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1706965	              Developing and Supporting Physical Development I Early Childhood	
This reflective journal is going to research how the importance of supporting children’s physical development in early childhood, helps to improve academic performance. 
The school where the research will be undertaken is a small city school comprising of 142 pupils plus nursery age ranged from 3 to 11. The year group which is going to be used is year 1 comprising of 19 5–6-year-olds, 10 girls and 9 boys. Seven children speak English as an additional language (EAL) four children have an additional learning need (ALN).

As part of this assignment, the teaching practitioner attended a four-day course on successful kinaesthetic instruction for pre-schoolers (SKIP). The sessions were structured to cater for both theory and practical sessions. The practitioner learned about theories for the importance of physical development and that there are lots of children that are developmentally delayed due to technology and COVID-19. The reasons for these are because some children have been denied access to experiencing and exploring the outdoors, due to lockdowns and the use of technology by adults, which links to parents being on mobile devices or children being given mobile devices to occupy them. Compared to before the world of digital technology, children would be absorbing the world around them whether from a pushchair or exploring by running, climbing or building dens etc. Ayres (2005) says that ‘Children who deviate a great deal from the normal sequence of sensory integrative development are apt to have trouble later on with other aspects of life.’

The purpose of the course was to identify what stages the children in the setting were at with their throwing, catching and running skills. Parental consent was required to record any data on the children in the class before the practitioner could begin. A baseline assessment was carried out to find out what stages the children were at. On completion of this assessment, it was identified that there was a significant delay in the majority of the class with their throwing and catching skills. So, the practitioner made it a priority to focus on these skills as part of their SKIP sessions, to see if improving these skills would also improve their classroom performance. These skills help the children learn how to track, balance and control. SKIP Cymru (2016|) says that “When a child moves, they learn to process information more quickly and efficiently, and have a better attention span. This can help children with the skills to track information off the board to be able to transfer information needed to be written into their books. 

The practitioner set up two catching and throwing gardens for each of the SKIP sessions as a focus along with an activity course to develop the children’s balance, co-ordination and gross motor development. Motor development is the process through which a child requires movement patterns and skills. (Malina,2003) 

Focusing on the children who were identified after the baseline assessment as being at stage one, which is the initial stage for catching according to Gallahue and Ozmun (2012) these children catch using a delayed reaction, their arms are straight in front until ball contact, then they use a scooping action to their chest with their feet stationary. For the purpose of this reflective piece of writing the practitioner will be focusing on two children which will be identified as child A and child B. The practitioner was quite surprised at one of the children (child A) who performs in the class as more able and talented (MAT) but, after talking to another member of staff who knew the family, it was acknowledged that the family are very academically minded and the child doesn’t get much of an opportunity to explore and play. This explanation then explained the ability level of catching and throwing. This child needed to learn how to track the ball with their eyes and use their hands to catch. Child B is very low ability and has very little English language they also struggle to sit on the carpet comfortably. During the assessment child B was unable to look at a ball when it was being thrown to him. Even with encouragement and role modelling child B would look away when the ball was heading towards him. Child B has no tracking ability so the practitioner had to go back to basics to teach child B how to catch and throw the ball without being afraid of it.

Sessions 1,2 and 3
The practitioner needed to come up with activities that would encourage catching and throwing skills. So, during the first sessions of SKIP child A and child B were placed as partners into one of the gardens facing away from the other garden so there was no competition or negative feelings of failure and to encourage inclusivity.  The activities which were planned were to initiate the tracking process so the children began by rolling a large primary soft ball form partner to partner whilst the practitioner was encouraging the children to use the prompts ‘eyes on the ball and hands ready’.  The children were sitting on the floor in front of each other two meters apart with their legs open. At first the children found this tricky as the ball was going to the side of them instead of going straight. So, the practitioner asked them both what could they do to make it easier for them. The children were unsure of what to say so, the practitioner demonstrated sitting closer with their feet touching and asked again would this position help them to pass the ball. Both children agreed so they had ago and said “yes, it was easier”. SKIP Cymru (2016) says that “once a child has mastered the stages of catching, they move into the utilization and proficiency stages of catching”. We can encourage this development by changing the environment and resources so that children will build the confidence to catch a wide variety of objects in different situations without having to really concentrate on the actual task of catching and throwing.
This activity was then extended to gradually the children moving further apart. This was done to strengthen the children’s tracking ability. At first this was challenging for the children and the ball kept veering outside of their catch zone. The practitioner put two cones in between the children as a guide to help them guide the ball to each other This helped the children to gain confidence on the direction the ball needed to go to reach the target, to allow the opposite child to track the ball and to catch. Children need to be able to track the ball first to be able to catch and throw a ball proficiently. So, these basic activities will help the children to do this.
The second garden was created to develop throwing skills this was done from using activities where children had to use bean bags and hoops. These activities also strengthened the children’s hand eye coordination. 
Child B especially found this very difficult the baseline assessment showed that he was at level stage 2 which says that he uses a sling shot type of throw this means that child B uses a horizontal wind-up, block rotation and follows through across the body.
Child B was using a sling shot which resulted in the bean bag going nowhere near the hoop which was placed a meter in front of him on the floor. The practitioner demonstrated how to throw the bean bag first but child be still used a sling shot. The practitioner therefore stood behind child B to physically use his arm so that he could feel the motion of how to throw the bean bag correctly. This activity was repeated at every opportunity using bean bags and scarfs. The hoops were taken away at first just so that the child did not feel failure at not being able to place the objects in the hoop. The practitioner felt that the child needed to develop the correct underarm throwing technique first before progressing onto targets. Child A however was more proficient in throwing than catching and the baseline assessment showed that they were at stage four which is described as contralateral step which SKIP Cymru describes as using a high wind-up contralateral step with little spinal rotation and following through across the body. The activity therefore that child A was taking part in was using the hoops to throw the bean bags into. This activity at first was again to easy for the child. So, the practitioner asked the child how can we make it harder? Child A was able to offer a solution of moving the hoop further away, she was able to recall what skills she had used during her throwing activities.
Sessions 4,5 and 6
These sessions focused on catching and throwing balls and scarves to each other. The skills that both children had learnt from previous sessions were ready to be challenged for progression to their next stage of development.
The practitioner set up two gardens with 2 hoops in each along with a hoop containing different shaped and textured balls, scarves, beanbags and pom poms.
The children had to position their hoops to where they thought they were going to be able to catch and throw the objects to one another. The idea was for the children to activate their prior knowledge. At first the children place the hoops quite far apart, the practitioner thought that they were being adventurous but, let the children to work together to identify problems and to allow them to see if they were able to solve the problems encouraging the children to be problem solvers and creative thinkers. During this activity the practitioner observed the children communicating with one another, child A was far more competent with the problem solving and was able to direct and help child B. Key vocabulary used during this activity was ‘move closer, move back a bit, let’s use the scarves as they are lighter and lets use this ball because its bigger/smaller etc’ as well as the prompts ‘eyes on the ball and hands ready’. 
During additional sessions the practitioner also planned the sessions to, take place within the classroom. This was challenging as the classroom is very small. However, splitting the class into two groups it was planned that half the group would do tracking skills in the outdoor classroom with the class TA, using different size balls to roll to a partner and the other half of the class would stay in the class with the practitioner. During these sessions it was very important to remind the children about safety and asking them what dangers they thought were around them. The practitioner encouraged the children to create their own success criteria for SKIP in the classroom. scarves, pom poms and bean bags were used for the indoor sessions, where the children not only practiced their catching and throwing to one another but also catching and throwing to themselves after the practitioner demonstrating, not to throw too high to allow them to be able to catch the item.
SKIP sessions are not only about physical exercise but can support and embed literacy, numeracy and science areas of the curriculum.
 
Conclusion
This assignment has benefited not just the practitioner and the children but other members of staff too. The practitioner spoke to the class teaching assistant with regards to supporting and delivering SKIP sessions as part of a carousel activity with the children. This enabled SKIP to be delivered more frequently with the children and therefor having better results. 
The practitioner re assessed the children after six main sessions of SKIP as well as some mini sessions which took place during carousel activities and playtimes.
The results were very pleasing, the children who were baseline at level one for catching and throwing had progressed to a level two. Not only has there been progress with these skills but child B has also developed better social and language skills. 
Child B who originally found it difficult to sit in one position on the carpet and struggled to make eye contact, was beginning to make improvements in these areas.
The practitioner has really enjoyed these sessions and can definitely identify the benefits to fine and gross motor skills as well as social communication skills. These activities will be carried on to improve these skills with the children. 
The practitioner will be using the information gathered to inform the governors, teachers and head teacher of the school. If children are missing out on these experiences out of the educational setting, then it is up to the educational providers to offer these experiences. Especially when they can improve academic performance. 
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