
Student Name: Lucy Rhian Jenkins

Student Number: 1904685

Pathway: Secondary Art and Design

OneDrive link: https://uowtsd-my.sharepoint.com/:f:/g/personal/1904685
_student_uwtsd_ac_uk/Eon5rkg3WJlCui072NO4BtABMJvSTOGs8asegvF0rEUFLQ?e=SfCktl

Overview of Portfolio ECAD 6008

I am currently PTE placement is in a secondary school in a busy Welsh town. The classes I teach range 
from 11 years old to 14 years old, e.g. Year 7 up to Year 9. Within these classes there is a mixed range of 
abilities and also there are a many different levels of English spoken and written within the classes. With 
the idea of using cross curricular responsibilities I tried to use at least one per lesson, often as a starter 
to introduce a lesson. There are many different themes running through the different year groups, Year 
7 is the Rainforest, Year 8 is The Day of the Dead and Year 9 is Food and Drink. Year 7 have recently 
visited a rainforest experience in Plantasia which help they gain a real life experience of the different 
environments surrounding a rainforest. Year 8 are currently constructing clay skulls, similar to those 
found in the Mexican festival Day of the Dead. Year 9 are creating an art appreciation piece on the pop 
icon Andy Warhol.
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This was a lesson starter created for my year 7 groups, this is one of 
the methods I use to bring numeracy into an art lesson. It's a double 
page which introduced the class to the idea of mixing paint ratios. 
Then working out the cost of the ratios. 

I have altered it to fit within the different ability classes. Simplified 
down to a single page, which they colour the ratios and then work 
out the math. Depending on previous ability levels, I get them to try 
the workings out without a calculator first after they have tried this I 
let them use calculators. 

The idea of these starter, is to get the pupils thinking about the ratios 
they will go on to mix during the lesson. After this starter with 
produced a page which the pupils spilt into section using a ruler, then 
the pupils created their own ratios to mix in paint afterwards.  

On the first try the starter was too long for the specific class, so they 
found it difficult to complete and it took more time than necessary. 
However, after altering the starter and removing some aspects it did 
preform with a stronger outcomes, more pupils completing it and 
with a deeper understanding. 

Cross Curricular: Evidence 1
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This literacy starter done with a previous low attainment Year 8 class, who find spelling difficult this was a simple 
and effective way to get them to consider word structures, spellings and capital letter placements. They were 
given a sticky note as they entered the classroom, then given a 5 minute time limit to complete as many as they 
could.  

I created this starter as a way to bring back the important factors that they needed to consider within their skull 
designs that needed to have a Day of the Dead theme. It also allowed me a way to incorporate literacy into the 
lesson without taking away from the main focus on art. It helped to build some confidence with some of my 
lower ability pupils on their English as they were able to unscramble the words without the embarrassment of 
getting it incorrect. This starter was successful and they completed it with the 5 minute limit. The simplicity of 
this starter helped to motivate the pupils into the lesson, it reminded them of the different aspects they could 
include in their designs whilst also linking in the cross curricular responsibilities.  Perhaps with a higher ability 
class I will try more complex words, or perhaps words that are already within a sentence to see if they can find 
them.

Cross Curricular: Evidence 2
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Below is a structure strip designed for a high ability Year 9 class, where they had to write an extended piece of 
writing on Andy Warhol, using facts they had found previously and were learning as part of their oracy tasks. 
Which is to talk for one minute about Andy Warhol using the facts you have found and help from you 
extended writing piece, however, they must learn this piece of by heart and speak it in front of their class, 
with as little mistakes as possible. This task was set by the school as a method to improve their literacy skills, I 
set it as a homework task, which would then be brought into the lesson where pupils could come together to 
help each other to check, evaluate and improve their pieces of writing.  The strips are similar to ones used in 
other subjects so the pupils are familiar with how they work, this helped to link a variety of other subjects into 
the art lesson, as I got pupils to explain to me how they used them in other lessons and whether they found 
the strips helpful. This is an on-going piece of work, however, so far it has been quite successful, it has helped 
to show pupils how they can make their own cross curricular links between subjects and has helped to 
improve their literacy as well.   

Cross Curricular: Evidence 3
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This lesson was done with a group outside of school, within a university group, it used a blend of 
different teachings techniques it begun with direct teaching, where I gave a PowerPoint explaining 
and introducing pupils to reclaimed buildings. Then they worked in pairs if they wished to complete 
the starter. I completed a demonstration broken down into segments, allowing them to complete 
tasks between each demonstration. They followed each instruction, completing each task within a 
time limit. They used inspiration from artists handout sheets and the brought in their own aesthetic 
to the background shape. One task they completed as a pair, they worked together to mix and 
colour plaster of Paris, using a worksheet I handed out, to create enough mixture to fill their moulds. 
I worked one-to-one with them all at one stage within the workshop, allowing them to explain and 
demonstrate to me their understandings, this also gave me the chance to help expand their 
understandings and push them to create something out of their comfort zones.
I did this workshop because I wanted to create something that used both their minds and their 
hands allowing them to express different emotions through the materials whilst having a political 
viewpoint. 
The outcome of this workshop was very successful they used a variety of different techniques I had 
demonstrated to them, the different use of direct teaching, self-taught time and the use of 
pair/group work to improve the learning outcome. 

Blend of teaching: Evidence 1
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A leaf printing workshop done with a previous low attaining group of Year 7. This lesson was constructed of two 
teaching methods one of direct teaching where I stood and demonstrated what needed to be done and how to 
go about doing so. The second was pupil lead learning where I let them decide of their own layout, colour palette 
and number of prints to use. Their target was to produce an A4 piece of paper covered in leaves, however, the 
prints needed to show the pupils the different structures that leaves contained so they could progress with 
observational drawing of these prints later on. I used direct teaching through a demonstration to give the lower 
ability group a starting point but allowed them to express and learn through their own strategies. It was 
successful use of the methods, as the pupils took the small basis information I had shown, I kept the information 
to a minimal to see where they would take it, and transformed it through sharing, working together and solo 
learning to gain an understanding of leaf structure. At the end they could all tell me something similar or 
different between structures of leaves. 

My demonstration on the left and a representation 
done by one of my year 7 classes.

Blend of teaching: Evidence 2
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Clay construction was done with a mid-band year 8 class, upon completion of 
their Day of the dead skull designs, which they are now transferring into clay 
figures. I set the lesson out with both pupil lead learning and directed teaching 
using a blend of these to help challenge and stretch their own understanding. 
This workshop was planned over multiple lessons to allow pupils time to get to 
grips with the ideas and methods shown within a lesson. Although the majority 
of the lesson was successful, it could have been improved by using pupil 
teaching pupils different methods or perhaps have them in small groups or 
pairs to help teach one another, once the information had been expressed 
through one method of teaching. This could have improved their knowledge 
and depth of their learning by hearing the information through different 
sources. 

Blend of teaching: Evidence 3
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Below are some examples of self-assessment done with a Year 8 class on their skull designs, as a method of 
improving and developing their design through their own thoughts and feelings. It was also used as a way for the 
pupils to see if they meet the success criteria, thus helping them see where they could improve and what they 
have learnt through the design process. I did this as a method to see if they understood the process and to see 
whether they could be critical about their own work compared to peer assessment. It also helps them deepen 
their own understanding of how their work is mark by a teacher. With most classes it work very successfully as 
pupils are often more critical and severe about their own work. This method of assessment for learning, was done 
been them writing 2 positives and something they would change about their work.    

Assessment for learning: Evidence 1
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As indicated in red, the way in which I assessed the level of learning through this workshop was 
through verbal feedback and the outcomes of the workshops. I believed this to be the best way to 
judge the understanding and information gain by the student because they were of a mixed aged 
range out of school, so had some pervious knowledge of clay and how it worked, with the age 
range being older as well they were able to take more responsibility with their own learning and 
understanding. I kept the 2 positives and a negative the same as in school assessment to see if 
adults would judge their own work as harshly as younger pupils do. They seemed to judge 
themselves easier, however, they could explain to me when a certain thing went wrong and how 
they would go about fixing it. I do believe this method of assessment was successful, however, it 
would have been interesting to see a peer assessment of their work and perhaps joined this group 
with a younger age group to see how they would assess each other.  

Assessment for learning: Evidence 2
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As part of the marking scheme within my placement, they have constructed an in depth marking sheet where 
both pupil and teacher fill out separately and then the pupil takes the feedback given and goes back and adds 
to their work with the possibility of increasing their overall final grade. I created one of my own for a Year 9 
class, to mark work based of observational drawings they have completed and an artist profile they've done 
on Andy Warhol, which consisted of an extended piece of writing about his life and work alongside a 
representational drawing of his work. 
The use of this method of assessing the learning and understanding of the pupil as well as helping them learn 

different areas they could alter thus helping them to learn how to improve their own learning and teaching 
them ways in which they could learn other aspects. The use of this in depth marking scheme has been 
successful and has helped my pupils learn how they can improve their own work through their own opinions 
and the teachers thoughts helping them learn other aspects.  

Assessment for learning: Evidence 3
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Through research and the use of different teaching methods within a classroom, upon gathering the variety 
of different information and outcomes bring this information together alongside critical literature to form a 
reflective investigation on the use of the pedagogical principles within a classroom and the effects on the 
outcomes of pupils learning. Through this research many different methods and theories arose describing 
the most effective ways to use these approaches and what outcomes may be found through it. When 
considering the different pedagogical principles many have a similar basis to it. As stated within my overview 
of this assignment I am currently placed in a secondary school in a busy Welsh town. The classes I teach 
range from 11 years old to 14 years old, e.g. Year 7 up to Year 9. These classes consist of a mixed range of 
abilities alongside this there is a small number of English first language pupils. With the idea of using cross 
curricular responsibilities I tried to use at least one per lesson, often as a starter to introduce a lesson. There 
are many different themes running through the different year groups, Year 7 is the Rainforest, Year 8 is The 
Day of the Dead and Year 9 is Food and Drink.

Good teaching and learning maintains a consistent focus on the overall purposes of the curriculum1.

Good teaching and learning challenges all learners by encouraging them to recognise the importance 

of sustained effort in meeting expectations that are high but achievable for them

2.

Good teaching and learning means employing a blend of approaches including direct teaching3.

Good teaching and learning means employing a blend of approaches including those that promote 

problem solving, creative and critical thinking

4.

Good teaching and learning sets tasks and selects resources that build on previous knowledge and 

experience and engage interest 

5.

Good teaching and learning creates authentic contexts for learning6.

Good teaching and learning means employing assessment for learning principles7.

Good teaching and learning ranges within and across Areas of Learning and Experience8.

Good teaching and learning regularly reinforces Cross-curriculum Responsibilities, including literacy, 

numeracy and digital competence, and provides opportunities to practise them 

9.

Good teaching and learning encourages children and young people to take increasing responsibility for 

their own learning

10.

The 12 pedagogical principles, consist of many different formats, this essay is solely base on three of those 
principles. Donaldson has introduced these pedagogical principles into place as a method of improving 
teaching and learning by targeting key areas in which he believes are crucial in the learning on pupils. The 12 
pedagogical principles are: 

Reflective conclusion Introduction
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their own learning

Good teaching and learning supports social and emotional development and positive relationships 11.

Good teaching and learning encourages collaboration12.
For this essay, only three of the pedagogical principles, two by the university and one I chose myself the first 
pedagogical principle is the use of good teaching and learning regularly reinforces Cross-Curriculum 
responsibilities, including literacy, numeracy and digital competence, and provides opportunities to practise 
them. This can be used in many different formats, from starters and plenaries to the whole lesson. I kept 
mine as starters of lessons which they are the able to use aspects of within the lessons for example I 
produced a ratio sheet for a year 7 class which then went on to paint using their own ratios, the sheet just 
allowed them to gain an understanding of a ratio and how to form one. 
The second pedagogical principle I looked at was Good teaching and learning means employing a blend of 
approaches including direct teaching, which I tried to achieve by completing demonstrations, group and pair 
work and pupil lead teaching. 
Thirdly, is the use of Good teaching and learning means employing assessment for learning principles, which 
I did by using multiple different ways one of which was self-evaluation done with a year 8 class and an in 
depth marking sheet with a year 9 class. 
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Curriculum itself are described as “documents resemble maps in the way they have been 
constructed they are not a substitute of personal experiences of learning. A map does not take the 
place of experiencing the journey but it is able to provide some logical order to the meanings of 
discoveries made [and to be made]”. (Webster and Ryan 2014, p. 81) adding the cross curricular 
links between the subjects could help fill in these gaps.

Cross curricular responsibilities fall under three main areas, literacy, numeracy and digital 
competency, these need to be incorporated into every type of lesson from history to art, and even 
design and technology, as a method to improve basic skills across the board, thus improving the 
overall attainment gap. Within academic subjects understanding which are most sensitive to 
certain interventions is essential to understanding how to improve learning outcomes. According 
to a western based research into the intervention of literacy into a mathematics lesson as little to 
no effect on the numeracy learnt with the lesson but did have an impact on the use of literacy 
when used over a longer period of time. Prioritizing certain learning areas by ensuring they can be 
transdisciplinary suggests that governing boards and teachers realise the importance and value 
these particular areas are (Barnes & Moore 2019, pg. N/A). These new responsibilities establish 
more support for learning areas such as knowledge, understandings and skills for each priority. As 
argument within Australian cross curriculum “Despite, or perhaps due to, the uniqueness of the 
Cross Curricular priorities they occupy a perennially precarious space in the emerging Australian 
Curriculum. This precariousness is increasingly obvious in the slippage that surrounds the Cross 
Curricular priorities.” Demonstrating that perhaps if done successfully the cross curricular links 
could be more beneficial especially towards those who perhaps struggle with their normal literacy 
and numeracy lesson.

There is thought to be disadvantages to teachers who have a responsibility to cross curricular links, 
as they are trained in a specific field and are perhaps cannot teach these aspects to a standard that 
would improve the pupils learning as argued by Grenfell (2002) he states that making teacher 
teach outside of their favoured subjects increases the demand on the knowledge and 
understanding which could be limited within another subject area. It also challenges them in the 
on finding a method of effective progression of through other topics that is effective within their 
own teaching topic. However, another disadvantage cross curricular responsibilities spread across 
a number of different learning areas is there is no explicit requirements or accountability for how 
they teach or a way in which they can judge whether it has been done successfully (Barnes & 
Moore 2019, pg. NA). 

Within my PTE placement, I have found the use of cross curricular responsibilities useful as starters 
and plenaries often as a method of introducing a new topic, for example introducing ratios to a 
year 7 class through the form of a work sheet which allowed them to work out ratios using colour 
and being able to see the ratio as coloured spoons, this visual allowed them to create a deeper 
understanding of the methods. Which was then turned into a lesson on how to paint with ratio. 
This numeracy link was extremely useful for a lower ability class as it showed them how subjects 
could link and how they could use these links to help improve their learning through different 
methods. 

Cross curriculum responsibilities 
05 January 2020 11:57
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There are many methods of teaching from teacher centred, learner centre and content focused and 
interactive/participative methods just all have their benefits. With direct teacher centred methods as one of 
the old methods used within all age ranges. Direct teaching can be done in many forms from 
demonstrations to class, to teacher working with small groups of pupils giving clear instructions on how to 
complete work or how certain things should be learnt. It is thought to be a generic teaching model awaiting 
development and interpretation to improve the effectiveness of the method (Carnine, 2004, pg. 11). 
Although, direct teaching may be generic is also argued that it is necessary for certain subjects for example 
mathematics or literacy even for demonstration within art lessons. However, stating this there is also 
alternative ways in which direct teaching can be used alongside learner centred methods.

During my PTE placement I found the use of the two methods alongside each other to be more effective 
then direct teaching or learner centred methods alone. The use of both methods together allows pupils a 
starting point with clear instruction demonstrating a multiple ways I would practise painting for example, 
but then allowing the learners to decide which method works for their learning abilities.  A study done on 
4th year medical students demonstrated that the effectiveness of shorter, interactive, problem oriented, 
workshop lead learning in comparison to long lectures. It demonstrate the attitude towards learning had 
increased and the negative effects long lecture could have on their mental health decreased. Finding that 
“The interactive, student‐centred, problem‐oriented teaching of the shortened new curriculum appeared as 
effective in changing medical students' attitudes as a longer attachment with traditional teaching.” (Signh & 
Baxter, 2002, pg. 1).  

Another method which is thought to be successful within teaching is one-to-one based lessons, where a 
teacher works alongside a pupil to give a comprehensive yet dynamics way of giving instructions whilst also 
helping to improve pupils own learning by giving them multiple choices when it comes to collecting data. 
“The interest in faculty to build interpersonal relationships with learners; teacher need to control the task; 
the capability of students; and situational constraints.” (Grasha, 2010, pg.139) thus impacting on the pupils 
learning, which Grasha argues can be changed if we use the one-to-one teaching approach to help pupils 
achieve goals and improve their ability to work independently. 

Recent research has been focused on active learning methods in comparison to standard lectures and 
lessons where pupils primarily listen and take notes. With the increased number of studies showing that 
active learning achieves higher educational outcomes, this could provide a method to improve English 
mathematic science and technology within schools by allowing pupils to experience the methods and 
theories first hand instead of listening and just taking notes. This method could help increase attainment 
standards. This research is currently being implemented with STEM projects across America in an attempt to 
improve the attainment outcomes of their pupils, there was “massive effort involving the tracking and 
analysing of 642 papers spanning many fields and publication venues and a very careful analysis of 225 
papers that met their standards for the meta-analysis. The results that emerge from this meta-analysis have 
important implications for the future of STEM teaching and STEM education research” (Grasha, 2010, pg. 
139) this could demonstrate the effective nature of active learning has on pupils. Reflecting on my own 
practice, which uses a blend of different teaching methods, I demonstrate at the start the methods pupils 
can use then they decide which method of learning works for them to improve their work ethic and as a 
method to improve attainment scores.

Blend of teaching methods; Direct teaching
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In comparison of the other pedagogy, Good teaching and learning means employing assessment for learning 
principles consists of 5 main methods of assessing learning according to Educational Trust (Flórez & Sammons 
pg. 7) they are questioning, feedback, peer and self-assessment and formative use of summative assessment. I 
mainly focused on the use of peer and self-assessment within my lessons and workshops to help pupils learn 
how to improve their own learning. With year 7 and 8 classes they both peer and self-assessment on their work, 
often as a form of two positives and something they would change, year 9 does a similar exercise, however, 
there is an in depth marking sheet alongside this which demonstrates areas they could improve in order to 
improve their grade. It often works more effectively with the older groups because they self and peer 
assessment more thoroughly and with an understanding of how this assessment for learning can help them 
improve their own learning and attainment grade.   

Adopting a successfully understood and implemented AFL methods is regarded as good practice as backed by 
many literature. However, problems arise when difficulties in the understanding and the implantation of these 
methods within a classroom occur (Black & Wiliam, Inside the black box, pg. 4) In correlation to this, peer and 
self-assessment hold both positive and negative effects on both pupils and teachers, as questioned by Dylan 
Wiliam in "Inside the black box" published alongside Paul Black, they question where this form of formative 
assessment improve standards of work. Thus questioning whether the involvement of the pupils effects the 
outcome of the assessment expressed by Wiliam, he states "chosen satisfied the condition that quantitative 
evidence of learning gains was obtained, both for those involved in the innovation and for a similar group not so 
involved" (Black and Wiliam, Inside the black box pg. 3) which could indicate with these methods gain is 
attainment could increase but at a similar rate to those who do not use such methods. Thus placing the 
argument of whether formative assessment methods actually produced increased performance. Furthermore, 
Wiliam argues that if these approaches are implemented successfully with a strong understanding on both sides 
of the classroom, there could be an area of significant gain. Stating "An effect size of 0.4 would mean that the 
average pupil involved in an innovation would record the same achievement as a pupil in the top 35% of those 
not so involved" (Black & Wiliam, Inside the black box, pg. 3) thus implying pupils who are involved within these 
formative assessment methods can increase their grades to match those who have a higher attainment who do 
not precipitate within these methods.  

On the other hand, there could be a variety of negative impacts of self and peer assessment, on both teacher 
and pupil, for example self-evaluation contain the risk of "being perceived as a process of presenting inflated 
grades and being unreliable" (Sydney Education, pg. 2) thus running the risk of pupils assessing their own work 
with any kind of feedback which could be add to the workload of the professional and also taken away 
important learning points for the pupils. In comparison to this, a Chinese education board have stated that the 
positive out way the negatives, however, they still state that the feedback from pupils can be unreliable, 
especially with peer assessment because pupils within friendship groups often alter feedback given to their 
friends. Other times pupils will give them same feedback or grade to all they are peer assessing as they do not 
understand or could not be given that kind of pressure as they are ill equipped to do so. Another disadvantage 
of self-assessment which could dangerously alter the outcome of pupils work, is insincerity or “over-evaluate 
themselves which could lead to inflation or unreliability” (CfEI, advantages and disadvantages). Implementing 
this with a Year 8 class on their skull designs, as a method of improving and developing their design through 
their own thoughts and feelings. It was also used as a way for the pupils to see if they meet the success criteria, 
thus helping them see where they could improve and what they have learnt through the design process. I did 
this as a method to see if they understood the process and to see whether they could be critical about their own 
work compared to peer assessment. It also helps them deepen their own understanding of how their work is 
mark by a teacher. With most classes it work very successfully as pupils are often more critical and severe about 
their own work. This method of assessment for learning, was done been them writing 2 positives and something 
they would change about their work. This I monitored close to avoid unreliable responses, unhelpful comments 
and under-evaluation of work in the hopes to avoid the negative repercussions Centre of Education Innovation 
express.  Once the pupils completed their self-assessment they came and read through their comments and 
explained their reasoning behind each comment to further extend their understanding of their work and 
learning, similar to Wiliam statement about improving grades those who are involved compared to those who 
aren't, the was a clear divided between the pupils who had self-assessed their designs before moving on to the 
next one compared to those who did not. Those who has self-assessed worked on the areas they previously said 
needed improving.

Assessment for learning
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In conclusion to the information found I do believe there are both positive and negative sides to all 
of the pedagogical principles, however, if implemented correctly and understood successfully they 
can all be successful tools in improve pupils learning and the way in which teachers teach. With this 
research I have taken part in, I have realised there are many different methods and theories on how 
to implement these pedagogical principles within a lesson, from self-assessment to direct teaching 
alongside cross curricular responsibilities. Using the information found during this research, moving 
forward planning on using the pedagogical principles more during lessons. Due to this research, I 
plan on implementing more interactive lesson which could range from working in groups or pairs to 
whole class discussions. Implementing this method as an approach to improve pupil learning whilst 
also as a method to improve their independent learning, this would be done by allowing pupils to 
teach each other with their groups or pairs by repeating this information through a variety of 
different channels reinforcing the information and helping it reach the long term memory. When it 
comes to assessment for learning, I will consider the assessment for learning more strongly when 
working with lower ability pupils, I plan to use more structured peer and self-assessment to avoid 
any unreliable information and feedback from pupils. As well as experimenting with the in depth 
marking sheet within younger year groups to see if it has the same successful effect on their work as 
well as seeing if a change in the assessment helps improve their ability or whether introducing them 
the perhaps a mark scheme before their lessons to give them pointers on where they should try and 
improve on. It would also then narrow down the large expectations into smaller more achievable 
sections for them.  

Conclusion and Future development
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