a new-found enthusiasm for complacent teachers. However, from Personal Teaching Experience (PTE) I have found that most teachers are not confident in delivering a lesson in an untraditional style and therefore will not attempt teaching creatively. Also, Estyn (2018) state that creative planning and teaching develops pupils’ skills, such as communication and collaboration, and creates a more positive attitude towards learning. On the other hand, Langford (2011) states that Ken Reynolds (2010) claims that there is not enough time to be creative, especially in schools where there are time limits and several activities to complete in a day, and this leads to less imaginative and adventurous planning and lessons being delivered. Following this it is apparent that creative teaching has numerous advantages and disadvantages, but most sources imply that when delivered efficiently it is a beneficial strategy to engage children and make learning a more unforgettable and captivating experience.
In addition to that, being an Enterprising teacher goes alongside being a creative practitioner. Rohn (2001) defines being enterprising as having an active mind, seeing potential and having the confidence and skills to seize opportunities. He elaborates claiming enterprising people seek opportunities and have ambition whilst having the persistence to overcome obstacles and continue. However, Rohn (2001) also states that in order to be enterprising you need to be creative, to see different purposes and different uses for things, as well as confident enough to convince yourself and deliver on your ideas. This shows that it is evident that both enterprise and creativity go hand-in-hand and that both are needed in order to teach creatively, as without enterprise the creative ideas may never be implemented in the classroom. Although, often enterprise is mistaken for entrepreneurial skills and involvement in business, but this is not the true meaning of enterprise. Mathur (2016) states that an entrepreneur is someone takes risks to start a business or new venture, whereas an enterprising person is someone who also takes risks and organises resources but without gain in business or financial risk. Therefore, this suggests that the skills of both are very similar, however the purpose for the action is completely different. Additionally, Zatyka (2013) claims that enterprise is having a set of skills that you can apply in situations and the action to actually create new and innovative things, and being an entrepreneur is using certain skills needed to create a business. Again, this shows that they are similar ideas with differing outcomes- however Zatyka claims that enterprise skills are beneficial life skills that you need and that they should be taught in the curriculum at every opportunity. Donaldson (2015) agrees stating they are features that ought to be extended through school and declares that teachers should teach to develop enterprising skills across the curriculum. Therefore, an effective way of teaching children to be enterprising could be by being enterprising yourself in your teaching and planning.  
Following on from this, as previously mentioned being creative and enterprising as a practitioner and applying these skills to the classroom at every opportunity is becoming more present in current education and will continue to increase in importance once Donaldson’s curriculum has been implemented across Wales. Therefore, the Entrecomp Framework is a useful tool to measure one’s own creativity and enterprise skills in order to identify where you stand as a teacher and the progression steps ease the process of establishing what has to be worked on to enable you to advance in these skills, as explained by McCallum et al. (2018). Although the Entrecomp Framework’s purpose is to analyse how entrepreneurial someone is in simplified terms through various competences, assessing my entrepreneurial level is not relevant within this assignment, but instead it will focus on analysing at what level I place myself in terms of creativity and enterprise. It is stated that the framework can be adapted for certain individuals to assess more specific areas, therefore it appears to be a practical framework to utilise in my self-assessment. Moreover, McCallum et al. (2018) explains that the framework has been divided into three large competence areas: Ideas and Opportunities, Into Action and Resources, and within these competence areas are 15 competences. These competences are more specific, one in particular is creativity found in the Ideas and Opportunities area, thus will be the most useful in assessing my own creativity. McCallum et al. (2018) does assure that although each competence is numbered, none are more important that others and all play equal weight. Barbot, Besancon and Lubart (2011) support the assessment of creativity and believe that more up-to-date assessment tools are needed as they would be the best way to encourage creativity and ensure progress. This was however pre-Entrecomp Framework; therefore, the modern element of the framework may be of benefit as it is more realistic for the current world we live in and the skills required to thrive creatively in it. Before analysing my personal degree of creativity using the Entrecomp Framework, I would not consider myself a creative person in the sense that I believe that I teach in quite a traditional manner and often take inspiration from observations and adopt strategies used by other teachers, rather than implement my own (Appendix 1 and 2). Additionally, I believe that I need to develop more creative contexts and environments for my learning and also use a range of resources rather than committing to ones that I am comfortable using, so learning becomes more enjoyable, memorable and effective for both myself and the students I teach. This would therefore lead to a development of enterprise skills to ensure that I am able to reach my creative potential. Furthermore, as previously stated, within the ‘Ideas and Opportunities’ competence area stands ‘Creativity’ as a competence, this competence then branches out to 5 threads, each thread contains a level to which you self-assess your skills at one of two stages within Foundation, Intermediate or Advanced. The first thread is ‘Be Curious and Open’ and I have placed myself in Intermediate 1, which states: “I can experiment with my skills and competences in situations that are new to me” (McCallum et al., 2018, p 181). I have chosen this level as when on PTE I encountered whole-school approaches unique to that school that I had not experienced before, therefore I used my research skills and communication skills to educate myself on the approach in order to adopt it in my teaching also and be cohesive with the rest of the school (Appendix 3). However previously developed skills, like time-keeping for example, did not always help me in all new situations whilst in school and therefore some unexperienced situations did not run smoothly (Appendix 4). The next step, as explained by McCallum et al. (2018), is to seek new solutions that suit my situation- I had not done this in the past as I had often just repeated my actions with minor changes in order to solve them. To advance on to the next level, I could begin to actively research more solutions for problematic situations I encounter and perhaps adopt Piaget’s Formal Operations stage of development approach of thinking, as described by Pound (2014) in order to become more enterprising. This would mean that when researching I could think logically and mentally apply solutions to situations to gain an understanding of the impact that the outcomes of these new skills and ideas will have in the classroom on the learning, concluding whether they are pragmatic or not. Moving on from this, the next thread is to ‘Develop Ideas’ and in this instance I have decided I am the second stage of Foundation level which is: “Alone and as part of a team, I can develop ideas that create value for others” (McCallum et al, 2018, p. 181). I determined that this is the most appropriate stage regarding my practice as I was able to consult with class teachers and support staff in order to plan effective and engaging activities for the children (Appendix 5 and 6). As well as that, I believe I was still competent in developing my own ideas and adapting them to suit the needs of the learners (Appendix 7 and 8). Estyn (2018) stress that the relationship between support staff and class teachers is imperative to ensuring effective planning and teaching. The following stage in this thread is to test various techniques to find different solutions using available resources, I do not believe that I have met this level as I use the same techniques of asking professionals for advice to solve most of the occurring problems. However, developing my divergent thinking may be an effective way of generating numerous different solutions that can be selected and tested to solve any problems. Wignall (2018) explains that divergent thinking, originally proposed by Guilford, is the generation of many ideas and that it can be developed every day through small activities such as mentally creating Newspaper headlines about your day or thinking of more than one use for an object. I believe these exercises would be an efficient way to discover more solutions to problems faced in school, regardless of how bold, and choose some to attempt in order to fix your problem. In addition, the succeeding thread is ‘Define Problems’ which includes the Foundation tier’s first level of: “I can approach open-ended problems (problems that can have many solutions) with curiosity” (McCallum et al., 2018, p. 181). I think this stage is most applicable as when faced with problems, I failed to explore multiple solutions as the next stage states I should have. Instead, my curiosity and desire to improve commonly lead me to seek advice from staff rather than take time to explore various solutions to problems faced and find the best strategy individually (Appendix 9). However, I believe it is relevant to state that when seeking advice from staff I did suggest personal solutions that had been immediately thought of to seek approval and professional opinion. As previously mentioned, I think completing further research and thinking divergently may also assist me in this area of developing my creativity also. Perry (2019) identifies curiosity as one of the eight elements of being a divergent thinker, therefore using my curiosity to solve problems and combining with other suggested elements, like risk-taking and elaborating on ideas recommended by staff, could mean that I would progress on the framework and become more of a divergent, creative thinker. The penultimate thread is ‘Design Value’ and I have reached the opinion that I am the second level of the Foundation stage which states that: “I can improve existing products, services and processes so that they better meet my needs or those of my peers and the community” (McCallum et al., 2018, p. 182). I believe I had done this by taking approaches or lessons set by the school and adapting them introducing my own person style to ensure that I was confident using them and changing them, so they guaranteed effective learning was being carried out (Appendix 10 and 11). I believe this was also evident in not only using computer programmes to deliver information and set the task but to deliver engaging sessions and captivate students with a range of multimedia (Appendix 12). However, the next step is to identify a prototypes functions to demonstrate my idea’s value and I believe I have not yet achieved this. Therefore, creating my own strategy or programme to use within the classroom by combining various observed components could assist me in improve this skill. The final thread is ‘Be Innovative’ and the second stage of the Foundation level appears to be the most accurate place for me based on my PTE, it states that: “I can describe how some innovations have transformed society” (McCallum et al., 2018, p. 182). I believe this is most accurate as the following step involves identifying different types of innovation including incremental versus disruptive innovation etc., and unfortunately I do not have any knowledge on these areas. However, I do believe that I can recognise how using various computer programmes or teaching strategies with new and innovative changes can transform children’s learning and planning for a teacher (Appendix 13). Additionally, in my opinion I need to become more innovative and in order to do so and progress on the framework I could utilise Eberle’s SCAMPER model (1971). This model encourages people to take part of the model to change something, for example a lesson, in order to make it new and different, these changes could be: Substituting a part, combining things together, adapting something so it can do the same job in a different way, modifying something by changing its’ size, put something to other purposes, eliminating a component or Rearranging or reversing an element. In my judgement, this approach could be a practical way of becoming more innovative and enterprising in your teaching and enlighten people on what innovation really is. 
Furthermore, other areas of the framework also contains threads that may prove relevant when trying to evaluate my own creativity. Another area of the ‘Ideas and Opportunities’ section of the Entrecomp Framework is Vision. Within vision, one thread is to imagine, and I believe that I am the first stage of Intermediate which states: “I can develop (alone or with others) an inspiring vision for the future that involves others” (McCallum et al, 2019, p. 183). I understand that this thread as learning from a current situation and allowing yourself to imagine future sessions or activities to develop a learner’s knowledge and skills and my own teaching. I believe I have done this, to an extent, by adopting advice and feedback and general observations and applying to future sessions imagining the benefits of slight changes and planning accordingly (Appendix 14). Goodyear (2018) exclaims that Dewey believed that perceptions can lead to imagination, for example if something is observed, your imagination allows you to find a solution for this problem and transform how this problem may have occurred. I understand that this links to imagination being used to solve problems in the classroom and develop children’s skills for future sessions. However, in my opinion I am limited to how imaginative my ideas are and they often are not the most obscure solutions. Thus, in order to advance which entails building situations around an idea of value I could potentially use divergent thinking methods previously discussed and brainstorm possible ideas that best suit any problems or situations that ought to be improved.
Moreover, Bacigalupo et al. (2016) state that the framework is not thoroughly tested enough in a variety of contexts to test whether it is flexible and adaptable to analyse a range of professionals. After using the framework to self-assess my creativity I have to agree with this statement, the entrepreneurial emphasis of the framework refines the relatability to other professions, such as teaching. I found that many of the competences and threads are explicitly business related and therefore were not useful in assessing my skills as a teacher and thus could be less reliable than other frameworks may be. Although it fails to provide an accurate analyse as a teacher, I feel it has established a general overview of my creativity in schools and has indicated ways to develop and progress in becoming more creative. However, Gardner explains that “judgements of creativity are inherently communal, relying heavily on individual’s expert within a domain” (Gardner, 1994 cited in Bohen, 1994, p. 145). This implies that creativity is subjective and there is no one way of being creative, therefore suggesting that the Entrecomp framework is not entirely accurate as it assesses what the creators consider creative- not a shared opinion by all.  Therefore, I used a different resource in order to attain another assessment of my own creativity. For example, OECD (2019) explain that PISA are developing a creativity framework to be implemented in 2021 which will consist of tests surrounding generating ideas, evaluating and developing them, as well as background questionnaires analysing their attitudes to various components that develop creativity.
Moving on from this, it is evident that I am not the most creative and enterprising person according to the Entrecomp Framework. Robinson (2006) claims that schools are responsible for killing creativity due to the regimented curriculum and fact-based knowledge that children are tested on. He adds that he believes creativity is as important as literacy and should be prioritised just as much. From experience on PTE I have observed more traditional informative lessons being delivered, especially in Key Stage 2, where time for creativity and imagination is not at all prioritised and often ignored in order to guarantee literacy and numeracy sessions are delivered. However, Barett (2015) explains that elsewhere in the world Robinson’s opinion is not shared and in Australia an education review found that more emphasis should be placed on core subjects and less on creativity. This was a controversial standpoint with educators, but it does show that the importance of progressing children’s creativity and enterprising skills is not recognised by everyone. Interestingly Perkins (2009) states that 90% of what is taught in schools will be insignificant information never returned to in children’s lives. Both of these beliefs suggest that intervention is required in the education system to shift the emphasis off what is currently taught to skills and knowledge that will prove more useful in life. As previously stated, Donaldson (2015) has prescribed a new curriculum set to be implemented in Wales by 2022 that is considered relevant to modern day learning and needs of children and perhaps may be attempting to change the purpose of education. One of Donaldson’s Four Purposes of his curriculum is for “children and young people to develop as enterprising, creative contributors, ready to play a full part in life and work” (Donaldson, 2015, p. 29). This suggests that Donaldson is placing more of an emphasis on these skills and that they will be prioritised through school, alongside academic subject-based information. In fact, the Expressive Arts Area of Learning Experience is dedicated to providing opportunities for children to be creative, experiment and gain contact with creative processes. This emphasis seems extremely relevant and necessary as an Adobe Study on creativity (2012) found that only 1 in 4 people are living up to their personal creative ability. Therefore, the early implementation will hopefully encourage children to be more creative throughout their lives, so this statistic improves, and the children can apply relevant skills in order to get jobs and succeed in general life. Furthermore, there are several benefits to developing children’s creativity as outlined by Duckworth (2016) including its’ versatility and how it can be both developed and applied in many contexts and professions. Additionally, Duckworth (2016) states that creativity has an impact on your well-being and can often create a sense of purpose, fun and happiness, easing stress and allowing you to be yourself. Estyn (2018) agrees and states that a creative curriculum can build confidence and improve pupils’ well-being and sense of belonging in school. This implies that creativity is a beneficial skill to encourage in schools with endless benefits, including one of Welsh Government’s priorities to ensure pupil well-being and inclusion (WG, 2017). Lastly, Duckworth (2016) assures that creativity produces life-long learners which is cohesive to Donaldson’s purpose (2015). The suggests that creativity development is required to thrive and live a fulfilling life. Additionally, World Economic Forum (2016) would also agree identifying creativity as a 21st Century Skill required to prosper, this highlights creativities importance and relevance in modern day life and the future world that children will grow up in. Overall, the benefits of developing creativity are seen as significant and have been recognised by a range of sources, however there may be some limitations also. Khatena and Torrence (1998) state that often people are more critical of other people’s creative ideas than their own, which could be due to different ways of thinking and varying level of problem-solving skills, and that this may cause problems in and out of the classroom with friendships and the relationships between classmates. This could lead to children working alone and being unable to understand other people’s opinions which may harm them in future life. Additionally, Smith (2010) states that often the focus of a task can get lost with too much emphasis on being creative and refining ideas can lead to poor results. All in all, it is apparent that creativity is beneficial for everyday life, however if not controlled properly it could lead to reoccurring obstacles. Lynda Weinman claims that “creativity is taught” (Wan, 2019) and therefore in order to teach this, the teacher must teach for creativity rather than teach creatively. Brinkman (2010) discusses the difference being that rather than teaching in a new and interesting way to make learning more engaging, you are teaching children the skills and steps it takes to become more creative. However, NACCCE (1999) state that you need to teach creatively for creativity to be taught, highlighting the importance of both. 
Firstly, as a practitioner my initial aim would be to encourage and improve children’s imaginations to ensure that they are able to use it as a useful tool throughout their lives. In order to do this, I would aim to develop their divergent thinking. Guilford (1950) describes Divergent and Convergent thinking as the key ingredients of creativity. However, as I have seen on PTE, Convergent: where a few logic and facts are used to reach a conclusion is most commonly used and imbedded in children. Whereas, Divergent: generating many different ideas using imagination is rare, especially as you continue through school, hence why I believe it is important to encourage it’s use. In order to achieve this, I would initially use an activity where children have to generate as many different uses for an everyday object to emphasise that there may not be just one use for everything (Cliatt, Shaw and Sherwood, 1980). Following this, after generating as many possible ideas, some ideas could be shared. Successful CEO Harrison Barnes (2018) states that sharing ideas and work can lead to creativity as you can elaborate on ideas or be innovative change them completely (Anderson and King, 1993). Then, they will get another attempt at finding more uses after taking inspiration from other people’s ideas to test whether sharing does have an effect on creative thinking. Although there would be an opportunity to use convergent thinking to logically refine the ideas to ones that would succeed in their job, this opportunity would not be seized. Grant and Grant (2012) found that controlling ideas and free thought kills creativity, therefore if teachers or other classmates controlled whether ideas were pragmatic or unrealistic it may discourage children to be as creative and innovative in the future. Schmidt (2018) explains Levy’s idea of not praising or criticising but rather indicating success of skill development with a click, I believe this could be introduced into the class with some changes. Rather than saying an idea is right or wrong – if the skill of divergent thinking is being demonstrated then the answer is accepted, not with a click but with acknowledgement, this could hopefully create a judgement-free environment where children are not apprehensive to present ideas due to criticism. Young (2014) agrees and states that a positive environment without judgement will encourage more pupil participation and creative responses, however she would encourage praise and positive responses in its place. This emphasises the benefits of acknowledging the use of the skill rather than the answers in order to assess their development, as well as the importance of not ridiculing answers which could prevent any creativity and enterprise developing. Not only does this develop the children’s divergent thinking but also assists them in overcoming functional fixedness, which is identifying more than one use for an object (German and Defeyter, 2000), as they have demonstrated. Furthermore, there may be another way of developing their evolution of overcoming functional fixedness. I believe an effective strategy is creating Rube Goldberg machines in groups using unconventional objects disassociated with working machines. Although Rube Goldberg Machines are often used to teach different types of energy in Physics (RubeGoldberg.com, n/d), I would use the process to demonstrate how adaptable objects can be and the various uses for these objects in experiential learning. This is supported by Froebel as he was an early campaigner for learning through doing in order to achieve and develop skills (Pound, 2014). Therefore, by actually putting the objects to different uses and seeing how their purposes can change may help them to gain a deeper understanding of functional fixedness and assist them in overcoming it from experiencing it first-hand. Thus, teaching the children to think divergently and overcome functional fixedness may provide them with the enterprising skills to be creative and experiment in order to achieve innovative and creative results. 
Additionally, another way of promoting creativity in the child within the classroom could be imbedding the Habits of Mind into everyday learning. Habits of Mind are 16 ‘habits’ or behaviours that children can obtain in order to access the curriculum better and hopefully encourage a creative insight to what they are learning. (Costa and Kallick, 2009). Costa and Kallick (2009) suggest that these habits are taught explicitly before imbedding them into all lessons so that pupils can identify when they are required, why they are required and how it has embellished their learning. However, some of these habits are more explicitly linked with creativity, for example: Creating, Imagining and Innovating; Thinking Flexibly; Questions and Posing Problems and Taking Responsible Risks (Costa and Kallick, 2008). Some of these habits are similar to what has been previously spoken about regarding the Entrecomp Framework. Creating, Imagining and Innovating could benefit from divergent thinking development as well as thinking flexibly. Therefore, by encouraging these habits and referring back to previous development may help children think more creatively. However, it is the more implicit habits linked to creativity that I believe need the most development in order to enlighten the children on the connection. For example, ‘Thinking Interdependently’ encourages children to work together and share ideas, which as previously expressed can be difficult in creative situations (Khatena and Torrence, 1998). Jones (2014) states that working collaboratively is an essential part of creative thinking and a crucial 21st century skill, she suggests that problem-based tasks where building with unconventional materials is an effective way of emphasising the importance to children. Paulus and Nijstad (2003) state that Steiner was an early believer of the benefits of group work and group success and failure is a beneficial way to learn a skill, whilst empathising and listening to others to generate and build on ideas- another habit of mind (Costa and Kallick, 2009). Furthermore, Persistence is another Habit of Mind that I believe is important in developing creativity. Lucas and Nordgren (2015) state that giving up is the biggest cause of creativity prevention and that it is not valued in the creative process. Grohman et al. (2017) agree stating that persistence is a component of passion, and if a child is engaged and passionate about producing an outcome then they will persist until they achieve. This suggests that by presenting engaging activities, children will actively persist. However, from PTE I have experienced how difficult it is to create an activity that all children find engaging, therefore this may not be easily achievable. Therefore, Toubia (2003) recommends incentives and states that they improve persistence and motivation to be creative and achieve an outcome, thus could be introduced in the classroom. On the other hand, Pink (2009) states that incentives actually have the opposite effect of what is intended and in fact blocks creativity, Erat and Gneezy (2015) support this and found that completion is often the main focus rather than level of creativity of the outcome, where incentives are included. Thus, incentives may not be the most appropriate strategy to guarantee persistence, however it could be trialled as an incentive for the most creative idea rather than the overall outcome. Although other habits of mind promote creativity and could be beneficial in the classroom, I believe these two are important behaviours to establish to encourage creative thinking as the connection is more implicit than some and they are both skills associated with the 21st century and working life (WEForum, 2015).
To conclude, creativity and enterprise skills appear to be becoming a more important and present part of education, especially with the upcoming curriculum. Research states that creativity and enterprise skills are imperative to producing confident, competent and happy students. Therefore, although the Entrecomp Framework focuses on entrepreneurial skills and some competences were difficult to apply to teaching, it has been a useful insight to my own creativity. The framework has helped me identify my strengths and has clearly outlined what I need to introduce into my teaching to advance and become more creative, enterprising and innovative. Additionally, it has assisted me in finding relevant strategies to make these changes and implement creativity into most lessons to ensure they are engaging and effective. Moreover, developing children’s creativity is of the upmost importance and strategies to develop divergent thinking, introduce habits of mind and increase motivation have been acknowledged. Overall, I believe more training on creative approaches should be provided to guarantee effective practice and more time should be made in the curriculum to allow children to explore their creative minds and test their imaginations. I speculate that creativity’s significance is going to grow in regard to education, work and general life skills in the future and therefore there is no better time to act.  
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PEDAGOGY - Advancing learning (through effective application of subject knowledge and discipline)

Ontrack

o Targets for improvement and suggested ways forward

During the lesson today, good teaching and class management was seen. Effective use of questioning was used during the introduction to engage the
learners in the learning and reinforce knowledge and understanding. The activity of labelling a learner's body with the Welsh words were very effective

during the introduction. You also demonstrated a growing ability to guide and support additional adults in the class, e.g. effective use was made of the

PO P 3 YA OPReT e Yt YAV ou also worked hard on using approaches to learning adopted by the class teacher to motivate and stimulate
he learners, e.g. phrases, songs. Try to think of exciting plenaries to engage all learners. TARGET: To continue to model effective approaches tolearning by

the class teacher and to make effective use of all learning spaces in the classroom/environment.
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PEDAGOGY - Advancing learning (through effective application of subject knowledge and discipline)

Not on track

o Comments and Evidence

o Targets for improvement and suggested ways forward

lan needs to develop his own strategies to manage the class. He is happy to use the strategies | use but | would like him to think of his own methods [TE0"S
the methods which are already in place works well for him and the pupils listen and respond to his expectations. He liaises well with the classroom LSA and

directs her with the learning for her group. He is able to differentiate for all pupils in the class and alter his style of talk and questioning for each group. He
uses the class spaces well to ensures that pupils make use of materials and tools.
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Professional Learning

Ontrack

e Comments and Evidence
o Targets for improvement and suggested ways forward

He is aware of learners and can use his understanding to stop the task when he feels the learners are not understanding to discuss different approaches to
tis evident that personal research supports his planning and teaching s the story was new to Dylan when he arrived but he has familiarised

their learning.
imself with the topic and planned lessons with a cross curricular approachl
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“What were the elements of the
learning experience that were
disappointing?”
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Evaluate and analyse

Beth fyddwch chi'n cadw’r un fath i
sicrhau dysgu ac addysgu effeithiol
yn'y dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”
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Collaboration & Reflec

Ontrack

© Comments and Evidence
o Targets for improvement and suggested ways forward

Dylan, you have clearly developed a lovely rapport with the children in your class. You have a kind, caring manner with a firm approach; delivered in a gentle

‘way. Your mentor reports that you are eager to seek feedback on teaching and learning and respond to this immediately. |21/ 4 £ (-0 4 L S
staff is clear. They were well prepared for this session and you made time within the lesson to check in with them B CTE R S TR ST S TateT]

learning, demonstrated in our dialogue post observation.

'd like to see you reflect our discussions in your future sessions - responding to feedback.
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>3.3 - Teaching and class management

Dylan created a positive learning environment in order to engage learners in both phases. He used our name in the jar system/pomp oms in the pot system/
sticker to motivate and reward pupils. Dylan realised how important it is to be organised within the classroom setting and has demonstrated good

organisational skills. He has developed great working relationships with additional adults and has started to show an ability to guide and support them; both

(RSP ELSRUMEEER S He seeks out the views and experience of LSAs in order to most effectively plan their role within his lessons§RY=U}
demonstrated some strategies in classroom management and is beginning to develop a few behaviour strategies. Dylan's lessons have engaged pupils, using

different approaches and strategies to learning to motivate and educate pupils.
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Collaboration & Reflection

Ontrack

» Comments and Evidence
o Targets for improvement and suggested ways forward

yian independently planned the lesson and engaged effectively with the class LSA over the role she would play ISt PR T TR e U]

musical stimuli to engage all pupils. Dylan had willingly accepted advice on using more AFL strategies within his lessons and the use of incidental welsh which

was also evident. He has a good ability to reflect on his own practices which he does after each lesson both verbally and in a written form.
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§3.1 - Planning, expectations and targets

Dylan used planning documents effectively, including the 4 Purposes. He has created opportunities for engaging tasks and cross-curricular learning,

lemonstrated an al

ity to plan

L1211 He is beginning to show an ability to plan activities effectively that secure pupils' engagement and
progression. Within his lessons he is now showing awareness that learning needs a purpose to keep the pupils engaged and has given them a few scenarios
as his hook. He is able to differentiate for learners and has a clear awareness of individual needs and targets. Dylan needs to ensure that planning is
purposefully detailed, explicitly referencing curriculum learning intentions and using success criteria consistently. Remember, that we want learners, not

finishers.
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51 - Professional values and practice

Dylan fitted in to the year groups extremely well, he has a friendly manner and has shown great commitment to the involvement in the general e of the
school. Dylan has sought out opportunities to become involved in school lfe; attending staff training development meetings, Wing meetings, supporting
extra-curricular activities, attending parents evening and has also carried out playtime duties. Throughout his practice he engaged positively with support
staff and other professionals. Dylan has taken opportunities to observe practice lower down the school. Dylan developed positive relationships with pupils in
both classes and also in the year groups which he was placed. He has a very kind nature and is beginning to show awareness of understanding the individual
needs of learners. Dylan planned a range of activities independently; incorporating learning opportunities both in and outdoors. When not teaching, Dylan is
proactive in supporting learners. Seeking opportunities to work with individuals and groups to ensure that they are moving forward in their learning. He

thinks on his feet and makes the most of his time in class to impact upon learners; whether seeking advice on way to give more effective feedback or

encouraging and guiding pupils through their learning journeys. Dylan is able to reflect on his own practice and L1301/ k-1 S el e e o
Lok e e L U < He is honest about what he feels has worked well in a lesson and what needs to be improved

and acts upon these targets appropriately.
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$§3.2 - Monitoring and assessment

He
involves the learner in the assessment process using some AFL strategies. Dylan responds meaningfully to pupils' work and understands the need for oral
FB/FF to provide ways forward for individual pupils. Dylan makes good use of pupil records as a basis for further planning and teaching. He also regulates his

own progress, including setting personal targets for improvement and training needs on a weekly basis.
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PEDAGOGY- Refining teaching (towards sustained

hly effective practice)

Ontrack

© Comments and Evidence
o Targets for improvement and suggested ways forward

Dylan planning show links to LNF and the new curriculum. He makes sure the children understand the learning intention and success criteria for each lesson

with the skl lips. 510 LS S o 0 ke L S At the start of each lesson Dylan has got the children to RAG

rate their success criteria and at the end of each lesson the children have to give feedback and feed forward so they can move forward in their learning. He is

starting to identify his next steps independently.
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Professional Lear

Ontrack

o Targets for improvement and suggested ways forward

Dylan researched ‘Alan Peats Exciting sentences' to give him a good understanding of a'2AA sentence’. This knowledge was reflected in this modelling. Dylan

PP LY o TR (et eengage alllisteners by creating a PowerPoint introduction both with audio and written stimuli. He also used the PowerPoint to
LA g A ) AR e e b S S o Dylahin's instructions where clear and all pupils were involved straight
away, showing good use of time and keeping a good pace to the lesson. He used a range of AFL startegies to allow him to assess effectively throughout the

lesson.
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$1: Professional Values and Practice: Good
Dylan, it was lovely to hear from the class teacher that you are continuing to show very good professional
values throughout this phase of your experience. You continue to come in early and stay late. You ensure that
all allocated classroom responsibilities are completed. Dylan, you are highly motivated and hardworking and
T'm so pleased to see that this positive approach to your experience is resulting in consistent cffective teaching.
toa good standard. It was reported that you have again fostered very good working relationships with both
staff and children. You demonstrate a clear drive to want to be the best practitioner you can and strive to do
So. You continue to ask for and act on advice immediately and there has been consistent improvement in your
‘pedagogy. The class teacher reports that resources are well made and that at times your teaching approaches
have been innovative and creative which have hooked the children into their leaming experiences. This was
cvidentin today's session with the inclusion of the email from Liang. Again, it is clearly cvident that you have
established good working relationships with both staff and children. Children come to you for support in both
task related problems and well being issues. Dylan, you take on the role of the class teacher with confidence,
conducting lessons with a warm friendly authority. Support staff report that you are one of the team, jumping
in and helping out whenever needed and demonstrating good class control.
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Please comment on quality of PTE documentation:
organisation, presentation, PLP, engagement with Learning Journal

His tracking and monitoring of pupil progress feeds into his plan

Dylan's file is of a good standar





