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ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	Steps to Success

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	I ensure to incorporate formative assessment regularly into my teaching in multiple ways, for example live marking, exit tickets, plenary quizzes, mini whiteboards. Despite using self and peer assessment, I had not yet done so using the school's 'Steps to Success' template. It was set as my target during a weekly review to use the school's Steps to Success template for self and peer assessments. I implemented this by editing the template to suit each task it would be used for, utilising the success criteria for the lesson as the 'steps to success', with two columns for marking these criteria: one column for peer or self, and the other for teacher assessment. The column would be marked with a tick if that criteria was achieved, or a dot if it was not present in the work. Attached to this is a 'way forward' box for the teacher to complete with direction for improvement. An example of my use of this was during a language, literacy, and communication lesson. We had been studying persuasive devices, and in this activity, pupils created an advert persuading people to visit a castle. I used the persuasive devices that we had studied as the success criteria, which included alliteration, facts, opinions, a rhetorical question, exaggeration, statistics, and the rule of three. The success criteria were also left up on the board throughout the task so that pupils could check their work during the process.

	What have you learned?
	Dixson and Worrell (2016) emphasise that formative assessment is more informal, continuous feedback delivered before and during the learning, whereas summative assessment is a more formal conclusion of the result following a learning process. As we had planned two sessions for completing the advert, the intended use of this template was for pupils to peer assess each other's work at the end of the first session, so that they could act on the feedback in the final session. However, due to time constraints we completed the assessment at the end of session two. Pupils would still have time to use the feedback to improve their work during a morning task or green pen time, however I feel that it would have been more beneficial if completed before session two. A focal point of formative assessment is that the feedback can be used to make improvements, and so it is only formative if it is impactful upon the result (Wiliam, 2006). The session still involved formative assessment, as I shared the success criteria in the beginning and displayed this on the board for pupils to check their work throughout the lessons, so they had regular feedback available. However, I believe the steps to success would have been more effective if used in between the lessons.

	What next?
	Formative assessment mainly aims to support students but can be used as a means of improving teaching also (Black and Wiliam, 2010 in Dixson and Worrell, 2016). There are a wide range of formative assessment techniques as mentioned previously, and I find the techniques to be effective that I have used. For example, using mini whiteboards during maths introductions has helped me to notice misconceptions and change the way I am explaining a concept. I have experienced the effects first-hand as I watched the class go from misunderstanding, to being confident with the concept in a matter of minutes just by changing the way I was teaching that skill. This highly benefited the lesson as the class went on to begin the main activity with a clear understanding. I will continue my use of these methods and advance my personal learning by trialling formative techniques that I have not yet tried, and by continuing to develop my use of the techniques I am familiar with.




	Professional Experience Template 2
	Virtual Reality Lesson

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	A lesson I have taught which utilised a particularly different approach to pedagogy was a topic lesson using virtual reality headsets, involving active learning delivered through team-teach style pedagogy. The motivation for this lesson came from a conversation with my class mentor, who showed me the VR headsets and made me aware of the 'castle siege' that linked with our current topic. The topic was 'Castles and Kingdoms', which we had explored using a variety of Areas of Learning and Experiences, however we wanted to try something different. Throughout the topic we implemented practical learning activities where possible, and so we wanted to continue this using a new technique. Aside from our visit to a local castle, this would be the closest pupils would get to immersing themselves within the age of the Battle of Hastings.
Exploiting subject disciplines in areas of learning
We used virtual reality headsets to go back in time to witness a castle siege, similar to what would have occurred in the era that they were studying, 1066. We highlighted to pupils that it would not have looked exactly like this but focused on the weapons around the castle grounds. This was a discussion-heavy lesson, and we talked about what would have been used and why, and they were challenged to find and identify the weapons.
This pedagogy was relevant to the content as it provided a new insight into their learning - it felt more beneficial to provide a more active learning experience rather than simply read about it. This was near the end of our topic and so it was an appropriate lesson as pupils were able to contribute to meaningful discussions with their prior knowledge. The experience was cross-curricular across history within humanities, languages, literacy and communication, and the digital competence framework.
Blended learning experiences
The lesson was delivered using a team teach method between my class mentor and I. Team teaching is a method where two or more staff members are educating the same group of pupils at one time (Gurman, 1989 in Carpenter, Crawford and Walden, 2007). Conderman, Bresnahan and Pedersen (2009) state that team teaching should allow you to deliver the lesson differently to how you could do so alone. As it was my first time using virtual reality in a lesson, we decided it would be most beneficial to do the lesson as a team teach so that we could combine our knowledge to provide the best instruction.

	What have you learned?
	Exploiting subject disciplines in areas of learning
Using a fun and interactive method meant that the experience was memorable, and pupils were enthusiastic towards their learning. It also helped to consolidate prior knowledge as we had previously learnt about castle features, many of which could be seen here. By using an alternative approach such as this, a differing range of pupils could thrive, including those who may not be so confident in mainstream AoLEs. We were able to highlight and praise the pupils who were skilled in using this technology and use their techniques as a model to support others. These pupils acted as a 'more knowledgeable other' and shared their knowledge to scaffold peers (Vygotsky, 1978).
Blended learning experiences
Through utilising active learning, pupils engaged in the task to explore the equipment themselves and learn from attempting the activity through trial and error, asking questions, and experimenting with new ideas (Conderman, Bresnahan and Pedersen, 2009). Through active learning and team teaching, we found that we were not only learning from each other during this process, but from the pupils. Team teaching is a pedagogy with lots of dialogue and this helped us to discuss ideas and findings to learn together as a whole class (Plank, 2023).

	What next?
	Exploiting subject disciplines in areas of learning
Active learning is the process of engaging pupils in their learning either mentally or physically, to gain information and problem-solve (Michael, 2006). Research shows that active learning produces better results than passive, traditional pedagogy (Markant et al., 2016). Hess (1999) states that active learning involves participation deeper than just listening, with focus on the improvement of skills rather than relaying information, causing higher-order thinking. I will continue to implement active learning in my lesson plans where it is relevant, as it is important for pupils to learn new skills and gain independence by leading their own learning. It will benefit their progression to engage in higher-order thinking and improve their problem-solving skills with this independence.
Blended learning experiences
From further reading it seems that team teaching could be even more beneficial when made a regular occurrence  (Buckley, 1999). In my future practice I will look for opportunities to team teach with colleagues and use the collaboration as an opportunity to learn new skills and information from others and also share skills of my own. Brookfield (2017) highlights that team teaching also entails planning and evaluating lessons as a team. On my final placement I found it highly beneficial that planning was taken at the same time as other staff in the same year group, which meant that we could collaborate and ensure our plans concurred with one another to deliver a consistent education across the year group. This is a suggestion I could put forward in future work if these are not already the arrangements within the school.




	Professional Experience Template 3
	Catapults lesson

	Pedagogy Standard
	Real life authentic contexts 
Cross-curricular themes

	What did you do and why?
	During our topic 'Castles and Kingdoms', we had discovered the different weapons that were used in battle and even saw some of these on our castle trip. One of these weapons was a trebuchet, which is a large catapult that was used to attack a castle.
Real-life authentic contexts
To bring this to life as much as possible, I delivered a lesson whereby pupils were tasked with becoming engineers, building a catapult and testing it. In groups of four, they created a catapult with the aim of launching objects as far as possible. They thought about any changes they could make to increase the distance thrown and tested this also. Whilst much smaller than a real trebuchet, the pupils still created a real catapult device as they were able to launch objects at a distance to hit a desired target. They experienced real-life contexts in more ways than this, as they took on the role of an engineer for this task. They learnt that even engineers do not always succeed first time, and they must go through a process of trial and error to improve their product.
Cross-curricular themes
The main AoLE was science and technology, as the pupils were carrying out an experiment, ensuring they completed a fair test by only changing one element each time. Pupils changed the weight of the payload and tested each weight five times for accuracy. Their findings were recorded in a results table. It was cross-curricular with history as the context was a trebuchet attacking a castle; we began by launching the catapults and measuring the distance, and when the results table was complete a 'castle' was introduced as a goal to hit, for a fun extension challenge. It also involved mathematics, as pupils practiced the useful skill of measuring, needing to add the numbers together if the distance was longer than the tape measure, and converting their units of measurement; for example, understanding that 200cm is 2m. This lesson involved many important skills.
The reason for this lesson was to engage in a purposeful learning experience, using experiential learning to engage in a practical activity which would be enjoyable but also progress their abilities in many different skills.

	What have you learned?
	Real-life authentic contexts
Christmas (2014) highlights that authentic learning requires the pupils to take the lead and portray the role of the expert, applying their knowledge to solve problems, and foster the skills needed for the job role. This helps them to relate the learning to real life. As the learners took on the roles of engineers, it appeared to help them be more accepting of failure, as they understood that engineers and scientists reach success through trial and error. Taking risks with new ideas helped them to be more successful in the task. Understanding the relevance of the task and how it used real life skills, appeared to motivate pupils further to be successful and make their learning more meaningful.
Cross-curricular themes
According to Rowley and Cooper (2009), a cross-curricular approach is about subjects being interrelated, using skills from other topics to help better achieve something within another area of learning. The lesson is an example of this, as reaching the learning intention required the accumulation of knowledge and skills from a variety of topics. Mathematics naturally linked as measuring was necessary to record the results, and without history the task lacked context and meaning. Barnes (2014) highlights that most of life is cross-curricular, and this type of learning helps to recognise different perspectives to build a richer knowledge and understanding that is transferable across different experiences. This suggests that cross-curricular tasks also help the activity to be authentic, as connecting concepts are prevalent in everyday life. On reflection, I feel that this benefited the learners as they were able to use skills from areas they were proficient in, to help them solve problems in areas that they were less confident. As pupils were working in groups for this task, they were also able to put their strengths together to problem-solve, scaffolding one another. 

	What next?
	Following this experience, I was able to develop and continue this lesson, extending it to other skills. With their new knowledge we built on this activity, using their tables of results to create line graphs, enabling the pupils to analyse their results, and come to a conclusion about their findings. This helped to make meaning from the task as they were using the results for this activity, through which they could visualise the results and understand what they meant. Employing real-life contexts for learning is transferable across every AoLE, and I will be mindful of this in planning lessons and implement authentic tasks where suitable. For example, when teaching area, rather than shapes on a sheet of paper, it would be more beneficial to measure surfaces in or outside of the classroom. This can be linked to the job of a builder, which makes the task relevant as this is familiar to children. The cross-curricular aspect also helped with the authenticity of the lesson. A study has shown that cross-curricular learning positively impacts student achievement (Cotič et al., 2021). This will continue to be a theme within my teaching, supporting the aims within the Curriculum for Wales that learners should develop holistically (Welsh Government, 2023).
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	Make sure that all assertions are supported with relevant literature.


	I ensured to strengthen all facts and perspectives with a credible source.
	Page 15.

	Proof-read for minor grammatical errors that can impact on the flow of your work.


	I have proof-read the essay to correct any grammar which impacts the quality of the writing.
	 Page 18.



Part 2: Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from your Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.

Introduction
This essay intends to explore the impact that selected pedagogical principles can have on transforming teaching when employed in practice, through critically evaluating the different ideologies surrounding these methods and reflecting on personal practice. Pedagogical principles are statements of good teaching and learning, which provide a clear set of standards to underpin the aims of the Curriculum for Wales (Welsh Government, 2023). The principles selected as a focus in this review are ‘Employing a broad repertoire of teaching approaches’ (PP1) and ‘Creating authentic contexts for learning’ (PP2) (Donaldson, 2015). According to Husbands and Pearce (2012), literature supports that an essential quality of effective pedagogy is the use of varied teaching methods, which describes the purpose of PP1. This does not simply mean implementing a range of teaching styles but selecting these styles with intention, based on the content of the lesson and individual needs of the learners (Cole, 2008; Ebiere Dorgu, 2015).
Traditional pedagogy is widely viewed as structured and unnatural, which some suggest grants learning at a surface level (Nicaise, Gibney and Crane, 2000), and so PP2 supports the demand for a more realistic approach. Building on prior learning is often a theme in successful pedagogy (Wecker et al., 2012), however creating authenticity also considers future experiences, to put activities in a real-life context (Herrington, Reeves and Oliver, 2013). Creating authentic contexts aims to connect the learning to pupils personally, increasing interest and engagement by demonstrating a clear purpose (Nachtigall, Shaffer and Rummel, 2022). These pedagogical principles are fundamental aspects of the Curriculum for Wales, and so have been selected for critical evaluation and reflection to gain a comprehensive understanding of them, to employ them most effectively within practice.
Literature Review
A report by Siraj et al. (2014) found that teachers in excellent schools were considerate of learners’ individual needs by delivering wide-ranging, personalised learning. The Welsh Government (2022) supports this, with personalised learning as a core value in the Welsh curriculum, so that all learners are supported and challenged appropriately for progression. There is a vast selection of pedagogical choices for a practitioner, such as direct teaching, student-led learning, and dialogic teaching. When a range of methods are implemented effectively, this is known as blended learning and is highlighted as a professional standard of teaching within Wales (Welsh Government, 2019). This supports the teacher in personalising learning for their pupils.
Direct instruction is a teacher-led approach, a structured lesson providing explicit instruction, modelling, and guidance, which can benefit learners by providing routine and scaffolding (Rupley, Blair and Nichols, 2009; Muijs and Reynolds, 2018). A study found that direct teaching impacted lower achieving students positively but hindered the higher achieving pupils (Zohar and Aharon-Kravetsky, 2005). It could be deduced that the lower achieving pupils benefited from this style due to a higher dependence on clear direction and support, whereas higher achievers may flourish with increased independence. This highlights the need for a blend of approaches, arguing that different methods suit different children. 
The original Bloom’s Taxonomy (1956) outlined a continuum of six main learning objectives: knowledge, comprehension, application, analysis, synthesis, and evaluation (Armstrong, 2010). According to Akbarov (2014), teachers should build up their strategies around these objectives, reiterating a blended approach. For example, direct instruction could be a useful approach to teach a new concept; this is because there will be a lack of prior knowledge and so to reach the first objective, you must provide the pupils with foundational knowledge. Kirschner, Sweller and Clark (2006) support this, arguing that minimal guidance is ineffective when pupils have a lack of prior information. However, whilst direct teaching may increase knowledge, it is argued it impedes on the development of essential skills such as decision-making, as limited choices are presented to learners in this framework (Zhang et al., 2016; Adler, Whiting and Wynn-Williams, 2004).
Others would argue that children learn best with less structured activity. In a constructivist classroom the teacher does not provide the knowledge but acts as a facilitator, overseeing the environment (Pelech, 2010). Constructivist learning is student-centred, assembling knowledge from experiences (Olusegun, 2015). According to (Mcleod, 2024a), one can learn passively to recall information, but is unable to comprehend it unless meaningful links can be made between the knowledge and learning activity. This reinforces the notion that different approaches can be better suited to different learning stages. It insinuates that constructivist learning could be used to reach the ‘comprehension’ stage of Bloom’s Taxonomy (1956), as pupils come to make meaning of the knowledge through their experience. 
The Reggio Emilia approach is an example of a student-led, constructivist style but with increased emphasis on socialisation (Hewett, 2001). It advocates that knowledge is socially constructed, taking a more dialogue-heavy approach to teaching, for example with group collaboration and discussion. Using a range of teaching approaches is denoted by Malaguzzi (1987), founder of the Reggio Emilia approach, who stated that children have one hundred languages (Arseven, 2014). This articulates that there are hundreds of ways for a child to learn, and this will ensue when in the suitable environment to do so. This indicates that employing a range of methodologies in teaching gives a child the opportunity to learn a greater plethora of skills. In support of this is Gardner’s theory of multiple intelligences (1999), which contends that one has eight or more autonomous intelligences: linguistic, logical-mathematical, spatial, musical, bodily-kinaesthetic, naturalistic, interpersonal (emotionally aware of others), and intrapersonal (emotionally aware of self) (Davis et al., 2011; Vardin, 2003). The proposed concept is that these functions are not activated and developed, until the individual’s environment provides opportunity for this knowledge to be engaged (Vardin, 2003). Gardner believed that every individual has a unique combination of these different intelligences, reiterating the benefits of varied teaching approaches. This will give pupils the experiences necessary to engage and improve their weaker operations that are stimulated less often.
Despite this, a possible limitation to implementing a range of approaches, is that practitioners must consider many factors to select an appropriate method for the task; if a teacher fails to select appropriate methods to suit both the content and their learners, the learning will be compromised (Ebiere Dorgu, 2015). At times, the practitioner may be restricted by factors such as the lesson content, the learners, the teacher, time, resources, money, and the classroom environment. The age, abilities and prior knowledge of the pupils can impact, as a teacher will have far wider options near the middle or end of a topic when pupils are familiar with the content, in contrast to the opening lesson where little understanding is available. Lack of the necessary resources or money can also be restricting, for example a practical science experiment or role play activity would need certain equipment to function. The classroom environment also has an effect in terms of staff to pupil ratio and the space and equipment available, as certain activities need increased staff support (Alborz et al., 2009). Some approaches may also increase teacher planning time or take time to set up which may not be practical at certain times of the school day. 
Overall, research uncovered that there are benefits and limitations to every teaching method, which further highlights the need to employ a blend of approaches; where one method is limited, this can be balanced with the use of an alternative approach which is efficient in that area. The blended approach grants pupils practice of varied skills, allowing the teacher to nurture holistic learners (Tucker, 2021).
Christmas (2014) argues that traditional methods have failed to equip students with the skills necessary for everyday life. Therefore, curriculum reform advocates for an increase in authentic learning, with the hopes of teaching more transferable skills. The significance is evident through the implementation of the pedagogical principle ‘creating authentic contexts for learning’ (PP2), the professional teaching standard ‘real life, authentic contexts’, and the four purposes of the Curriculum for Wales, as this concept has been integrated thoroughly into teaching expectations (Donaldson, 2015). As well as being relevant to real life, it is suggested that effective authentic learning should provoke cooperation and reflection, be cross-curricular, and allow a plethora of options as to how to approach an activity which may produce open-ended answers (Stanley, 2021; Lombardi and Oblinger, 2007). Being presented with such autonomy within learning requires pupils to use critical thinking skills, experience trial and error, learn to prioritise and order tasks and collaborate with others to communicate a solution (Stanley, 2021). These are higher-order thinking skills, important for comprehending information rather than simply applying it (Abosalem, 2016). The Department of Education (2022) outlined suggestions for teachers of how to instigate higher order thinking within learners, which included thought-provoking questions, scenarios causing debate, and by assigning challenges where various routes can proceed to several conclusions. These approaches are synonymous with the characteristics of an authentic learning context, which supports the argument by Dolapcioglu and Doğanay (2020) that authentic learning develops higher-order thinking skills. These qualities are integral to progressing towards the four purposes, which aim for learners who can overcome challenge, take risks, work in a team, and connect and apply their skills to different situations (Welsh Government , 2020). 
Lack of meaning in a task leaves pupils emotionally disconnected from their learning, resulting in a decrease of learners who are likely to be actively engaged in their education and community (Slavkin, 2005). Callison (2015) suggests that authentic contexts are more engaging for learners as the pupil can recognise the relevance to their prior life experiences and therefore see purpose in the task. According to Piaget’s theory of cognitive development, children learn by assimilation, which is the process of solving problems by applying prior knowledge stored in the schemata (Mcleod, 2024b). When the schemata are unable to be applied to an unfamiliar situation, accommodation occurs, using the schemata differently to solve the query. When the schemas are unable to decipher the experience, the person encounters disequilibrium, which is unfavourable, consequently igniting a motivation to learn. Millbrook (2020) implies that this motivation is likely to be further heightened when the task is also meaningful, indicating that having purpose adds value to the activity, increasing intrinsic motivation as there is a personal connection to the focus. Pupil wellbeing can also benefit, as Keller (2010, in Lowell and Tagare, 2023) states that relevant learning tasks lead to increased confidence in pupils.
During authentic learning, a problem or task is presented which requires activation of prior knowledge, for a purpose or end product which is relevant outside of the classroom (NDNA Cymru, 2022). This can take many forms, for example younger children may partake in a ‘shop’ role play, taking on different roles of the cashier or customer, practicing communication skills, and mathematics to count the correct amounts of money. This will naturally relate to life outside of school as most will recall being in shops with parents, using their prior knowledge from this to choose what they would like and give money in exchange. For older pupils, it may transpire through writing a letter to the local council offering a solution to a problem in the community, or visiting a shop and talking to the shop keeper about their job. Lombardi and Oblinger (2007) highlight that effective authentic learning is long lasting and creates the opportunity for pupils to encounter the experience from several perspectives. An example of ‘sustained investigation’ in this context could involve follow-up lessons using the shop receipts within mathematics, learning about running a business, creating marketing to advertise the products and simulating managing the inventory. A range of cross-curricular activities are possible, allowing a vast array of skills to be exercised when the pupils are involved from differing perspectives. 
To make the real-life contexts within learning even more authentic, real materials are often used (Nachtigall, Shaffer and Rummel, 2022; Nur Fitria, 2022). Al-Mahanad Albadi (2020) argues the disadvantages of this, stating that teacher workload is increased by trying to source these materials which can be difficult to access, or if they are easily sourced then there is increased planning time to design the tasks around the material. An authentic material is something that was not created for the purpose of education (Berardo, 2006), such as a restaurant menu. Therefore, the argument of costs or accessing resources is slightly destabilised, as an authentic resource could be as simple as a bus schedule, reinforcing that this can sometimes be a low or no cost addition to learning. However, in some contexts such resources would not be so simple, and in many cases, it could be impractical or costly to implement. Despite this, the proposed impacts for learners are favourable and so this barrier could be evaded slightly through regular application, when possible, of subtle and simple authentic resources such as these.
Whilst authentic contexts for learning can be as simple as questions based on a real storyline or issue, or real resources and pictures, it is often associated with experiential learning. Tversky and Kahneman (1973 in Kolb, 2015) argue that experiential learning is not favourable over learning from second-hand information, as broader viewpoints can be offered than what is discovered from personal experience. Corroborating this view, Gulikers, Bastiaens and Martens (2005) performed a study comparing the effects on learners in an authentic environment against a less authentic environment and argue that results did not determine superior outcomes for the learners in an authentic context. In contrast, a review accumulated and analysed multiple studies which tested the effects of authentic learning on both academic accomplishment and learning retention. Results favoured authentic learning, concluding that it had a greater effect on both achievement and retention than traditional practices (Tutal, 2023). In support of this, Slavkin (2005) states that a relevant activity engaging the senses as well as the brain, will be more successfully stored in the learner’s memory, and findings from Zohoorian (2015) indicate an increase of motivation for pupils learning in these contexts.
Conclusion 
Throughout my practice I have tried to select beneficial pedagogy for the task and learners. This has led to the use of a range of approaches, from direct teaching to inquiry-based learning, individual, paired and group activities, for tasks with precise answers and those with varying conclusions. In addition, I have aimed to make these tasks relevant and authentic where possible. 
Literature often criticises direct teaching for its structure and lack of learner involvement (Buckley, Hartell and Blom, 2023; Akbarov, 2014). However, it has proved to be effective in certain contexts, and with assessment for learning techniques such as mini whiteboards or discussions with a learning partner (King, 2016), learners can be involved. During a mathematics lesson I used direct instruction but scaffolded learners with visual aids and mini whiteboards. I assessed from this that pupils had misunderstood, and stopped the class to give more direct instruction by modelling the technique in a different way. A teacher-led approach cleared confusion which gave pupils confidence to proceed. On reflection, I believe that structure can be beneficial to avoid confusion in some contexts.
I also have taken the opposite approach, for example in a practical science lesson. I provided the necessary equipment to each pair and gave one instruction; build a complete series circuit. This student-led, practical activity had the class engaged, built on critical-thinking and problem-solving skills, subsequently increasing confidence as they were proud of achieving the goal independently (Meyer et al., 2008). Direct teaching would have been unfavourable for this context, as the activity provided opportunity for concrete exploration. Higher-order thinking skills were engaged (Alkhatib, 2019), through this experience of trial and error. 
Dweck’s mindset theory (2016) suggests that those with fixed mindset are unenthusiastic in areas they are lower achieving, as they are disheartened that they will not improve (Saunders and Wong, 2020). There were a few students who conveyed this outlook towards core subjects, however they were some of the most knowledgeable and confident in this practical lesson, taking the lead and supporting others. One of these pupils was selected to demonstrate building the circuit as a model to the class, and I feel that this praise was great for their confidence, even impacting on more positive behaviour throughout the day. Morin (2019) supports this, highlighting that encouragement has the power to transform behaviour and attitudes.
I feel that a blended approach positively transformed my practice by producing more excited and engaged learners, who were eager for lessons as they were less predictable. It was a trusted environment for making mistakes, and I feel that a better rapport was built with students as there was a good balance of trust and responsibility to lead their own learning, but also being led and supported when it was needed.
To create authentic contexts for learning I implemented active tasks developing transferable skills, rather than focus on memory of knowledge (Brame, 2016). These tasks were relevant to a real issue or context, with authentic resources where possible, whether that was real photographs, materials or equipment. During an activity making nightlights, the real context provided was that many children use them to help sleep at night. This was relevant to many pupils as they either owned one or had a sibling who did. Sustained investigation occurred of cross-curricular activities (Herrington and Oliver, 2000), with a series of lessons involving discussion and planning, sketching and labelling a design, then building and decorating. This allowed a richer experience as there was adequate time for each stage, and so the learning process was not rushed. Although, the need for continued inquiry could also be a limitation at times, as there is not always lesson time available for this. The task was popular among pupils and engaging, which could be because the result served a purpose outside of school life (NDNA Cymru, 2022). Despite this, I would also agree that it can be difficult to source authentic materials at times (Al-Mahanad Albadi, 2020), as when they are costly it is unmaintainable. However, I feel that a positive impact can still be made through smaller, no-cost adjustments such as use of real photographs rather than clipart, or utilising materials accessible online such as menus, timetables, and videos. It is also useful to take advantage of opportunities when materials can be sourced for free, for example students brought recycled plastic from home to create their nightlights. 
Continuously refining teaching practice through reflection is a significant way to improve learner outcomes (Wyatt, 2020). Reflective practice involves critically analysing experiences to consider how they could be improved in future (Envy and Walters, 2013). Johnston, Halocha and Chater (2007) highlight that a reflective practitioner self-assesses regularly, considers the children’s’ perspectives, and seeks external guidance from colleagues. This corresponds with the professional teaching standard ‘taking responsibility for self’, which emphasises making continual efforts to support learner progression with collaboration amongst both colleagues and pupils (Welsh Government, 2019).
Schön’s approach is reflection-in-action and reflection-on-action (Sullivan, 2016). I appreciate the need for both as I have experienced the benefits of each; for example, as mentioned previously, I reflected-in-action during a mathematics lesson that pupils did not understand, and immediately made changes to resolve this. From reflection-on-action, I can acknowledge that I may have missed some opportunities for real pictures and resources to provide authentic context more regularly. I also recognise that whilst I employed a range of pedagogy, I seemed to neglect carousel learning when teaching older pupils, despite it being an efficient way to blend approaches. A study found it effective for year six pupils (Owen and Thomas, 2019) reinforcing that it is valuable for older pupils as well as progression step one. I will continue to be reflective-in-action and on-action to develop my practice and look for increased opportunities to make learning authentic. I will also broaden my approaches to incorporate those I have unintentionally overlooked.
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