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Concepts of Teaching and Learning
Higher education, described by the former council for National Academic Awards, as the development of students intellectual and imaginative powers, their understanding and judgment, their problem-solving skills, their ability to see relationships within what they have learned and to perceive their field of study in a broader perspective. The programme must aim to stimulate an enquiring, analytical and creative approach, encouraging independent judgment and critical self-awareness (Ramsden, 2003).
Research conducted by Marton and Salijo (1976) at the University of Gothenburg suggests that, higher education is approached by students in two qualitatively different approaches. Deep and Surface learning. The first approach identified by Marton and Salijo (1976) was the deep approach to learning, this is where the reaches beyond the stages of information retainment and attempts to seek meanings and better understandings of ideas. Within a deep approach to learning students will have an intrinsic interest in the task and an expectation of enjoyment in carrying it out. Learners who are characterised as deep learners will develop strategies that help satisfy their curiosity, such as making the task coherent with their own experiences, they will seek to discuss various perspectives and arguments and will seek out evidence and experiences that support these. Deep learners will look for patterns and underlying principles, integrating the task with existing awareness, seeing the parts as making up the whole, theorising about it, formulating hypothesis and relating what they understand from other parts of the same subject and from different subjects. Overall, they will have a focus on the relationship in the argument, the message or the relationship (Draper, 2013). 
The second approach is described as the Surface approach, students categorised in this approach are more concerned with and motivated by the meeting of the needs of a task with minimum effort. They adopt very few strategies for meaningful learning outcomes, rather they tend to focus on representation. Surface learner often focus on what are essential, the reproduction of the essentials as accurately as possible, and demonstrate a habitual repetition of information memorised for assessment, rather than for understanding. Overall this would appear to be involved in sturdy without reflection on purpose and strategy, with the focus of that study being on the words, the text or the formulae (Draper, 2013).
Marton and Sljios studies suggested that surface learners associate learning with anxiety and that they have little passion towards the learning materials used. In most cases students reported that they felt pressurised and rushed into retention of information thus they only memorised information, rather than explore it further. Surface learners lacked understanding in relation to the meaning behind the material. Surface learning presents as not being the ideal process for learning and as a result is not considers as an effective method, surface learners will concentrate mostly on memorising information rather than understanding or exploring further concepts to support understanding. Deep learning on the other hand is perceived as the better method of learning as deep learners will transform the knowledge they gain by exploring beyond the main point through further research, practical application and experiences, which led to a better understanding. Those who are characterised in the deeper learning category aim to understand the meaning behind the text and have a strong emphasis towards creating meaningful interaction with the material by engaging in relevant activities or seeking out relevant arguments and examples related to their daily lives. Deep learners show great interest in the exploration of further research on topics and were calm in their learning of the information. As deep learners are more engaged, information is more likely to be retained long- term providing the learning experience with a varied and holistic approach such as this can support in the achievement of great things in education (Draper, 2013).
There is growing evidence in the United Kingdom of the importance of higher education providing innovation and creativity for the development of a knowledge-based economy. Student’s motivation may stem for their need to be competitive in an increasingly competitive global market (Crossick, 2010).  Higher education is constantly changing alongside the need to keep up with the needs and wants of prospective employers for graduates (Harvey, 2003). These types of changes has led to the need for research to be conducted to ensure that Higher education is facilitating these changes, recent studies have revealed a consistent core set of desirable skills required are, communication skills, interpersonal skills and team work and personal attributes including, intellect and problem solving, analytical critical and reflective ability, willingness to learn and continue learning, flexibility and adaptability, risk taking and reflective skills (Harvey, 2003). Employability within higher education has become a significant area of change, and as a result there is a need to develop learners to acquire a range of attributes through the learning process, with a significant need for institutions such as universities to have a holistic approach to curriculum development and teaching strategies (Harvey, 2003).
Higher education emphasis is focussed on enabling and empowering students to take advantage of their educational experience, in 1997 in the UK an important turning point for higher education was the publication of the higher education in the learning society (The Dearing report), which was the report of the national committee of enquiry on higher education. The first comprehensive review of higher education since the 1960`s. this report reconsidered the aims of higher education, and defined them as:
· To inspire and enable individuals to develop their capabilities
· To increase knowledge and understanding for their own sake
· To serve the needs of a knowledge-based economy
· To play a major role in shaping a democratic, civilised, inclusive society (Laurillard, 2002)
Drawing upon a BA degree as an example of higher education and its description (see appendix 1), it is clear to see that university life is attempting to encompass all that has been discussed previously. This method of delivery is reminiscent of the social constructivist approach (David, 2017)
Social constructivism is a very complex approach, in its simplest form it means knowledge is constructed by learners. All constructivists whatever their distinctive emphasis agree that learners construct their own knowledge. As Dewey (1916) said, “education is not an affair of `telling` and being told, but an active constructive process”. Even when we use other people’s ideas, we asses them and modify them rather than just absorbing them in present form  (Beck & Kosnick, 2006). Constructing one’s own knowledge is a necessary part of learning, because that is how the mind works. One cannot grasp new ideas without linking them to existing concepts. According to Dewey (1916) “no thought, no idea can possibly be conveyed as an idea from one person to another (Beck & Kosnick, 2006). Learners must interpret new Ideas in the context of their present interests and understandings, if they are to have thoughts at all”. We must be able to construct their own knowledge to ensure that it is useful. From a constructivist point of view, the primary purpose of knowledge is to keep humans function in the world (Olusegun, 2015)
Current constructivist pedagogies draw upon the writings of early 20th century Russian psychologists Vygotsky and the American philosopher/ psychologist Dewey (Popkewitz, 1998). Vygotsky (1916) stated direct teaching of concepts is impossible and fruitless. A teacher who tries to do this usually accomplishes nothing but empty verbalism a parrot like repetition of words by the student, simulating knowledge of the corresponding concepts but covering up a vacuum (Invhinil, 2018). Mediated concept formulation comprises the core of Vygotskian view of developmental processes. Facts are not simply transferred to teaching candidates, rather, the candidates take the facts and appropriate their own meanings by means of cultural tools. This process grows in systematicity and complexity as the teacher knowledge is continually re- shaped to accommodate the dynamic nature of learning environments, consequently a Vygotskian approach to teaching is that it requires teachers to follow a situational teaching and learning curriculum (Fani & Ghaemi, 2011)
As socially situated view of teaching and learning, takes the movement of pedagogical knowledge from the inter, to the intermental plane. Vygotsky (1916), used the Zone of Proximal development (ZPD) to describe this complex process  (Warford, 2011). Vygotsky (1916) relates ZPD to the relationship between learning and development, and the aim is development. It concerns the whole student as an integral person, not a skill or meeting of an assessment criterion or specific pre-defined learning outcome but learning of a specific skill or prerequisite for development (Shalbani, 2010). When comparing the social constructivist theory with the BA degree used as an example, suggests there may be elements of another approach, like the social constructivist approach, however, more concerned with the measuring and assessing of learner’s knowledge, the cognitivist approach (Draper, 2013). 
Cognitivist approach to learning is mostly influenced by child psychologist Jean Piaget (1968). Piaget (1968) proposed that learning was a dynamic process comprising successive stages of adaption to reality, during which learners actively construct knowledge by creating and testing their own theories of the world (Division, 2018). Piaget’s theory has two main strands; first an account of the mechanisms by which cognitive development takes place; and secondly an account of the four main stages of cognitive development (Cherry, 2017). The basic principle underlying Piaget`s theory is the principle of equilibrium; all cognitive affective development processes towards increasingly complex and stable levels of organisation (Kofsky, 1999). Equilibration takes place though the process of adoption, that is, assimilation of new information to existing cognitive structures and the accommodation of that information through the formation of new cognitive structures. For example, learners who already have the cognitive structures necessary to solve percentage problems in mathematics will have some of the structures necessary to solve time- rate-distance problems, but they will need to modify their existing information to solve the new type of problem. Thus, the learners adapt and develop by assimilating and accommodating new information into existing cognitive structures (Division, 2018).
The combination of the Cognitivist and the Social cognitivist approach to developing curriculum and teaching methods aim to assist the learner in assimilating new information to existing knowledge, enabling them to make appropriate modifications to their existing intellectual framework to accommodate the new information (UNESCO, 2015). The both approaches complement each other and allow learners to exercise the memorisation of facts, formulation and lists, however, they place great emphasis on strategies that help learners to actively assimilate and accommodate new materials (Division, 2018). For example, a BA degree in childcare and education is relevant to the vocational curriculum, but also requires that learners are assessed during various modules. Constructed and delivered using the both theories from constructivist and social constructivist the course will be delivered through experientially based context of teaching, it will be directly relevant to the learners needs, there will be an emphasis on core skills, the outcomes will tend to be explicit i.e. a progression within a professional field, the selection of content will have been designed with the input from industry, government, community as well as educators, the emphasis will be on student – centred learning,  often with option modules designed to broaden learners skills and abilities in a chosen area of interest and they are typically based on small units which are then separately assessed and certified, thus creating a combination of situational and experiential learning that provides the learners with many opportunities for deeper learning to take place (O`Neill, 2015).









References
Beck, C. & Kosnick, C., 2006. Innovations in Teacher Education: A social Constructivist Approach. New York: State Univdersity of New York Press.
Crossick, G., 2010. Creating Prosperity: the role of higher education in driving the UK`s creative economy, London: University of Londoon.
Division, B. G., 2018. Cognitive Constructivism. [Online] 
Available at: http://gsi.berkeley.edu/gsi-guide-contents/learning-theory-research/cognitive-constructivism/
[Accessed 14 February 2018].
Division, B. G., 2018. Graduate student instuctor: Teaching and Resource Centre. [Online] 
Available at: http://gsi.berkeley.edu/gsi-guide-contents/learning-theory-research/cognitive-constructivism/
[Accessed 14 February 2018].
Draper, S., 2013. Deep and Surface Learning: The literature. [Online] 
Available at: http://www.psy.gla.ac.uk/~steve/courses/archive/CERE12-13-safari-archive/topic9/webarchive-index.html
Draper, S., 2013. Social Constructivism. [Online] 
Available at: http://www.psy.gla.ac.uk/~steve/courses/archive/CERE12-13-safari-archive/topic3/webarchive-index.html
[Accessed 14 February 2018].
Fani, T. & Ghaemi, F., 2011. Implications of Vygotsky`s Zone of Proximel Development (ZPD) in Teacher Education: ZPTD and Self- Scaffolding. Procedia Social and Behavioural Sciences, Volume 29, pp. 1534- 1549.
Glasgow, U. o., 2011. Employers perceptions of the employability skills of new graduates, Glasgow: The SCRE Centre Research in Education.
Harvey, L., 2003. Enhanicng Employability, Recognising Diversity, Sheffield: Centre for Research and Evaluation.
Invhinil, A. K., 2018. Scribd. [Online] 
Available at: https://www.scribd.com/document/receipt/168049800?format=docx
[Accessed 15 February 2018].
Kofsky, E., 1999. Conceptual development: Piaget`s Legacy Jean Piaget symposium series. s.l.:Laurence Erlibaum Associates.
Laurillard, D., 2002. Rethinking University Teaching: A conversational Framework for the effective us of learning technologies. London: RoutledgeFalmer.
O`Neill, G., 2015. Curriculum Design in Higher Education: Theory to Practice. First ed. Dublin: UCD Teaching and Learning.
Olusegun, S., 2015. Constructivism Learning Theory: A Paradigm for Teaching and Learning. Journal of Research and Methods in Education, 5(6), pp. 66- 70.
Popkewitz, T., 1998. Dewey ,Vygotsky, and the social administration of the individual: Constructivist Pedagogy systems of ideas in historical spaces. American and Educational Research Journal, 35(4), pp. 535- 570.
Ramsden, P., 2003. Learning to Teach in Higher Education. New York: RoutledgeFalmer.
Shalbani, K., 2010. Vygotsky`s Zone of Proximal Development: Instructional Implications and Teachers Proffesional Development. English Language Teaching, 3(4).
UNESCO, 2015. The Futures of Learning 3: What Kind of Pedagogies. Education and Research.
Warford, M., 2011. The Zone of Proximal teachers development. Teaching and Teacher education, 27(2), pp. 252- 258.























Comprehensive rationale
The learning programmes
This module will be concerned with language development and Welsh language development through the medium of play. Various studies of children`s education have revealed that children have a naturel ability to play and are naturally drawn to play (Wood, 2013). Welsh Assembly Government (WAG) state that the importance of play in young children’s learning, should be viewed as a significant and valuable element to childhood and children`s progression into learning (Play active wag). Attitudes towards children over time has hugely shifted towards positive play opportunities, and this has led to better developed provisions for their care and education. Education has significantly improved in the early years since the importance of play has been identified (Wood, 2013). This in turn has led to the importance of play, being highlighted through various policies and current legislation (Lillemyr, Dockett, & Perry, 2013). The United Convention on the Rights of the Child (UNCRC) which is a legally binding, international agreement setting out the civil, political, economic, social and cultural rights of every child, regardless of their race, religion or abilities (Williams, 2017). 
The target audience
The target audience for this module is childcare managers and childcare services owners, as well as childcare practitioners working within an early year setting. As an early years and childcare provider, one of the most important skills to have is communication skills. These are skills in communicating both with children and their families, as well as other professionals, but most importantly communication in the child’s preferred language is important to ensure the child’s needs are met (Wales, 2018). Children and young people have a right to express their views (see UNCRC), and they have the right to influence things that affect them using their preferred language (Lansdown, 2011). The communication skills that a child learns early in life will be the foundation for his or her communication abilities for the future. Strong language skills are an asset that will promote a lifetime of affective communication (Valoes, 2014). Childcare practitioners and childcare managers will be given the opportunity to discover the benefits of play and the benefits of the Welsh language and implement these in their settings for the benefit of the children within their care. Recent research, on childminding settings conducted by the department of education, tracked 6000 children from the age of 2 since 2014, and found that childminders had a positive impact on young children’s cognitive development and verbal ability (Bayram, 2017). Childcare managers and childcare setting owners including childminders will have the opportunity to assess their own settings and will be provided with the relevant guidance on how to increase Welsh language provision in their own settings. Welsh Government’s vision is to see the Welsh language thriving in Wales and to see the number of Welsh speakers increase to one million by 2050 (Wales, 2018). In Building a Brighter Future: Early Years Plan, the Welsh Government aims to support parents to raise their children bilingually and to ensure there is an adequate supply of Welsh Language practitioners and services available in the early years and childcare sector (Wales, 2018). Sessions have been designed at times that are accessible to those in current employment, to ensure maximum participation can be achieved, it is also designed to fit around other aspects of a busy life, such as children, work and other roles people may have.
Aim and Objectives
A BA degree allows students to study in an area that is relevant to their needs and aspirations. This module is targeted at those intending to broaden their professional knowledge to enhance their skills and abilities when working within early years settings. How children develop and learn is a fascinating area of study. Current policy and initiatives such as the foundation phase curriculum for young children and flying start, demonstrate a commitment to the principle that educational and childcare services for young children should be the highest quality. A rigorously trained, well informed, knowledgeable, skilled and confident early year’s workforce is crucial to provide high quality services for young children (David, 2017).
Foundation phase is the statutory curriculum for all 3 to 7-year olds in Wales, both in maintained and non-maintained settings. It encourages children to be creative, imaginative and makes learning more enjoyable. Through the foundation phase curriculum, children are given opportunities to explore the world around them and understand how things work by taking part in practical activities relevant to their development stages (Government, 2018). This course is aimed at providing childcare practitioners a deeper understanding of how children learn. According to the foundation phase there are 7 areas of learning children must go through  (Government, 2018). 
The importance of play in language development and the importance of encouraging Welsh language through play in childcare settings.
· To teach students an overview of the Foundation phase, specifically language development
· To provide students with an awareness the importance of play in language development for early years children
· To explore new initiatives linked to Welsh language in relation to childcare settings in Wales
· To introduce practical application of Welsh government initiatives, play opportunities and support staff in understanding the importance of play and language development in practice

Cross-cutting themes
The cross-cutting themes within this module are language development, Welsh language, employability skills and entrepreneurship. Language development and the Welsh language are obvious themes within the module and have been discussed above. Employability skills and entrepreneurship will be encouraged throughout this module , these skills are vital in an ever changing global market and in particular through Wales at present where we are being encouraged to become more focussed on up skilling people (Owens & Tibby, 2014), and through evidence through a variety of legislation and initiatives in Wales such as Well- being of Future Generations (Wales) Act (2015), an Act designed to improve the social, economic, environmental and cultural well- being of Wales. The Act highlights improvements and developments across public bodies, including education. The Act aims to enable public bodies to develop long term thinking, work better with people, communities and build better partnerships with one another to prevent and improve the issues identified as cross cutting themes in Wales (Government, 2015). 
“To improve the future of Wales the Well-being of Future Generations Wales Act 2015 the vision is for everyone to be working together in the same way and towards the same purpose, the vision for achieving this is set out in 7 well- being goals. The Act highlights the importance of prosperity and stability within Welsh communities. This is significantly reliant on embedding the relevant skills and values into the people of Wales. Education has a fundamental role to play in creating personal fulfilment, community development and wealth creation. The focus is on creating opportunities for all and bridging the gap in equal opportunities. Education has the potential to change lives and can have significant positive impacts on the growth of the economy (Felicia, 2011). 
In November 2016 the Welsh Assembly Government implemented the five-year plan, to support the delivery of the Well-being for Future Generations (Wales) Act 2015 and the achievement of the 7 wellbeing goals within this. Taking Wales Forward 2016 aims to maximise the 7-national wellbeing goals as well as creating a further 14 wellbeing objectives, which reflect their aspirations for change over the long term. The key priorities for improvement focus on the society, the environment and culture. Taking Wales Forward 2016 highlights the need to continuously transform the education and skills sector, by supporting a vibrant further and higher education sector. Educating people and supporting business and Universities to prioritise support for enhanced links between education and industry, enabling innovation and entrepreneurship across public and private sectors and by promoting and enhancing both academic and vocational routes into and through further and higher education, and the national, international, and civic roles of the education institutions, to include both full and part time opportunities, that benefit learners of all ages, employers and communities (Government, 2016).
The teaching and learning strategies
To support teaching and learning, this module will incorporate a variety of traditional teaching methods to support active learning and self-directed study. Active learning has been described as a mixture of traditional activity methods which has been linked to those such as Dewey, and more recently that of constructivism such as Illeris (2003), it is used for the basis for effective learning (Curzon & Tummons, 2013)The aim of delivering the module in this style is to encourage learning through action and experience, the intention is to bring together action learning (learning by doing) and experiential learning to form the basis of the sessions. Illeris (2002) highlighted that individuals are all part of and live in an external world, therefore the social dimension is significant to understanding learning, this element of Illeris theory of learning is viewed as the direction of interaction brought through participation, communication, and cooperation of leaner’s, through a variety of teaching methods (Illeris, 2003).  Illeris`s theory is strongly based on Piaget`s cognitive theory, which describes learning as a progressive reorganisation of mental processes because of biological maturation and environmental experiences (Illeris, 2003). One crucial element of Illeris`s theory is that the results of learning must be structured before they are retained, the structuring being based on 1 of 4 levels (see appendix 2) (Scittl, 2017)
The assessment strategies/methods
The goal of formative assessment is to monitor student learning and to provide ongoing feedback, throughout this module this will be conducted through questioning and small group work. This will allow teaching to improve the learners experience and help their strengths and weaknesses and allow for targeted areas that may need work, it will also allow for assessment on learners understanding of the topic which can facilitate further support for those who may be struggling and can resolve problems immediately (EberlyCenter, 2016).
Questioning is an interactive process that performs many functions. The theory of learning known as constructivism argues that learning happens through experience and reflection. Questions stimulate learning, as we encounter new information one is always comparing it to what one already knows other previous ideas and experiences, individuals then change and modify what they believed to dismiss it (Pope, 2014). Questions and dialogue are highly effective ways of generating cognitive conflict to build new learning and of identifying the misunderstandings that constructing our own meaning can cause. Therefore, effective teaching and questioning can both extend individuals learning and can monitor thinking (Government, 2010).
[bookmark: _GoBack]Small group work encourages action learning (learning by doing) and experiential learning; small group work can achieve this with carefully planned activities. Group work is often considered collaborative learning, to collaborate is to work with another or others in practice, collaborative learning has come to mean learners working in pairs or small groups to achieve shared learning (Barkeley, et al., 2014). During group collaboration, learners can present their ideas, and thereby convey information to others (e.g. When solving a problem, completing a task or summarizing material) they can explain to others in their group to support with understanding material or learn how to complete a task. Group work offers both the speakers and listeners involved in the communication process to learn, by engaging in many cognitive processes (Silver, et al., 2013). Lipman and colleagues (2003) developed the Community of Enquiry teaching technique that aims to encourage people to become better thinkers in collaboration with others (Gregson & Hillier, 2016).
Summative assessment also known as assessment of learning, is a snap shot of achievement and is often carried out periodically, usually at the end of a unit, term or key stage (Denby, 2012). The main purpose of summative assessment is to make judgment regarding a learner’s performance. The results of the assessment are then expressed as marks, grades or classifications (Cox, et al., 2013). This module requires learners to complete an essay for the theory-based elements and a poster presentation that will enable demonstration of the learner’s conceptualisation of theory into practice.
Essay writing can aid the development of important skills and educational functions. It allows learners to practice and develop transferable skills that are valuable for continuing education and post education, in a professional role. Skills acquired through the essay writing process can include reading and note making, critical thinking and analysis, organising ideas, arguing a case and communicating clearly with authority. Essays can support learners to develop and organise their thinking about key concepts that they are studying. The essay writing process is inextricably linked to learning, and allows teachers to assess the degree to which an individual has engaged with the learning process and how they have transformed information into knowledge (Curtin, 2018)
Poster presentations are an experiential learning activity, that stimulates curiosity and interest, they encourage exploring and integration of concepts and provides learners with a novel way of demonstrating understanding (Neill & Jennings, 2012).
The evaluation techniques
Evaluation techniques included in this module include the formative and summative assessments discussed above. Implemented at different points across the educational cycle of the module. These will be significant in tracking learners progress along the way and the summative evaluation will enable the identification of the longitudinal value of the module in relation to students learning (Stufflebam & Shinkfield, 2007).
 The overarching philosophy with Higher education and Post compulsory education is currently to create opportunities and an environment that stimulates the development of situational understanding and incorporating systematic reflection and self- evaluation to form the basis of evaluation in relation to teaching strategies used and delivered. For this module, to achieve this a reflective tool will be utilised.
Through the work of Schon (1983) it was highlighted that there was a great value in the importance of a situational understanding of incorporating systematic reflection and self-evaluation, and through his work Schon (1983) developed and often referred to three main types of reflection:
· Reflection about action (the goals and practices of one’s profession)
· Reflection on action (weighing competing viewpoints and then exploring alternative solutions)
· Reflection in action (drawing upon experience and knowledge)” (Lawrence, 2017)
Schon`s model of reflection has had a significant impact on how others have developed tools for reflection. Gibbs (1988) extended the knowledge from Schon`s studies and developed, The Action Research Model, which a cyclical process that can be used when studying one’s own situations. This model will be used as an evaluation tool in this model and will be useful when developing changes in the future and improving the educators work (Furtado & Anderson, 2012). This model enables the practitioner to focus on one’s own and others’ feelings views and perceptions.  Gibbs (1988) highlights that to complete the full reflective cycle we need to move from reflecting on practice to reflecting in practice. That is, once we have described, identified and analysed a situation, we need to be able to apply these lessons in the real world. Reflecting on practice is essentially stepping outside the situation as an observer of one’s own actions. It provides an opportunity to recognise situations or emotions then act appropriately considering new knowledge (Lawrence, 2017). 
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Critically evaluate the relationship between learning theories and the subject discipline
Within higher education there are theories that can support learning for learners, educators and learning environments Within the scheme of work for this project a variety of different methods were applied to create a vocational curriculum that is reminiscent of constructivist/ social constructivist model of thinking. To develop a relevant, current, meaningful and intrinsic opportunity for learners there was a need to explore a variety of theories concerned with adult learning and begin to make sense of these for their successful application into the course design and content.
There a many theories that are concerned with higher education, this study is particularly interested in those that support inclusive teaching, such as Biggs (2003). Biggs developed the Three P model (see appendix 1) and explains this as being an interrelated process with three main factors, which are Presage, Process and Product factors, all which support and define the teaching and learning environment of higher education organisations (Biggs, 2003) (Gosper & Ifenthaler, 2014). Presage factors are described as the learner influences and what the learner brings to the system, such as particular attitudes, prior knowledge, skills, abilities, values and their individual expectations, these residing characteristics will all in turn have a significant impact on how the learners learn and the development of inclusive teaching, in order to reflect this throughout the course design ice breakers, classroom discussions and group work was implemented (Wiki, 2018). 
In relation to how presage factors influence teaching, can be demonstrated through the ethos and values of the organisation (see appendix 2), and through the curriculum and how educators deliver this, in order to develop this module reflection techniques were applied to previous teaching experience and prior knowledge, this enabled the creation of content and activities to be as broad as possible to allow for the inclusion of all (Gosper & Ifenthaler, 2014). Presage factors are also associated with the creation of deeper learning which is achieved by offering a variety of learning activities and creating intrinsic meaningful teaching strategies that support prior experiences and knowledge (Ginns, et al., 2014). There is a significant amount of research that supports this view, Prosser and Trigwell (1998) stated that students approach to learning is a function of their previous experiences in teaching and learning environments (Prosser, 1999). Other studies have revealed that students enter higher education with a range of expectations, knowledge and behaviours, these expectations are all varied and based on student’s individual personalities and their educational experiences. Educational experiences can be linked to an individual learning styles, Myers Briggs illustrates this through the Myers Briggs inventory (see appendix 3) (Cassidy, 2010) this was important when creating the various resources and activities that were being presented through the module. Myers Briggs model is based on personality types, posing four sets of oppositions, or preferences, leading to sixteen different personality types that can be linked to preference in learning, these are strongly reliant on the educator and although educators are too shaped by their own cultural experiences, the educator is a fundamental element in giving learners confidence in themselves and in their strengths during the learning process (Fry, et al., 2015). 
Ballard and Clanchy (1997) described the educator’s competence and communication styles as a significant element within teaching and learning and how educators deliver the curriculum including teaching methods, confidence in the classroom, assessment practices and the method of instruction used, these elements are described as being vital functions in the process of creating a successful learning environment (Bambacas & Sanderson, 2011). Biggs (1996) also highlights the need to understand and observe the way learners behave through how they handle tasks, he describes this as an indicator that they have understood the learning, how learners handle tasks is determined by their perceptions of the teaching context, their motives and predispositions and their decisions for immediate action (Biggs, 2003). Presage factors identified early on will have an impact on the other factors within the model, processes and product (Wiki, 2018).
These presage factors influence the learning process and products that emerge, which are then fed back into the Three P`s cycle, and as a result curriculum design is informed by them and will include desired outcomes (Gosper & Ifnthaler, 2013). The expectations, needs and aspirations of the learners, as well as our understanding of the learning process will be reflected in the course design or the curriculum. The curriculum needs to engage learners in the social processes of knowledge creation rather than the mere consumption of educator supplied information (Scott, 2015). Effective learning environments should have a wide choice of resources, tasks, learning support, communication methods and should be focussed on the content, the curriculum, communication and learning processes (McKimm & Jollie, 2003). 
The content of a course within higher education would benefit from being constructed of a selection of small modules or units relevant to the course content, this was the deciding factor in the decision to design this particular module, with the expectation that it will encourage learners to enhance their thinking on a topic (Biggs & Tang, 2011). This can be achieved through learner participation, self- directed study opportunities, learner generated resources and opportunities for learners to create, share and review their ideas together. The Curriculum within higher education should attempt to be as flexible as possible and dynamic and open to changes, subject to negotiation and learner input (Wiki, 2018). The curriculum should offer modules that focus on interdisciplinary items, relevant to the content and should have a focus on blending formal and informal learning techniques (Biggs & Tang, 2011). For all these aspects to be successful, communication is also an important aspect within an inclusive learning environment, communication should be offered to learners in a variety of different formats (McGonigal, 2006). Encouraging open and honesty and provided in different methods, such as information sharing that encompasses a variety of different learning styles, and abilities, social forums, peer to peer forums and teacher to student forums for meaningful feedback (McGonigal, 2006). Learning processes within the design of higher education curriculum should be put into context and described in detail, demonstrating why and how they were developed, will be delivered and they should be clearly defined with appropriate content being delivered and fit for study (McGonigal, 2006). Learning processes should integrate with learners thinking processes, creating dynamic, performance and enquiry-based materials and activities to support learning, creation of these activities may incorporate the theories of others, such as Dale`s Cone of Experience (see appendix 3) and Bloom`s revised taxonomy (see appendix 4) to ensure learners achievements. By adopting these processes into the delivery of this module, the aim was to continue the flow between the Three P`s cycle, and create person centred approach (Bennett, et al., 2016). 
Emphasis on teaching, learning and assessment strategies was fundamental during the creation of this module. Education must be results based, learning- centred and engaging, it must lead to learning competence and confidence and as a result there is no one theory that can be applied to the creation of course content, including teaching and learning strategies and assessment (Schunk, 2012). Knowles (1978) adult learning theory was identified as the main concept that was needed for the creation of these processes, and it provided a good starting point for this. Knowles (1978) discussed the concept of andragogy, and described this as adult learning, with the following characteristics:
· Self- control
· Self-responsibility in learning
· Teacher defined (Scittl, 2017).
Andragogy attempts to support learners in identifying and creating their own aims and objectives, by applying a problem-solving approach, self-directed study, intrinsic learning experiences and incorporating learner’s predispositions and previous knowledge (Blaschke, 2012). Andragogy is often referred to as the approach that encourages individuals to take the initiative for diagnosing their own learning needs, thus creating positive learning goals, identifying real life experiences and resources for learning by adopting appropriate strategies and developing and evaluating their own learning outcomes (Manning, 2007).
Self-directed learning supports learners to develop their own capacity to which they can direct their own learning process, teaching should support this, and this can be achieved through the transformational approach (Blaschke, 2012). Transformational learning attempts to create better understanding within people and to construct other ways of thinking within them so that their ideas are broad and fully informed, it follows a process that enables individuals to question their pre conceived ideas, resulting in the individual being able to make more inclusive, open, emotionally intelligent of change and reflective, so that individuals may generate beliefs and opinions that will lead to better informed, justified and competent action within their particular profession or field of study (Wang, 2016). There are many changes within the content of this module, that are out of the control of educators. Changes in how children should be cared for or taught is governed by legislation and Government strategy with a focus on research and better outcomes for children, this requires learners to be adaptable and willing to learn and to be continuous learners, the module needed an approach that would change peoples perceptions and almost shape them to become better childcare practitioners. An approach that would transform learning and transform individuals.
Mezirow (1991) suggests Transformational learning is essentially a learning process of making meaning of one’s own experiences. According to the transformation learning approach, transformation is the result of several conditions and processes (Mezirow, 1991):
· An event that stimulation or activation that allows learners to divulge their current knowledge, this can be achieved by understanding the learner’s backgrounds. Investing some time as an educator from the beginning to get to know learner’s backgrounds can support teaching strategies and educators can anticipate what learners believe they know. This process is designed to stimulate and trigger learners to examine their own thinking and should support them in identifying any limitations to their overall understanding of a topic. This can be achieved through activities, such as discussions, questioning, tests such as learning styles and personality tests, surveys, and through the assessment process (Mezirow, 1997) . 
· Opportunities for the learner to identify and articulate the underlying assumptions in the learner’s current knowledge and approach. The best strategies to achieve this are ones that help learners identify their own current assumptions and being able to explain their thinking. This can be achieved through critical questioning techniques, asking learners to explain their reasoning and then offering them counter- examples, alternative scenarios or differing perspectives that challenge those assumptions (Mezirow, 1997).
·  Self-reflection is another important element of the transformational theory, self-reflection allows learners to consider their own assumptions and where these came from, how they have resulted in or influenced their understanding and how they have impacted on their learning and understanding of various things. Transformational learning requires the learner to individually and privately reflect on classroom content to support them to develop their ideas, thoughts and understanding further. Writing assignments are an excellent way to encourage learners to engage in critical reflection (Mezirow, 1997).
· Opportunities to test and apply new perspectives for transformational learning to move from thought to action, learning needs opportunities to apply new knowledge. The creation of activities and assignments that empower learners to apply new approaches is paramount in the likelihood of them succeeding. Creating classroom activities, such as role play will give learners the opportunity to try out new perspectives. Asking students to observe and interpret events, experiments, readings or experiences using their own knowledge, essays and poster presentations can be ideal for this purpose (Mezirow, 1997).
BA Degrees related to Childcare and Education studies often provide learners with a broad range of interdisciplinary approaches to enhance their understanding of childhood. Course content is firmly linked to anthropology, education, psychology, sociology and social policy. Critical examination of these subjects is often a requirement as well as the examination of current social and political questions and debates on childhoods and child related holistic topics in the United Kingdom and internationally. Childhood studies within higher education often offer holistic approaches to understanding children, with children at the heart of all approaches. Opportunities within these subject areas often provide learners with meaningful experiences, such as placements to gain practical experience and an opportunity to apply theoretical knowledge. The application of andragogy and transformational learning as the creation and delivery of such courses provide opportunities to challenge, encourage active learning, enrich educational experiences and develop a supportive environment (Blaschke, 2012). Engagement in this process involves the student, the teacher, the institution and the learning context. It requires a meta- construct that brings together various threads of teaching and learning that can lead to student success, reminiscent of the Three P`s concept (Gosper & Ifenthaler, 2014) . And as a result, learning will take the form of deeper learning, this is where the learner reaches beyond the stages of assimilated learning and attempts to seek meanings and better understandings of ideas (Entwistle & Ramsden, 2015). Learners will develop an intrinsic interest in the task and a this will be reflected in their motivation to learn and their enjoyment in carrying it out. Learners who are characterised as deep learners will develop strategies that help satisfy their curiosity, such as making the task relevant with their own experiences, they will seek to discuss various perspectives and arguments and will seek out evidence and experiences that support these (Draper, 2013). Deep learners will look for patterns and further research, arguments and perspectives, integrating the task with existing awareness. Overall, they will have a focus on the relationship in the argument, the message or the relationship between what they knew, what they now know and how this is implemented into their professional practice (Draper, 2013). This module was researched, designed and resourced highlighting the need to encourage deeper learning within students.
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