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Adult education and the Adult Learner
Adult education is defined as the entire range of formal, non- formal and informal learning activities which are undertaken by adults after a break since leaving initial education and training, and which results in the acquisition of new knowledge and skills (Union, 2010).
Today adult education is mostly focussed on improving the economy, by creating opportunities that enhance learners opportunities to improve skills that will lead to improving the economy, thus resulting in creating communities that thrive not just survive (Warwick, 2015). The post compulsory sector is made up of a variety of different institutions including Universities, colleges, schools, community organisations and work based learning settings, all of which present with a diverse set of differences and diverse group of learners with a varied skill set (Hazalkorn, 2016).
Often adult education is a collaboration between the learner, employers, local authorities, community-based organisations as well as the more traditional providers, such as higher education institutes (WAG, 2015). This is because, according to the andragogy approach, adult learners as they mature, become self-directed learners, have a wealth of growing experiences that become an increasing resource for learning. Motivation to learn during adulthood is mostly based on developmental tasks and social roles which enhance individuals prospects in their work and social lives, and adult learners are often in a position to make changes within these areas, they are ready instantly to test out new knowledge practically and test out their newly acquired knowledge. This is why adult learning takes part mostly within the vocational routes or will have significant links to competencies, where the acquisition of particular skills is more important, such as problem solving and upskilling for employment. In the report Valuing the impact of adult learning, David Fujiwara (2012) identified that adult education impacted positively on a greater likelihood of individuals finding a job and or staying in a job (Fujiwara, 2012) , through this study it was also reported that the acquisition of knowledge to improve health and well- being increased significantly amongst those accessing adult learning. The Bell study, Benefits of Lifelong Learning, 2011 (Manninen & Marliainen, 2011), shows that participation in adult education can have many benefits for individuals as well as for society. Out of the 8646 respondents to the Bell study (2011), seventy to eighty percent of those asked as part of the study reported that their general well- being and life satisfaction had increased as a result. (Fujiwara, 2012). Evidence also suggests that those who participate in “lifelong learning” develop social resilience and skills that can become transferable, whether this is for professional or personal reasons such as beliefs and attitudes (Knowles, 1970).
It is considered that adults are far more complex when it comes to learning than when they were children. In the early 1970`s Malcolm Knowles attempted to define the adult learner, through the concept of andragogy (Horton & Swanson, 2005). Andragogy is the term used to describe the pedagogy of adult learning routes, and is attributed to adult learners, with the assumption that adult learners are almost always voluntary learners, and to ensure that adults continue in learning, learning must be satisfying to them or they will simply disappear (Knowles, 1970). Through the post compulsory sector there is an emphasis on self-directed study, which is a person centred approach to learning, working with individuals to support their goals and aspirations by identifying with them their previous knowledge and experience to enhance learning, coaching and mentoring, rather than dictating and by using tools such as learning styles assessments and reflective practice to enhance learning. Ultimately adult learning and the adult learner should be working in collaboration with educators to set and meet mutually agreed goals and pathways and supported on a self-directed pathway to success in their education (Cullen, et al., 2002).
This means ensuring that post- compulsory systems are directed at becoming robust in creating skills for the labour force, greater social equality, balanced growth, actively engaged citizens, strong competitive institutions that are attracting and retaining talent and that post- compulsory systems are open and competitive education, offering the widest chance and choice to the broadest number of learners with a coherent portfolio of differentiated, high performing, actively engaged institutions that can provide a breadth of education, research and student experiences through individuals active lives (WAG, 2016).
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Placement reflection.
My placement was a higher education institute. According the former Council for National Academic Awards Higher education, is the engaging of students in the intellectual and imaginative processes and the development of their understanding and judgment in a variety of different subjects, to support their problem-solving skills, their ability to see relationships within what they have learned and to perceive their field of study in a broader perspective. Programmes in higher education should aim to stimulate students into becoming more enquiry minded and analytical thus becoming more creative in their approach to learning and should develop and encourage independent judgment and critical self-awareness (Ramsden, 2003).
My placement was at The University of Wales Trinity Saint David, Business school in Swansea. Here I was part of the health and social sciences department, supporting the learning of students on the DipHE Nursing course and the first-year students of the BSC Health and Social Care. My role at UWTSD was to plan and deliver lectures, seminars and tutorials on the Dip HE Is nursing studies course and on the First Year Nursing Degree and BSC Health and Social Care. My role required me to research my specialist subjects, health promotion, community health and research and personal and academic study skills, following this I created, planned and delivered the content to over 40 nursing students. I designed the content of the lessons, designed relevant activities based on the theory being delivered to support the learner’s experience, asses’ learner’s outcomes, asses’ learner’s assignments and support leaners with their learning needs. This role required me to present to a large audience, be confident in my skills and knowledge and work with professionals from health services, such as health promotion teams, NHS staff and other organizations working with health. I am responsible for the creation of all resources required to deliver the content of the modules, this includes the presentations, activities to support learning, working with others to support learning and providing extensive knowledge to support learning. 
The Nursing and the Health and Social Care courses are delivered in such a way that they are directly relevant to the learners needs, there is an emphasis on core skills, the health care courses have an emphasis on building the skills of learners in communication, attitude and practical application. The outcomes of the courses are specific to the chosen field of study and options for choice modules are offered, the aim of the course is a progression within a professional field, the selection of content has been designed with the input from industry, government, community as well as educators, the emphasis is on student – centred learning. The units I was responsible for where public health, community care research and personal and academic development (O`Neill, 2015).

Using Gibbs model of reflection: Gibbs (1988), The Action Research Model. A cyclical system of inquiry, that educators use to study their own situations, change, and improve their work. Gibbs – Reflective Cycle Model (1988), enabled me to focus on my own feelings, giving me the opportunity to feel, hear and change and other feelings views and perceptions, which I could incorporate into making improvements for the future and or improve outcomes for learners. The reflective cycle model strongly relates to ideas about empathy, my reflection also follows the assessment structure of the observations that where completed by my assessors and mentors about my practice in the placement (WAG, 2015).

At the beginning of my placement I had some understanding, experience and prior knowledge of the subjects that I was supporting the learning of. Having previously completed the degree BSC Health and Social Care, the topics which I would be delivering were familiar to me and I was able to confidently create and plan sessions for the learners. During this period, I discovered the importance of reflection within my placement. Reflection is considered a necessary process for learning within Post Compulsory Education and Training (PCET) (Scales, et al., 2013).  I supported my reflective practice during my placement by keeping a journal, each time I was teaching I made actions for that session and following the session I would make notes about how I felt, what had happened, if anything had gone wrong and how I thought I could improve in the future. Journals have been used and are highly thought of as useful tools for teachers (McKenzie, 2014).
[bookmark: _Hlk514485580]To support me in the successful process of reflection, I developed an evaluation process after each lesson, which was based on the model presented to us by Gibbs (1988). I would apply Gibbs reflective model into sessions as I was delivering them, and if things did not go accordingly. An example of this is when I was delivering information technology support for student’s assignments, laptops had been ordered for the session, however when trying to access what we needed to on them we discovered problems that hindered the smooth flow of the lesson. As a result, I was able to recall Gibbs model in my mind and quietly begin planning how to resolve the issue. Without the knowledge I had gained about reflection I may have panicked and ended the session prematurely, which would not have benefited the learners and may have caused them panic too. We ended the session having completed the learning outcomes (Brookfield, 2017).

During the placement I was able to develop my own research skills. Research in education is an important element of subject knowledge. Research is important as a continuous action whilst working in higher education (Hine, 2013). Whilst delivering the modules for the health and social care and nursing courses, this was significantly important for me to do, within these subject’s change can happen so often, for example when new legislation is implemented or when reviews are conducted that effect services. Research is a process to discover new knowledge and is how we protect the public and the communities we live in, it is also a significant process on how services are shaped and delivered, therefore within the subjects I was teaching, research was a vital element of my role. Research is a systematic investigation (i.e. the gathering and analysis of information, that is designed to develop or contribute to the knowledge we already have and to improve this (California, 2015). 

The purpose for me carrying out research was to extend my subject knowledge and to identify relevant sources of information to ensure successful completion of learning outcomes and ultimately better outcomes for learners attending my sessions. Research is used to support this, it is used to improve our thinking, action and planning for biological, physical and our social world so that we can continue improving. During my process of research I adopted a systematic approach through the reviews of literature concerned with my subjects, I feel like this enabled me to feel confident whilst delivering these subjects and as part of my reflections I was able to plan and prepare my work in a professional and confident way that I could be sure was going to improve the outcomes for students, during this process I was also able to identify further reading for students and support them with their own objectives (Uknown, 2014). 

During my placement I had overall responsibility for the planning and preparation of my sessions, I was nervous initially when asked to do this and did question my ability to deliver quality sessions to students. To overcome this during the planning and preparation of the sessions I would draw upon the theory taught to me in my lectures and use research techniques to support my creations. To plan and prepare I utilised processes such as a scheme of work, lesson plans, mentor meetings, evaluations including students, to ensure that what I was delivering was suitable for the group and included the students learning outcomes.
[bookmark: _Hlk515306877]When designing the course content, I would draw upon contemporary learning theories to support my work. Action learning theory was one of my favourite to use to plan sessions. Action learning techniques have proved to have up to ninety percent retention (Tong, et al., 2018). People learn best when they engage in activities, such as reading, writing, discussion and problem solving. These of activities enhance skills in analyses, synthesis and evaluation of class content. Activities that promote the use of student senses are also beneficial to their learning, active learning methods are sensory based, the more sensory channels possible in interacting with a resource the better chance many students can learn from it. Research is also important to me as a teacher for the acquisition of subject knowledge, subject knowledge in health care, is subject to change, policies can be implemented at government level and it is up to me to make sure that I am aware, up to date and understand any changes that will affect the content that I teach. As well as researching through the literature I read, I also used observations, reflection and critical reflection to support my journey, these methods provided me with areas to improve or seek out new knowledge (Wallace, 2013). By the incorporation of further reading, observations, reflections and my critical reflections, I could design instructional activities that built upon real life situations, using examples from practice to support the theory in the classroom. I would attempt to show students real life experiences using YouTube and give and initiate discussion around real life experiences, in future when I am working on, creating or designing new content I aim to utilise far more real-life situations in my delivery. I would like to plan guest speakers, field trips, work placements and encourage learners to attend volunteering roles in the community where possible (Arubthnott & Kratzis, 2015).  
I would create content with Blooms Revised Taxonomy Framework (1956) in my mind, this provided me with some significant insight whilst planning and delivering my activities. Whilst designing the activities I referred to the framework set out by Bloom (1956), which is useful tool for educators when designing the learning outcomes for their lessons. Blooms six levels can be used to structure the learning objectives, lessons and assessments within a course, module or lesson, this model guided my planning and designing but also how I delivered, whilst teaching I was always aware of the six levels and would adapt my style or make changes as I was delivering based on how much the students were paying attention and through questioning to test learning throughout the lessons (Shabatu, 2013).
Like other taxonomies, Blooms is hierarchal, meaning that learning at the higher levels is dependent on having attained prerequisite knowledge and skills at lower levels. During the placement I focussed on the higher order of thinking, this is based on the level of study the learners where at, and the level of work that they were assigned. The higher order of thinking, according to Bloom (1956) is analysing, this is to try and enable the students to make sense of what they are being taught and to link the content of lessons to their chosen profession through differentiating, organising and attributing to their professional field. Evaluating, during placement classroom content was linked to assignments, and it was through the assignments the higher order thinking would apply, assignments where based around students completing further reading in their subject, critiquing this and presenting it with a justification for the content that they had presented. Creating, this required students to be able to put all the elements from their learning experience together to form a coherent or functional whole, we achieved this for them by assigning further reading, experiences to participate in voluntary or community groups, talks and events to do with their practice and through designing tasks that encouraged this (Schraw & Robinson, 2011).

The benefits of using this framework to guide my design resulted in me being able to establish a teaching method that linked to the learning objectives. I could organize the objectives well within my delivery of information which provided myself and the learners with clarity and a clear structure, as well as enabled me to plan and deliver the activities, design appropriate assessment tasks and ensured that the activities and assessments were in line with the learning objectives that had been set at the beginning of the session. Using Blooms taxonomy was also useful when I would design ways of measuring students understanding, I would design my questioning, assessment strategies and small group work based on the higher order of thinking and the learning outcomes to ensure that I was achieving these, and to prepare to make changes in future to lesson plans and classroom activities (Gershon, 2015).

To enhance my learners experience of my sessions I incorporated knowledge from Kolb (1974) who devised a learning cycle based on the idea that learning was a process, and that learning was based on the learner’s experience (Mcleod, 2017). I was keen to deliver sessions where learners had a task to complete, the idea that they had a concrete experience related to the subject knowledge would mean that they were more likely to remember what was being taught. I would after each element of my sessions ask learners to reflect on what they had learned, I would ask them to feedback what we had done, heard, seen or learned and ask them how it was relevant to Nursing, for example when delivering sessions on research I would initiate discussions about how research was relevant in the Nursing industry, I would support this with evidence from practice, usually through YouTube where I could demonstrate real life experiences and case studies from patients and health care staff. Quite often I would also use examples from practice to show the learners, for example when teaching research, I used studies from Swansea and on conditions that I know some of the learners had experienced. I would always try and set a homework task, asking learners to go and discover more, find out further information about what we had discussed or try and experience what we had just learned. 
To enhance my teaching and the students learning I drew upon other models to support this, Kolb (1974) views learning as an integrated process with each stage being mutually supportive of and feeding into the next (Kolb, 2015). According to Kolb, experiences within education from classroom activities to previous and future knowledge and experience have a significant impact on how well learners learn (Fry, et al., 2015) . I tried to incorporate as many different tasks alongside the theory being taught to enhance the learning of students. I would also make enquiries into student’s previous knowledge and utilise this, this was of particular interest and use in class discussions and group work. Kolb’s Learning cycle can also support when planning and designing sessions for varied learning styles  Learning styles are presented by Honey and Mumford and can work well with the use of Kolb’s learning cycle for planning and delivering a variety of teaching strategies that will include learners varied learning styles (Rolfe & Cheek, 2012). To compliment Kolb’s cycle, the use of a learning assessment model, such as Honey and Mumford learning styles can be implemented into teaching practice. The styles are based upon the work of Kolb and using a questionnaire can support in the identification of distinct learning styles or strong preferences (Romanelli, et al., 2009). Within my placement I had very little opportunity to identify each learners style. In most cases I would apply some of my knowledge about the styles and ask questions to try and ascertain what they would be in an indirect way, I usually did this when I noticed someone who was not performing as well or may be very quiet in lessons, to ascertain if there were environmental or resource issues so that I could recommend different ways to approach their learning with them. 
Learning styles are essentially going to be a significant element for my teaching practice. These will in future support in the planning and organising of appropriate literature and teaching methods. The recognition of these will enhance the activities that I create and support me to develop appropriate assessments to measure student learning in my sessions, it is disappointing that during my placement, learning styles where not identified or considered as part of the modules or units. 
By implementing all that I have learned through my taught sessions, I was able to build upon my confidence as a teacher and inspire and motivate learners to learn. I also feel that incorporating these theories into my practice created meaningful sessions whereby the learners felt they were supported, this they were able to construct their own knowledge and present this in formative and summative assessments during the placement period. The use of all that I have learned has also enabled my own learning to improve, I have become a reflective practitioner and am always looking at ways to improve myself and my practice and through opportunities for my continuous development through training.

When working within higher education it became apparent that the way we deliver sessions and treat learners is very important. I recognised early on that class management and control was linked to the content of my sessions. Learners became disinterested and would discuss amongst themselves if I was delivering presentations for a long period. It was through this recognition of patterns of behaviour that I implemented within my own practice different strategies, such as andragogy approach, andragogy is considered an approach well suited to the adult learner, it describes adult learning as the science and practice of adult learning (Graham, 2017).

Observations of other educators where also helpful in determining how I would manage classrooms and gain control, somewhere good examples and others I feel demonstrated a loss of control when trying to get the attention of classes of forty plus students, the examples of practice that I felt were not of value, made me feel uncomfortable and nervous to implement new concepts and ideas, however, ultimately they were very useful in my reflections and during my mentor meetings as they provided me with a varied perspective of teaching which I was able to reflect upon and create my own goals in these situations. Teaching in an andragogy approach should prepare learners to become more self-directed and self-determined, and support learner to reflect upon what they have learned and support them to teach themselves, I feel that this requires high levels of respect for individual’s differences, their varied styles of learning and of significant importance their previous knowledge and experience. By incorporating these elements into classroom sessions, I am creating a shared learning environment that encourages, supports and enables growth amongst learners (Blaschke, 2012).
During the planning of my sessions I would ensure that I was drawing upon andragogy to support me in the creation of resources and activities. Andragogy, is the science and practice of adult learning, a self-directed approach to teaching and supporting adult learners and their education (Smith, 2017). Knowles (1978) introduced andragogy into teaching practice and described the process as having the following characteristics; self-control and self-responsibility in learning, learner defined- where learners created their own aims and objectives, a problem-solving approach, self-directed study, intrinsic and the incorporation of the learner’s experiences to support learning (Blaschke, 2012).
“A process in which individuals take the initiative, with or without the help of others in diagnosing their learning needs, formulating learning goals, identifying human material resources for learning, choosing and implementing appropriate learning strategies and evaluating learning outcomes” (Manning, 2007).
As an educator supporting the goals of self-directed learning through a coaching and mentoring approach. Some of the key characteristics of an educators role would be to help learners develop their own capacity to direct their own learning process, this is achieved by supporting them through the transformational approach to learning and promoting opportunities for real life situations, experiential learning and learning through social action and action research, this enables leaners to become more reflective and apply reflection to life experiences that relates to their perception, beliefs and lifestyle and enhances the enquiry within them, resulting in students becoming more independent in their study and continuing their learning by accessing further reading and experiences to achieve their goals. (Blaschke, 2012).
Having discovered these various methods and approaches to teaching, I related to them in such a way the approach almost gave me the confidence to teach. My preconceived ideas about teaching had been that of school teachers that I remember and even college tutors when I had been in college, when being taught by teachers myself I felt that I was being told what I needed to learn and how. When I began teaching this was a concern of mine as I have always wanted to encourage and support others rather than tell. Adopting these approaches gave me an opportunity to set the learning outcomes but to achieve them I could work with the learners to set their own goals and by working with them to identify their preferred method of learning, their way of life and their previous knowledge I was able to create learning environments that we could both grow and learn in (Blaschke, 2012).
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Critical Reflective Evaluation
Introduction
Reflective practice is a state of mind, an ongoing process and attitude to life and work. Reflection is considered an important practice in education and has been described by Brookfield (2009) as something that should be habitual and that should come naturally to all. Reflective practice can be useful in terms of being a support mechanism, and like children learn to make sense of the world through play activities and risk, adults to need to make sense of the world and this is done through the reflective process. Adults can make sense of where they are within their own practice, and in relation to their working environment. Reflection is also a useful tool in everyday life (Fook & Gardner, 2007)
Reflective practice became popular during the 1980`s, this is when the first of many concepts began filtering through professional practice amongst, teachers, educators and researchers in the field of teacher education, and it became the focus and tool for improvements and delivering what was seen as a “professional” practice within post compulsory education, and in particular the shift to the use of reflective practice cam with a need to improve and professionalise teaching (Korthagen, et al., 2001).
The main outcome that those practising reflective practice and the purpose of it overall in the use of learning through reflection is to improve the quality of teaching and learning. Therefore, one must have a sound understanding of the role of an educator in their professional field and of the professional values within that field. Values gives educators a sense of professional identity, and motivate and inspire, ultimately giving a justification for teaching in that way, as a result they feel confident, creative and competent teaching and can reflect in a systematic process which is evidence based, derived from their own practice. Reflection for improvement therefore also needs to be evidence- based (Ghaye, 2010).
Literature review
History
 Jack Mezirow (1923- 2014) developed the transformative learning theory. Within this theory Mezirow (1923- 2014) identified that people develop and use critical reflection when they are faced with having to consider their beliefs and experiences, usually in a challenging way. Overtime people use the process of reflection to change from a dysfunctional view of things to a more positive means of seeing the world (Bates, 2015).
Mezirow (1923-2014) conducted a study of 83 women returning to college and using twelve different entry programmes was able to identify a process of personal perspective transformation that included 10 phases. Using these ten phases Mezirow was able to conclude his study by suggesting that adult learning was in fact a process of transformation that included experience, current experiences, previous knowledge and new knowledge and this is now known as the transformative learning theory (Cranton, 2016).
What must happen for a person to change their view of the world, is that when people are faced with a dilemma that is unclear and causes confusion, that do not fit into people’s current beliefs about the world, people are forced to reconsider their own beliefs in a way that will fit into the new experience and into the rest of their world. Mezirow (1923-2014) suggests that this can only happen using critical reflection (Bates, 2015).
Reflective practice is often attributed to learning theories such as transformational learning, action research and experiential learning. According to Brookfield (1986), who conducted a review of literature from theorist such as Polyanil (1967) and Ashcroft and ForemanPeck (1994), as well as others from the same school of thought and major contributors to theory and adult learning in the last half of the 20th century, came to the conclusion that what all of the theorists and theories had in common was that they all recognised the importance of internal as well as external influences on how adults learn (McMahon, 2006). Brookfield suggests that this acknowledgment of the importance of reflection is by far the most important aspect of contemporary learning theory, and requires that each adult learner actively constructs meaning within an individual interpretation of individual experiences (Badia, 2017)
“In its simplest form, adult learning recognises that adults approach any learning activity with some preconceived idea about what it is they are about to learn. This is because of the wide range of experiences they already have” (Huddleston and Unwin 1997) (Morre & Ash, 2002).
Reflective Practice Models
 Learning is seen as the creation of knowledge through the transformation of experience. This emphasis on transformation creates a more active concept of learning other than being merely the acquisition of information or skill. The change in knowledge or capability is seen in some way as leading greater autonomy (McMahon, 1991).
The critical part of reflective practice is that it requires a commitment to learning from experience and from evidence, rather than to learning certain recipes for action. Even if one starts with recipes, they need to be explored and analysed for one’s assumptions and effects as one gains confidence. This process of critical enquiry should be reflective and that means to be responsive to one’s own needs and the context in which one works, but also by ensuring critical thinking is applied given the existing educational provision and ideology. Reflective practice analysis should include analysis of one’s own practice, the social, moral and political context for that practice (Ashcroft & Foreman- Peck, 1994).
In the 1980`s Schon (1983) made the term reflective practice an important theme in teacher education (jin, 2005). Schon (1983) through a series of action research opportunities, distinguished reflection- on- action with reflection- in – action, as a way of thinking about a situation, whilst engaged within it, to reframe and solve some breakdown in the smooth running of experiences. Schon (1983) suggests that the practitioner naturally adjusts to minor interruptions within the smooth flow of experience, because the practitioner becomes the situation and almost as a professional embodies that role (Johns, 2005).
Schon (1983) goes on to describe that at times practitioners do need to stand back and pause their thinking for a moment, according to Schon (1983), it is important to stand back to proceed. When faced with situations that do not go smoothly, incidents can sometimes lead to changes, and to change things in a positive manner a new way of thinking is required, which is developed through the reflective process, thus creating new ways of thinking to improve practice and learning (Gaynor, 2013).
Schon (1983) ideas were presented through his concept of `reflection in action`, this model describes the reflective process as being made up of three different elements. Reflecting about actions, reflection on action and reflection in action (Lawrence, 2017). Schon (1983) highlighted that it is important that practitioners have a situational understanding of the incorporation of reflection and self-evaluation and has been a significant area of research in education (Mcleod, 2015).
Kolb and Kolb (2005) developed further models following on from the work of Schon (1983), the Learning Cycle, which is an experiential learning theory. through their work Kolb and Kolb (2005) were able to conduct studies and develop their thoughts through the paper The Experiential Learning bibliography, a paper written by conducting literature reviews of all known research and studies that had been conducted on experiential learning theories and reflective practice. Through this work Kolb and Kolb (2005) defined these processes as holistic, given that the nature of adult leant ring is to promote the identification of learning styles and differences in academic disciplines. During their studies, they discovered that reflective practice was very much interdisciplinary, addressing learning and educational issues in many fields. Having conducted reviews of over 1004 different entries from management, education, information science, psychology, medicine, nursing, accountancy and law, Kolb and Kolb (2005) present the experiential learning cycle as a professional tool for practitioners to use to improve and develop learning for others (Kolb, 2005).
The learning cycle is a well-known theory which argues that people learn from experiences of life, even on an everyday basis. It also treats reflection as an integral part of such learning. According to Kolb, the process of learning follows a pattern or cycle, consisting of four stages, one of which involves what Kolb describes to as `reflective observation` (Beckett, 2017).
[bookmark: _GoBack]Similarly, Gibbs (1988), developed a reflective model that was partly based on the early work of Kolb (1974) and followed the same cyclical system. The Action Research model designed for educators to examine their own situations, change and improve their work. Gibbs (1988) reflective cycle model enables the practitioner to focus on one’s own and others’ feelings, views and perceptions, strongly linking with ideas about empathy, to encourage change. Through this model Gibbs (1988) explains that each aspect of the cycle must be completed and to enable full reflective cycle to occur, individuals engaged in the cycle must move from reflecting on practice to reflecting in practice, this means that once individuals have described, identified and analysed a situation, they in order to reap all the benefits of the reflective process must be able to apply the lessons that they learned through the reflective process into real life situations and the real world, whether in work or in their own personal lives. Reflecting on practice is the process of removing yourself from the situation temporarily to begin thinking about situations from all points of views, and from others points of views with an empathetic approach, almost as if becoming an observer of one’s own practice and one’s own actions (Brookfield, 2017).
Challenges of the reflective thinking model
The idea of teachers being a reflective practitioner has caused some debate around who benefits from the practice of reflection. Elliott (1993) argued that reflective practice is more so in practice about the teacher improving their own practice or meting their own objectives, Elliott suggests that as a result of this, the theory they deliver to students becomes biased as the teacher delivers the theory in a restructured version of their own and their own experiences, which Elliott (1993) implies makes an inappropriate delivery of competence based curriculum (Newman, 2006).
Gilroy ((1993) argued that the term `reflective practitioner` was too broad and open to many interpretations and could cause confusion to those engaging in the process, and therefore to practice reflective practice in a constructive way, practitioners would need clear guidance and instruction as well as research-based evidence and theory (Finlay, 2008).
Discussion
Overall there are many studies that provide enough evidence to suggest that reflective practice benefits far outweigh the negatives. The importance of reflection is highlighted in many studies. Those to do with transformational learning, experiential learning and action-based research in education. The studies all demonstrate that the use of reflective tools enabled teachers to successfully introduce learning activities that promote student learning. The introduction of systematic reflections through various models, theories and tools of reflection has proven to enhance teacher’s confidence and ownership of practice that in turn has enhanced student performance (Furtado & Anderson, 2012).
Conclusion
Post compulsory education is currently designed with the underpinning philosophy that encourages and stimulates the development of reflection through practitioners (Finlay, 2009). Reflection is considered a necessary process for learning within the post compulsory sector. Teachers within the profession have often bene considered as the `reflective practitioner` and this has bene encouraged and celebrated amongst those who have fought to bring the post compulsory sectored into the professional focus it deserves (Ireldale, 2015).
Post compulsory education welcomes the development of reflection in all its practices and through them, professionals in this field believe that reflection inspires and motivates (Zichmer, 2008). Reflective practice has through evidence been identified as one of the processes whereby individuals learn better and take from their own experiences in life to support learning. In education reflective practice is recognised as an essential tool for helping students to make links between theory and practice, for example post compulsory students are taught theory, supported and encouraged to reflect using a sound body of evidence and reflective tool and participate in a placement where they are themselves given the opportunity to teach. During this process students are asked to experience the teaching, which in a reflective practice scenario would be taking experiences as a starting point for learning, thinking about it in a purposeful way, using the reflective process and then it is possible that understanding will develop and grow and as a result one can action the theory learned and implement changes into their practice positively (Jasper, 2013).
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