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	Professional Experience Template 1
	

	Pedagogy Standard
	Using assessment for learning to accelerate progress.
QTS standard - Assessment.

	What did you do and why?
	Throughout my professional teaching experience, I have ensured the continuous use of assessment to enhance pupil progression. This has been implemented throughout my lessons in a number of ways. During my third placement I arranged a meeting with my class mentor to discuss their marking policy. We then looked through previous marked work and discussed the forms of assessment currently being used by the class teacher. Following this I marked pupils work during lessons alongside the pupils as much as possible to give instant feedback, actions for improvement and to provide extra challenge where appropriate. I regularly gave pupils both verbal and written feedback and in line with the school’s marking policy. Pupils were given opportunities to self-assess their work, e.g., smiley/ sad faces when evaluating their poems, and has extensively used ‘thumbs up/ down’ to check for understanding  before starting a task.

One example would be when I assessed pupils through observation during their first shape lesson to then challenge them accordingly in future lessons. Throughout the lessons T.A’s and myself took observation notes which I created to make comments on each pupil, regarding the understanding shown and how much support was needed. At the end of the lesson pupils completed a topic-based traffic light system activity where they placed a star in a rocket to indicate their level of understanding, which was used alongside the observation notes to plan for differentiation and planning future lessons on shape. 

I have been able to plan a series of lessons to ensure progression, building on prior experience and learning. I planned thoroughly for progress in learning based on this. For example, pupils were introduced to a poem, and discussed the rhymes etc… In the following lessons, pupils designed an alien and labelled with descriptive words, pupils then paired rhyming words in an outdoor lesson then applied them into sentences orally in groups. Pupils then looked at a range of poems to see what a rhyming scheme looked like, rhyming words at the end etc… These skills were then applied to creating a poem of their own using the descriptive words in their alien design. Following this pupils self-assessed their work using a slip where they were able to colour a smiley face to indicate whether they were happy, unsure or unhappy with their work. They then made a comment to explain for example, one pupil wrote he was unhappy as he hadn’t clearly laid out his poem. This pupil then went on to rewrite his poem by restructuring it and ensure the rhyming words were at the end of the sentence etc. Pupils were also able to use their assessment of the rhyming poem to plan their acrostic poem that they wrote on the snow day by implementing their recommendations for improvement.



	What have you learned?
	I have learnt the importance and benefit of providing feedback during the lesson, which enables pupils to see any errors and correct them, and to challenge them to push them further. Having pupils complete a self-assessment slip not only allows pupils to carefully consider that piece of work but also allowed me to challenge their expectations and understanding of what is expected and encourage them to push for improvement always but also to acknowledge when they have worked really hard on a piece of work and celebrate their efforts. I loved creating the topic based traffic lights system and found it was a great way to get feedback and for pupils to really consider where they were and be honest. I was able to look at the ones that didn’t understand at all and set a time to go over the work and ensure they were given time to go over, discuss and ask questions. This allowed me to personalize the recap before moving on to the next task. 


	What next?
	I will continue to use assessment for learning throughout my teaching and will always explore different ways of adapting assessment in my classroom evaluating my strategies regularly to ensure its effectiveness and that it is fit for purpose and allowing for growth and progression in my pupils. 






	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching approaches.
QTS standard – Blended learning approaches



	What did you do and why?
	When planning for lessons I always try to encompass a blend of learning approaches. I plan engaging lessons, that inspire and motivate pupils. For example, when pupils planned their new topic, their senses were engaged by looking at photos on a white board, listening to sounds and discussing with partners. They then worked in groups to collaborate on a whole class mind map. They also designed and made their space role play area, which was practical, creative and engaging. 

When pupils learnt about the planets, they created planet lanterns by researching the planets appearance and mixing colours to suit. They also ordered the planets using a range of fruit and learnt a song from You Tube, that then became the clean-up song and P.E warm up song per pupil’s request. Pupils used Google Earth to find planet earth and their school on their laptops. This then lead on to me demonstrating to the pupils the different layers of Earth using playdough which the pupils then got to try and label using post it notes, the plenary for this lesson was taken outside where pupils had to find the labels for each layer and put them on the correct hoops that were laid out in the outdoor area, some pupils also drew the layers and labelled using chalk, this not only strengthened what they had learn but also allowed me to assess their understanding. 


During the space topic theme, I would focus on a certain area for two weeks which would then be reflected in the enhanced provisions I organised around the classroom, for example whilst focusing on planets, the lessons above were arranged and for the enhanced provision areas which were called ‘missions’ each area reflected something to do with planets, foe example in the maths area the pupils had to order the planets which also had the even numbers at the bottom of each piece so not only were they having to consider the order of the planets which we were learning about but also consider even numbers which we were working on during our maths lessons. In the creative area I set up books about earth and an atlas which pupils used to look at photos of Earth and create a light catcher using a coffee filter, pens and wate which decorated the windows. In the reading area pupils looked up facts about Jupiter using a newspaper article and fact sheets, Jupiter was used specifically because it was where the Alien Zog that crash landed was from. For the ICT mission pupils used JiT to create a graph to find out what planet was most popular with their peers.


	What have you learned?
	Pupils loved learning and developing skills through a range of approaches. Having pupils sit on the carpet and listen did not suit the class. Their abilities and concentration levels varied drastically and having a range of learning approaches ready helped keep them engaged and on topic. Assessing their understanding through mini plenaries outdoors or by using a game on Topmarks or Wordwall kept the pupils interested.

	What next?
	I am going to further develop my knowledge of outdoor learning and its possibilities. I have done previous research on outdoor learning through an assignment and will be experiencing a forest school through the elective experience. I will also look at how I can incorporate the interactive white board into my lesson introductions and teaching.  





	Professional Experience Template 3
	

	Pedagogy Standard
	Creating authentic contexts for learning.
QTS standard - Real life authentic contexts

	What did you do and why?
	During my placement I have continuously demonstrated an extensive understanding of the use of real-life contexts for learning. This has been developed throughout the last three years and has been adapted to suit different topics and year groups. 

First placement – I began to implement real life context by taking the pupils to explore the pond in the outdoor area of the school to look for tadpoles and frogs during our ‘trychfilod’ topic. A frog was also brought into the classroom to allow pupils to observe how it moved, analyse what it looked like, the sound it made etc. 

During my second placement our topic was Greece. Pupils were given holiday brochures and shown relevant websites where they could put a package holiday together with a budget etc. They used websites like Skyscanner to look for cheap flights and were able to consider different stops to bring the prices down etc.

On my third placement pupils discovered a spaceship crash landing in the outdoor area from which they investigated the crash-landing site and gathered evidence to create a script to become news reporters and let everyone know about the incident. The pupils were given microphones and stood in front of the crash site to record their story which was then played in class. To end the topic I arranged a trip to Techniquest where pupils were able to explore their space sections as well as the other activities that will link onto the next topic pupils have decided to explore. During my placement we also had an unexpected snow day. Some of the pupils had never experienced snow or had the opportunity to play in it. I encouraged all pupils outside to the schools’ field to build snow men, make snow angels, have snowballs fights and explore. Pupils were extremely excited and on return to the classroom pupils wrote an acrostic poem for their letters and sounds session and were able to use a great range of language from experiencing the snow and discussing it with partners whilst outside. 

	What have you learned?
	I have discovered that pupils respond with more enthusiasm to a task that engages and excites them. Using real life context is an excellent way to accomplish this. Pupils were fully involved in the tasks created by the real life contexts and were excited to come to school and continue to learn and work on the different tasks. Despite their success, however, after evaluating and further broadening my understanding of real-life context the way in which I have incorporated real life contexts has been through fabrication. I will continue to research and further develop my understanding surrounding real life contexts and the best way in which to approach this principle and ensure its effective implementation throughout my lessons. 

	What next?
	In future I am going to carefully consider my topic choice for my classroom and consider how to best provide real life contexts by looking at looking news and events that are happening in the area and ensuring that we collaborate with the community and parents when considering real life contexts. For example, if there is an event can the pupils prepare leaflets, decorations, help out during etc. This will provide true meaning and purpose rather than a fictional version. Although the fabricated tasks and activities have provided a fantastic and fun learning environment that has inspired and encouraged learning and progression I want to ensure that this is always the case and continuing to evaluate and implement this will be a constant cycle. I will continue to ensure that the best process for incorporating real life context is carefully considered. 





	Professional Experience Template 4
	

	Pedagogy Standard
	Reinforce cross-curricular themes.
QTS standard - Cross-curricular themes

	What did you do and why?
	During my space topic in my year 1 and 2 class I consistently promoted and planned for meaningful cross-curricular themes.
For example, when starting a new topic. Pupils had already chosen the topic. The first lesson I put photos up on the interactive whiteboard which pupils were able to discuss with one another. Then I played noises from space and asked pupils to close their eyes and consider what the sounds could be from. This sparked an urge to find out more about the sounds and a discussion with a partner about their current knowledge of space and how they wanted to deepen their understanding. What skills they wanted to explore through the topic and what was important to them to plan for. They created a whole class mind map with all the questions they wanted answered and what they wanted to find out etc.

One aspect that pupils identified as being important to them was their role play area. Pupils wanted to create a space themed role play area. To encourage pupils to explore all senses, 5 stations were created which pupils explored in their mixed ability topic groups– a research area with iPads and a T.A where they explored ideas, a craft area where they considered what material could be used like paint, paper etc, a real-life material area which consisted of an electrical board, cables, pipes, cable ties etc. A fourth area consisted of cardboard boxes of all different shapes and sizes where pupils looked at what could be created e.g. a rocket by putting the boxes on top of each other etc and the final area was the role play station where they considered how they could arrange things like the tables and chairs. 

Following this pupils worked in their topic groups to come up with a group design for the role play area encompassing everything they had gathered from the research areas. Pupils then presented their designs to the class expressing why they felt their design should be chosen. Once the design had been chosen this was put up on the working wall along with their topic mind map plan and used to inspire the role play area. Pupils worked collaboratively to use all the materials they had been researching to create a big rocket, aliens, and planets to decorate the wall, a space station and moon rock investigation chamber. 

Throughout the process pupils were actively engaged and involved in the planning of their learning and how they wanted to do it, a number of curriculum areas were explored, LLC, DCF, Health and Wellbeing, Science and Technology and Expressive Arts combined. Whilst presenting their designs pupils used varied oracy skills to promote their design. Pupils also gave constructive feedback about each design and discussed the positive and negative aspects and how the design could be improved.

	What have you learned?
	Allowing pupils to be fully involved in all aspects of planning gave the pupils autonomy over their learning. This proved to be a very powerful tool to get the pupils engaged from the very start of the topic. Pupils had some fantastic ideas about what they wanted to learn and how they wanted to learn. Throughout the topic I referred back to their mind map to highlight what question we would be answering or the idea we would be covering so they were reminded that this reflected what they requested and meant they were already more engaged as they’d say ‘ that was my question’ or ‘we discussed that idea’ etc. 

Included a range of cross-curricular themes allows pupils to access their different strengths and explore and develop skills through a range of areas. It allowed pupils to seek out information, think critically, be reflective, creative, and problem solve. All skills they were able to take on board and continue to develop throughout the topic.

	What next?
	To ensure I consider cross-curricular themes in the future I will need to embark on further research as to why it is important and further delve into the benefits. This will help guide me in its delivery. I have seen the successful input on my learners by learning through cross-curricular themes and its evident benefits in providing a rich learning experience in primary education. I would like to further explore its effects on other school settings, i.e., secondary schools, and specialized units to see how effective they are throughout the education system.

I would also like to explore other ways of bringing cross-curricular themes together for a range of topics.




The purpose of this assignment is to critically reflect on my teaching practice, I will discuss one particular area that I have highlighted through my Professional Learning Passport (PLP). The pedagogical principle I have chosen to focus on is ‘creating authentic contexts for learning’, this has been evidenced through the Professional Experience Template (PET) number three. I will explore the theory and reasoning behind this pedagogical principle and evaluate key points in literature surrounding it. I will consider the QTS standard that it links to and evaluate the impact it has in a classroom setting and how I can develop my pedagogy to ensure I implement the practice effectively to ensure engagement and progression in my pupils.

During each of my placements I have considered authentic contexts all through my planning and delivery of lessons. Throughout this assignment I will look at different approaches to this principle and what the benefits and challenges there may be. Not only will I reflect on my own practice, but I will review relevant literature and conclude my findings to inform best practice. When considering authentic context for learning I am going to evaluate how I have considered and implemented it and whether this was the most effective approach and whether I have understood the true meaning of this principle. 


The pedagogical principle ‘Creating authentic contexts in learning’ links to the QTS standard ‘real-life authentic contexts’ which almost mirrors the principle. Donaldson (2015, p.67) believes ‘good teaching and learning creates authentic contexts for learning’ and that the four purposes and Progression Steps will emphasize the need for relevant and genuine learning opportunities. Waters (2013) poses a number of question in his book Thinking Allowed, two of which need to be considered and depict Donaldsons views ‘What sort of teachers will be needed to make learning authentic and enable it to come alive? How much learning needs to take place in classrooms and how much could occur in situations which reflect real life?’. It is not only the task itself but also how the teacher approaches it and where it is taught. If we are to learn about trees and plants, then taking the lesson outdoors and exploring them first hand would not only be beneficial but far more engaging and enticing for pupils. 

There are many different educational and instructional approaches with the goal of relating what pupils learn in school to applications in the real world. The underlying premise is that pupils are more likely to be interested in what they are learning, more motivated to learn new concepts and skills, and be better equipped to succeed in further education, in their careers, and lives if what they are learning reflects real-life contexts, gives them useful and practical skills, and addresses subjects that are pertinent and applicable to their lives outside of school. (The Glossary of Education Reform, n/a). It’s also reflected in encouraging them to be ‘healthy confident individuals, ready to lead fulfilling lives as valued members of society’ (Welsh Government, 2022) With one teacher identifying that when ‘pupils solve real-world problems they see themselves as important, thoughtful people ….. solving tough problems and to make decisions that have meaning’ (Edutopia, 2017)

The curriculum reform in Wales promises to ‘support young people to develop the skills they need to make the most of life.’ (Welsh Government, n/a). According to Stein et al. (2004), real-life learning opportunities can help students establish a connection between what they do in class and what will be expected of them once they leave school subsequently preparing pupils to be 'ambitious, creative learners who are ready to learn throughout their lives' (Welsh Government, 2022). The Curriculum for Wales is based on pupil’s skills and experiences and how these will shape their future. Aligning learning to real-life context engages pupils' desire and enthusiasm through challenges that are fascinating and significant (Ward, 2010). This concept of learning is grounded by a range of theories that I will now explore with the aim of identifying and considering the varied perspectives on this area.

Constructivist theory plays an important role in key elements of authentic contexts for learning, particularly social and cognitive theory by Bruner, Vygotsky, and Piaget (Brown, 2006). Constructivism's central tenet is that real knowledge and critical thinking are actively developed (Zajda, 2021). Work around the cognitive constructivist theory by Bruner specifically his Discovery Learning concept highlights one aspect of authentic contexts for learning where pupils are provided with the opportunity to problem solve to find out information (McLeod, 2023). This idea is echoed through how one pupils sums up his experience stating ‘I like how it isn’t taught to you, you have to figure it out’ (Edutopia, 2017) It’s about providing pupils with the tools and strategies to uncover information for themselves, telling a child that 2+2=4 is simple but if we allow them time to explore the why and how they can apply this to other areas. ‘Experiential learning’ championed by Dewey falls parallel with Bruner’s theory (Mhlongo, 2021), where pupils learn by doing and being active participants rather than being told everything by the teacher (McLeod, 2023). Whilst Piaget’s work may be considered dated it continues to be relevant and influential on current pedagogy (Ozdem-Yilmaz, Y., Bilican, K. 2020). Whilst it can be noted that discovery learning fosters curiosity and allows pupils to develop skills to discover and learn for themselves, such concepts that they will need in the future it has been argued that it is inefficient if not delivered properly with the adverse effect of it becoming a set of activities to keep hands busy rather than minds busy (Brown, 2006).

Similarly Piaget claimed that when children interact with the world they are continually adding knowledge and expanding on prior knowledge. In other words, the more children are exposed to the real world the more they can build upon their knowledge and make sense of it. Being actively involved and given the opportunity to explore playing a vital role (Cherry, 2022). Vygotsky, like Piaget, thought that children were inquisitive and acted as explorers in their own learning as well as the creation of new schemas. Whilst Piaget felt that children were able to access learning independently, Vygotsky thought that children learn from their community and/or a More Knowledgeable Other (MKO), both agreed conclusively that children are active participants in their learning (McLeod, 2023, b). Vygotsky believed that involving the community can provide meaning for learning. ‘Learning that feels personal is said to go deeper, to be more meaningful, and, thus, to last longer.’ (Galindo, n/a). Providing the material for children but allowing them to decide the destination and what they will build to get them there. During a review on real-world problem solving a school in America identified that when pupils were able to see that what they were doing in class affected and helped the community they were able to see its true ‘value’ (Edutopia, 2016). Whilst this discusses an American school with a different educational system the outcome reached applies to the vision of Donaldsons Pedagogical Principle (Donaldson, 2015).

Situation Learning Theory was developed in 1991 by Lave and Wegner (1990). (SLT). Similar to Dewey's idea of experiential learning and Vygotsky's MKO, SLT contends that learning must be rooted in real-world practise environments in which students participate in progressively more difficult activities within social communities. (Besar, 2018) Although it may appear more appropriate for an apprentice learning technique, its principles—learning by doing, becoming active in the community, and connecting learning to life—can nevertheless be applied in our primary schools. SLT, in contrast to Piaget's cognitive constructivism hypothesis, negates that individuals can acquire objective knowledge through autonomous study (Farmer and Hughes, 2005, Handley, Clark, Fincham and Sturdy, 2006, Kakavelakis and Edwards, 2012).

If authentic context for learning is applied as intended then we are opening up our children to ‘genuine opportunities rather than forced connections’ (Estyn, 2022) This may not be as simple as it seems, achieving this goal can vary from setting to setting. One school in Barry, have taken the theory and put it into practice by creating a ‘village’ as part of their enhanced provision for their year 2 class. These provisions were set up by teachers and pupils. Overall, there has been a positive impact across a range of areas, not only have they seen increased levels of achievement, writing targets have risen, numeracy and literacy skills have greatly improved, and pupils personal and social skills have developed (Estyn, 2018). Another example of authentic context for learning, although applied differently has been very successful is a school in Swansea. This school looked at focusing specifically on entrepreneurial skills. They set up pop up shops and a community café that not only greatly benefited the pupils but the community too. The school once again saw improvements in literacy and numeracy skills and noted ‘outstanding results’ (Estyn, 2018, b). Alongside this the schools recognized an increase in self-esteem and self-confidence.

Authentic context for learning is not only about creating real-life experiences but developing real-life skills, whilst there are several success stories there are some risks in its implementation. When discussing the twelve Pedagogical principles Donaldson refers to the application of authentic contexts as ‘whatever form can best bring out the application of what has been learned in ways that are appropriate and not contrived’ (p.67). Donaldson highlights the use of unfabricated authentic contexts to ensure they reflect a genuine real-life experience in order to inform and deepen the learning rather than to tick a box. Setting up a shop as an enhanced provision does not provide an authentic context for learning. Enhancing this by using real money, real food and giving it purpose, i.e. ingredients that they will need to buy in order to bake cakes for a school event to raise money etc. Carefully considering the skills that you would like the pupils to develop and the impact on the community. Could they go to the local shop to purchase the ingredients, if this isn’t possible then creating a pop-up shop in the school is a great alternative which still allows the children to experience handling money in a ‘real-life’ shop setting.

During all three placement’s I was able to implement authentic contexts to learning in a variety of ways although this proved challenging at times as the topics had already been predetermined and the skills and knowledge I wanted to teach had to be implemented after. Through the topic ‘Trychfilod’ pupils showed an interest when we began looking at frogs, to enhance this I arranged for a frog to be brought into class for the pupils to watch how it moved and acted, they had an opportunity to feel the frog and use descriptive language that broadened their Welsh language skills. I also arranged for the class to visit the school pond where we used nets to look for tadpoles which lead to us learning about the life cycle of a frog. It brought the learning to life and all pupils were engaged throughout, pupils also showed more empathy to insects and creature on the playground, for example protecting a worm that was near the slide. Although Piaget and Vygotsky’s constructivist theory is reflected in these lessons as children did explore the real-life aspects of the topic and expanded their knowledge from the experiences they were provided. Upon reflection, I believe that certain skills weren't clearly identified, learning opportunities that could have enabled their application to be taught and/or learned were missed, and the opportunity to meet the frog could have opened the door to other beneficial connections. However, I feel I potentially prioritized the frog sighting experience without fully appreciating its significance and its possibility for expansion.

Furthermore, during my second placement I inadvertently fabricated an authentic context for learning by providing the pupils a scenario where they were given a budget and encouraged to look through holiday brochures and use the internet to book the cheapest holiday that met the success criteria. Had I considered the topic in advance and thought about the skills and knowledge that were to be identified, perhaps this could have been enhanced further, visiting the local travel agents, asking family, friends, or school staff if they were planning a trip. Fortunately, the pupils still fully immersed themselves with the idea, they collaborated, shared deals and cheap flights they had found and even considered discounts. Their confidence using Google increased, they said they felt in control and found the lesson fun despite them typically not enjoying math’s they were all able to get a range of deals within the specified budget and asked if they could plan a similar project for the Christmas Fayre. I feel there are positives than can be taken away from this but also areas of improvement and to consider for future lessons. 

For my last placement, the topic chosen by pupils was Space. They hadn’t learnt anything prior to my first introductory lesson. Upon reflection of my previous placement’s, I researched the local area to consider any possible links that could have been made and considered the skills I wanted them to learn and the knowledge they were to obtain. This fed into several activities and lessons where authentic context for learning were considered. Pupils were fully immersed in the planning of the topic including setting up their role play area. This led onto a range of questions pupils wanted answers to, and interest in aliens specifically. 

One of the first lessons we did on aliens was surrounding the book Aliens Love Underpants which one of the pupils had brought in and asked to share with the class, this led us on to our alien crash landing where pupils were able to investigate the site, where they came up with a range of ideas as to what had happened and questions they wanted answered. Despite having already planned for the pupils to do a breaking news report to improve their oracy skills in a fun way, one pupil actually brought it up as a suggestion and I said I thought it was a great idea and other pupils agreed. Interestingly pupils took the experience very seriously, carefully considered what they need to include, found clues in the site, and then wrote up a script which some chose to memorize. The down side to this was that when pupils were recorded sharing the news they asked when it would be on TV so that they could show their parents. Pupils had committed to the idea too well. Luckily, we were able to allow time for the videos to be shared with the class and uploaded to DOJO for parents to see. This was something I hadn’t considered may arise and in hindsight, I’m unsure if this was a potential barrier or a success that they took the role seriously and submerged themselves so fully. 

In conclusion it is evident that authentic contexts for learning not only plays an important role in how the Curriculum for Wales is implemented but on pupils’ education journey and how it will benefit them in the future. The ability to reflect on my lessons through PET templates and a journal are paramount in enabling improved practice. In 2018, the national strategy was introduced, developing a professional learning goal appropriate for Wales' growing educational system (It is clear from the research conducted and summarized in the report by L ee, Clare and Richings, Lorraine (2018) that Continued Professional Development (CPD) plays an impressive role in improving practice and outcomes for pupils. “The resulting evidence is surprisingly consistent and coherent. Common and substantial benefits for pupils are linked to CPD that is research-informed and rich in research-related processes” (Cordingley, 2015 p. 236) 
Following this assignment, I am going to continue with the research into authentic contexts for learning and uncover further examples of best practice. There is a lack of clarity as to the true meaning of authentic contexts for learning as it can be applied in several ways, I will explore these to find the way in which allows for progression, engagement and enjoyment for my pupils. Reviving the love of learning and moving away from doing it only for the sake of it and having a relevant curriculum that meets the expectations of all practitioners. In the future, I will give careful thought to the topic I choose for my classroom and how to best provide real-life settings by looking at local news and events. I will also make sure that we work together with the neighbourhood and parents when considering real-life contexts. Can the students, for instance, produce flyers, decorations, assist during the event, etc. This will give real meaning and purpose instead of a made-up one. I want to make sure that this is always the case and that continuing to analyse and apply this will be a constant cycle, even if the created objectives and activities have offered a fantastic and enjoyable learning environment that has inspired and promoted learning and growth. I'll continually ensure sure that the optimal method for introducing context from real life is carefully taken into account.
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