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Part A: The Emotion Booklet – Supporting Children’s Emotional Expression
Introduction
My name is Gemma Wemyss, and I am an early childhood practitioner who is passionate about promoting children's social and emotional development. Throughout my work in early childhood settings, I have seen how important it is for children to recognise and to communicate their emotions, but unfortunately many struggle to find the words to express their feelings. This inspired the creation of The Emotion Booklet, an inclusive, visual aid for helping children express their feelings in a fun, accessible, and developmentally appropriate manner.
The Idea
The Emotion Booklet consists of a laminated set of colourful cards, each featuring an emoji-style face that represents a different emotion such as happy, sad, worried, angry, excited, or calm. Each card is clearly labelled with the emotion word and can be translated into other languages to support children with English as an Additional Language (EAL). The set is secured by a small ring, allowing the cards to be easily flipped through and displayed upright on a child’s table or in a group area.
Each morning, children can select the card that best represents how they are feeling. Practitioners can then monitor emotions throughout the day, using the cards as a visual reference point to encourage conversation, identify emotional distress, and support wellbeing. The booklet will be distributed digitally via email, allowing early years providers to print and laminate their own sets. The idea is intentionally designed to be non-profit, focusing on accessibility and inclusivity rather than financial gain.
This idea was inspired by personal experience. While working with children with ALN (Additional Learning Needs), I found that many were non-verbal or had limited emotional vocabulary, making it difficult to communicate how they felt. Visual supports like symbols or emojis often helped them engage more openly. The Emotion Booklet aims to build on this success and make it available to all children, regardless of language or communication ability.

Innovation and Relevance to the Early Years
The Emotion Booklet is innovative because of its simplicity, flexibility, and inclusiveness. Although some emotional check-in tools exist, very few are multilingual, non-digital, and accessible across different settings without cost. Many apps and emotion charts require technology or payment, whereas this resource uses minimal materials and aligns with early years pedagogy that emphasises play-based, hands-on learning.
The project is closely linked to the Early Years Foundation Stage (EYFS, 2024), which highlights Personal, Social and Emotional Development as one of the prime areas of learning. According to the EYFS framework, children should develop a positive sense of self, good relationships with others, and an understanding of their feelings. The Emotion Booklet directly supports these outcomes by encouraging self-awareness, emotional regulation, and empathy.
The design also draws on psychological theory. Goleman (1995) identified emotional literacy as a key factor in social success, while Vygotsky’s (1978) social learning theory emphasised the importance of communication for cognitive growth. The booklet creates a bridge between internal feelings and outward expression, supporting these foundational learning principles.

Benefits and Links to Development
The benefits of the Emotion Booklet extend across several areas of early learning:
· Emotional recognition: Helps children identify and name their emotions, building emotional intelligence.
· Communication and language: Encourages verbal discussion and language development through labelling feelings.
· Social understanding: Promotes empathy and peer awareness by helping children see and understand others’ emotions.
· Behaviour regulation: Assists practitioners in recognising triggers and providing early support for emotional challenges.
· Inclusion: Provides a voice for ALN and non-verbal children and supports multilingual learners.
Used daily, this tool can become part of a setting’s emotional regulation routine, contributing to a culture of wellbeing. Visual approaches like this also align with SEND Code of Practice (DFE, 2024) guidance, which recommends differentiated and accessible methods for communication.

Challenges and Barriers
While the Emotion Booklet is low-cost and easy to implement, several challenges exist:
· Funding and design time: Even with minimal costs, initial design, translation, and printing may require time and small financial input.
· Implementation in settings: Some staff may need training or guidance to integrate emotional check-ins consistently into routine practice.
· Cultural variations: Interpretations of facial expressions and emotions may vary between cultures, so careful consideration must be given when designing multilingual versions.
· Engagement: Children may initially select emotions superficially until trust and understanding are built through practitioner-led discussions.
Overcoming these barriers will involve creating clear guidance for practitioners, consulting with bilingual educators, and gathering early feedback from pilot settings.

Target Audience
The main audience for this resource includes early years practitioners, nursery staff, reception teachers, and SEN (Special Educational Needs) support teams. Indirectly, it also supports parents and carers, who may use the cards at home to strengthen emotional communication. Stakeholders such as local authorities, inclusion coordinators, and early years networks may also be interested in its development due to its low-cost and inclusive nature.

Financial Feasibility
As a non-profit educational tool, the Emotion Booklet is highly feasible. Production requires only basic design software and access to a printer and laminator. The resource will be emailed to settings as a PDF to reduce costs and environmental impact.
Initial start-up costs might include:
· Design and translation software licenses – approximately £100
· Printing prototypes and laminating samples – approximately £50
Potential funding sources include local authority inclusion grants, small educational innovation funds, or donations from early years support charities.
Because the project is free to access, there will be no ongoing revenue, but equally no significant expenditure. Schools and nurseries can self-produce the resource, ensuring long-term sustainability.
A simple projected cashflow for the first year would show:
· Month 1–2: Initial setup and design costs (approx. £150 total).
· Month 3 onward: No ongoing costs; free digital distribution and community sharing.


Why I Am the Best Person for This Project
I bring both practical experience and a strong personal motivation for improving emotional support in early childhood. My experience working with children who have diverse communication needs has shown me that emotional expression is the foundation of learning, behaviour, and wellbeing. I believe in promoting equality and accessibility, and this project allows me to share a resource that I know can make a difference in everyday practice.

Part B: Research and Critical Analysis
Introduction
The Emotion Booklet is an inclusive educational tool designed to support emotional literacy among young children in early years settings. It aims to enhance self-awareness, communication, and emotional regulation through the use of visual prompts. By providing children with simple, familiar emoji-style images representing different emotions, it encourages recognition and communication of feelings in a way that is developmentally appropriate and accessible for all learners, including those with Additional Learning Needs (ALN) and English as an Additional Language (EAL).
This section critically analyses the research foundations underpinning the project, linking the idea to contemporary early years policy, theory, and practice. It also explores potential barriers to implementation and identifies opportunities for future development.
The concept of the Emotion Booklet aligns with psychological and educational theories that emphasise the importance of emotional development in early childhood. Emotional understanding is a fundamental aspect of the Early Years Foundation Stage (EYFS, 2024), which identifies Personal, Social and Emotional Development (PSED) as one of three prime areas. PSED lays the foundations for learning, behaviour, and wellbeing by helping children understand themselves and others.
Daniel Goleman’s (1996) theory of emotional intelligence provides a useful framework for understanding why tools like the Emotion Booklet are valuable. Goleman argues that emotional awareness and self-regulation are key predictors of success in life, influencing social competence, learning ability, and resilience. Similarly, Vygotsky’s (1978) social development theory highlights that learning occurs through interaction and communication. The visual and social nature of the Emotion Booklet supports these principles by helping children discuss emotions collaboratively with peers and adults.
Furthermore, Piaget’s (1951) cognitive development theory suggests that children construct knowledge through experience and play. A hands-on, visual resource therefore complements the developmental approach advocated by Piaget, supporting learning through direct interaction rather than abstract explanation.
In early education policy, emotional wellbeing has gained increasing attention. The Gov Uk (2025) EYFS framework and the SEND Code of Practice (Department for education, 2024), both emphasise inclusion and emotional support as essential aspects of early years provision. According to the Department for Education (2024) Early Years Foundation Stage Review, supporting emotional literacy can help reduce behavioural difficulties and improve learning outcomes.
Research conducted by the Early Intervention Foundation (2026) indicates that early identification of emotional difficulties is crucial for preventing long-term behavioural and mental health issues. By offering a simple daily check-in method, the Emotion Booklet enables early years practitioners to monitor children’s emotions and respond proactively to signs of distress or anxiety.
Moreover, Ofsted (2022) has reported a rise in emotional regulation concerns following the COVID-19 pandemic, noting that children entering early education are increasingly displaying lower levels of self-regulation and social confidence. The proposed tool therefore meets a timely and genuine need for accessible, low-cost emotional support strategies.
The project also reflects the broader educational emphasis on wellbeing and inclusion. Policies such as the Children and Families Act (2014) and the Equality Act (2010) underpin inclusive practice, ensuring all children have equal access to educational experiences. The multilingual and visual nature of the Emotion Booklet directly addresses these requirements by reducing communication barriers and giving every child regardless of language or ability a means of expressing how they feel.
The relevance of the Emotion Booklet can also be examined through the lens of VUCA (Volatility, Uncertainty, Complexity and Ambiguity) a concept used to describe rapidly changing social environments (Ghani et al., 2022). Although originally applied to leadership theory, VUCA has increasing relevance within education, particularly following global disruption such as the COVID-19 pandemic.
Volatility is reflected in the instability many young children have experienced in recent years, including disrupted routines, social isolation and changing family circumstances. Research indicates that early disruption can affect children’s emotional regulation and attachment security (Prime, Wade and Browne, 2020). A predictable daily emotional check-in therefore provides stability within fluctuating environments.
Uncertainty and ambiguity are also evident in children’s lives. While young children may not fully understand global issues such as economic instability or climate anxiety, they are sensitive to emotional cues from adults (Zoe Jane Ryan, Dodd and FitzGibbon, 2024). Emotional responses may manifest behaviourally rather than verbally, increasing the risk of misinterpretation. As Veijalainen, Reunamo and Heikkilä, (2019) suggests, behaviour often communicates unmet emotional needs. The Emotion Booklet reduces ambiguity by offering children a clear, accessible way to indicate feelings.
Complexity arises from the multiple systems influencing development, including family, culture, language and socio-economic context. Drawing on Bronfenbrenner’s ecological systems theory (1979), emotional responses must be understood within these interacting layers. The booklet does not eliminate complexity, but it provides a structured entry point for discussion. In a VUCA informed educational landscape, emotional literacy becomes foundational for resilience and adaptability (Masten, 2014).
The emotional benefits of this resource extend beyond the classroom. Studies such as those by Denham et al. (2014) and Harrington et al (2020) show that children who can identify and talk about their emotions demonstrate stronger relationships, increased empathy, and better conflict resolution skills. Emotional literacy is also linked to cognitive readiness and academic achievement, suggesting that interventions at this stage can have lasting outcomes (Goleman, 1995).
In practice, using the Emotion Booklet can support teachers by providing visual evidence of how a child feels throughout the day. This enhances staff awareness, communication with parents, and record keeping for SEND support plans. For multi-lingual or non-verbal children, it opens a channel of self-expression that might otherwise be limited, thereby fostering confidence and inclusion.
Beyond its alignment with established developmental theories, the Emotion Booklet can be further understood through attachment theory. Bowlby (1969) emphasised that secure attachments provide children with a base from which to explore and regulate emotion. When practitioners engage in daily emotional dialogue using consistent visual tools, they reinforce relational security. A child who feels heard and understood is more likely to develop trust and confidence in adult support systems. In this sense, the booklet contributes not only to emotional vocabulary but also to attachment-informed practice.
Additionally, Bandura’s (1973) social learning theory offers further insight. Children learn emotional responses through observation, modelling and reinforcement. When practitioners model appropriate emotional language while using the booklet for example, verbalising “I can see you’ve chosen the worried face; let’s talk about what’s making you feel that way” they scaffold emotional competence. This reciprocal interaction strengthens children’s metacognitive awareness of feelings and coping strategies.
There is also growing evidence linking emotional literacy with executive functioning skills, including impulse control, working memory and cognitive flexibility (Blair and Raver, 2015). These capacities are closely associated with school readiness and long term academic attainment. Therefore, although the Emotion Booklet appears simple, its impact may extend into broader cognitive domains. Early emotional identification supports neurological pathways associated with regulation, highlighting the interdependence between emotional and cognitive development.
From a more critical standpoint, it is important to recognise that emotional literacy initiatives should not become simplified, individualised solutions to broader systemic challenges. Ecclestone and Hayes (2009) warn against what they describe as the “therapeutic turn” in education, where a growing focus on emotions risks overshadowing deeper structural issues such as inequality, curriculum design or funding constraints. In this context, tools like the Emotion Booklet should enhance, not replace, high quality teaching, meaningful play experiences and inclusive curriculum planning. Emotional development is most effective when it is woven naturally into daily routines, relationships and interactions, rather than delivered as a separate or isolated activity.
Furthermore, practitioner confidence and consistency remain central to successful implementation. Research indicates that staff training significantly influences the effectiveness of social-emotional interventions (Durlak et al., 2011). Without shared understanding among staff, emotional check-ins may become superficial routines. Ongoing professional development, reflective supervision and collaboration with SEND coordinators would therefore strengthen fidelity and impact.
Parental engagement also presents both opportunity and challenge. Extending the Emotion Booklet into home environments could promote continuity of emotional language across settings, reinforcing learning through shared vocabulary. However, differences in cultural perceptions of emotion expression must be acknowledged. Some families may prioritise emotional restraint, while others encourage expressive dialogue (Brooks and Goldstein, 2021). Practitioners must approach implementation with cultural humility and open communication.
Importantly, the non-profit nature of the project aligns with principles of social justice in education. Access to high-quality emotional support resources should not depend on institutional funding capacity. Low cost, adaptable materials increase equity across diverse settings. If supported by small-scale pilot evaluation and practitioner feedback, the booklet could contribute to practice-based evidence, strengthening its credibility and sustainability.
Overall, deeper theoretical integration demonstrates that the Emotion Booklet operates across multiple domains: attachment security, social learning, executive functioning, inclusive communication and resilience-building. While modest in design, its conceptual grounding reflects a holistic understanding of early childhood development.
While the simplicity of the Emotion Booklet is one of its strengths, it also raises certain implementation challenges. Firstly, visual representation of emotions can be culturally variable an emoji that symbolises sadness in one culture might represent politeness or reserve in another. Practitioners must therefore remain sensitive to diversity and adapt resources accordingly (Brooks & Goldstein, 2023).
Secondly, some educators may view emotion cards as superficial unless they are embedded within meaningful discussion and reflective practice. Without guidance, there is a risk that children select emotions arbitrarily rather than truly reflecting on how they feel. Effective staff training and consistent use across the day will be essential to address this.
A practical limitation is the non-profit model of the project. While it promotes accessibility, it may restrict resources available for professional design, translation accuracy, or pilot evaluations. However, these limitations could be mitigated through voluntary contributions, collaborations with local authorities, or educational grants that support inclusive practice.
The Emotion Booklet presents several opportunities for further development and research. Its digital format allows for easy adaptation future versions could include a printable wall chart, home version, or app-based interactive version to support blended learning. Collaboration with speech and language therapists could enhance its effectiveness for children with communication difficulties.
There is also potential for wider implementation beyond early years settings. Primary schools, childminders, and family support workers could all benefit from a shared emotional communication tool. Further research could evaluate the impact of using the booklet on children’s self-regulation over time, contributing to evidence-based practice in emotional education. Long term, this idea could influence policy and training, demonstrating that low cost, community designed resources can contribute meaningfully to emotional wellbeing in education.
This assignment critically explores the development and evaluation of the Emotion Booklet, an inclusive educational resource designed to promote emotional literacy in early years settings. Part A introduced the rationale, structure and intended application of the tool, drawing upon professional reflection and inclusive practice principles. Part B provided a critical analysis of the theoretical, developmental and policy frameworks underpinning emotional development, including emotional intelligence theory, attachment theory, social learning theory and contemporary early years guidance. The discussion situated the resource within a wider VUCA (Volatility, Uncertainty, Complexity and Ambiguity) context, highlighting the increasing need for resilience-building strategies in early childhood education. The assignment evaluates both the strengths and limitations of the resource, considering issues of cultural sensitivity, practitioner implementation and systemic context. Overall, the Emotion Booklet demonstrates how low-cost, reflective and evidence-informed practice can contribute meaningfully to emotional wellbeing, inclusion and early intervention in diverse educational settings.
In conclusion, the Emotion Booklet is a developmentally appropriate and inclusive tool that aligns with national policy priorities and educational theory. Grounded in well-established research on emotional intelligence, communication, and play-based learning, it addresses current needs in early years education for resources that are accessible, affordable, and adaptable. While implementation requires sensitivity and training, the potential benefits for emotional literacy, inclusion, and wellbeing are considerable. As a non-profit initiative, it demonstrates how small, creative solutions can make a significant impact across diverse educational contexts.
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